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A. 	Centrality !o institutional mission statement a~d planning priorities 

1. 	 Program description and alignment with mission 

The University of M&tyland, Baltimore (UMB) Graduate School is pleased to submit 
a proposal to substantially modify the existing and previously endorsed Master of 
Science in Health Sciences (MSHS) program (HEGIS code 1299"60; CIP code 1299­
60) and to establish several new certificate programs. 

The proposed substantial modification to the MSHS and new certificate progtan1s 
will accomplish the following: 

1) Create a core curriculUm. of 18 credits from existing MSHS coursework; 
2) Utilize the remaining existing coursewo:rk to create a concentration in 

Physician Assistant Education; 
3) Create seven additional areas of concentration in the MSHS including; 

• 	 Research Administration 
• 	 Research Ethics 
• 	 Aging and Applied Thanatology 
• 	 Global Health Systems 
• 	 Science Communication 
• 	 Research Implementation and Dissemination 
• 	 Integrative Health and Wellness 

4) 	 Create new certificate ptogram.s in Research Administration, Science 
Communication, Reseatch Implementation and Dissemination, and 
Integrative Health and Wellness. 

The MSHS progrmn with its proposed areas of concentration (see Figure 1) will be 
inuovative in the state of Matyland. interdisdpli.nary in its delivery, and will prepare 
students from diverse professional backgrounds for careers in the health sciences. 
1]1e J;JrUp_oseU :H10Jii.lcB.J..iUllS £0 ·Jie; l\·lSl-iG f.LOgLLill fanu D.C\i\l CC1 ·1-lliCi<:.d.Ci plCgi.2..!.ilS CJ.\~; 

consistent with the mission of the University ofMaryland, Baltimore. UJ\IB is the 
state's public academic health and law university devoted to excellence in 
professional mid graduate education, research, public service and patient care. It 
educates leaders in health care delivery, biomedical science, social services and the 
law, and cai1·ies out intematlonally recognized research to cure disease and to 
improve the health, social functioning mid treatment of the people it serves. UMB is 
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committed to ensuring that the knowledge it generates provides m~um benefit to 

society. 

The modified MSHS program is designed for students with related work experience 
in healthcare, governmental, private, and non:-for-profit organizations. The proposed 
changes to the MSHS program emphasize concepts, practices and sldlls that 
professionals need to be effective in a wide range of organizations. The modified 
MSBS program will prepare students to achieve the UMB graduate school 
competencies while specializing in areas ofprofessional interest and experience. 

Figure 1: Proposed 30-C:redit MSHS Degree and Areas of Concentration 

• Core Curriculum 

• Concentration & Certificate 
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The proposed modifications to the MSHS will require the completion of a . 
minimum of 18 core credits and 12-18 credits in an area of concentration 
including a culminating capstone project. Students may complete the degree 
over a minimum of four 8-week terms, with most full-time students expected to 
complete the program in 18 months. Courses in the programs will be taught 
predominately online and in hybrid formats. 
The proposed modifications to the MSHS will commence at staggered intervals 
by concentration/certificate beginning in summer semester 2017 on the 
following schedule: 

Summer2017 
• 	 Physician Assistant Studies 
• 	 Aging and Applied Thanatology 
• 	 Global Health Systems 

Fall 2017 
• 	 Research Administration 
• Research Implementation 

i- Integrative Health and Wellness 

• 	 Research Ethics 

Spring 2018 
• 	 Science Communication 

2. Alignment with institutional strategic goals 

The ptoposed modifications to the MSHS advances UMB1s mission 1'to improve 
the human condition and serve the public good ofMaryland and society at-large 
through education, research, clinical care, and service." Additionally, the 
modified MSHS contributes to the fulfilhnent of related strategic goals for UMB, 
in a number of significant ways: 

• 	 One of the university's key strategic themes is to "excel at 
interdisciplinary research and interprofessional education, clinical care 
and practice, and public service. The :modified MSHS directly responds to 
this theme by building areas of concentration which are focused on 
interdisciplinary research (i.e. Research Implementation, Resedrch Ethics, 

Thanatology, Global Health Systems), and clinical care and ptactice 
(Physician Assistant Studies). 

e 	 The university has recognized the important role the Graduate School 
plays in creating accessible education for individuals already engaged in 
their professions. The modified MSHS is a professional master's degree, 
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which may be completed by a working professional in as little as 18 
months in a predominately online environment. 

B. 	Adequacy of curriculum design and delivery to related learning 
outcomes 

1. Provide a list of courses with title, semester credit hours and COUl'Se" 
descriptions .. . ". 

Master of Sdence in Health Sciences Core Courses (18 Credits) 

• 	 MHS 600: Introduction to Library Resources and Scholarly Writing (1Credit) 
This course is designed to provide graduate learners the opportunity to 
develop skills in both acc(;!ssing relevant online library resources and engage 
in scholarly writing. The portion of the course focusing on library resources 
teach and strengthen lifelong research and information competency skills by 
introducing student to th~ nature of research and the role of library in the 
research process. Students learn the core concepts of information retrieval 
and essential techniques for finding, evaluating, analyzing, organizing, and 
presenting information. The topics covered include: using cinlille catalogs to 
locate books and other library resources; developing research strategies; 
exerdsing critical thinking to evaluate information; applying critical and 
search techniques to electronic databases; understanding citation formats 
and using the internet as a research tool. The scholarly writing of the course 
will place emphasis on organization, effective conveyance ofthoughts 
through written words, and writing for multiple types of audiences: Students 
will have the opportunity to improve both theit academic writing and their 
research skills !iS they write a literature review or a proposal. Emphasis is 
placed on conventions of scholarly writing and organizational strategies as 
well as grammar, editing, and usage. 

• 	 MHS 602: Legal and Ethical Issuesfor Health, Human Services, and Clinical 
Professionals (2 Credits). This 8 week, 2 credit online coQrse will explore 
ethical anc;l legal issues that are timely and germane to health professionals. 
This course is based on the premise thatto act in an ethical manner means to 
engage in conduct according to ac:cepted principles, and to improve motal 
confidence and moral action vve must prepare the next generation ofhealth 
professionals with the ethical resources, tools and skills. A case based 
learning design will oe utilizeci to engage stu~[encs in ecnicai ciiscussio~i, 
exploration, analysis with the goal of determining ethical and legal action 
that is sound andlogical. This course will ptepare students to make ethical 
health care decisions in the fUture. 
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• 	 MHS 652: Communications and Leadership (3 Credits) 
Students learn effective management and communJcation skills through case 
study-analysis, reading, class discussion and role-playing. Th~ course covers 
topics such as effective listening, setting expectations, delegation, c.oaching, 
performance, evaluations, conflict management, negotiation with senior 
management and managing with integrity. · 

• 	 MRS 615 Biostatistics for the Health Professional (3 Credits) 
We live in a time explodh:i,gwith data. Everything from individual wearable·· 
technology to community and national profiles, yet few students are 
prepared with the quantitative skills to analyze and evaluate that data and 
draw conclusions. Thi~ course wil1 present basic statistical methods to a 
broad range of medical or public health problems. The course will emphasize 
the use ofthese methods and the interpretation of results using bio-medical 
and health sciences applications, healing clinicians move beyond the data to 
decisions. 

• 	 MHS 608: Research Seminar I (3 Credits) 
This is a 3-credit seminar course designed to give students the basic 
information regarding health sciences research discoveries. It also pro:vides 
students with the tools to approach translati011al research in.their present 
and future work. The course covers the core competencies in cliniCal and 
translational researGh, and each session addresses a core thematic area. 
Students log-in once a week during the semester. Faculty members give a 
lecture, followed by a student-led presentation. The presentation is followed 
by a discussion in which all students are evaluated based on participation. 
Students are given a short essay assignment based on each lecture. The 
student presentations and short essays count toward the final grade. A 
research paper also is assigned. 

• 	 MHS 609: Research Seminar II (3 Credits) 
This course is a continuation of the prior research seminar course. Students 
will be divided in small groups to work collaboratively, researching under 
the rhentorship of a faculty member to discuss current clinical issues. 
Students will complete a literature search and propose a practice-based 
improvement plan. Final approval by a faculty mentor is required. 

"' 	 MHS 700: Capstone Project (3 Credits) 
The capstone is designed to be a supervised health science learning 
experience and a demonstration of the substai1tive application of the 
knowledge and skills that have been acquired in the courses taken as part of 
the M.S. in Health Science Program. The capstone functions as both the 
practice experience and the culminating experience for the program. The M.S. 
in Health Science capstone experience includes the following components: 
development of a capstone proposal; delivery of an oral presentation at UMB1 
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and at the field placement site as appropriate; and preparation ofa capstone 
portfolio. 	 · 

Physician Assistant Studies (18 Credits) 

This concentration is designed for students who are enrolled in the. collaborative 
physician assistant program at Anne Arundel Community College. It is also 
available to students who are not involved in the collaborative but wish to focus 
their MSHS concentration on healthcare quality. 
In addition, students will take 6 credits to be transferred in from the PA AA.CC 
curriculum, which UMBrecogriizes a~ academically rigorous. The reasoning 
behind the transfer inCludes; not overloading the students, and the need for 6 
credits per semester for graduate level funding. The descriptions to those 
courses are listed below. · 

• 	 PllA 120: Pathophysiologic Approach to Pharmacotherapeutics 1( 3 credits) 
Part one of f.l two part basic pathophysiological approach to 
pharmacotherapeutics course, provides the student with an understanding of 
drug action within the framework of human physiology, biochemistry and 
pathophysiology. In this course the therapeutic and adverse actions or drugs 
are understood in the framework of the drugs mechanism of action. Clinical 
vignettes are used to illustrate pathologic processes that integrate the actions 
of drugs from the level of an individual molecular target to the level of the 
human patient. 

• 	 PHA 123: Pathophysiologic Approach to Pharmacotherapeutics 2 (3 credits) 
Part two of a two part basic pathophysiological approach to 
pharmacotherapeutics course, provides the student with an understanding of 
drug action within the framework of human physiology, biochemistry and 
pathophysiolcigy. In this course the therapeutic and adverse actions of drugs 
are understood inthe framework of the drugs mechanism of action. Clinical 
vignettes are used to illustrate pathologic processes that integrate the actions 
of drugs from the level of an individual molecular target to the level of the 
human patient 

• 	 PHSR 605: Patient Centered Outcomes Research (3 Credits) 
This course provides an overview of comparative effectiveness and patient­
centeted outcomes research (CER-PCOR) geared loward clinicians and 

evolution of key terms; identifying and engaging stakeholders; evidence­
based medieine; current policy issues; government and private sector roles 
and programs; PCORI, AHRQ, NIH, HHS, and FDA programs; CMS and private 
insurer uses; patient engagement and advocacy; and appUcation to Clinical 
decision-making. 
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• 	 MHS 622: Improving Quality ofCare in Health Systems (3 Credits) 
This 8 week1 3 credit online course will explore health policy1 finance and 
system issues that are timely a:nd germane to health professionals. This 
course is based on the premise that to practice in today's complex healthcare 
environment that students must understand the· economic and theoretical 
underpinnings of the health system. A case based learning design \lllill be 
utilized to engage students in discussion, exploration, analysis with the goal· 
of improving the-safety and quality of care provided in health systems. This 
course will prepare students to make informed health care decisions related 
to health finance, and patient safety in the future. 

• 	 MHS 630: Essentials ofChronic and Infectious Disease Epidemiology (3Credits) 
In the past 15 years, we have seen a rise in chronic disease i,mpacted by 
behavior and policy1 infectious disease outbreaks and new mechanisms of 
spread never seen before in the US. Clinicians must consider the biosocial 
impact of globalization and environmental change up9n health and disease. 
In this course we present fundamental concepts of epidemiology to assist the 
new clinician in their efforts to critically evaluate the health and medical 
literature1 participate in monitoring and su,rveillance of disease, and 
interpret data in their individual practice, community and nation to improve 
care in their practice and professional sphere. 

• 	 MHS 633: Clinically Applied Social and Behavto1•al Health Theory (3 Credits) 
This course will discuss the. social determinants Ofhealth and will go beyond 
the individual risk factor approach to health and disease, applying multi­
disciplinary models and social epidemiology to elucidate the economic, 
sociocultural, political, and behavioral context and processes underlying 
health care access and health outcomes. Using a problem based context will 
explore how nutrition, oral health, addietion and mental illness impact health 
and disease and explore how social and pehavioral health theories can be 
applied in aclinical context. 

Research Administration Concentration (12 credits) 

• 	 MHS 601: Introduction to Research Administration (3 Credits) 
Students in this course are provided with an overview ofthe complex 
environment that supports the academic research enterprise from a 
historical and evolutiona1y perspective, including examples of seminal 
8~td1 ~.: := r c1 ";"'"·~:~>:' '"''.''':.'~-, C':'1Tlb'"0)...~2,,.si;:'f_'.. Sh1 -1~11f1: c-0.n~irTR-T' 't}i e ~l?i"f-r P1..s1--:~1rs 

between the federal government, industry, and academic and clinical 

research institutions. The course explores design. and implementation 

humah research studies and explores a variety oftopics, including the 

components, general principles, and issues in academic research. 
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• 	 MRS 618: Regulato1y and Legal Issues in Research (3 Credits) 
Research involves many ethical, legal, and regulatory issues related to the 
treatment of subjects, personal privacy, and institutional compliance, among 
others. This course examines ethical codes of conduct, regulatory 
requirements, and existing laws that govern research, recruitinent and 
protection ofhuman subjects; diversity and vulnerable popuiations in 
researchi informed consent; privacy and confidentiality; the role of 
ind.ependent review committees; and the importance of reporting serious 
adverse events. 

• 	 MRS 635: Grant and Contract Management in Research (3 Credits) 
This course covers all topics related to Grants Management and Awards. 
Students will learn how to setup grants proposals and awards, bill and 
perform cost reimbursement, distribute indirect costs. Students will examine 
various aspects ofmaintaining grant and contqi.tt awards including 
increasing or decreasing award funding, adjusting the award budget, 
updating grant information, updating project status, and closing a grant or 
contract. 

• 	 MHS 640: Technology Transfer (3 Credits) 
This course introduces the concept of intellectual propetty in advancing 

technological i,nnovation and promoting economic development. Students 

will learn how to safeguard intellectual property and facilitate technology 

transfer including the legal, licensing, and disclosure. The course will also 

explore the requirements for issue of a patent including preparation of a 
patent application. The course explores how research or an invention may 

be commercialized in the process of technology transfer. Emphasis is placed 

on the patenting and transfer of technologies pertinent to the biotechnology, 

pharmaceutical and medical device industries. 

Research Ethics Area of Concentration (12 Credits) 

• 	 ETHC 637: Introduction to Research-Ethics ( 3 Credits) 
This course will acquaint students with basic concepts in research ethics) will 
examine the ethic<tl and philosophical issues raised by involving human 
subjects in research, review concepts of risks and benefits, vulnerabilily, 
f1 f'1~. :..tCj- 'J_,,_; ;l",::Lt::·.;~i''::!.~::1 t.-:.t~·~<~~, _··r}·'=·L:~·~.t 

therapeutic misconception. By the end of the course, students will be able to 
analyze research protocols and assess the ethical appropriateness of such 
protocols. 
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• 	 ETHC 638: Issues in International Research Ethics ( 3 Credits) 
This course will examine the ethical and philosophical issues raised by 
research involving human subjects that is conducted in international settings 
and examine issues involved with the standard of care, informed-consent, 
exploitation, posHrial benefits, and a developmental and orga.nizational 
model of ethics review systems. By the end of the course, stude.nts will be 
able to construct and support valid arguments-in the analysis of exploitative 
research; analyze ethical questions regarding international collaborations in 
research, describe methods to achieve a culturally valid informed consent; 
describe the issuc::s involved with tissue sample research performed between 
international partners, and assess an ethical review an international 
protocol. 

• 	 ETHC 629: Introduction to Ethical Theory (2 Credits) 
The course will introduce students to the prominent theories in ethics and 
political philosophy that inform our ethical arguments and the articulation of 
our values. By the end of the course, students will.be able to articulate ethical 
problems, understand how they differ from problems that can be addressed 
by empirical investigations or scientific discoveries; explain the difference 
between various schools of thoughts in ethics, and analyze ethical claims in 
terms of their theoretical assµmptions and commitments. 

• 	 ETHC 639: Institutional Review Boards (2 Credits) 
This course will cover the legal and regulatory aspects of ethical review 
systems and cover topics critical to performing clinical research, including 
structures and operations of institutional review boards, understanding 
investigationa1 new clrug (IND) applications, and conflict of interests. By the 
end ofthe course, students will be able to explain the issues involved with 
regulating institutional review boards and human subject protection 
programs. 

• 	 ETHC 665: Responsible Conduct ofResearch in International Affairs (1 Credit) 
.This course will examine the ethical responsibilities of condueting research 
with special emphasis on collaborative international research that involve 
scientific integrity, determination of authorship, peer review, conflicts of 
interest, ownership of data and intellectual property across borders with 
differing laws. By the end of the course, students will be able to describe 
examples ofresearch misconduct and methods or dealing with misconduct; 
~i::c·:~s r-}1~ ;~~\:;.~-ic:r>:1-:f::: 1~,o?h/,,:-~er 211th0rrr1y ?ru-l 2·~0'(1nn+-~b1Ht:;r: '4~:.-~1.:,::s th:­

ethical and legal foundations of intellectual property; and describe how 
conflicts of interest can corrupt scientific objectivity. 

e 	 ETHC 640: Ethics ofGlobalization (1 Credit) 
This course will introduce students to the identification and assessment of 
moral dilemmas in the context of changes and development in an 
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increasingly globalized world with attention to both its theoretical and 
practical dimehsions, including global health. By the end ofthe course, 
students will be able to explain the forces associated with globalization; 
evaluate the impact of globalization on social justice issues; evaluate the 
moral theories underlying a just globalization; and explain th~ moral 
dilemmas posed by an increasingly globalized.worl(i. 

Aging and Thanatology Area of Concentration (12 Credits) 

• 	 THAN 604: Death and Dying: Ethical and Legal Considerations (3 Credits) 
This co~rse provides participants with the information and skills needed to 
address ethical and legal concerns related to palliative and end-of-life care. 
Participants will learn the theotetical foundations ofhealth care ethics, 
including the Hippocratic Oath, ethical principles, virtue ethics, deontology, 
utilitarianism, and care-based ethics. The relationship between law and ethics 
will be clarified. The focus of society and medicine in delaying death and 
addressing human su.ffering.will be discussed. Emphasis will be placed on 
developing a knowledge ba.se ofkey concepts and strategies that can be used 
to prevent and resolve problems that are specific to palliative and end-of-life 
care1 including advance directives1 cardiopulmonary resuscitation, suffering, 
withholding and withdrawing life-sustaining treatments, organ donation, and 
assisted suicide. 

• 	 THAN 605: Palliative Care (3 Credits) 
In this course on end-of-life tare, participants will learn practical skills to 
assist people Who are facing incurable illnesses, such as cancer1 severe 
cardiovascular disease, and progressive neurodegenerative 
diseases. Palliative care focuses on symptom control and amelioration of 
suffering, which are often underemphasized in conventional healthcai-e 
training. Topics Will include pain and symptom management strategies, both 
conventional and i::omplementary1 determination of terrninai prognosis, 
hospice care, palliative care emergencies, and discussion of advance 
directives.. 

• 	 THAN 606: Catingfor the Bereaved (3 Credits) 
1n this course, participants Will learn the prominent theories of grieving and 
the griefreaction, as well as the empiric'.31ly-based therapeutic interventions 

distinguish between anticipatory grief, normal grief, and complicated gtief 
and to identify factors that affect the grieving process. This course also _ 
explores reflective practice and self~care for the end-of-life care professional 
while learning to support those who are dying and those who are grieving. 
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• 	 THAN 609: Psychosocial Perspectives in Aging (3 Credits) 
This 3-credit course explores th.e psychological an-d social aspects of adult 
development within the context ofthe ongoing process of aging. Upon 
completion of this course, students will be able to describe the major 
psychological and sociological theories of aging and adult development; 
understand the physical, psychological, social, and health changes that occur 
during aging; evaluate the biological, psychological, intellectual, and social 
dimensions along which developmental changes occur in adult aging and their 
implications for the aging individual, family and society; understand the 
imp01tance of an individual's cultural context while progressing through the 
life course; and identify current research trends and theories regarding 
several aspects of the aging p1'ocess (e.g. death and dying, mental health, 
positive affect, personality, chronic disease, and social roles). 

Global Health Systems Area of Concentration (15 Credits) 
*There qre five courses offered in this concentration, but students are on{y required to take four 

courses to m~et the requirements. 


• 	 MliS 605: Perspectives on Global Health (3 Credits) 
The course provides an overview to the field of global health, it introduces 
students to major global health challenges, programs the deter111inants of 
health hand disease, current and emerging global health priorities, policies, 
evidence base intervention, disaster relief, key legal issues, ethics and models 
of reform. In addition, particular attentionis given to building key student 
competencies iri analyzing national public health trends including major 
communicable and non·communicable disease burdens, key organizations 
supporting public health and professional opportunities in global health. 
Student skills are developed in analysis, leadership, team work and 
communication in a global context. 

• 	 MHS 610: National/International Approaches to Healthcare Delivery 
(3 Credits) 
This course applies the concepts, theories, and principles of the field of global 
health presented in the first course to the practical challenges facing global 
health professionals. Each studeiitwill select a specific global health priority 
for agiven national or geo politically defined population to examine over the 
Durant of the course. The students selected case will be her primary focus for 
applying needs assessment methodologies, including epidemiological 
methods, mapping local, national and global policy processes, identifying 
strategies for building infrastructure and workfo1·ce capacity, anmyzing 
financial opportunities and limitations and assessing the impact ofmacro 
changes in global economy, political environment and human rights and legal 
systems. Each student will complete a final summary project teport that will 
summarize findings regarding scope, option, outcomes and a, recommended 
action plan for improving the health status of the population group they have 
studied. 
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• 	 CIPP 960: Critical Issues in Global Women's and Children's Health (3 Credits) 
A comprehensive multidisciplinary examinatio.n ofthe complex issues 
related to women and children's health across the globe. Based on the.World 
Health Organization's 2007 Framework for Action for strengthening health 
systems and the United Nation's Millennium Development Goq.ls and 
Universal Declaration of Human Rights. Topics include biological and medical 
issues, reproductive health, violence ·include biological and medical issues, 
reproductive health, violence against women and children and its impact on 
health, infectious and chronic disease, andthe relationship of environmental 
and social issues to chronic disease, and the relationship of environmental 
and social issues to chronic disease, 
Analysis also covers current national, regional and global trends; program 
and policy responses to these trends; and prospects for the future. 

• 	 MRS 630: Essentials for Chronic and Infectious Disease Epiden1iology 
Perspective (3 Credits)· 
In the past 15 years, we have seen a rise in chronic disease impacted by 
behavior and policy, infectious disease outbreaks and new mechanisms of 
spread never seen before in the US. Clinicians must cohsider the biosocial 
impact of globalization and environmental change upon health and disease. 
In this course we present fundamental concepts of epidemiology to assist the 
new clinician in their efforts to critically evaluate the health and medical 
literature, participate in monitoring and surveillance of disease, and 
interpret data.in their individual practice, community and nation to improve 
care in their practice and professional sp11ere. , 

• 	 MRS 639: Health Responses to Mass Violence and Disaster (3 Credits) 
This course increases knowledge of how to apply different theories and 
intervention strategies to the health assessment and response to mass 
violence and disaster. Crisis theory used to guide crisis use a system 
approach to health services management including strategic planning 
budgeting and resources allocation. 
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Science Communication Area of Concentration (12 Credits) 

• 	 MHS 603: Technical Writing (3 Credits) 
This course will provide a rigorous analysis of scientific writing on the 
sentence and paragraph level. Students will master the elements of concision 
and coherence as they learn and· employ various strategies for packaging 

information. 

• 	 MHS 607: Writing for Scholarly journals (3 Credits) 
This course will provide students with a comprehensive overview of the 
process of writing for scholarly journals. Students will read and analyze 
articles from a variety of journals, focusihg on both form and content of 
research articles, case studies, meta-analyses, theoretical articles, and book 

reviews. 

• 	 MHS 637! Writing Proposals and Grants (3 Credits) 

This course will explore the ele~nents of successful grants and proposals. 

Students will be required to produce a grant or proposaJ relating to their 


capstone project. 

• 	 MHS 627: Writing for the Public (3 Credits) 
This course will prepare students to communicate to lay audiences. Students 
will analyze the writing in various documents such press· releases, magazines 
articles, websites, and popular science books. 
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Research Implementation Science Area of Concentration (12 Credits) 

Implementation and Dissemination Science is a:n emerging field worldwide. It 
takes an average of 17 years for 14% ofresearch to translate into practice. 
People may thus experience a significant delay in, or never be offered, · 
interventions that have been proven to improve health. The goal of · 
implementation and dissemination science is to study methods that promote 
systematic uptake and h·anslate the resi,tlts ofclinical and population research 
into everyday clinical practice and public health. Additionally, implementation 
and dissemination science seeks to ensure that the knowledge and materials 
produced by health research actually lead to improved individual and 
population health by: 1) reaching the people for whom they are intended; 2) 
being adapted to local circumstances; and 3J being implemented effectively, 
safely, equitably, and in a timely and patient-centered manner. The following 
courses will be offered in the Implementat!on Science Research area of 
concentration and certificate program: 

• 	 MRS 637: Introduction to Research Ethics (3 Credits) 
This course will acquaint students with basic concepts in research ethics, will 
examine the ethical and philosophical issues raised by involving hl1man 
subjects in research, review concepts of risks and benefits, vulnerability, 
privacy and confidentiality, undue inducement, exploitation, equipoise, and 
therapeutic misconception. By the end ofthe course, students will be able to 
analyze research protocols and asses the ethical appropriateness of such 
protocols. 
**This ethics course will be substituted for MRS 602 in the core 

• 	 MRS 630: Essentials ofChronic and Infectious Disease Epidemiology (3 
Credits) 
In the past 15 years, we have seen a rise in chronic disease impacted by 
behavior and policy, infectious disease outbreaks and new mechanisms of 
spread never seen before in the US. Clinicians must consider the biosocial 
impact of globalization and environmental change upon health and disease. 
In this course we present fundamental concepts of epidemiology to assist the 
new clinician in their efforts to critically evaluate the health and medical 
litei-ature, participate in monitoring and surveillance of disease, and 
interpret datci in their individual practice, comrtmnity and nation to improve 
care in their practice and professional sphere. 

@ 	 MHS 633: Clinically Applied Social and Behavioral Health Theory (3 Credits) 
This course will discuss the social determinants ofhealth and will go beyond 

the individual risldactor approach to health and disease, applying multi­

disciplinary models and social epidemiology to elucidate the economic, 
sociocultural, political, and behavioral context and processes underlying 

health care access and health outcomes. Using a problem baseq context will 
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explore how nutrition, oral health, addiction and mental illness impact health 
and disease and explore how social and behavioral health theories can be 
applied in a clinical context. 

• 	 MHS 613: Research Implementation & Dissemination I (3 Credits) 
The past several decades have witnessed advances in medical sciences and 
the discovery ofnew medicines, vaccines, and diagnostics tools that have the 
capacity to lead to large improvements in global health. However, the 
translation of research findings into practice has been slow and uneven. This 
has led to a widening gap by applying research and evciluation approaches to 
identify and address the barriers in scale-up evidence-based interventions in 
local setti11gs. This course provides an introductiOn to the emerging field of 
implementations science by reviewing various design and methods, health 
systems and policy research, and examples in HIV, non HIV ST and non­
communicable disease. 
*this ethics coul'se will be substituted for MHS 608 in the core 

• 	 MHS 614: Research Implementation and Dissemination II (3 Credits) 
Dissemination science is the process of distribution of informatioi1 and 
intervention materials to a specific public health or clinical practice audience. 
Translating research into practice is a complex process that involves 
dissemination science. The purpose of dissemination science research is to 
translate evidence based interventions into practice to improve lives. This 
research seminar provides and introduction to dissemination science. Topics 
include the vocabulary of dissemination science; distinction between 
dissemination and implementation research; principles and methods used in 
dissemination science research; and future issues. 
*this ethics course will be substituted for MHS 609 in the core 

• 	 MHS 631: Global Non-Communicable [NCD) Epidemiology (3 Credits) 
Non-communicable diseases (NCDs), such as obesity, diabetes, mental 
illnesses, injuries, cardiovascular disease and cancer, are responsible for the 
greatest burden of death and disability globally. NCDs are of critical , 
importance to all countries currently dominate the global health and political 
agenda. Responding to this, epidemic requires interdisciplinary, multi 
s~~:;-'27r~::, ~ ~-:-:«HJ~~'.:;~-,,:~ ~;~~'~·:-; :.-rr~ 1 .~,:-~~1..,,~~~ P'.:'.;\~(~:--,,_,=-l~?r?,t ~~:~1j~1~: 

health specialists and policy makers from around the world working in this 
field require a critical understanding of the commonalities and differences in 
perspectives across sectors, which will enable them to work effectively 
within a 'global' ecological pel'spective on NCDs. This course will address the 
current paradigms and controversies in epidemiology. Emphasis will be 
placed on those NCDs of high prevalence or unique biological characteristics 
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that illustrate interesting epidemiological or etiological characteristics or 
those that hold greatest promise of control. Comparison of NCD rate.s across 
countries and epochs, and the evidence for the causes of these differences 
will be explored. The goal is to encourage students to think creatively about 

,• 

the NCD problem and explore research opportunities that will contribute 
meaningfully to teduction in NCD morbidity and mortality throughout the 
world. 	 ··· 

• 	 MHS 611: Observational Epidemiology in Implementation and Dissemination 
Research (3 Credi~s) · 
This course expands upon introduction to epidemiology to build the learners 
knowledge and skills on the design, conduct, analysis, and interpretation of 
non-experimental studies of both infectious and non~infectious diseases, 
with special focµs on dissemination and implementation research in global 
health. During this course, we will discuss application of observational 
epidemiology methods to the empirically-supported models (e.g., CFIR, RE­
AIM! PRECEDE/PROCEED, ISF, KTA) and authoritative research syntheses in 
the dissemtnation and implementation of evidence-based interventions and 
their generalizability. Students will also gain experience a,nd knowledge in 
designing and analyzing observational studies that provide evidence for 
support nf global health interventions. 

Integrative Health and Wellness Area of Concentration (12 Credits) 

• 	 MHS 612: Introduction to Integrative Health and Biological and Body-Based 
Interventions (3 Credits) 

Students will examine the fundamental concepts of integrative health and 
wellness (IHW), including the history, philosophies, and methods of 

prominent integrative therapies. Perceived differences between and 

limitations of traditional "allopathic'; medicine and IHW anontraditional" 

medicine will be identified. Patients' motivations and patterns of use of IHW 

approaches will be explored. Components of the five major areas within IHW 

as identitledby the National Institutes of Health will be introduced. These 

include alternative medical systems, body-b'ased systems (massage1 


chiropractic, rolfing), mind-body medicine, biological approaches (herbal 

medicine, nutritional approaches, pharmacological therapies, Ayurveda), and 

bioelectromagnetics (energy healing). The state of basic scientific knowledge 

and data from contro1leu trials relating to tne saiety, efficacy, anc, 

mechanisms of action of integrative therapies are presented. In the second 

half of the course, an overview of the scientific evidence for the integrative 

biologieal and body-based approaches will be provided. Theories for how' 

these approaches function to affect health are examined, such as 

psychoneuroirnmunology, the role of inflammation, and the gut microbiome. 
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Key practice, legal, and ethical issues facing CAM researchers and 
practitioners are reviewed. 

• 	 MHS 619: Clinical Application ofIntegrative Healt~ and Wellness (3 Credits) 
This course will provide students an interprofessional overview of the 
clinical application of integrative health and Wellness approaches. Students 
will learn the skills necessary for developing an effective therapeutic 
practitioner-patient relationship and strategies for communicating and 
educating patients about integrative health and wellness approaches, 
potential benefits, and possible risks. The factors affecting the utilization, 
interpretatjqn, and patient understanding of these therapies will be 
examined. Clinical decisio11-making and the influence of research on 
recommendations and evaluation wiH be examined. Students will learn how 
the integrative assessment differs from the conventional assessment process 
and how to develop an integrative treatment plan. Numerous case studies 
demonstrating the application of integrative approaches for the treatment 
and prevention of common and chronic diseases will be analyzed. Finally, the 
challenges in developing research to adequately examine the integrative 
approach as it is applied in clinical practice will be discussed. 

• 	 MHS 628: Integrative Health and Wellness Coaching (3 Credits) 
Students will learn the fundamentals of health coaching, which is guiding and 
enabling patients/clients to make and sustain choices to achieve and 
maintain health; Students will review frameworks and techniques of health 
coaching from a holistic perspective including assessment, identification of 
goals and barriers, development of action plans, implementation strategies, 
and monitoring progress. Students will be introduced to health behavior 
change theories and models, as well as interventions from integrative health 
and wellness. Also explored are personal, social, lifestyle, and medical 
resources to encourage comprehensive wellness. Students will work to 
develop strategies appropriate to their patient/client population through 
research, class discussions, mentored coaching activities, and independent 
assignments. Students will also complete a behavioral change project with a 
partner, allowing them to experience the roles of both a health and wellness 
coach and a client. · 

"' 	 MHS 636: Advanced Skills in fnlegrative Mind"BOlO' lntervenNons (3 Credits) 
Trt ~h ~ 2 ..::;::,·,. 1 r~ :~, ·:·r: r~3 "· ~11 t ~h ~ 1-: 1-:'1~ 'f>~ t~:~ ty'l'"'. s t :? t: 1.~.: ~~ ri~ ? t-,...;i~-. ~\ 

body, spirit, and energy in relation to health and disease. An overview ofthe 
scientific evidence for integrative interventions for health promotion and 
treatment is provided. Students will learn advanced skills in approaches that 
promote or rely on the connec:tion between the mind and body. These 
indude meditation, mindfulness, guided imagery, autogenits, hypnosis, 
spirituality, movement-based, journaling1 acupuncture and energy therapies, 
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and art therapies. Students will participate in experiential learning by 
practicing integrative approaches and interacting with an integrative health 
provider to increase thei.r self-awareness of the interconnections between 
emotional, physical, mental, sociaL and spiritual aspects of health. 

Z. 	 Describe the educational objectives and intended student learning 
outcomes 

The graduate school recognizes that each Masters prepared student must be 
prepared to apply specialize lmowledge of their field, consolidate learning theory 
from different fields of study to d.iscover and explore concepts and questions related 
their field of study, demonstrate intellectual skills of analytic inquiry, use of 
information resources, engage diverse perspective, ethical reasoning, quantitative 
fluency and communicative fluency. They must be prepared to work in teams to 
solve the difficulty dilemmas of our time while engaging with and responding to 
civic, social, environmental and economic challenges at the local, national and global 
levels. 

At the conclusion of their study each student enrolled in the MSHS will achieve the 
following outcomes: 

• 	 Students will be able to search, interpret and evaluate the medical and public 
health literature; including qualitative and quantitative studies. 

• 	 Exami~1e and critically appraise healthcare delivery systems and health 
policy at the local and global level. 

• 	 Discuss and inform health care system care delivery, patient safety, quality 
and risk management. 

• 	 Apply knowledge to improve; prevention of disease1 maintenance of public 
health and participate in disease surveillance, reporting and intervention. 

• 	 Articulate and explain principles and practice of medical and public health 
ethics. 

3. 	Discuss how general education requirements will be met, ifapplicable. 
Not applicable. 

tk, 	 !deuti.fyany spedaiizeu ai..:c.rsditallOH i:'i: )5A'i;1_:i.~u,a1:t: 

requirements 
The .MSHS-PA concentration is accredited by the Accteditation Commission on 

Education for Physician Assistants (ARC-PA) 

5. 	 If contracting with another institution, provide a copy of the contract 
The copy of the MOU with Anne Arundel Community College is attached in 
appendix 1. 
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C. Critical and compelling regional or statewide need 

The MSHS is a post-professional degree designed to prepare individuals for emerging 
leadership roles in the rapidly changing health care and research environments and to 
enhance opportunities for advancement ii1 clinical, educational and administrative areas. 
Emphasis is on independent, self-directed learn_ing and the development of diverse roles. 
The University of Maryland, Baltimore with its health, human services, and research focus 
is well-positioned to meet this growing need in the Maryland and in the region. 

The MSHS program is intended for practicing professiot1als or those with an undergraduate 
degree in a health-related area with plans to pursue a career working in health, human 
services and research settings. Courses are primarily offered online to accommodate the 

needs of working professionals. 

The MSHS is combined with one of the University of Maryland, Baltimore's Graduate 
Certificate programs as a way to gain knowledge and skills in a specialized area (e.g. 
Applied Thanatology; Integrative Science and Wellness; ResearchAdminish·ation; etc.). 
Graduates from the MSBS program and its associated concentrations will be trained for a 
number of positions in areas of growth in the state of Maryland and in the region. 
Graduates will be qualified to fill positions ofhigh demand in Maryland, which has been 
~escribed in previous sections Of this proposal, but may inc.lude: 

Program ManagerHospice Case Manager •• Physician Assistant • Project ManagerCoordinator ofBereavementOrthopedic Physician Extender • 
Technical WriterServic.es •Nurse Practitioner• ~piritual Care Coordinator • Grant Writer

Advance Practice Provider •• Grief Counselor • Medicµl Writer
Research Coordinator• C((fe Leader • scientific Writer
Research Asso.ciate •• Communications ConsultantFuneral DirectorLaboratory Researcher •• Refugee Beihavioral Research • Social Media Specialist
Grants Analyst •• Manager • Policy Editor 
Grants Pro~arnManager• Program Director • Wellness Consultant 
Research Assistant • 

• Disaster Manager • Life Coach
Research Analyst• Program Manager m:alth and Wellness Advisor
Researc;h and Development • •• .. Science Communication Wellness Support Coach
Specialist /\.dive T ife f'oor<linatorPt\)g,n1n1 DirectorStrategy Aual»ol 

Project Coordinator SubstanceAbusc Counselor 
Research Coordinator 

Q 

':' T. --- ..,,<,~-·" ......, ;~ -, _1,,,,_ '1_,: 1~ --: c;' 1- ·-.:;-~ ~ r T~:·1,:", ~ .· - -~ ~ ~' 
~~~fi~-~:< 6 J.r~ )::..; ·~;-j~s Clinical ServicesClinical Trials AssistantSpecialist 0 0 

LearningDevelopment Representative
Medical Liaison g 

Specialist
& Clinical Data Specialist 

Disaster Relief Counselor 

The list of occupations within the health sciences is long because health science professionals 
work in hospitals, dental offices and laboratories, gove111ment and private research centers, 
phannaceutical and biotechnology companies, community and public agencies, and large health 
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care organizations, to namejust a few. Additionally, there are very few economic sectors that 
are experiencing growth at the rate ofhealth sciences. Due to the aging population and major 
changes in the health care market, careers in health sciences are expected to see substantial 
growth over the next decade and into the future. According to the U:S. Depattment of Labor's 
Bureau ofLabor Statistics (BLS), a job growth rate ofll percent is expected between 2012 and 
2022 for all occupations combined. Job growth for most health science occupations, however, 
are expected to double, triple or even quadiuple that rate over the same period. 

D. 	Quantifiable and reliable evidence and documentatio:u of market 
supply and demand in the region and the state 

To meet the high demands of employers for candidates that are well-trained in the 
healthcare industry, we have created this Master of Science in Health Sciences degree 
program. We have strategically aligned the courses in our program to coincide with the. 
current needs ofemployers in the fndush'y to ensure that our graduates are well prepared . 
for professional success. 

The chart belowrepresents the number of positions available for common job titles for 
people with Master of Science in Health Sciences degrees and is specific to the 
concentrations offered in our degree program based on information provided by 
www.indeed.com. 

Table 1. Job Availability for Selected Careers Relevant to the MSHS 

Number of Jobs Available Number ofJobs Available I{eyword S earch 	 . M d N · IIm ary1au at1011a y 
Physician Assistant 582 16,142 
Health Educator 310 16,220 
Hospice Case Manager 42 6,791 
Research Coordinator 856 24,089 
Disaster Manager 256 10,622 
Biostatistician 58 812 
Clinical Researcher 2,369 71,003 
Scientific Writer 84 1,178 
Wellness Consultant 72 449 

1 1n 	 ":' ·~ • ! I"(':'
~--"-.:._.,Jc~~L.:.f_;_tJ :.J~.rl.--~gtL.~ 	 ~t__-._,_ / <..) 

Health Science Specialist 435 	 9,953 
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The graphics below demonstrates the demand for skills associated with bur MSHS degree, 
broken down by concentration. 

Figure 2. Skills Needed in Research Administration 

Skills in Greatest Demand for 'Research Administration' with 

September 2013--September 2014, Regional Data 
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Figure 3. Sldlls Needed in Aging and Thanatology 

Skills In Greatest Demand for 'Gerontology' Professionals with Master's-Le1Jel 
Experience 
Ootober 2013-September 2014, Regional Data 
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Figure 4. Skills needed in Integrative Health 

$Jdlls in Greatest Demand for 'Integrative Health' Professionals with Master's .. 
Level Ex.perienc·~ 
October 2013-September 2014, Regional Data 

Treatment Planning t-----------• 4,882
Therapy 4,173 

Pi3.tient Care ~---- 2, 172 
Rehabilitation 1,530 

PatienVFamily Education <ind lnsftVction 1,511 
Collaboration 1,4 78 

Case Management 1,225 
Mental Health 1,224other top i,;kllls Pathology 1,219lden1lfied by Buminfh, 

Physical Therapy 1,137Glass Labor/Insight 1 

for 'Integrative Health' L--------..- PatientEvafuation 1,120 
include 'Collaboration; 
'Mental Health,' 
'Physical Therapy/ 
and •social Work.' 

Social Wotk 997 
Discharge Planning 843 

Speech Language Patl10Togy 805 
Psychology 797 


Record Keeping 782 

Patient Direction 767 


Rehabilitation Servic1Js 764 

C!in/ciJ.f Experience 750 


Screening 731 

0 1,000 2,000 3,000 4,000 5,000 6,000 

n ='7,890 job postings, No unspecified post1n9s 
Source; Surning Glass Labor/Insight M 

According to Payscale.com, the average salary for MSHS degree holders js $57,133 in the 
first four years after graduation. As with any degree, the more experience and tenure one 
has intheir field, increases the earning potential. With the MSHS degree, students have the 
chance to earn well over six figures. The figures below represent the average salaries for 
individuals with MSHS degrees in various industries: · 

• Private Practices: $78,612 
• Hospital: $83,706 
• College/University: $67,175 
• State & Local Government: $52,000 
• Non-Profit Organizations: $64,046 

These figures are also dependent upon ·wherPthe individual lives and the cost ofliving for 
that state. The figures below represent some of the average sala1ies for MSHS degree 
holders, by state: 

u North Carolina: $80,992 
Massachusetts: $86,993 II Florida: $771841 B 


Maryland: $60,678 • Virginia: $75,000 

" 

Ohio: $64, 749 II California: $81,231 R 
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In a recent job search, we found that. the state of Maryland is currently looking for a Health 

Policy Analyst I. This position would work in the Department of Health and Mentai Hygiene 

(DHMH). The salary for this role is $44,017- $70,265 annually. · 


The individual that holds this position will be responsible for assisting with high priority 

projects, programs, and procurements within the Office of the Deputy Secretary for Health 

Care Financing, including the five division it oversees. The Health Policy Analyst will . 

provide evaluation, analysis1 and research support on Medicaid initiatives, including· · ·· 

proposed policy changes or dire.ctives. This position will support the Chief of Staff with 

tracking and respondfngto constituent issues. As needed, this position will also work 

closely with other areas of the department, such as Public Health, Behavioral Health, and 

Developmental Disabilities. 


Educati.on: A Bachelor's degree from an q,ccredited college or university. 

Experience: One year of experience evaluating, analyzing, researching and developing 

health care services, policies and progl.'arns. 

Note: A Master's degree in Health Sciences, Health Care Administratio~, P~1blic Health, 

Public Policy or closely related field may be substituted for the required experience. 


E. Reasonableness of pro.gram duplication 

University of Maryland, Baltimore1s Master in Science in Health Sciences degree program is 
the only program ofits kind in the state of Maryland. Our program is intended to give 
students interested in a career in healthcare the opportunity to learn from leading 
professionals in the field. Our program also provides students with a variety of 
concentrations that will help to develop skills and practices needed to find professional 
success in the area oftheir choosing. 

TowsonUniversity is the only school in Maryland that currently offers a Master in Science 
in Health Sciences degree. Towson's program offers students concentrations in 
Administration, Community Health and School Health Education. Graduates from Towson' s 
program often go on to work in government sectors, school settings, and public and private 
sectors. 

Maryland University of Integrative Health offers a Master of Arts in Health & Wellness 
Coaching with concentrations in Herbal Studies, lntegrntive Health Practices, Med!ral 

campus depending on the desires of the student and can be completed in two years when 
taking classes in six trimesters. Though the courses in our Integrative Health and Wellness 
concentration are similar to those offered at Maryland University of Integrative Health, our 
courses allow students to take classes in eac.h. concentration area offered by MUIR, instead 
pursuing a limited degree focused solely on hetbal studies, integrative health practices, 
medical herbalism, or nutrition. Our degree program allows our students to study (MRS 
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612) Integn1.tive Health and Biological and Body-Based Interventions, (MRS 619) Clinical 
Application oflntegrative Health and Wellness, (MRS 628) Integrative Health and Wellness 
Coaching, and (MRS 636) Advanced Skills in Integrative Mind-Body Interventions. 

University of Maryland, Baltimore's MSHS degree program is a modified version of our 
certificate program and it emphasizes concepts and practices that healthcare professionals 
will need for career advancement in their specialized a1~eas. The eight concentrations that 
we provide our students with: Physician's Assistant Studies, Research Administration, 
Research Ethics, Aging and Applied Thanatology, Global Health Systems, Science 
Communication, Research Implementation and Dissemination, and Integrative Health and 
Wellness are unmat~hed on the Master's degree level in the state of Maryland and they give 
graduates from this program the knowledge and skills needed to work in the desired field 
of their choice and it coincides with .our mission to improve the human condition and serve 
the public good of Maryland and satiety at-large through education, research, clinical ca.re, 
and service. 

F. Relevance to Historically Black Institutions 

Bowie State University, Coppin State University, Morgan State University, and University of 
Maryland Eastern Shore do not offer a M.S. in Health Science degree. The University of 
Maryland Eastern Shore's (UMES) Physician Assistant Department does offer a Master's 
Degree in Physician Assistant. However, this program recently hadits accreditation 
revoked and UMB develop~d a plan to teach out the remaining students in this program 
under an agreement with the accrediting body and the University System of Maryland. No 
RBis in Maryland offer a program that is comparable to the proposed MSHS (and its 
concent;ratioris) offered by UMB. Thus, there is no negative impact on RBis. 

G. Distance education principles of good practice 

Context of Online Education at UMB 

As the State's public health, law, and human services university, the mission ofUMB is to 
excel at professional and graduate educationJ research, patienl care, and public service, and 

and the law. Also, UMB emphasizes interdiseiplinary education in an atmosphere that 
explicitly values civility, diversity, collaboration, and accountability. UMB expects to 
achieve its mission in education excellence and to be competitive, the Graduate School has 
designed and offered online degree programs that respond to the follo\/Ving changes 
occurring in higher education (Allen, 2010). 
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1. 	 Education Pipeline. The.education pipeline is now seeing inputs at every level with a highly 
diverse prospective student pool. Prospective students are typically working adults who 
demand part-time and non-residential educational opportunities. Results of the 
educational experience are beCDming ever more outcomes-based. 

2. 	 Changing Demographics. Data indicate a shi~ from the traditional student (the 18-22-year­
old, full-time resident) to ol~~ristddents studying part-time.. ... 

3. 	 Technology Shift. Online deljvery is far outpacing traditional forms of delivery. From 2002 
to 2008, online enrollments grew at an annual compound tate of 19% vs. 1.5% for all of 
Higher Education. By the fall of 2008, 25% ( 4.6 million) of all students took at least one 
online course. There is a growing acceptance that online education as being as good as or. 
better than ttaditional face-to-face delivery models. It is estimated that by 20201 half of all 
learning may be online. 

4. 	 Growth ofMobile Technologies. Mobile technologies and miniaturization are changing the 
computing environment and the educational delivery paradigm. Technologies like 
netbooks, e-Readers, iPhones and iPads have the potential to tevolutionize the delivery 
space and to provide anywhere, anytime learning. 

5. 	 Web 2.0 Revolution. Other technologies that are already figuring widely into the future of 
education are part of the Web 2.0 revolution. The use of a variety of technologies is 
disaggregating the educational experience into 'the cloud'. Many of the technologies fbr the 
future, like blogs, wikis, podcasts, video, social 11etworking and social media, virtual worlds, 
mobile leaming, and Personal Learning environments, will have profound effects on the 
futurelearningl~dscape 

Essentially, online education represents a strategy that can address the resh·ictions 
of traditional onsite college courses. Online learning seeks to expand knowledge 
beyond the Walls of the campus and can reach millions of new learners who could 
never put their lives on hold to attend college in a traditional manner. Online 
programs also have the ability to respond to individual student learning needs and 
styles in ways that c;;tnnot be duplicated in the face-to-face classroom. Major 
determinants of successful online programs include 1) course design that 
incorporates best ptactices, 2) quality faculty who can engage students in the 
material, and 3) responsible academic oversight. All three of these determinants are 
present in this proposal. For detailed information on Distance Learning Pedagogy 
and },1ethods in the Proposed Prognm1, sf'e Appendtx 2. 

Ensuring Effective Instruction 

Based on Quality Matters standards, at UMB we have deployed a rubric which details the 
best practices for distance education; this rubric helps faculty and instructional designers 
develop the courses; assess the readiness of the course, and ensure thatthe online courses 
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ate instructionally and pedagogically sound. The best practices are a synthesis of 
strategies, activities, design techniques, and organizational items that have been successful 
in higher education. The specific domains of this checklist are as follows: 

• Course overview and introduction to the students 
• Course organization and design 
• Learning Objectives (competencies) 
• Instructional Materials 
• Learner Communication, Irit.eractioh and Collaboration 
• Assessment and Evaluation (measurement) 
• Course Technology 
• Learner Support ... 

The Learning Management Platform UMB utilizes and provides IT support for is the 
Blackboard Learning Management System for online course delivery. Within Blackboard, is 
the Collaborate conferencing software that we Will use for our synchronous live activities, 
i.e., orientation and presentation face-to-face class sessions and recurring webinars. 
Additionally, the Distance Learning Teatn has available to them the use of a video cam 
recorder to tape lectures, webcams,.and an interactive smart board. We also use the 
Camtasia software for screen lecture capture. 

Instructional Design Team 

The following individuals from the Instructional Desigr1 team have been assigned to direct 
the distance education strategy for the modified MSHS program: · 

Mary Jo BondyDHEd, PA-C 
Dr. Bondy serves as the Assistant Dean Graduate Academic Programs at the University of 
Maryland Baltimore (UMB) Gratj.l1ate School. Currently she administratively oversees three 
programs, and the office fo1• academic innovation. Dr. Bondy also serves as the UMB 
representative to the University of Maryland System Academic Transformation Advisory 
Council. As a practicing clinician and accomplished health educator Dr. Bondy is passionate 
about elevating health in underserved populations. Dr. Bondy is a recognized master 
teacher, education l~a.der and innovator. She has expertise in online education policy, 
curi"icuh1r design, and program assessment. 

Clancy Clawson, MA 
Clancy Clawson is the, Academic Support Coordinator in the Center for Academic 
"m1ovatfon acrne lJ11.i:vei'sicy oi 1v.t&1yicEh1, BdLilLOi e:. Le .::.o_i n.:d ·0l: L1i. "·L;.s .S,-, ;:_,1~, i. .l;c ld 

English from Brigham Yourig University, where he also taught first-year 
composition. Previously, Clancy was the Associate Director of University Writing and 
oversaw the UMB Writing Center. Initially hired to revitalize the Writing Center, he built an 
innovative and dynamic program tailored to meet the specific n~eds ofstudents in the 
health sciences and human services. Claricy used a broad range of skills~including writing, 
photography, videography, and graphic design-to create hundreds of handouts, 
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advertisements, workshops, and videos for the Writing Center. In collaboration with the 
Center for Academic Innovation, Clancy also helped develop and deliver an online writing 
course in the UMB Graduate School. Now, Clancy uses his skillsetto produce high-quality 
media and content for the Center for Academic Innovation. 

Kevin Engler, MA: Instructional and Curriculum Designer. Mr. Engler holds a Masters of 
Arts degree in Instructional Design. Mr. Engler will be the primary support for the 
Certificate in Applied Thanatology by providing instructional design, audio-visual support, 
and faculty training in the use of instructional technologies. He is responsible for the 
overall pedagogy, planning and designing of course content and assessments for distance 
education courses in the program. Mr. Engler is knowledgeable in adult learning theory, 
distance education pedagogical techniql).es, course development planning and process 
management. Mr. Engler is trained and certified in the Quality Matters methodology and 
the ADDIE approach to course design. He has experience and background in writing 
instructional objectives that utilize Bloom's Taxonomy. 

Collectively, the distance learning team will provide the following services to ensure that 
best pedagogical practices are used to h'ain and support the most of effective p1·esentation 
· of their course content. 

• 	 Written instructions accompanied by training videos will be developed to teach 
the faculty how to use the learning management system. 

• 	 A manual for the faclllty regarding principles of good practice and the pedagogy 
of distance education. 

• 	 Provide timely support to the faculty in the use of the technology and trouble 
shoot any problems that might arise during the course of insh·uction. 

• 	 Work with faculty to design and develop courses, monitor the delivery of the 
course, and assess and revise the course for futUrl,') ?fferings. 

Supporting Students in Distance Education 

We realize that the key to the success of an online pr.ogrant is d~pendent on a) students 
knowing upfront the assumptions, requirements and l'esponsibilities oftaldng an online 
course) 2) the ability of students to have the background, knowledge, and technical sldlls to 
i:mdert8ke an rmline program; and 3) their lrnving ;:iccess to academic and technical support 
52:. ..,.'_,~ ~L :1,·'~-,~Le:I--:~: 1 1! ,=:~:-~~·.,-:~}·:;:, )1,:: -,~f~~r-r·--=",""~11 :.,~:hef.!:.l 1 ,:-"!·t";i~; 

services to support the students in accessing distance learning technology: 

• 	 Communicate to students the nature of online learning, including their 
requirements, roles and responsibilities, and access to support services. We 
have also prepared a short questionnaire for students that will help them decide 
whether online learning is right for them (See Appendix 3, "2014 Stµdent 
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Readiness Report?"). All of our advertising, recruiting, and admissions materials 
shall clearly and accurately represent the program and the services available. 

• 	 Ensure that enrolled students shall have reasonable and adequate access to the 
range of student services to support their learning. 

• 	 Ensure that accepted students will have the background, knowledge, and 

technical skills needed to undertake the program. . . 


• 	 Make available the library Services to students so that they can have access to 
research databases, online catalog of books and media, chat with or e-mail a 
Librarian, electronic interlibrary loan,. and more. 

Evaluation and Assessment of Online Courses. 

We will adhere to a quality improvement model for assuring the continuous quality of the 
online courses. The process will.involve the following steps: 

1. 	 Assessment of course readiness as measured by our quality indicators of best 
practices (including assessment of faculty readiness) . 

2. 	 Monitoring of course delivery as assessed by the instructional designers with 
use of our "course evaluation' rubric" (see Appendix 4) 
Obtainment of feedback from the faculty and students and instructional 
designers. 

3. 	 Analysis of feedback as performed by the Distance Learning Committee. 
4. 	 Institute course revisions based on comments by the Distance Learning 


Committee, 


Finally, to ensµre the sustainability of the distance learning program, the Academic Affairs 
Office at UMB affirms the following: 

• 	 UMB Policies for faculty evaluation includes appropriate consideration of 
teaching and scholarly activities related to programs offered through distance 
learning. 

• 	 Commitment to 01'going support, both financial and technical, and to a 

continuation of the program for a period sufficient to enable students to 

complete a degree/certificate. 
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H. Adequacy of faculty resources 

UMB is comtirltted to providing the best online teaching and learning possible and to excellence 
in all of its courses. Eve1y effort is made to insure that coherence, cohesiveness, and academic 
rigor between programs offered in traditional instructional formats and those offered on-line are 
equivalent. Courses are designed to result in learning outcomes appropriate to the rigor and 
breadth of the comse and all courses assess student achievement of defined learning outcomes 
through regular and fo1mal assessment planning. Proposed online courses vvi.thin this certificate 
are :fully aligned around-the same learning outcomes and principles, overseen and taught by the 
same faculty, and held to the same standards as classro.om courses. 

The joint introdµction coutse.s Within this certificate and the subsequent Practice on-line courses 
(PBCGHSS) are been designed by faculty members in appropriate disciplines and will be further 
developed for on-fu1e learning in collaboration with instrnctional designers and other experts in 
the field both at UMB and UMUC. Course learning outcomes and course descriptions aie the 
same for every section of the course. The learning outcomes for each course are the foundation 
ofthe course; the leaining activities, assessments and content of the course are in aligrtment with 
the outcoh1es and provide a clear pathway for maste1y ofthe outcomes. 
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MHS 600 Introduction to Library Resources and ScholarlyWriting (1) 

MHS 602 Legal/Ethical Issues for Health, Human Services and Clinical Professionals (2) 

MHS 652 Communications and Leadership (3) 

MHS 615 Biostatisticsfor the Health Professional (3) 

MHS 608 Research Seminar I (3) 

MHS 609 Research Seminar II (3) 

MHS 700 Capstone Project (3) 


Physician Assistant Studies Concentration and Certificate 
PHSR 605 Patient Centered Outcomes Research (3) 

MHS 622 Improving Quality of Care in Health Systems (3) 

MHS 630 Essentials ofChronic and Infectious Disease Epidemiology (3) 

PREV 610 Social and Behavior Foundations of Public Health (3) 

PHA120 (Taught at AACC) 

PHA123 Pathophysiological Approach to Pharmacotherapuetics (Taught atAACC) 


Research Ad.ministration Concentration and Certificate (12 credits) 
MHS 601 Introduction to Research Administration (3) 
MHS 618 Perspectives on Regulatory and Legal Issues (3) 
MHS 635 Grants and Contract Management (3) 
MHS 640 Technology Transfer (3) 

ResearchEthks Concentration and Certificate (12 credits) 
ETHC 637 Introduction to Research Ethics (3) 
ETHC 638 Issues in International Research Ethics (3) 
ETHC 629 Introduction to Ethical Theory (2) 
ETHC 639 Institutional Review Boards (2) 
ETHC 665 Responsible Conduct of Research in International Affairs (1) 
ETHC640 Ethics of Globalization (1) 

Table 2. Faculty Resources Available in the Modified MSHS and Certificate .Programs 

Master of Science in Health Sciences Core Courses 
Paula Raimondo, MLS 
TBN 
Mary Jo Bondy,DHEd, MHS, PA-C 
TBN 
Mary Jo BondyDHEd 
MaryJoBondyDHEd 
MaryJo BondyDHEd 

EleanorPerfetto PhD 
Flavius Lilly, PhD 
TEN 
TBN 
Transfer Credits fro rn AACC 
Transfer Credits from AACC 

Dennis Paffrath, MBf_ 
Susan Buskirk, MS 
Lynn McGinley 
Jim Hughes 

TEN 
TBN 
TBN 
TBN 
TBN 
TBN 
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Aging and Applied ThanatologyConcentrationand Certificate (12 credits) 
THAN 604 Death and Dying; Ethical andLegalConsiderations (3) · 

THAN 605 Palliative Care (3) 

THAN 606 Caring for the Bereaved (3) 

THAN 609 Psychosocial Dimensions of Aging (3) 


Global Health Systems Concentration and Certificate (12 credits) 
MHS 605 Perspectives on Global Health (3) 

MHS 610 National/International Approaches to Healthcare Delivery (3) 

CIPP 960 Critical Issues in Global Women's and Children's Health (3) 

MHS 63 0 Essentials of Chronic and Infectious Disease Epidemiology (3) 

MHS 639 Health Responses to Mass Violence and Disaster (3) 


Science Communication Concentration and Certificate (12 credits) 
MHS 603 Technical Writing(3) 

MRS 607 Writing for Scholarly Journals (3) 

MHS 637WritingProposals and Grants (3) 

MHS 627 Science Writing for the Public (3) 


Research Implementation and Dissemination (12 credits) 
ETHC 637: Introductionto Research Ethics (3) 

MHS 630: Essentials of Chronic and Infectious Disease Epidemiology (3) 

MRS 633: Clinically Applied Social and Behavioral Health Theory (3) 

MHS 613 Research Implementation (3) 

MRS 614 Research Disseminatio.n (3) 

MRS 631 Global Non-Communicable Disease (NCD) Epidemic.logy (3) 

MRS 611 Observational Epidemiology in Implementation & Dissemination Research (3) 


Integrative Health and Wellness Concentration and Certificate (12 credits) 
MRS 612 Introduction to Integrative Health and BiologicQ1 and Body-Based Interventions (3) 

MRS 619 Clinical Applications in Integrative Medicine and Wellness (3) 

MRS 628 Integrative Health and Wellness Coaching (3) 

MHS 636 Advanced Skills in Integrative Mind-Body Interventions (3) 


Anita Tarzian,PhD, DebraWiegand, PhD 
Jennifer Maxfield, PhD 
Jennifer Maxfield, PhD 
Flavius Lilly, PhD 

Jody Olsen PhD, !VISW 
Kathy Marconi PhD, MSW 
Jody Olsen, PhD, M.SW 
TBN 
Jodi Frey, PhD, LCSW-C 

Matt Harp er PhD 
Clancy Clawson, MA 
Matt Harper PhD 
Noah Siela, MA 

TBN 
TEN 
TBN 
TEN 
TBN 
TBN 
TBN 

TBN 
TEN 
TBN 
TBN 
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I. 	 Adequacy oflibrary resources 

The University of Maryland, Baltimore's Health Sciences and Humans Services Library 
(HS/HSL) collection contains more than 30,000 electronic journals, 162 current print 
journals, approximately 170,000 books, and 6,000 el~ctronic books. Students can access 
the electronic resources offered on the libraiyweb site by logging in with their University 
ID number. The library serves as_ the regional medical library for ten southeastern states as 
part of the national Libra1y of Medicines National network 'qf Libraries of medicj.µe. In 
addition to the library services and collections, the building also hou.ses the computing 
services. Faculty librarians are dedicated to providing direct service to students. They use · 
subject expertise to develop online resources and provide in person consultations. 

J. 	 Adequacy of physical facilities, infrastructure, and instructional 
equipment 

UMB's 61-acre research and technology complex encompasses 62 buildings in west 
Baltimore near the Inner Harbor. Faculty hCJ,ve offices provided within their respective 
departments and the Graduate School has identified office space to house the Program 
Manager Specialist and instructional technplogy personnel. UMB has adequate facilities, 
infrastructure and equipment to support the distance learning needs of the Certificate 
Program. Students will have full access to the computing facilities at UMB. Students will be 
provided with UMB e-mail and library accounts and will have complete journal searching 
ability via PubMed. UMB possesses computing facilities that includes a networked 
computing environm.ent for support of a broad range of information technology functions, 
including basic research, clinical research, patient infol'mation and general office 
management. 

K. 	Adequacy offinancial resources with documentation 

No new general funds will be required for implementation of the proposed modifications to 
the MSHS program. The MSHS program will be coordinated and administered fully through 
the Graduate School includihg identifying program directors for ea,ch area of concentration 
vvho is directly ;:iffi1ic1ted \Vith the Graduate School. Tuition vvill be administered through 
the Graduate School and student tuition payment is in addition to that required of any 
individual professional school at UlV1B. As snown in the following tabte, tne rnodiiied lv1SJ:iS 
is expected to be self~supporting. Budget Table provided in Appendix 5. 
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L. Adequacy of provisions for evaluation ofprogram 

Students will have the opportunity to evaluate courses and faculty through a standard .... 
evaluation of every course. Formal assessment planning is already in place throughout 
UMB Schools including the Graduate School. Our approach includes ensuring that student 
learning is in alignment with course learning outcomes, alignment of mission at 
institutional and program levels, alignment of mission with learning outcomes, the:µ 
program outcomes with curriculum, flowing down to course outcomes and assignments. 
Assessment activities emphasize analysis of results and feedback loops for continuous 
improvement Additional evaluation includes tracking of student retention, grade 
distributions, and cost-effectiveness, aiid regular academic program reviews .considerthese 
factors. 

M. Consistency with the State's .µiinority student achievement goals 

A key feature of UMB's mission and strategic planning involves respecting, valuing and 
achieving diversity. Tlie Strategic Plan states: diversity represents a core value, which is 
defined as being "committed to a culture that is enriched by diversity, in the broadest sense, 
in its thoughts, actions, and leadership." UMB realizes that it must embrace and celebrate 
diversity and become culturally competent The State also has a goal of expanding 
educational opportunities for minority and educationally disadvantaged students. 

The proposed modifications to the MSHS program aims to address both UMB's and the 
State's cultural diversity goals. Firsti the delivery of the MSHS program by the use of 
distance learning technology will enhance minority student access, as it expands access and 
success for learners from diverse communities. Essentially, distance learning is quicldy 
become the educational opportunity for those student who may not or would not be able to 
participate in a traditional college education. The emergence of the so-called "virtual 
universities" has had more success in attracting diverse populations compared to 
traditional colleges. Universities and their missions and Internet~based degree programs 
embracing core values emphasizing social change and community engagement have been 
highly attractive to historically underrepresented groups (Ibarra, 1999). For rural and 
isolated communities, distance learning can be the vehicle that conquers geography and 
space between te.achers and students. 

'T'h,0 fP('nnrl rn?nn<:>r in 'Nhich the MSHS i:wor.ff;:im rid dresses diversitv goals is that distance 
leari1ing not only achieves "access," but can a1so help ensure "success," as the technology of 
distance learning meets the needs of various learners and allows for differentiated 
instruction. Increasingly, cultm.·e, language, and social factors are being recognized as 
having an impact on learning styles (Iyer, 2002). To be sure to avoid any chare of 
stereotyping, we recognize that individuals within a particular culture display the 
traditional traits and cultural markers of that group to varying degrees and hence, while on 
one hand, all behaviors are found in all cultural groups, some behaviors are demonstrated 
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more so in some cultures than in others. These variations can be due to ethnic group 
differences within the larger culture, socio-economic status, degree of acculturation to the 
mainstream society, gender, religion, and myriad other factors. Essentially, with the proper 
use of its varied technology, distance learning can address the needs of a11 populations, and 
especially underrepresented groups that can not only attract but can help thrive as well. 
Also, with its varied types of interactions, distance learning embraces 'a shift from passive 
to active learning and from competition to collaboration. Different learning styles and 
cultures can be accommodated more easily because effectiye collaborative learning values 
diversity (Falloff & Pratt, 2005 and Brindley, Walti, and.Blaschke, 2009). This contrasts 
with the traditional university's predominanc'e of a particular and preferred learning 
.environment grounded on uµtmoded ide~s 'about one-size• fits all educational pipelines 
tends to exclude all the others. . 

N. Relationship to low productivity programs identified by the Commission 

The proposedsubstantial modification and new certificate programs are not directly 
related to an identified low ptoductivit:y program identified by the Maryland Higher 

Education Commission. 
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MEMORANDUM OF UNDERSTANDING 

BJ;ltween the Graduate School and 

The Department of Epldemlology and Public Health, School of Medicine 


Collaborative Onllne Master of Health Sciences Degree 

Faculty Services Agreement 


This Faculty Services Agreement {"Agreement") is entered··into this 22n<l day of February 2013, by and 
between the. University of Maryland School of Medicine Department of Epidemiology and Pl.Jblic HealtJ1 
(EPH-SOM) <rnd the University of Maryland, Baltimore ("UMB"} Graduate School ("Gradu&te·School").. 
Through mutual agreement the Graduate Schoo.I and the EPH-SOM have established the following terms 
and conditions to· dar!fy their basic· understanding n:~garding various aspects of the Master of Health 
Sciences {"MHS11

) degree prqgram including roles and respohsibilities an~ the provision of f13cqlty 
servfc~s. 

The online MHS degree program is designed to prepare stuqents to receive a MHS degree from the 
University of Maryland While concvrrentfy pursuing a Physician Assistant Certificate (i'PA Ctirtiflc.ate") 
from Anne Arundel Community College ("MCC1'}. StUdents In good standing who have successfully 
obtalned both the PA certificate and the MHS degree will na.ve the necessary cn;:dentials to be eligible to 
slt for the National PA Certifying Exam, starting in the 2015 cal1;mdar year. It is also the intent of both 
parties that if the.re Is interest from other prospective students and resources available, the program 
may be offered to other admitted students In the. future, 

Accordingly) Graduate School and EPH-SOM agree to the following: 

A. 	 PROGRAM ORGANIZATION AND DEVElOPMENT 

The G.raduate School will: 

.1. 	 Certify student eligibility for enrolhnent in the MHS degree prograin and award the MHS 
degree upon successful completlon of degree requirements. 

1. 	 Maintain studi;nt records pr:;rt<1in!ng to matriculation and progression toward the MHS 
degree. 

3. 	 Conduct onllne orientation for students entering the MHS ciegtaa p1.:-igrcri1. 

·+. 	 ; ~ ;.o:,: ~ f~: i, fc.,- tl-<:; .or,, cl arr; le snrl ?dministrative standards and accreditation ot U1e lvtHS 

degree requirements as stated by the ARC-PA. 

5. 	 Maintain accredltatlon of the MHS program from Middle States Commission on Higher 
Education. 
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6. 	 Designate a foll-time MHS Administrative Program Director dedicated to the MHS degree 
program. TheAdmlnfstrative Program Director's office location wlll be in the Graduate 
Schoof but will ensure regular contact with faculty from other UMB schqols supporting the 
MHS degree. This position will be an employee of the Graduate School and wl!f oversee the 
institutional responsibilities and resources for the MHS program, and chair and assume 
administrative/clerical responsibilities for the MHS admissions, curriculum and student 
progression committees. The Administrative Program Director will act as ;{iiaison between 
AACC and the UM~. Additionally, the Admtnistlative Program Director will work closely with 
a Faculty Program Director identified by EPH-'SOM to en_~ure effective operations of all 
academic and student affairs functions. 

7. 	 Refmburse EPH-SOM for mutually agreed upon costs associated with the provJsfon of faculty 
services for the MHS program. Reimbutsement shall be in accordance with Section E., 
Filiandal Obligations, herein. 

EPH-SOM.will: 

1. 	 Designate a Faculty Prpgram Direc.tor with appropr!J:,ite effort to meet the demands of the 
MHS program. The responsibilltJes of this position are to; 

a. 	 Work in conjunction with the Admini~tr;;iti\'.~ Program Director to develop the EPH­
SOM courses that are p;;irt of the MHS program ct,irrlculurn; 

b. 	 Assist the Administrative Program Director in the initial establishment ofthe 
Admissions, curriculum and Student Progressions committees; 

c. 	 Serve on an ongoing basis on the Adh1issions1 Curriculum arid Student Progressions 
committees; 

d. 	 Oversee the delivery of EPH-SOM coursework described herE?in (Sectio11 BSJ for 
stuc;lents enrolled in the MHS program in accordance With the MHS curriculum; 

e. 	 Meet regularly with the Adminlstratlve Program Director and other-leadership ln tlie 
Office of Acacjemlc Affairs and Graduate Sch0ol to ensure effective. coordination, 
foadershlp and management of the MHS degree program. 

2. 	 De.signate EPH-SOM fqcUlty to serve on the· curriculum, Student Progressfon, and 
Adm!Ssions Commfttees for the MHS program. !he adminlstrative responsibilities for these 
rnmmittei:>~ will be the responslbiUtv of the MHS Administrative Program Director described 
In Section therein. 

=·· 	 Ge:.;'.,;, : ~" :::-'' '.-':''.'.'' ; !':. -, r 1h! •: 1hn •u)ll be re~t,011sible for teaching EPH-MHS courses anct 
evaluating students In those courses, and for working·Wlth instructional qesigo s~ai'i' to 

develop online EPH courses for the MHS program. Coqrdinate with these designated faculty 
for release time for trnining and instructional design associl:jted With the development of 
online courses. 
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B. 	 ClfRRICULUM 

1. 	 Overall curriculum destgn and direction will come from the joint Currii:;ulum Committee. 

The Graduate School's Administrative Program Director, EPH-SOM Fac1.1lty Prognim Director, 

and AACCs· Physician Asslstant Program Director will be members of the Curriculum 

Committee and actively participate and advise the committee, Including with regara to 

accreditation standard maintenance and requirements. 


2. 	 The curriculum Committee.will meet on a regular basis and will include representative 

faculty members from EPH-:SOM to allow full c~llaboration, input and discussion. 'the 

composition of and number of members on the Currlculµm Committee shall be mutually 

determined by the Graduate Schoof, EPH-SOM and AACC. 


3, 	 curric~lar changes initiated by the Cur.rfculum Committee will be sponsored by appropriate · 

individuals originating from AACC, the Graduate School, or EPH"SOM to facilitate courses 

through the curricu1urn approval process. Should changes of25% or more of the cunfoulum 

be necessary, Maryl;;1nd Higher Edµcatlon Commisslpn approval is required. 


I 
4. 	 The MHS curriculum wilt be delivered ·entfrely on line to permit AACC PA students to • f 

concurrently fulfill prog1~am cllnical work requirements across the state of Maryland. 

5. 	 The MHS cqrricutum will Initiate with the following structure and sequence, which can be 

modified by mutual agreement of EPH·SOM and the Graduate School prior-to convening 

and charging a currleulum committee, an<l with the ~greerrient of EPH-SOM and the 

currlcu!urn committee thereafter: 


Summer Term I 

PHJPREV610 Social &Behavioral Foundations of P1,1blic Health 3 credits 

MHS600 Intro to Library Resources & Scholarly Writing- 1 credit 


Falllenn I 

P!i/PREV 600 Principles of Epldemiology 3 credits· 

PHA12Q. Pathophysiofogical Pharmacothetapeutics I 3 credits 


Spring Term I 

PH/PREV621 Principles 9f Biostatisties 3 ctedlts 

PHA1Z1. Pathophy~iological Phannacotherapeutics II ,3 credits 


SummerTerm II 

PREV625 Community-based Pi;irticlpatory Research M~th.ods S credits 

PH/PREV623 Puoilc Health Ethics 


i:;,/I T-::::;:J[ 

.,


MHS652 Leadership and Communication ~=1' 2\. ; ....:; 


MHS608 Research Seminar I 3 credits. 
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3 creditsfu>rlMTei'm II lntro·to Health System & Health Policy Management 3 credits
PH/PREV 648 

Research Seminar IIMHS609 

2 cre.~i~sfillmmer Term.ill 
Capstone Project MHS700 

6. 	 EPH-SOM w111 deliver the following courses in the MHS curriculum, which can be modified 
by mutual agreement of EPH-SDM and the Graduate School prior to convening and charging 
a curriculum committee, and with the 9greement of EPH-SOM and the curriculum 

committee thei:eafter: 	 · 


Social & .Behavioral Foundations of Pubiic Health 

PH/PREV 610 

Prlneiples of Epldemiology
PH/PREV 600 

Princlpfes df BiostatisticsP\-1/PREV 620 Cornmunlty Based Participatory Research 
PREV62.5. Public Health Ethlcs-3 credits 
PH/PREV 623 Intro to the He<Jlth 5-ystem, Ht;ialth Polley and Management 
PH/PREV 648 

7, 	 The Graduate School will deliver the following courses In the MHS curriculum: 

Introduction to Library Resources & Scholarly Writing
MHS 600 

Leadershlp and Cornmunlcation
MHS 652 

Research Seminar IMHS 608 
Research Se~inar 11MHS609 
Capstone Project MHS 700 

8. 	 AACC wrll deliver the fol\owln~ courses In the MHS curriculum: 

P?thophysiological Pharmacotherapeutlcs I 
PHA 120 Pathophysiologlcal Pharmacotherapeutics II 
PHA121 

C. 	 COMMITIEE ROLES &RESPONSIBIUTlES 

The Gradt,1ate School, EPH-SOM and AACC recognlze that lt ls with mutual Interest that faculty play a 
meaningful role in the curricular decision-making of the MHS degree program. As such ~nd 
considerlng that faculty participation in such decision-making occur? P.rlmaiilythrough the work of 
comm1ttees the Graduate School .and EPH-SOM will work collaboratively on the Admissions 

1
C<..1; 1·"' 1 :u..~c., C.1 :Ti;:· rl 1:rn Cr:,rnrnlttP~. ancl Stuoent Progression Cornrnittee. 

The Graduate School w\ll; 

1. 	 Develop a joint Admissions Committee w\th AACf:- a.nd EPH-SO!Vi to establish sc:reetrlng 
criteria and engage in the $election of applicants. Screening criteria shall include but not be 
limited to: Total GPA 3.0 or greater, completi\m of the GRE, TOEFL of 100 or greater (where 
required), prior BS or BA degree from a reglonal\y accredited !JbSt secondary institution or 
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an equfvaleht lnternatlopal Institution, accompllshment of all prerequisite {;ourses with 
performance of GPA 3.o or better. The Admissions Committee will be chaired by the 
Graduate School'sAdm!ni~rative program Director. The composition ·of and number of 
members on the Admissions Committee shall be mutually determineq by the Graduate 
School, EPH-SOM, and MCC. 

2. 	 Develop a joint Curriculum Committee with AACC and ~PH-SOM to develop, review and 
make policy determinations regarding the MHS curriculum, establlsh degree requirements, 
determine student educational objectives, monitor content and workload of courses, 
mohitor and propose changes in pedagogy, review proposals for new courses and course 
reductions, and evaluate the curriculum annually. The curriculum Committee will also 
verify and celtifythat faculty are properly trained to teach online. The Currlculurn 
Commlttee will be chaired by the Graduate School's Administrative. Program Director and 
shall meet as provided In Section B. CurricUlUITl herein. 

3, Develop ci joint Student Progressions Committee with AACCand EPH-SOM to review and 
evaluate the overall achievement .cmd perfo11T1ance rei;ords of students pursuing the MHS 
degree for the purposes of promotion, graduation, program alteration, remedlatio'n1 

retention, repetition, and dismissal. The Student Progression Committee will additionally 
assist with degree certification. The stud.ent P.rogressions committee wlll be chaired l;iy the 
Gractuate School's Administrative Program Dirt!ctor. The composition of an d number of 
membe·rs on the.Stud~nt Progression Committee shall be mutually cletermined by the 
Graduate School, EPH-SOM, and AACC. 

EPH-SOM will: 

1. 	 Ensure participation ofthe Fa~ulty Program Director and EPH-SOM faculty member-son the 
Mrnisslons; Curriculum, and Student Progressions· Committees. In general, the F<;icl,llty 
Program Direc:tor and one additional faculty member will serve on each committee. 

D. 	 INSTRUCTIONAL DESIGN AND FACULTYTRAINlNG 

The. MHS degree will be delivered utlllzing an onllne learning pedagogy to accommodate AACC 
Physician Assistant Students engaged in clerkships and clinical work concurrent With MHS 
coursework. 

The Graduate School will: 

1. 	 fnftl;;illv, through a cooperative agreement with AACC, assist fn developing onllne courses 
::incl :-uppn1t wstems for 1\liHS students and faclllty. These services wH1 mcl>)•:Jc:: 

b. 	 Instructional des[gn support to work with EPH-SOM faculty to butte! courses in the 
selected onllne learning management system; 
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2. Develop internal supportive Infrastructure to build capacity for online learning, course 

development and teaching. 

EPH-SOM will: 

1. 	 Ensure release time for the EPH-SOM faculty who have been Identified to teach MHS 
program courses to develop online courses In accordance with the MHS degree curriculum. 

E. 	 FINANCIAL OBUGA.TIONS 

1. 	 As a deg1'ee program offered by the Graduate School, MHS program tuition will be collected 
and dispersed by the Graduate SGhool through Project ID accounts controlled bY the 
Graduate School, In accordante to ;;ippllcab\e Internal policies and procedures, and pursuant 

to the condltlons lai.d out In this Agreement. 
I 

2. The Graduate School agrei;s to flhancially support EPH-SOM related to its provision of 
faculty s.ervlces for the MHS degree program. Funds for the provision of faculty services will 

be utilized according to the fQllowing guidelines: 

11 	 Courses shall have no more th.an 25 students per sectlbn 

a 	 EPH-SOM full-time faculty mu~t teach at a minimum 50% Qf tlie total semester 
credit hours of EPH~SOM's MHS.curricular responsibilities in accordance with the 

1 
Maryland Higher Education Commfssiods Gode of Regulations 

3. 	 The parties have agr.eed that the Graduate School wl\1 provide funding support to EPH-SOM 

In ;:iccordance with the following scheclule: 

Year FhteYear FourYear ThreeYear TwoYear One 	 7 }1/16-6/30/17 7/1/11-6/'3o/i8
Bridge support 7}1/14- 6/30/15 7 /1(15- 6/30/16

7/1/13 - 6/30/14
5/1/'B - 6/30/13 

Year4+ ' $250,000+ 
$250,000 COLA$218,750 	 COLA$137,500$11,460* 

*The Gra_duate School wlll provide brl\lge support to EPH-SOM \a assist in fl.Jnding a faculiY posrtlon that will support the MHS 

degree program. 

1The MHEC's Code of Regulations ind!cii\es "sJ.iuncl 211J f~c1 iii:'.' 2re ?on iP1portant end n&essarv 
CC' ,.,...,0ne11.t of some programs. Except in circumstances to be determined by the Secretary, at least SO percent 0'1 

the total semester credit hours within the proposed program snail i:Ja [oui;nt ;_,., f·.>~-'.;.;.:: '. : '.';··." '.:: · -·:"~ 
Maryland Higher Education Cornmlssion: Code of Maryland Regulations 13B.0;1..03, Acadernlc Programs - Degree 

Granting Institutions. As Amended through April 2, 2012. The officlal regulatlons published by the Division of 

State Docllments, Office of the Secretary of State, are found at htti'i://www.dsd.state.md.us/comar/ 
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4. 	 For the purpose of cross~fuhding of positions, EPH-SOM agrees to provide memo(anda qf 
commitment (Form PRF-08) to the Office of Academic Affqirs where EPH-SOM approves as 
the Position Ownet'and the Office of Academic Affairs approves· as the Project Owner. 

f, 	 TERM AND TERMINATION 

. 	 .· 
1. 	 Unless otherwise terminated, this Agreement will run ln perpetuity. It may be reviewed 

and revised at any time by mutual written consent of the Graduate School and EPH-SOM. 

2. 	 Either party may termihate this Agreement upon 90 days advance written notice to the 
other party in the event of a material breach by the other party that is not resolved within 

. 90 days of written notice. · 

3. 	 Either party may terminate thls Agreementwlthout cause upon 365 days advance written 
nptice to the other party; Adecision to terminate the agreement must take into 
consideration a reasonable plan to teac;h-out or transfer students currently enrolled in the 
MHS. program, In cotnpliance with Middle· States accreditation reql\lrements. 

G. 	 PROGRAM ANNUAL REVIEW 

1. 	 At the end of each academic year, the parties Wiii discuss the effectrveness of this 
Agreement and make suggest[ons as to whatrnutually agreeable prpgramrnatic changes or 
atrtendments, if any, should be made to the Agreement. 

READ AND AGREED BY THE PARTIES: 

FOR: UNIVERSITY OF MARYLAND, FOR: UNIVERSITY OF MARYLAND, . 
BALTIMORE DEPARTMENT OF BAlTIMORE GRADUATE SCMOOL 
EPIDEMIOLOGY ANO PUBLlC HEALTH 

cJk·cLB

' . ~-.. 

Richard N. Pierson, Ill, MD, FACS Brute Jarrell, M.O. 
Senior- Associate Dean Senior Vice Pr\Osident 
Ao:idemic Affairs Chief Academic Officer 

bean, Graduate School 

/I. \ .--~. 4i .-·'/.
\....j i;v ,.1 ,/,y ~J 1 ,) ~· .·, ', 1 • t: 

1Ja\i1Mag~ziner, ry.oOM.s. Hyg. ' . 
1 

C!Vci.lr, Department of Epidemiology 
& Public Health 
School of Medicine 
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Overview 

The Interregional Guidelines for the Evaluation ofDistance Education (Online Leaming) were 
developed by the Cow1cil ofRegici:Ual Accrediting Commissions (C-RAC) to assist institutions 
in planning distance education and to provide an assessment framework for :institutions 
already involved in distance edm:ation. The Guidelines are also intended for use by evaluation 
teams. They are based on t\1Vo documents: a 2006 report prepared by the U.S..General 
Accounting Office, Evidence ofQuality in Distance Education Drawn from. Interviews wifh the 
Accreditation Com111.unity, andBest Practice Strategies to Promote Academic Integrity in Online 
Education, prepared by the Western Interstate Commission for Iligher Education. 
Cooperative for Educational Technologies (WCET). These Guidelines replace the C-'.RAC 
Statement ofBest Practices for Elecfronicalfy Offered Degree and Certificate Programs, published 
by MSCHE in 20021 and are intended to be used in conjunction with the relevant standards 
apd policies of each ac_credit01: 

While MSCHE institutions shoµld address the requirements of distance education as defined 
in Standard 13 of Characteristics ofExcellence in Higher Education: Requirentents ofAffili.ation 
and Standards for Accreditation, these Guidelines provide a further resource by which an 
institution ca:n. evaluate itself. The GuUlelin.es comp1ise nine hallmarks of quality for distance 
ed.ucation. ln the:ir discussions of how their distance education programming fulfills 
MSCHE's accreditation standards, institutions are asked to include evidence of the extent to 
which they meet these hallmarks. Examples of the types of evidence that institutions might 
use are provicied in this booklet. These lists are not meant to be exhaustive; it is lilcely that 
institutions will include additional types of evidence in theinep01ts. .. 

• 5 • 
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The Hallmarks of Quality 

1. ·Online learning is appropliate to the ins!;itution's mission and purposes 
(MSCHE Standard 1). 

AnalysisJEvidence: 

> 	The mission stateni.ent explains the role of online le.arning \Vithin therange of the 
institution's programs and services; 

> 	Institutional and prograpi,statements ofvision and values inform how the online 
learnjng environment is created and supporj;ed; 

> 	 As appropriate, the institution. illcorporates into its online learning programs 
methods ofmeeting the stated mstitutional goals for the student experience at the 
institution; 

> 	The recruitment :md admissions programs supporting the online learnillg courses 
and programs approprfo.tely target the student populations to be served; 

» 	The students erU'olled in the illstitution's online lear.hing courses and programs fit 
the admissions requirements for tlte students the institution intends to serve; 

>-- Senior administrators and staff can articulate how online learning is consonant 
with the institutio:n's mission and goals. 

,.. 
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2. 	The :institution's plans for developing, sustaining, and, if appropriate, 
expanding onlme learning offerings are integrated i11to its regular plann:i:Q.g 
and evaluation processes (MSCHE :Standard 2). 

Analysis/Evidence: 

> 	 Development and ownership of plans for online learning extend beyond the 
administrators directly responsible for it and the programs directly using it; 

>- Planning documents are explicit about any goals to increase numbers of programs 
provided through online learning courses rui.d programs an,d/or numbers of 
s-t;udents to be e;nrolled in them; 

>- Plans for online learning are linked effectively to budget and technology planning 
to ensure adequate support for current and future offerings; 

> 	 Pl:'nl.S for expanding online learning demonstrate the institution1s capacity to 
assure an appropriate level of quality; 

>- The institution and its online learning programs have a tr~ck record of co:nducting 
needs analysis and of supporting programs. 

• 7 • 



3. Online learning is incorpora.ted into the institution's systems of governance 
and academic oversight (MSCHE Standard 4). 

Analysis/Evidence: 

> The institution's faculty have a designated role in the design and implementation 

of its online learning offerings; 

> The institution ensures the rigor of the offerings and the quality of the instruction; 

> Approval of 01iline courses and programs follows standard processes used in the 

college or university; · 

> Online learning courses and programs are evaltiated on a periodic basis; 

> 	 Contractual relationships and arrangements with cons.ortial partners, if any, are 
clear and guarantee that the institution can exercise appropriate responsibility for 
the academic quality of all OIJline learning o:fferb,1gs provided under its name. 
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4. Curricula for the institution's online learning offerings are coherent, 
cohesive, and comparable in acadei:nic rigor to programs offered in 
traditional instructional formats. 

Analysis/Evidence: 

>- The cunicular goals and course objectives show that the institution or program 
has lmowledge of the best uses of online learning in different disciplines and 
settings; 

>- Cunicula delivered through online learning are benchmarked against on"ground 
courses and programs, ifpr~wided bytheinstitution, or those provided by 
traditicmal institutions; · 

:> 	The curriculum is· coherent in its content and sequencing of comses and is 
effectively defined in easily available documents including course syllabi and 
program descriptions; 

> 	Scheduling of online learning courses and programs provides students with a 
dependable pathway to enstire timely completion of degrees; 

:'Z> 	 The institution or program has established and enforces a policy on online 
learning course enrollments to G-nsu:re faculty capacity to work appropriately 
with students; 

> 	Expectations for any required face~to"face, on-ground work (e.g.; internships, 
specialized laboratory work) are stated clearly; 

> 	 Course design a11d delivery supports student-student and faculty-student 
interaction; 

> 	 Cuni.culum design and the course management system enable active faculty 
contribution to the learning environment; 

-P- Course and program structures provide schedule and support known to be · 
effective in helping online learning stude~ts persist and succeed. 
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5. The institution evaluates 'the effectiveness of its online learning offerings, 
including the extent to which the onliue lear.nJng goals are achieved, and 
uses the results o;f its evaluations to enhance the attainment of the goals. 

Analysis/Evidence: 

> 	 Assessment of student learning follows processes used in onsite courses or 
programs and/or reflects good practice in assessment methods; 

> 	 Student course evaluations are routinely taken and an analysis of them contributes 
to strategies for course improvements; 

> 	Evaluation strategies ensure effective communication between faculty members 
who design cuniculwn, faculty members who interact with students,. and faculty 
members who evaluate student learning; 

> 	 The institution regulm1y evaluates· the effectiveness of the academic and support 
senrices provided to students in online courses a.nd uses the results for 
improvement; 

> 	The institution demonstrates the appropriate use of technology to support its 
assessment strategies; 

> 	The institution documents its successes in :implementing changes :informed by its 
programs of assessment and evaluation; 

> 	The institution provides examples of student work and student interactions among 
themselves and with faculty; 

> 	The institution sets appropriate ·goals for the retention/persistence of students 
using 011line learning, assesses its achievement of these goals, and uses the results 
for improvement. 
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6, Faculty responsible for delivering the onlfue learning curricula and 
evaluating the sfudents' success in achieving the online learning goals a:re 
appropriately qualified and effectively supported. 

Analysis/Evidence: 

> 	 Online learning faculties are carefully selected, appropriately trained, frequently . 
evaluated, and are marked by an acceptable level of turnover; 

)> 	The institution's training program for online learning faculty is periodic, 
incorporates tested good practices in online learning petlagog}~ and ensures 
competency with the range of software products used by the institution; 

> 	 Faculty are proficient and effectively supported in using the course management 
system; 

> 	The office or persons responsible for online leaming training programs are clearly 
identified and have the competencies to accomplish the tasks, i:o.cludb.1g 
knowledge of the specialized resources and technical .support available to support 
course development and delivery; 

> 	Faculty members engaged in online learning share in the mis.sion and goals of the 
institution and its programs and are provided the opportunities to contribute.to 
the broader activities of the institutioni · · 

> 	 Students e:x.press satisfaction with the quality of the instruction provided by online 
leaxn:ing faculty members. 

• 11 • 
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7. 	The institution provides effective student and academic services to support 
students enrolled in online learning offerings. · 

Analysis/Evidence: 

> 	 The institution's admissions program for online learnhi.g provides good web-baseq 
information to students about the nature of the onli:ne learning environment, and 
assists them in deten:nirilng if they possess the sldlls important to success in online 
learning; 

>-	 The kstituti.on provides ·an online learning orientation program; 

>- The institution P.rovides support services to students in formats appropriate to the 
delivery of the onl.ine learning program; 

> 	 Students in online lea1ning prog:i;ams have adequate access to student services, 
including financial aid, course registration, and career and placement counseling; 

> 	 Students in online learning programs have ready access to 24/7 tech. support; 

> 	 Students using online'learning have adequate access to learning resources, 
including library, information resources, laboratories, and equipll"l;ent and tracking 
systems; 

> 	 Students using online learning demonstrate proficiency in the use of electronic 
fonns of learning resources; 

> 	 Student complaint processes are clearly defined and can be used electronically; 

::» 	 Publications and advertising for online leru:ning programs are accurate and 
contain necessary information such as program goals, requirements, academic 
calendar, and faculty; 

> 	 Students are provided with reasonable and cost-effective ways to participate in the 
institution's system of student authentication . 
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8. 	The institution provides sufficient resources to support and, ifappropriate, 
expand its online learning offerings. 

Analysisl:Evidence: 

~ 	The institution prepares a multi-year budget for online learning that includes 
resources for assessment of program demand, marketing, appropdate levels of 
faculty and staff, faculty and staff developme:Ut, library and information resources, 

and technology infrastructure; 

> 	The institution provides evidence of a multi-year technology plan that addresses its 
goals for online leaxning and includes provision fox a robust and scalable technical 

infrastructure. 
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9. 	The .institution assures the integrity of its online offerings*. 

Analysis/Evidence: 

>- The institution has in place effective procedures through which to ensure that the 
student who registers in a distance education course or.program-is the same 
student who participates in aJ:J.d completes the cours.e or. program and receives the ,. 
a(:ademic credit. The institution makes clear in writing that these processes 
protect student privacy and notifies students at the}irne ofregistration or 
enrollment of any projected additional costs associated \'Ji.th the verification 
procedures. (Note: J:his is a federal requirement. All institutfons that offer 
distance education progrruns must demonstrate compliance with this 
requirement.); 

> 	 The institution's policies on academic integrity include explicit references to online 
learning; 

>- Issues of acaden:rlc integrity are discussed during the orientation for online 
students; · 

>. 	Training for faculty members engaged in oriline learning includes consideration of 
is.sue.s of academic integrity, including ways to reduce cheating. 

*Jn:stitutio1Js <rre encouraged to consult Best Pmctice Strategies to Prornote Academic Integri.ty in Online 
Education, p:i:epared by WCET and avaifa.ble at http://www.wcet.wiche.edu 
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Middle States 

Standard 13 

Firogrammatic distance education at UMB originated at the School of Nursing (SON), to improve 
educational access while maintaining high academic standards and rigor. Delivering graduqte professional 
instruction online requires comprehensive planning; including instructional design support1 faculty 
training, student readiness assessment and mentoring, attention to academic policy and procedure to 
achieve parity between fate to face and online instruction. The SON initiaily received grant funds to build 
such an infrastructure, and UMB has since expanded its number of online and distance education 
programs due to the success of that model. The Quality Matters (QM) framework was chosen as a course 
design methodology due to its grounding in pedagogical research. All courses of the Doctorate of Nursing 
Program achieved QM distinction. Currently all online or web enhanced instruction at the SON, School of 
Pharmacy and Graduate School is supported by the QM design process. 

To support growth in distance education UMB provides central institutional support to all schools through 
membership with the Southern Regional Education Board (SREB), provides a centralized state 
authorization process, maintains robust digital resources through HSHL, and established an office of 
academic innovation to foster student and faculty preparedness for distance education'. Access to the 
services provided can be found at the following llnk: http:Uwww.umal)'land.edu/AIDE/ UMB utilizes 
Blackboard as its learning mana!=)ement system and the University has a single sign-on authentication to 
access th.e Blackboard learning management system, UMB's on-line portal for grades, financial aid and 
billing (SURFS) and other campus technologies. Students utilizing on line systems must use their secure 
UMID and UM Password each time they log in and all email communi~ations are sent i:o the UMB student 
email account. Additionally, UMB has adopted and implemented an Information Technology Acceptable 
Use Policy which applies to all students and in all programs of study and covers students who attend in­
class instruction as well as those who take distance education and hybrid classes. The policy is available 
i'lt the following link: http:/lwww.umaryland.edu/umbcomputingpolicies/it-acceptable-use-pollcy/ 
Students taking classes on line are asked to complete an online orientation and strategies to maintain 
academic integrity in the academic environment are included in faculty training. 

In addition to central institutional support1 individual school departments1 policies and procedures at the 
School of Nursing, School of Pharmacy and the Graduate School support and articulate with clarity how 
faculty w11! be appqinted and programs and courses regardless of delivery forrnat will be approved to 
assure achievement of expected program le(lrning outcomes, meet expectations for instructional rigor, 
parity of outcomes regardless of delivery format, monitor student success and progression through a 
r~bust program review process. At each school offering dist(lnce education; initial faculty orientation and 
training is required to teach on!ine1 a formal and informal course review structure based on the QuaHty 
Matters rubria exists1 course evaluations, student performance and faculty input guide ongoing support to 
foster continuous improvcmciW as ·v\is v.. or:~ coil2cLI /s:/ tcr:,:;;rd 2.:!u.:2ti:)fl"''1 ·:>:,cel':r>1:'.f:o, To !e?rn more 
aboul ou1 SON technology csnter visit: httos:/ /WW\,'.;i.JLUISi.JJg.u_m_<tQt!and.egu/tecl1!1QlQgy/ 

To assure adequacy o! cc:-::ii:1ice;;1p!.;s::::.::;; ,J: -,~ :':,::i;~·:.:;, :· .··· 7 
,,- -=~"'.:"":S<O, ('rid ''='°''nin';' re'301n-ces to 

achieve the university mission and vision of a sustainable distance education program, the institution 
relies upon the committee which includes representation from all schools and central 
administration to perform periodic assessments of the impact of technology on education, inform decision 
making, budgeting and resource allocation. With the comprehensive approach described above UMB is 

http:/lwww.umaryland.edu/umbcomputingpolicies/it-acceptable-use-pollcy
http:Uwww.umal)'land.edu/AIDE


poised to be a leader in preparing, producing and promoting quality distance education faculty and 
learning opportunities to benefit our students, faculty, and partners to improve access to care, quality of 

care and the health of our communities here and abroad. 



Appendix3 
• 	 Student Readiness Report: 

http://www.smartermeasure.com/smartermeasure /assets /File/2014-Student-Readiness­
Report.pdf 
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Appendix4 
Separate attachment: 	 _.­

• 	 Graduate School Online Academic Programs Guidelines and Expectations for Adjunct and 
Affiliate Faculty · 

• 	 UMB QM Internal Review Worksheet 
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GRADUATE SCHOOL ONLINE ACADEMIC PROGRAMS 


GUIDELINES AND EXPECTATIONS FORADJUNCT AND AFFILIATE FACULTY TEACHING 


This document provides guidelines and expectations for Graduate School Adjunct and Affiliate Faculty. 

Graduate School Adjunct Faculty are faculty members who are assigned work activities on an as-needed 

basis according to the needs ofthe Graduate School on a semester or term basis. Adjunct Faculty are paid on 

a fully-variable, activity based model with primary responsibilities for teaching and curriculum development 

Graduate School Affiliate Faculty are faculty members, appointed in other UMB ,Schools, but who prnvide 

teaching support fot Online Academic Programs offered and administered through the Graduatr School. 

Affiliate Faculty are paid on a variable, activity based model.with p1imary teaching responsibilities for 

teaching, curriculum development, faculty development and recruitment, program marketing and student 

recruitment, student mentoring, and committee work. For purposes ofthis document, Graduate School 

Adjunct and Affiliate Faculty shall be referred to collectively as "Faculty." 

The Graduate School is committed to providing high quality educational expe1iences to its students and it 

understands that engaging and effective Faculty teaching is critical to achieving that goal. This document 

provides general Faculty guidelines, as well as expectations and practices regarding online course 

development and Faculty expectations for course prepqration, classroom management, teaching and grading. 

Faculty are responsible for upholding th~ guidelines and expectations outlined in this docuinent 

General Guidelines and Expectations 

• 	 Faculty must participate in the Graduate School Faculty Orientation · 

• 	 Faculty are expected to become fan1iliar with and adhere to USM1 UMB and Graduate School policies, 

which are available atthe following sites: 

o 	 USM and UMB Policies: ht!:J:!:/,lcf.umaryland.edu/umpolicies/ 

o 	 Graduate School P.olicies: http: //www.graduate.umaryland.edu/Policies/ 

o 	 USM System"Wide Online learning Plan: http: /fwww.usmd.edu/usm /onlinelearning/ 

• 	 Faculty ;;ire expected to keep student information confidential in compliance with the Family 

Educational Rights and P1ivacy Act(FERPA) (20 U.S.C. §1232g; 34 C.F.R. 99), and to comply with 
Section lII-6.3 0 (A) UMB :Policy on Confidentiality and Disclosure ofStudent Records, available here: 

ht!:J:!: //cf.umaryland.edu /umpolicies /usmpolicylnfo.cfm ?polid ==107&section==all. 

• 	 Faculty must develop courses in a timely manner and in accordance to the Graduate School Course 

Development and Course Materials requirements, as provided in these Guidelines and Expectations, 

Faculty must comply with USM and UMB policies and procedures regarding intellectual property, 

copyright a1'1d IT acceptable use as they develop com-ses for and teach courses in the Graduate 
Scl;oot 

" 	 F8cultv ;:ire responsible for demonstrating competence vvith the UMB online learning management 

system that is used to deliver Graduate School ortline courses. Faculty must complete Blackboarcl 

training in advance of initial online course ae,L;;e~y. T~,.,:: :::::.c::=;., :;;:c·c ;1 :~-~ ? ~'." i2 c~rc1;:-<>~:>" C".T b?si:'c1 

and uses adaptive learning settings. Faculty may direct questions or issues regarding the online 

learning man,agement system to the Office ofAcademic Innovation in the Graduate School. 

o 	 Faculty are responsible for establishing a course syllabus and schedule and clearly communJcating 

and malting accessible to students all course materials, coul'se. requirements, due dates and other 

1 
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course-related policies to students, as needed. This includes competing textbook adoptions through 
the UMB Seven Scholcu.'s Bookstore Faculty Enlight system. 
www.umb.bncollege.com<http://www.umb.bncollege.com 

• 	 Faculty are responsible for providing timely and dear written communications to students in 
response to student inquiries. 

• 	 Faculty should contact the Graduate Studies Program Director and students in advance ofany 
emergency or unforesee11 circumstances which prevent the Faculty from attending or participatingin 
a scheduled class or course activity. 

" 	 Faculty should be aware that q·ualified students with disabilities may be granted accommodations 
through the UMB Office ofEducational Support and Disability.Services (E$DS). ESDS works with the 
student a11d the Graduate School to coordinate requests and approvals for reasonable 
accommodations. Faculty members should follow the approved accommodations as listed on the 
student's ESDS accommodation notice. Ifa student approaches a Faculty member and discloses a 
disability or requests an accommodation based on a disability, the Faculty member should tefer the 
student to ESDS. 

Course Development and Course Matedals 

The Graduate School hils adopted the Quality Matters'(QM) model for course development and design to 
ensure high caliber instruction and student centered learning. To foster this excellence in education the 
Graduate School recognizes the need to make an investment in faculty to develop, redesign and revise 
courses for the online environment. · 

In order to receive payment for online course development through the Graduate School, faculty members 
must meet the following criteria: 

• 	 Facultyinembers developing the course mustworkwith a curriculum designer assigned by 
the Graduate School and adhere to Graduate School course structure requirements; 

• 	 The course nrn.stmeet Graduate School quality standards crite1ia which include.s adherence 
to the Qucllity Matters Program and other federal and state compliance requirements; 

• 	 Faculty members must agree fo actively participate and complete training and tutorials for 
developing and delivering courses in the Graduate School online learning; management 
system; and engage in ongoing course improvement to achieve and maintain QM distinction 
in a tirhelymanuer. 

• 	 The course content must be uploaded, de1ive:red and managed through the Graduate School 
online learning management system. 

As a general matter, Faculty retain ownership of copyrights of materials producen by i:b.em in the courst: of 

research, teaching, and publication efforts. Exceptions to this general rnle include materials prepared wiLh 

special supp mt from J!vuS, ru.C..cd i.:tls 1.:,1 c: }:<~.:;: ,_, · '' '~" .'.'~s: '::-' 1 h,,.,_, .op 0'1!"1\rs, or nwteri als ure:oared for 
University use in institutional publications. When course materials are developed specificaUy for use in a 
Graduate School course with inshi1ctional design support provided by the Graduate School using the UMB 
learning management system, the course matedals Will be the property of UMB. The Graduate School will 
have the right to determine whether to grant rights for further use by faculty. Faculty may lll<\ke requests for 

2 

www.umb.bncollege.com<http://www.umb.bncollege.com


use or other access ofUMB owned course materials to the Associate Dean of the Graduate School. To the 
extent that Faculty own copylight in the course materials developed for the purposes qf teaching a Graduate 
School online course, the University retains a non-exclusive, irrevocable, perpetual, royalty-free worldwide 
license to reproduce, use, and modify the course materials and content, including creating delivative works, 
for the purpose of teaching in the Graduate School and for other educational purposes. As such, the 
Universitymay use the course materials for purposes of teaching and education if the Faculty no longer 
teaches in the Graduate School or otherwise leaves UMB. 

Information about intellectual property and copyrights are describe_d, in further detail in the USM and UMB 
policies and procedures liste(;l below. Faculty must comply with these USM and UMB policies regarding 
intellectual property, copyright and IT acceptable use as they develop courses for and teach courses in the 
Graduate School: 

• 	 Section IV-3.20 USM Policy on Intellectual Property: 

http: //www.usmd.edu/regents /bylaws /SectionIV /IV3 20.html 


• 	 Section IV-3.10 Policy on Copyrights: http://www.usmd.edu/regents/bylaws/SectionlV /IV310.html 

• 	 Section IV-3.10(A) UMB Guidelines on Reproduction of Copyrighted Materials: 

http: l/cf.umai:yland.edu /umpolici es /usmpoli cyInfo.cfm ?polid=13 9&section=all 


• 	 SectionX-99.0i(A) IT Acceptable Use Policy: 

http://cf.umaryland.edu/umpolicies/usmpolicyTnfo.cfm?polid=398 


• 	 Section X"99.14(A) P2P File Sharing & Copyright Infringement: 

http: 11cf.unrnrylan d.edu/u mpolicies /usmpoli cyInfo.cfm ?polid=4· 16 


Course Requirements 

• 	 .Each online course or section must have a minimum enrollment of 8 students. Courses or sections 
with less than 8 students are subject to cancellation atthe discretion of the Graduate School 'With two 
weeks' notice prior to the start of the semester or term. 

• 	 Students taking the course ate expected to interact with each other and with the faculty member. It 
is the responsibility of the faculty to deterr~1ine the schedule and availability of interactive 
opportunities, to set up an interactive area inthe online classroom, and to clearly communicate to 
students any guidelines surrounding the use ofthe interactive area. 

• 	 Courses can be offered duiingthe traditional semester/term period or a shorte1' time petiod within 
the semester/tenn wtth p1ior approval ofthe Graduate School Associate Dean. 

f1-2) Weeks Prior to Teaching Course 

o 	 Faculty will send a letter of introduction and guidance regarding The Office of Academic Ilmovation ­
student tutorials a11d technology preparation. 

o 	 Faculty must post the following in the online classroom/platfonn: 
o 	 a class introduction 
o 	 up-to-date biography 
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o 	 contactinformation 
o 	 complete syllabus (including course schedule and grading criteria) 
o 	 assignme'nt and assessment schedule 
o 	 course.related guidelines and rubrics used for grading, as1:;essments, completion of 

assignments 
o 	 any additional course-specific materials orresources that students mayi1eed prior to the 

course: 

Throughout the Semester 

e 	 Provide timely and ccinstiuctive responses and feedback to student assignments, inquiries and 
questions. 

• 	 Engage a variety of student centered teaching nietho ds and strategies in orfier to engage a diversity 
of student backgrounds and learning styles. Such teaching tools may 'include lectures, written 
exercises, discussion boards, interactive virtual exe~·cises, audiovisual content, etc. 

<> 	 Promptly post assignments and activities in the online classroom, as needed. 

• 	 Actively participate in the online classroom, including but not limited to: 
o 	 Updating da~s news and announcements 
o 	 Posting course content materials and resources according to the course syllapus 
o 	 Facilitating online discussions to foster critical-thinking and student-centered learning 
o 	 Monitoring student participation, performance and progression in the online classroom 

Grading and Feedback 

• 	 Provide course assessments that ,measure the stated course level and unit level objectives in 
accordance with the course syllabus to ensure students ciemonstrate knowledge and skill in the 
subject area and tested course content. 

• 	 Provide students with grading criteria or rubri.cs of all course assignments and components, 

including assessments, assignments, projects and class participation. 


• 	 Post grades promptly in accordance with Graduate School timelines. Provide feedback and grades ih 
a timely manner so that students have an opportunity to apply feedback to the next assignment. 

• 	 Follow the Graduate School grading and academic policies, including those relevant to grade appea).s, 
or suspected academic misconduct. 

End of the Semester 

o 	 Subµ1it final grades via in accordance with graduate school timelines 

Contact Graluate S~.i.::.:.::s 7:: :.e,::..~'" ~'....·s:.:.::::'- -'':'- :-:~- ::,:-'-:o.s':'':'"S ·::"'"'~SS"Bs r':'g2>·<lin~ fi!1E11 grad, es. 

Affiliated Faculty who are appointed full time in another UMB school will generally be compensated through 
a Supplemental Compensalion lRequestthat requires the prior approval of the home school. Developing 
and teaching online courses in the Graduate School are generally not considered part ofthe Affiliated Faculty 
member'sregular teaching load and payment will be based upon a teaching overload assigimient 
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Compensation rates for developing and teachi11g online courses as an Affiliate Faculty member are included 
in the attached payment schedule. 

Adjunct Faculty are appointed to develop and teach online courses in the Graduate School on a course-by­
course basis and are compensated on a fully variable, activity based model. Compensation tate.s for 
developing and teaching online courses as an Adjunct Faculty member are included in the attached payment 
schedule. Adjunct Faculty will be paid via an Adjunct Faculty Contingent Category I Temporary Employment 
and Payment Agreement. · 

FACULTY ACKNOWLEDGEMENT 

acknowledge that I have received andreviewed the 
"Graduate School Online Academic Programs, Guidelines and Expectationsfor Adjunct and Affiliate Faculty 
Teaching" (Guidelines and Expectations). I understand that as an Adjunct or Affiliate Graduate School 
Faculty member who is teaching a Graduate School Online Academic Program, I am responsible for 
complying with USM, UMB and Graduate School policies and procedures and the obligations outlined in the 
Guidelines and Expectations. 

Signature Date 
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Semester/Year: 

Faculty Name: 

Email Address: 

Peer Reviewer: 
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Appendix5_ 
Budget 

MSHS Concentrations & Certificate Programs Tuition Revenue Projections 

Tuition and Fee Revenue ...FY18 FY19 FY20'.. FY21 

ResidentTuition & Fees 

Number ofStudents* 

Credit Hour Rate· 
Fees per Credit 

Annual Credit Hours Per Student 

Total Resident Tuition & Fees 

Non-Resident Tuition & Fees 

Number ofStudents 

Credit Hour Rate 
Pees per Credit 

Annual Credit Hours Per Student 

Total Non-Resident Tuition & Fees 

Total Tuition and Fee Revenue 

Other Graduate School Sµpport 

Total Revenues 

70 


$ 570.00 


s 

$ 

21.00 

15 

601,92_0 

15 

$ 1,005.00 

$ 21.00 


15 


$ 215,310 


$ 817,230 


$ 222,320 

$ 1,039,550 

16S 175 200 

$ 5as.oo $ 595.00 s 610.00 
$ 22.00 $ 22.00 $ 23.00 

15 15 1_5 

$1,502,325 $1,619,625 $1,899,000 

30 30 40 

$ 1,020.00 $ 1,030.00 s 1,045.00 
$ 22.00 s 22.00 $ 23.00 

15 1? 15 

$ 468,900 $ 473,400 $ 640,800 

$1,971,225 $2,093,025 $2,539,800 

$ $ $ 

$1,971,225 $ 2,093,025 $2,539,800 
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Expense Projections ·py1s PY19 PY20 PY21 

Teaching Faculty 

Salaries s 490,000 $ 700,000 $ 717,500 s 900,000 
Fringes $ 114,660 $ 175,000 s 179,375 $ 183,859 

Total Teaching FacultyCosts $ 604,660 $ 875,000 $. 896,875 $ 1,Q,~3,859 

Program Faculty 

Salaries s 86,000 $ 250,000 s 256,250 s 350,000 
Fringes s. 20,200 $ 62,500 s 64,063 $ 65,664' 

Total Program Faculty Costs $ 106,200 $ 312,500 $ 320,313 $ 415,664 

Total FacultyCosts $ 710,860 $1,187,500 $1,217,188 $1,499,523 

Instructional Design Costs 

Salaries s 120,000 s 150,000 s 153,750 s 159,~QO , 
Fringes $ 42,120 s 60,000 s 63,038 s 65,559 I; 

I 
Total Instrir.ctional Design Costs $ 162,120 $ 210,000 $ 216,788 $ 225,459 I 

Marketin$ & EnrollmentCosts 

Salaries 
Fringes 

Total Marketingand Enrollment Costs 

$ 

s 

$ 

70,000 
24,570 

94,570 

s 
$ 

$ 

140,00Q 
56,000 

196,000 

$ 

$ 

$ 

193,500 
77,400 

270,900 

s 
$ 

$ 

201,240 
82,508 

283,748 I 

Admissions &Academic Enroll Supp 

Salaries 
Fringes 

$ 
s 

.$ 

s 
100,000 

40,000 
s 
$ 

102,500 
41,000 

$ 
s 

106,600 
43,706 

Total Amissions &Acad Enroll Supp $ $ 140,000 $ 143,500 $ 150,306 


Total Direct Salary Costs $ 967,550 $1,733,500 $1,848,375 $2,159,037 


D~rectOperating Costs 

CRM Licensing 
l.l!~f1.-t.iCii'-l2)CJ.i ~c:,-~{_-\.\.'::-ti. 2 L1-:Ci1.SiH~ 

Recruitment;Advertising 
Other Contractual Sen'ices 
IT Supplies 
Supplies & Materlals 

s 
_, 

s 
s 
s 
$ 

15,000 

50,000 
5,000 

2,000 

s 
.;, 

s 
$ 
$ 

$ 

30,000 
11.:,,~}!)t_' 

100,000 
20,000 
25,000 
50,000 

s 

s 
s 
$ 

$ 

30,000 

100,000 
20,000 
25,000 
50,000 

s 
.:_, 

s 
$ 

$ 

$ 

60,000 

150,000 

20~900 
25,000 
50,000 

Tobll Direct Operating Costs $ 72,000 $ 235,000 $ 235,000 $ 325,000 

Total Direct Costs $1,039,550 $1,968,500 $2,083,375 $2,484,037 

I 
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Appendix6 

Table 3. Faculty Resources Available in the Modified MSHS and Certt[icate Programs and 
their current titles and assigned courses, · 

Faculty Lead(s) Title/Academic Rank Course(s) 
Paula Raimondo, 
MLS 

- .. 

Core Faculty and Head 
of Research, Education 
and Outreach for the 
University of Maryland, 
Baltimm;e'. ... . 

' MHS 600 Introduction ro Library Resources and 
Scholarly yYriting (1) 

MHS 602 Legal/Ethical Issues for Health, Human 
Services and Clinical Professionals (2) 

Mary Jo Bondy, 
DHEd, MHS, PA~C 

Core Faculty and 
Director of Graduate 
Studies for the 
Univetsity of Maryland, 
Baltimore Graduate 
School. 

MHS 652 Communications and Leadership (3) 

MHS 608 Research Seminar I (3) 

MHS 609 Res.earch Seminar II (3) 
MHS 700 

Eleanor Perfetto, PhD Core Faculty in the 
University ofMaryland, 
Baltimore School of 
Pharmacy. 

PHSR 605 Patient Centeted Outcomes Research 
(3) 

Jennifer Maxfield, 
PhD,LCSW 

Core Faculty in the 
University of Maryland, 
Baltimore School of 
School of Social Work 

THAN 606 Caring for the Bereaved (3) 

Anita Tarzian, PhD, 
RN 

Core Faculty in the 
University of Maryland, 
Baltimore School of 
Nursing. 

THAN 604 Death and Dying: Ethical and Legal 
Considerations (3) 

Debra Wiegand PhD, 
RN 

Core Faculty in the 
University of Maryland, 
Baltimore School of 
Nursing. 

THAN 604 Palliative Care and Caring for the 
Bereaved (3) 
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Faculty Lead(s) Title/Academic Rank Course(s) 
Flavius Lilly, PhD, 	 Core Faculty, Senior 
MA, MPH 	 Associate Dean, 

Graduate School 
AVP, Academic & 
Student Affairs in the 
University of Maryland 
Graduate School. 

Jody Olsen, PhD, Core Faculty, Co- MHS 605 Perspectives on Global Health (3) 
MSW director of the 

University of Maryland CIPP 960 Critical Issues in Global Women's and 
Baltimore Center f01; Ch5ldren's Health (3) 
Global Education 
Initiattves, .Co-chair of 
the UMB Global Health 
Interprofessional 
Council, and Visiting 
Professor at the 
University ofMaryland 
Baltimore School of 
Social Work. 

Kathy Marconi, PhD, Core Faculty, Program MHS 610 National/ International Approaches to 
MSW Chair for Healthcare Healthcare Delivery (3) 

Management in the 
Graduate School of 
University of Maryland 
UniversiJ::v College 

THAN 609 Psychosocial Dimensions ofAging (3) 
MBS 622 Improving Quality of Care in Health 
Systems (3) 

.. 

Jodi Frey, PhD, Core Faculty in the MHS 639 Health Responses to Mass Violence and 
LCSW-C University of Maryfo.nd, Disaster (3) 

Baltimore School of 
Social Work. 

Dennis J. Paffrath, Core Faculty University MHS 601 Introduction to Research 
MBA ofMaryland, Baltimore Administration (3) 

Assistant Vice-
President Sponsored 
Programs 
Administration 
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Faculty Lead(s) Title/Academic Rank Course(s) 
Lynn McGinley Core Faculty, University 

of Maryland, Baltimore 
Assistant Vice President 
Sponsored Project 
Accounting and 
Compliance 

MHS 635 Grants and Contract Management (3) 

Jim Hughes Core Faculty 
University of Maryland, 
Baltimore 
Chief Enterprise/ Econ 
Development Officer 

MHS 640 Technology Transfer (3) 

Susan Buskirk, MS Cm'e Faculty 
University of Maryland 
Baltimore Deputy Chief 
Accountability Officer 
Assistant Vice President 

MHS 618 Perspectives on Regulatory and Legal 
Issues (3) 

Noah Siela Core Faculty 
University of Maryland 
Baltimore, School of Law 

MHS 607 Writing for Scholarly Journals (3) 

Matt Harper, PhD Core Faculty and 
Professional Writing 
Consultant in the 
University of Maryland, 
Baltimore Writing 
Center. 

MHS 603 Technical Writing (3) 

MHS 637 Writing Proposals and Grants (3) 

Clancy Clawson, MA Core Faculty and 
Associate Director of 
University Writing for 
University of Maryland, 
Baltimore Writing 
Center. 

MHS 627 Science Writing for the Public (3) 
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