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A. Centrality to institutional mission statement and planning priorities 


1. Program description and alignment With mission 

The University of Maryland, Baltimore (UMB) Graduate School is pleased to submit 
a p;roposal for four new post-baccalaureate certificates. 

The intent of the additional certificate progl'ams is to create ainote complete offering 
bfcredentials in the discipline of health sciences. The four new certificates h1clude: 

• Research Adn;linistration 
• Sdency. Con;rrnunication 
• Research Implementation and Dissemination 
• Integrative Health and Wellness 

The ce1tificates will prepare smdents from diverse professional backgrounds for 
careers in the he&lth sciences, The proposed certificate programs are consistent with 
the mission ofthe University ofMaryland, Baltimore .. UMB is the state's public 
academic he'!.lth and law university devoted to excellence in professional and 
graduate education, research, public service and patient care. It educates leaders. ill 
health care delivery, biomedical seience, soeial services and the law, and catties out 
:internatidnally recognized research to cute disease and to improve the health, social 
functionb;tg and treatment of the people it serves. UMB is connnitted to ensuring that 
the knowledge it generates provides maximum benefit to society. 

Our new certificate progt$il.s ate designed :for stud1mts with ;related, w~rk experie11ce 
in healthcare, gove:rtunen.tal, private, ~nd non-for-profit organizations. The proposed 
c~rtiiicate ptogtams emphasize qoncepts~. practices and skills that professionals need 
to be effective in a wide range of organizations. With the addition of these four new 
certificates, we will prepare students to achieve the l]MB grac1mite school 
competencies while specializing in areas Ofprofessional interest and experience, 

The proposed certificates will require students to tal.ce 12 cr~dit::; of coursework in 
for succes~ful tompet!tion of the certificate. Courses tn the programs will be 
tc:,mght predpminat~ly online and fo hybrid formats. The pr<;>posed modifications 
to the MSES will commence at staggered intervals by certificate beginning infall 
semester 2017 on the following schedule; 
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Fallz017 

• 	 Research Administration 
• 	 Research Itnpleme11tation 
• 	 Integrative Health artd Wellness 

Spring 2018 
• 	 Science Communication 

2. 	 Alignment with institutional strategic goals 

The proposed certificate programs advance UMB's mission 1'to tiuprove the 
human condition and serve the public good of Maryland, and society at-large 
through !:!ducation, research, clinical ca:re, and service." Additionally, the 
certificate.programs contribute to the fulfillment of related strategic goals for 
UMB1 in anumber of sign,ificantways: · · 1 

• 	 · One of the university's key strcitegic themes is to "excel at 
interdisciplinary research and interprofessional education, dinical care 
and practice, and public service. The certificates dfrectly responds to this 
theme by building areas oflearning which are focused on 
interdisciplinary research, intetprofessional educa,tion, and clinical care 
and practice. 

• 	 The university has recognized the important role the Gradl,late School 
plays th creating accessible education for individ1,1als already engaged in 
their ptofossions. The additional certificates may be completed by a 
working professional in four 8-week S!:!mesters in a predominately online 
environment. 

B. Adequacy of curriculum design and delivery to related learning 
outcomes 

1. 	Provide a list of courses with tjtle, se.mester crc;,dit hoµrsand course 
descriptions 

Research Administration Concentration (12 credits) 

@ 	 MHS 60 l; l111;roducliuH lo Research Adrninistration (3 Credits) 
Students in this course are provided with an overview of the complex 
e11virqnment that supports the academic research enterprise from a 
historica1 and evolutionary perspective, including examples of seminal 
studies and research controversies. Students consider the partnerships 
between the federal government, industry, and atadem.ic and clinical 
research institutions. The course explores design and implementation, 
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human research studies and explores a variety oftopics, including the 

components, general prillciples, and issues in academic research. 


• 	 MHS 618: Regulatory and Legal Iss(JeS in Reseqrch (3 Credits) 
Research involves many ethical, legal, and regulatory issues related to the 
treatment of subjects, personal privacy, and institutional compliance, among 
others. This cqurse examines ethical codes of conduct, regulatory 
requirements1and existing laws that govern 'research, recruitment and 
protection of hum0n subjects; diversity and vulnerable populations iri 
i;esearch; informed consent; privacy ahd confidentiality; the role of 
iildependentrevie:W committees; and the importance ofteportingserious 
adverse events. 

• 	 MHS 635: Grant and ContractMatiagem¢ntin Reseqtch (3 Credits) 
This course covers all topics related to Grants Management and Awards~ 
Students will leat:o: how to setup grants proposals and awards, bill and 
p~rform cost teimb11rseme.nti distribute indirect costs. Students will examine 
various a,spects of maintaining grantand contract awards including 
increasing or ciecreasing award funding, adjusting the award budget, 
updating grant information, updating project status, and closing a grant or 
contract. 

• 	 MHS 640: Technology Transfer{3 Credits) 
This course introduces the concept ofintellecti.rnl property in advand:hg 

techrtologieal innovation and promoting economic development. Students 
will learn howto safeguard intellectual propertyand facilitate technology 

transfer including the legal, licensing, and disclosure. Th.e course Will also 

explore the requiremEmts fOt issue Of a patent including preparation Of a 
patent application; The course explores how research or an invention may 

be commercialized in the process of technology trc,tnsfer. El).1phasis 'is pla,ced 
on the patenting and transfer of technologies pertinent to the biotechnology, 

pharmaceutical and medical device industries. 

Science Communication Area of Concentration (12 Credits) 

MHS. 603: Technical Writing (3 Cre·dits) 
This course will provide a rigorous analysis of scientific writing on the 
sentence-and paragraph level. Students will master the elements of co11cision 
and coherence as they learn and employ various strategies for packaging 
information. 
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• 	 MHS 607; WritingforScholarly]ournals (3 Credits) 
This course will provide students with a comprehensive overview of the 
process of"Writing for scholarly journals. Students will tead artcl analyze 
articles from a v~tiet:Y ofjo:µ_til~ls; focus.ing on bothform and content of 
research art.ides, case studfos, meta-analyses, theoretical articles, and book 
reviews. 

• 	 MHS 637: Writfn9 Proposals and Grants (3 Credits) 
This course will explore the elements ofsuccessful grants and proposals. 
Students Will be required to produce a grant or proposal relating to their 
capstone project 

• 	 MHS 627: Writing for the Public (3 Credits) 
This course will prepare students to cbinmunkate to lay.audiences. Students 
will analyze the writing in various documents such press r~le~ses; magazines 
articles, websites, and popi,Ilar science bo.oks. 

Research frn,plementation Science Area of Concentration (12 Credits) 

Implementation and Dissemination Science is an emerging field World.wide. It 
t~kes an average of 17 years for 14% ofresearch to translate into practice. 
P~ople may thus experience a significant delay in1 or never be offered, 
interventfons that have been proven to ttrtprove ·healtb, The goa.l of 
implementation and dis.semination ~den:ce is to study methods that promote 
systematic uptake ahd translate the resl;llts of Clinical and population research 
into ·everyday cllniGal ptq.Ctice and public health. Additionally, implementation 
and diS'semin<:ttion science seeks to ensure that the knowledge and materials 
produced by health research actually lead to improved individual and . 
populatiqn health by: 1) reaching the people for whom they ai·e intended; 2) 
being .a:cJ.apted to local circumstances; and 3) being implein.ented effectively, 
safely, equitably,_ and in~:\ timely and patient~centeted manmw. The following 
courses win be offered in the Implementation Science R.eSe?tch area certificate 
program: 

• 	 MRS 637: Introduction to Re.seardh Ethics (3 Credits) 
This course wiil ac;quai~t students with basic concepts in research ethics1 will 
·examine the ethical and philosophical issues raised by involving human 
subjects in research, review concepts ofrisks and benefits, vulnerability, 
priv;:icy and confidentiality; undue-inducement; exploitation, equipoise, and 
therapeutic misconception. By the end of the course, students will be able to 
·analyze research protocols and asses the ethical approp11iateness of such 
protocols. 
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• 	 MHS 630: Essentials ofChronic and Infectious Disease Epidemiol6.gy (3 
Credits) 
In the past 15 years, we have seen a rise-in chronic dfoease impacted by 
behavior and policy, infectious disease outbreaks and new mec.:P,anisms of 
spread heve.r seen before in the US. Clinieians must consider the biosocial 
impact of globalization and environ.mental change upon health and disease. 
In this course we present fundamental concepts of epidemiology to assist the 
new clinician in their efforts to critically evaluate the health and medical 
literature, participate in monitoring arid surveillance ofdisease, and 
interpret data in their individual practice, community and nation to improve 
care in their practice and professional sph~re. 

• 	 MHS 633: Clinically Applied Social and B~havloral Health Theory(3 Credits) 
This course Will discuss the sod.al determinants of health and wHl go beyond 
the individual riskfa.ctor approach t:o he~lth apd disease, applying multi­
disciplinary models and social epidemiology to elueidate the economic, 
sociocultural, political, and behavioral context and processes underlying 
health care access and health outcomes. Using a problem based context will 
explore how nutrition1 oral health, a,ddiction and mental Ulness impact health 
and disease and explore.how social and behavioral health theories can be 
applied in a c;linical context 

• 	 MHS 6i3: Research Implementation &D1ss¢mii1ation I (3 Credits) 
The past several decades have witnessed advances in medical seiences-an:d 
the discovery of riew medicines, vaccines, and diagnostics tools that have the 
capacity to lead to large improvements in global health. However, the 
i;ranslation of research findings into practice has been slow and uneven. This 
has led to awidening gap by applying teseatc:h aP-d evaluation approaches to 
identify and address the barriers ih scale-up evidence-based interventions in 
lo.cal settings. This course provides an fottbduction to the emerging fieId of 
imple1hentatioi1s science by reviewing va,rious design and methods, health 

· systems and policy research, and examples in HIV, non HN ST and non­

communicable disease. 

*this ethics course Will be substituted for MHS 608 ip the core 


® 	 MHS 614: Research lmplementlltion m1d Dissemination II (3 Credits) 
Dissemination science is the process of distribution of information and 
intervention materials to a specific public health or clinic<:µ practice audience. 
Tra,nslating research into practice is a complex·process that involves 
dissemination science. The purpose of dissemination science research is to 
translate evidence based interventions into practice to improve lives. This 
research seminar provides and introduction to dissemination science. Topics 
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include the vocabulary of dissemination science; distincti.on between 
disseminatlon and implernentatipn research; principles and methods used in 
dissemjnation science research; and fµtJJre issues. 

• 	 MHS 631: Global Non-Communicable [NCD) Epidemiology (3 Credits) 
Non-communicable diseases (NCDs), such as obesity, diabetes, mental 
illnesses, injuries,, cardiovascular disease and cancer, are respc>nsible for the 
greatest burden of death and disability globa)Jy. NCPs are of critical 
impottance to all countries c:urrently dominate the global health and political 
agenda. Responding to this epid~Wic;: requires interdisciplinary; multi­
system$, implementation and dissemination approaches. Researchers, public 
health specialists and policy malrnrs frm;n around the world working in this 
flel.d require a critical understanding of the commonalities and differences ih 
perspectives across sectors, which will enable them to work effectively 
Within a 'global' ecological perspective on NCDs. This course will address the 
current paradigms and controversies In epidemiology. Emphasis will he 
placed on those NCDs of.high prevalenG~ or ·unique biological c:haracteristics 
that illustrate interesting epidemio1ogieal or etiologf cal characteristics or 
those that hold greatest p:romise of control. Comparison of NCD rates across 
countrtes and epochs, and the evidence for the Gal;lses of these differences 
will be explored. The g9al is to encoµrage students to think creatively about 

. the NCD problem and explore research opportunities that wlll contribute 
meaningfully to reduction in N CD morbidity and mortality throughout the 

. world. . 

~ MHS 611: Observational Epidetnfoiogy in Implem.entatidtz and Dissemination 
Research (3 Credits) . · 
This course expands upon introductio·n to epidemiology to build the learners 
knowledge and 'skills on the de~ign, t.ond-uct, analysis, and interpretation of 
non-experhnental stuc;lies of both inf~ctious anCJ. non~infectious diseases, 
with spetial focus on disse.mi11ation a:nd implementation research in global 
health. Dl:lri.n.g this coµrse, we wiB discuss application ofobservational 

· epjdem,iology methods. to th~ empirically-supported models (e.g., CFIR, RE­
.AIM, PRECEDE/PROCEED, ISF, KTA) and authoritative res.earch syntheses in 
t:he dissemination and implementation of.evidente-basedinterventions and 
their generalizability. ·students will ·also gain exp.eriente and knowledge in 
designing and analyzing observational studies that provide evidence for 
support of global health interventions.. 

Integrative Health and Wellness Area of Concentration (12 Credits) 

• 	 MHS 61~:· Introduction to Integrative Health and Biological and Body-Based 
Interventions (3 Credits) 
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Students will examine the fundamental concepts of integrative health and 
wellness (U::lW), indudingthe history, philosophies, and methods 6f 
prominent integrative thempies. Perceived differences between and 
limitations Oftraditional "allopathic·,, medicine and ll{W i'nontraditiOha}'1 

medicine will be identified. Patients' motivations and pq.tterns ofuse ofIHW 
approaches will be expiored. Components of the five major a1·eas within IHW 
asidentified by the National Institutes of Health will be introduced. These 
indude alternative medical systems, body-based systems (massage, 
i::;hiropractic, rolfing), mind-body medicine, biological approaches (herbal 
medicine; nutritional approaches, pharmacological therapies, Aytn•veda), and 
bioelectromagnetics (energy healing). The state of basic scientific knowledg~ 
and data from controlled trials telating to the safety, effie.a'Cy, and 
mechanisms ofaction of integrative the·rapies are twesenteci. Inthe second 
half Of the course, ari overview of the stientific evidence fqr the integrative 
biological and body-based approaches wlll be provic;led; Theories for how 
these approaches functioi1 to affect heaJth are ex(;lm.i.ned, s11ch as . 
psychoneuroimmunology, the role Qflnflammation, a_n.dthe gut microbiome. 
Key pta(.':tice, l'ega,1, and ethical issues facing CAM researchers and 
practitioners are reviewed. 

• 	 MHS 619: Clinical Application ofIntegrative Health and Wellness (3 Credits) 
This course will provide students an interprofessional ov~rvieW of the 
clinical application of l.ntegrative health ahd wellness approaches. Students 
wilUearh the. skills necessary for developing an effective then:1peutic 
practitionerMpatient relationship and strategi'es for communic;q:ting and 
edtJ,tating patie'nts about integrative health and wellness approaches, 
potential benefits, and possible risks. The factors· affecting the utilization, 
i;ntetpretatii:m, and patient understanding of these therapies will be 
exatriined. Clinical decision.,makilig and the influence of re'search on 
recommendations and evaluation will be examirted. Students will learn how 
the integrative assessment differs frbm the conventional asse.ssment·process 
and how to develop ah integrative t'r'eatment plan. Nuµierons case studies 
demonstrating the application of'integrative approaches for the treatment 
and preventio.fl of common and chronic diseas,es will be analyzed. Finally, the 
chaUenges in c:levelopjng re~earch to adequately examine the integrative 
approath qS it is applieclin clinical practfce wi1l be discussed. 

"' 	 MHS 628: J11teyrnllve Health and Wellness Coaching (3 Credits) 
Students will learn the fundamentals of health coaching, which is guiding and 
enabling patients/clients to make and sustain choices to achieve and 
maintain health. Students will review frameworks and techniques of health 
coaching from a holistic perspective including assessment, identification of 
goals and barriers, development of action plans, implementation strategiesl 
and monito1•ing progress. Students Will be introduced to health behavior 
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change theories and models, as well as interventions from integrative health 
and wellness. Also explored are personal, social, lifestyle., and medical 
resources to encourage ccnr:tpre.tie.rtsive wellness. Students wi_ll work to 
develop strategies appropriate to their patient/client population through 
research,, c~ass discussions, mentored. coaching activities, and independent 
a.ssigr;unents. Students will also complete a behavioral change project with a 
partner, a11owingthem to experience the roles of both a health.and wellness. 
coach and a client. 

· • 	 MHS 636: Advanced Skills in Integrative Mind-Body Interventions (3 Credits) 
In this course, students Will learn about tl)e connections between the minct, 
body, spirit, and energy in relation to health anc1 disease. An overview of the 
sc:ientltk eviclence for integrative interventions for health promotion and 
treCJ.tment is provided. Students will learn advanced skills in approaches that 
promote or rely on t.he connection between the mind and body. These 
include meditatio11, mindfulness, guided imagery, autogenics, hypno'sis, 
spirituality, movement-based, journaling, acupuncture and energy therapies, 
and art therapies. Students Wili particlp~te in experienticd learning by 
practicing integrative approaches and interacting with an integrative health 
provider to increase their.seif-a.w;;i.reness of th.e interconnections between 
emotional, physi~al, mental, social, and spiritual aspects of health. 

2. 	Describe the edu~ational objectives and intended student learning 

outcom~s 


The graduate schoolrecognizes that each certificate ri1.llst be pre,pare.d to ~pply 
specialize knowledge oftheir field, consolid(1te le;:ltning theory ftom different fields 
ofstudy to discover and explore concepts a·nd questions relat~d their fieid. of study, 
demonstrate intellet;tual ski.lls of analytic inquiry, use of information resources, 
.engage .d.iverse perspective, ethical reasoning; quantitative fluency' and 
.coinmu.nicative fluency. They must be prepared to workin teams to solve the 
difficulty dil~mmas of our time wh,ile engaging with and respondihgtO civic; social, 
environmentaland economic challenges at the local, national and glObal levels. 

· At the conclusion of their study each student enrolled in the certificate programs 
. will achieve the following outcomes in their resp·ected area offocils: 

11* 	 Students will he Clblr 1·0 search, interpret ::inn rv;:il11::ite the literature; 
including qualitative and quantitative studies. 

• 	 Examine and critically appraise healthcare delivery, health policy and its 
impact on the particular focus of the certificate program. 

• 	 Apply knowledge to impl'ove; prevention of disease, maintenance of pubJic 
health and participate in disease surveillci.nce, reporting and intervention. 

• 	 Articulate and explain principles and practice of ethics .. 
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3. Discuss how general education requirements willbe met, ifapplicable. 
Not appJitable. 

4. 	Identify any specialized accreditation or graduate certification 
requirements 
Not applicable. 

5. 	 If contracting with another institution, provide a copy of the contract 
The copy of the MOU With Anne Arundel Community College is attached in 
:appendix 1. 	 · 

c. 	Critical and compelling regional or statewide need 

Our health seiehces certificate programs are designed to prepa.re individuals for emerging 
leadership roles in the rapidly changing health Gare and health sciences and to enhance 
oppottuhities for advancement in din,ic:al, educational ap.d administrative areas. Emphasis 
is on independent, s.elfwdirected learning a.nd the development of diverse roles. The 
University of Maryland, Ba.1timore with its health, human services1 and research focus is 
wellwpositioned to meet this growing need in the Maryland and in the region. 

Our new certificate programs are intended for practicing prof~ssionals or those With an 
undergraduate degree in ahealthwr'elated area with plans to pursue a, careerworkin:g in 
health, human services and research settings. Courses are primarily pfferecJ. online to 
accommodate the needs ofworking ptdfessionals. · 

University of Macyland, Baltimore's Graduate Certificate programs provide students with a 
way to gain knowledge and skills in a specialized area (e.g. Integrative Science and 
Wellne~.~; Re·~earch Administration; etc.). Graduates from our certificate programs will be 
traineq for~ p.lJ.mbe:r of positions in areas of growth in the state of Maryland and fo the 
region. Grqduates will be qualified to fill positions of high demand in Maryland, which has 
been described in previous sections of this proposal, but may include~ · 

• 	 Research Coordinator 
• 	 Research Asso<t.iate 

L~boratory Researcher" 
Grants Analyst" 
Grants Program Manager" 
Research Assistanf 

• 	 Research A.flalyst 
• 	 Strategy Analyst 
• 	 Resefil'ch C.oordinator 
• 	 Jv1edical Liaison 

• 	 Sen'ices 
• 	 Spiritual Care Coordinator 

• 	 care Leaclet 
• 	 Re;fligee Behavioral Research 

Manager 
Program Director" 

I) 	 Science CommunicatiOn 
• 	 Program Director 
• 	 l'rciject Coordinator 

CHnical Tdals Assistai1t•• 	Learning Development 
Specijalist

• 	 P1:0gtam Manager 
• 	 Project Manager 

• 	 Technical Writer 
• 	 Grant Writer 
0 	 Medical Writer 

Scientific Writer" 
• 	 'Cqmmunications Consultant 
• 	 :Soqia!Media Specialist 
• 	 rolicy Editor 
.. Wellness Consultant 
• Life Coach 
ii Heatt,h and Wellness Advisor 
• 	 WeJJm;~s Support ·coach 

.. Active l.,ife Coordinator 

0 
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The list of occupations within the health sciences is long because h~!'!-lth scienc_e professio1mls 
work in hospitc:i.ls, dental offices and laboratories, gove11unent and private research centers, 
pha1maceutical a;nd biotechnology companies, community and public agencies, and large health 
care organizations; to namejust a few. Additionally·, there are very few e.oonomic se,qtots thi;i.t 
are experiencing growth at the =rate ofhealth sdences. Due to the aging popu·Iatiort andtnaJor 
changes in the health cate mi;irket, caxeers in health soienpes are exp~cted to see subs.tantial 
growth over the next decade and into the future. According to the U.S. Department of Labor's 
Bmeau of Labor Statistics (BLS), a job growth rate of 11 percent is expected b.etween 2012 aild 
2022 for all occupations combined. Job growth for most health science occup.atfons, however, 
are expected to double,.triple or even quadtilpk that rate over the same. period. 

D. Quantifiable and reliable evidence and documentation of market 
supply and demand in the region and the st.ate 

To meet the high demands of employers for candidates that are well:-trained in the 
healthcare industry, we have created these health seienc.es certificate programs. We have 
sti.•ategically aligned the courses in oµ.r program to coincide with the curr~nt needs of 
employers in the industry to ensure that our graduates are well prepared for professional 
success. 

The chart below represents the number of positions available for common job titles for 
people with specialized training offered in the proposed certificate programs based on 
information provided by www.ind_eed.com. 

Table 1. Job AvaUability for Selected Careers Relevant to the Certificate programs 

Health Educato'r 
Reseatch Coordinator 
Clinical Researcher 
Scientific Writer 
Wellness Consultant 
Grants Manager 
Health Science SpecialisL 

310 
as6 

2,369 
84 
72 

448 
t13S 

16,220 
24,089 
71,003 
1,17$ 
449 

11,173 
9,953 

Data collected March 21, 2016 

\ 
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The graphics below demonstrates the demand for skills associated with our propo"sed 
certificate programs. 

Figure 1. Skills Needed in Research Administration 

Skills in Greatest Demand for 'Research Administration' with r•,h;tE:r'\' LeV•'i 

ExpNie11cP 


September 2013-September 20'14, Regional Data 

Data Analysis 
Data Collection 

Grant Writing 
Clinical Researc/1 

Personnel Management 
Data Management 

Co/laboratio11 
Su1veys 

Patient Care 
Pllbfic Health and Safety 

Health and Human Se/Vices 
Clinical Ttia/s 

SAS 
Mental Healt/1 

Psychology 
Accounting 
Screening 

Eplaemiology 
Biostatistics 

Copying 

-

-
-

. 
-

774 
766 

714 
575 

542 
494 

470 
458 
448 

. 

. 

. 

. 

307 
290 

242 
241 
238 

225 
219 

203 
201 
191 

413 

0 200 400 600 8QO 1,00 

n =3,651 job postings, No unspecified postin~s 
Source: Burning Glass Labor/insight "' 

Figure 2. Skill~ needed in Integrative Health 

Skills in Greatest Demand for 'Integrative Health' Professionals with Master's-
Lev~ Expe~ente · 
October 2013-Septem/Jer 2014, Regional Data 

Treatment Planning 4,882 
Therapy:•---------. 4,173 

Patient Care 2, 172 
Rehabilitation 1,530 

Patient/Family Education anci Instruction 1,511 
Collaboration 1,478 

Case Manage1mmt •-- 1,225 
Mental Hea/t/J 1 ,224 dther top skills 

ld;0 nlifi"cl h-,1 Burnin{• Pat/10/opv l219 
1 P/iys1cal l/1e1apy I, IJ/ 

for 'integrative Healtl1' 
Glass La1Jor/lnsight11· 

·Patient Evaluation · ·1, 120 
Include 'Collaboralton,' Social Work 997 
'Mental Heallh,' Disc/wge Planning 843 
'Physical Therapy,' Speec/1 Language Pat/Jo/ogy 805
and 'Socia! Work.' Psychology : 797 

Record Keeping 782 
Patient Direction - 767 

Re/1abilitation Se1vices 764 
Clinical Experience 750 

Screening 1---7"-'3:::..:1'--~------~-~-~ 
0 1,000 2,000 3,000 4,000 5,000 6,000 

n=7,890 job postings, No unspecified postln~s . 
Source: Burnino Glass La!Jorllnsiaht 1'l 



E. Reasonableness ofprogram duplication 

University of MC\tyland, Baltimore's proposed certifkates in Research Administration, 
Research Implem~ntation, Integrative Health and Wellness, and Science Communications 
are unlike any other certificate offered under the University System of MC:lryland. Our 
certificates provide our students with skills that will allow them to be successfuJ as 
administrators, researcher, Writers, polk:y mak;ers, etc. within the healthcare industry. 
University of Baltimore's (UB) Health Systems Management certificate program is most 
similar to UMB's proposed ResearGh Administ;ration program, however UB's program 
places heavy emphasis on economic theodes and fin,ancial principles within the healthcare 
industry, artcl UMB's program emphasizes the n,eed for students to unclerstand leg;;i.l and 
regulatory policies as they relate to healthcare laws ai1d guidelines for technology transfor. 

Maryland. University oflntegrative Health offers a cettificate in Health & Wellness Coaching, 
whic;h is one of the courses offered in our Integrative Health and Weflness certificate; 
however our program teaches students how to apply clinicaJ applications along with 
nontraditional medicines, which are separate certificates in Maryland University of 
Integrative Health's program. 

Johns Hopkins University- is the only private school in Maryland that offers certificate 
programs that are similar to those we are proposing. Hopkins offers certificates in Health 
Communication, Global Health, Public Health, Community-based Public H~alth, and Scie.nce 
Writing. While their certificates touch oil similar topics addressed in our propose.cl 
certificates, none ofthe certificates offered by Johns Hopkins University are exactly ljk{'} the 
certificates we are currently proposing. · 

F. Relevance t() Historically Black Institutions 

Bowie State University, Coppin State University, Morgan State University, and University of 
Maryland Eastern Sho.re do not offer certificates similar to the proposed certificates. Thus, 
there is no negative impact on RBis. 
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G. 	 Distance education principles of good practice 

Context ofOnline Education at UMB 

As the State's public health, law, and hwnan services university, the mission of UMB is to 
excel at professional and graduate education, research, patient care; and public service, and 
to educate leade.rs in health care delivery, biomedical science, global health, social 'York 
flnd the law. Also; l]MB emphasizes interdisciplinary education in an atmosphere that 
explicitly values civility, diversity, collaboration; and accountability. UMB expects to 
achieve its mission in education excellence and to be coinl),etitive, the. Gtaduate. Sc}J.ool has 
designed and offered online degree p·rogra:ms that respo:hd to the following changes 
occurring in higher education (Allen, ~CHO). 

:t 	Education Pipefjne. The education pipeline is now :seeing inputs at every level 
With a highly diverse prospective student pool. Prospective students are 
typf(:ally working adults who demand part-time and non-residential edrtc.ational 
opportunities. Results of the educational experience are becoming ever more 
outcomes-based. 

2. 	 Changing Demographics. Data indicate a sbHt from the traditional student (the 
18-22-year-old, full-th.rte resident) to older students studyingpart-ti1;11e; 

3. 	 Technology Shift. Online delivery is far outpacing traditional foi·ms of delivery. 
From 2002 to. 2008, Online enrollments grew at an annual compound rate of 
i9% vs. 1.5% for all of Higher Education. By the fall of 2008, 25% ( 4.6 million) 
of an students took at least one online .course. There is a growtng ac;c:;eptance 
·that online education as being as good as ot better than traditi.onal fa.ce-io-face 
delivery models. It is estiinateci that by 2020, half of all learn.ing may be online. 

4. 	 Growth of Mobile Technologies.. Mobile technologies and miniaturization are 
changing the computing environment and the educational delivery paradigm. 
Technologies like netbooks, e-Readers, iPhones and iPads have the potential to 
revolutionize the delivery space and to provide anywhere, anytime learning. 

5. 	 We.b 2;0 Revolution. Other technologies that are already figuring widel:y into the 
future of education are part of the Web 2.0 tevolution. The use bf a variety of 

. technologies is disaggregating the educational experience into 'the cloud'. Many 
of the technologies for the future, like blogs, Wikis, podcasts, video, social 
networking and social media, virtual worlds, mobile learnmg, arid Personal 
Learning environments, will have profound effects on the future learning 
landscape 

Essentially, onUne education represent~ a strategy that can address the restrictions 
of traditional onsite college courses. Online learning seeks to expand knowledge. 
beyond the walls of the campus and can reach millfons of new learners who could 
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never put their lives on hold to attend college in a traditional manner. Online 
programs. also have the a:biiity to respond to .individual student learning needs and 
st;yles in ways that cannot b~ duplicate.din the foce-to-fate classroom. Major 
determinants of successful onlihe programs include 1) course design that 
incorporates best practices, 2} quality faculty who can engage students in the 
material, and 3) responsible academic oversight. All three of these determinants are 
present in this proposal. For detailed ihform~tion on Distance Learning Pedagogy 
and Methods in the Proposed Progran:1 see Appendix 2. 

Ensuring Effective Instruction 

Based on Quality Matters standards, at UMB we have deployed a rubric which 
qetails the.best practices for distance education; this rubric helps faculty and 
instructional·designers develop the courses; assess the readiness of the course, a.nd 

.ensure thatthe, online courses are instructionally and pedagogically sound. The 
best practices are a synthesis .of strategies, activities, design techniques, and. 
organizational !t~ms that have been successful in higher edl).cation. 'the specific 
domains of this chetkiist are as follows: 

• Course overV:iew and introduction to the students· 
• Course organization and design 
• Learning Objectives (co1hpetendes) 
• Instructional Materials 
• Learner Communication, Interaction arid Collaboration 
• As.sessrpen~ and Evahiation (me~surement) 
• Course Technology 
• Learner Support 

The Learning Mana.g13me)lt Platform UMB ·utilizes·and provides IT support for is the 
Blackboard Li;iarning Man?gement System for onlirie Course delivery. Within . 
Bla.ckboa.rd, is the Collaborate conferencing software that we will use for out 
synchronous Uve activities; i.e., orientation and presentati0i1t'ace-to~fa.ce class 
sessions and recurring webinars. Additionally, the Distance. Learning Team )las 
available to them the use of a video .cam recorder to tape lectures, webcams, and an 
interactive smartboard. We also use the Camtasia software for screen lecture 
capture. 

Instructional Design Team · 

The following individuals from the Instructional Design team have be~n assigned to 
direct the distance education strategy for the four additional cettifi~ate programs: 

MaryJo Bondy DHEd, PA-C 
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Dr. Bondy serves as the.Assistant Dean G:r;:tduate Academic Programs at the 
University of Maryland B<;l.ltimore (UMB) Graduate School. Currently she 
adrninistratlvely oversees three programs, a11d the office for academic innovation. 
Dr. Bondy also serve,s as the UMB representative to the University ofMaryiand 
System Academic Transformation Advisory Council. As a practicing clinician and 
accomplished health educator Dr. Bondy is passionate about elevating health ih 
underserved populations. Dr. Bondy is arecognized master teacher, education 
leader and innovator. She has expe1·tise in online education polity; cutrjcular design, 
and program assessment. 

Clancy Clawson, MA 
Clancy Clawson is the, Aca.demic Support Coordinator in the Center for Academic 
I~novation at the University ofMarylai:id, Baltimore. He earned both his BA and MA 
in English from Brighqm Young University, where he also taught first·year 
composition. Previously1 Clancy was the Associate Director of University Writiri.g 
and oversaw the UMB Writing Center. Initially hired to revitalize the Writjng Centerj 
he built an innovative and dynarnic program tailored to meet the specific needs of 
students in the health seientes· and hufoan servic~s! q,ni~Y used a broad range of 
skills~indudingwriting, photography, videography; and graphic design-to create 
hundre.d,s ofh;;i.ndouts, advertisements, worl,{shops, and videos for the Writing 
Center. li1 collaboration with th~ Ce:o.ter fpr J\cq,demic Innovation, Clancy also helped 
develop and deliver an 011line writing c;ourse in the UMB Graduate School. Now, 
Clancy uses his skillset to produce high ..quality media and content for the Center for 
Academic Innovation. 

Kevin Erigler, MA: Instructidnal and Curriculum De~>igner. Mr. Engler holds a 
Masters ofArts degree in Instructional Design. Mr. Engler Will be the primary 
support for the C~rtificate in Applied Thanatology by providing instructional design, 
audio-visual support, and faculty training in the use' ofinstructional technologies. 
He is responstble for the overall pedagqgy, planning and designing of.course content 
and asses.sments for distance edµ_cation courses in the program. Mr~ Engle1~ is 
knowledgeable ~nadult learning theory, distance education pedagogical techniques, 
Gourse development plaµning and process management. Mr. Engler is trained and 
certified in the Qualicy Matters methodology and the ADDIE approach to course 
design. He has experience and background in writing instructional objecdves that 
utilize Bloom's Taxonomy, . 

1 

Collectively, the distanrn learning team will provide the follmving services to ensurr 
that best pedagogical practices are used to train and support the most of effective 
presentation of their course content. 

• 	 Written instructions accompanied by training videos will be developed to teach 
the faculty how to use the learning management system. 
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• 	 A manual for the faculty regarding principles of good practice anc:l t}ie pedagogy 
of distance education. 

• 	 Provide time~y support to the faculty in the use ofthe technology and trouble 
shoot any problems that.might arise during the course of instruction. 

• 	 Work with faculty to design and develop courses_, monitor the delivery of the 
course, and assess and reVise the course for future offerings. 

Supporting Students in Distance Educatfon 

We realize that the key to the success of an online program is dependent on a) students 
knowing upfront tb,e assumptions., requirements and responsibilities of taking an onlirte 
course, 2) the a])jlity of students to have the background, knowledge, and technical skills to 
undertake an ol)line program; and 3) their having access to acl;ldemic and technical support 
services to support their online activities. Accordingly, we will provide the following 
services to support the students in accessing distance learning technology: · · 

• 	 Communkate to students the n.ature of onfo1e leatning, including th~ir 
requirements,_ roles and responsibilities;and access to suppmt services. We 
have also prepared a short questionnaire for students that will help them decide 
whether on1tne learning is right for theJ,TI (See Appendix 3, "2014 Student . 
Readiness Report?"). All of ouradvertising, recruiting, and admissions materials 
shall clearly q.nd accurately represent the program and the services aVailabie. 

• 	 Enstite that enrolled students shall have reasonable and adequate access to the 
range ofstudent services to support their learning; 

• 	 Ensure thci.t at;cepted students will have the background, knowledge, and 
technkal skills needed to undertak;e the program. 

• 	 Make available the Jibrary Services to students so that they can have access to 
tes~arch data..bases, online catalog of books and media, chat with or e~mail a 
Librarian, elect.ronic interlibrary loan, and more.. 

Evaluation and Assessment of Online Courses 

We Will adhere to a quality jmprov~ment model for assuring the continuous quality of the 
online courses. The process will involve the following steps: 

1. 	 Assessment of course readiness as measured by our quality indicators of best 
practices (includi11g assessment of faculty readiness) 

2. 	 Monitoring of course delivery as assessed by the instructional designers with 
q.se of our "course evaluation' rubric" (see Appendix 4) 
Obtainment df feedback from the faculty and students .and instructional 
designers. 

3. 	 Analysis of feedback as performed by th~ Distgnce Learning Committee. 
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4. 	 Institute course revisions based on comments by the Distance Learning 
Committee. 

Finally, to ensure the sustainability of the distance learning program, the Academic Affairs 
Office at UMB affirms the following: 

• 	 UMB Policies for faculty evaluation includes appropriate cortsideration of 
teaching and scholarly activities related to pi'ograms offered through distance 
learning. 

• 	 Commitment to ongoing support, both financial and technical, and to a 
contim;i.ation of the program for a period sµfficientto enable stud.ents to 
complete a certificate. 

H. 	Adequacy of faculty resources 

UMB is co1nntlttedto providing the best onlin.e teaching and leatning possil:Jle a:o,d to excellence 
in all Of its courses. Every effort is ma.de to insure that coherence, cohesiveness, and academic 
rigor between programs offered in traditional instructional fo1mats and those offered on-line.are 
equivalent. Courses are designed to result in learning outcomes appropriate to the rigor and 
breadth ofthe course and all c.Ouises assess student achieveinent of defined learnip_g outcomes 
through regular and fonnal asses·sment planning, Proposed online courses within these 
cetti:fi<>"ates are fully aligned atotµld the same learning outcom~s and principles,. overseen and 
taught by the same faculty, and held to the same standards as ·classroom courses. 

Course leanring outcon1es anci c.omse descriptions are the s.ame.for every section ofthe course~ 
The learni1'1g outcomes for each cours.\:r ~re the foundation of the colffse; the leaxni:11g activities, 
assessments and conte)lt ·ofthe c~rnt$e are :in aligrun¢nt with the outcomes and provide a .clear 
pathway for mastery of the oµtcomes. 



Table 2. Faeulty Resources Available in the New Certificate Programs 

Course Title 

Research Administration Concentrationan:d Certificate (12 credits) 

MHS 601 Introduction to R.esearchAdministration (3) 

MHS 618 Perspectives on RegUlatory and Legal Issues{3) 

MHS 635 Grants and Contract Management (3) 

MHS 640 Technology Transfer (3) 


Science Communication Concentration.and Certificate (12 credits) 

MHS 603 Technical Writing:(3) 

MHS 607 Writingfor Scholarly Journals (3). 

MHS 637 Writing Proposals and Grants {3) 

MRS 627 .Science Writing for the.Public (3} 


Research Implementation andDfssemination (12 credits) 

ETHC 637: Introduction to Research Ethics:(3) 

MHS 630: Essentials of Chronic and Infecti.o.us Disease· Epidemiology (3) 

.MHS 633: Clinically Applied S'ocial and Behavioral Health.Theory (3) 

MRS 613 Research Implementation (3) 

MHS 614 Research Dissemination (3} 

MHS 631 Global Non-Communicable Disease (NCD) Epidetrtiolqgy (3) 

MHS 611 Observational Epidemiology in Implementation &.Dissemination Research (3) 


Integrative Health and Wellness· Concentration and Certificate (1ZJ:redits) 

MHS 612 Introduction to Integrative Health and Biological and Body-Based Interventions (3) 

MHS 619 Clinical Applications in Iritegrative Medicine and Wellness(~) 


MHS 628 Integrative Health and.Wellness Coaching (3) · 

MHS 63 6 Advanced Skills in Integrative Mind-Body Interventions (3) 


Faculty Lead 

TBN 
TBN 
TBN 
TBN 

Matt Harper PhD 
NoahSiela 
Matt Harper PhD 
Clancy Clawson; MA 

TEN 
TBN 
TBN 
TBN 
TBN 
TBN 
TBN 

TBN. 
TEN 
TBN 
TBN 
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I. Adequacy of library resources 

The Uiiiversity of Maryland, Baltimore's Health Sciences.and Humans Services Library · 
(HS/HSL) collectioh contains morethan 30,QOO electronic journals, 164;,current print 
journals, approximately 170,000 books, and 6,000 electronic books. Students can access 
the electronic resources offered on the library web site by logging in with their University 
ID number. The library serves as the regional medical library for ten southeastern states as 
part of the national Library of Medicines National network of Libraries ofrnedicine. In 
addition to the library services and collections, the building also houses the computing 
services. Faculty librarians are dedicated to providing dire<;t service to students. They use 
subject expertise to develop online resources and provide in person consultations: 

J.. Adequacy ofphysical facilities, infrastructure, and i1,1structional 
equipment 

. UMB's 61~acre research and te~hnology complex enco:mpas.ses 62 buildings in west 
Baltimore near the Inner Harbor. Faculty have offices provided within their respective 
departments and the Graduate Scho.ol has identified office space to house the Program 
Manager Specialfst <:lQ.d instructional technology personnel. UMB has adequate fatilittes, 
infrastructure and equipment to support the distance learning needs of the. Certificate 
Program. Students will have full access to the computing facilities at UMB. Students will be 
provided with UMB e~l11ail and library accounts Clnd Will have complete journal searching 
ability via PubMed. UMB possesses computing facilities that includes a networked 
computing environment for support of abrqa:d range of information technology functions, 
including basic research, clinical research, patient information and general office 
management. 

K. Adequacy offiliff,ndal resources with documentation 

No new gem~ral funds will be rnquired for implementation of the prop·osed wo.difications to 
the MSHS program. The MSHS program will be Goordinated and administered fully through 
th.e Graduate School including identifying program dfre.ctots for each area of conc~p.tration 
who is directly affiliated with the Graduate Sch.ob!. 'tuitionwi11 be administered through 
the Graduate School and student tuition payment is in addition to that required of any 
individual professional ~chool at UMB. As shown in the following table, the modified MSHS 
is expected to be self~supporting. Budget Table provided in Appendix 5. 
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L. Adequacy of provisious for evaluation ofprogram 

Students will have the opportunity t:o evaluate coursBs and faculty through a staildar'd 
evaluation o.f every course. Formal assE!ssn;ient plann;ing is already in place throughout 
UMB Schools including the Graduate School. Our approach includes ensuring that student 
learning is in alignment with course learning outcomes, alignment of mission at 
institutional C\nd program levels, alignment of mission with learning outcomes, then 
program outcomes with curriculum, flowing down to couYse outcomes and assignments. 
Assessment activities emphasize analysis,.of results and feedback loops for continuous 
improvement. Additional evaluation includes tracking of stude_nt retention1 grade 
distributions, and cost~effec~ivene.ss, !l.J:id regular academic progran;i reviews consider these 
factors. · 

M. Consistency· with the State's minority student achievement goals 

A key feature qfUMB's mission and strategic planning involves respecting, valuing and 
achieving diversity. The Strategic Plan states: diversity represents a core. value, which is· 
defined as being "committed to aculture that is ehtiched by diversity, in the broadest sense, 
in its thoughts, actions, and_ leadership." UMB realizes that it must embrace and celebrate 
diversity and become cU:ltUrally competent. The State also has a goal of expanding 
educational opportunities for minority ancl educationally disadvantaged students. 

The proposed new health sciences certificate programs aims to address both UMB's and the 
State's 9ultural diversity goals. First, the delivery ofthe certificate programs 'Qy the use of 
distance learning technology will enhance minority student access, as it expands access and 
Sl).ccess for learners from diverse communities. Essentially, dist~nce learni~g is quickly 
become the educational opportunity for those student who mr:ty not qr would not be able to 
participate in a traditional college educ.ation. Thi;. emergence of the so~called "virtual 
universities" has had more success in attracting diverse populations compared to 
traditibnal colleges. Universities p.nd their missions and Internet-based tj.egree programs 
embracing core values emphasizing social change and community engagement have been 
highly a.ttractive to historically underrepresented groups (Ibarra, 1999). For rural and 
isoiated communities, distance learning can be the vehicle that c;onquers gedgraphy and 
space between teachers and students. 

The serond n1anner in whkh the new certificates addresses diversity goals is that distance 
learning not only achieves "access," .but can also help en.sure "success," as the technology of 
distance learning meets the needs of various learners and allows for differentiated 
instruetibn. Increasingl,Y1 culture, language, and social factors are being recognized as 
having ail in;ipact on learning styles. Oyer, 2002). To be sure to avoid any chate of 
stereotyping, we recognize that individuals within a particular culture display the 
traditional traits and cultural markers of that group to varying degrees and hence, while on 
one hand, all behaviors are found in all cultural groups, some behaviors ate demonstrated 
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· more so in some cultures than in others. These variations can be due to .ethnic group 
differences within the larger culture, socio-economic status, degree of ac;tulturation to the 
mainstream soci~ty, gender, religion, and myriad other factors. Es,sentiaJly, With the proper 
use of its varied techriology1 distance learning can address the needs of all popuJatfons1 anci 
especially underrepresented gfoups that can not only attract but can help thrive .CJ.s well, 
Also, with its varied types.of interactions, distance lE)arning embrp.ces a shift from passive 
to active learning and from competition to collaboration. Different learning styles and 
cultures can be.accommodated more easily because effective collaborative learning values 
diversity (Palloff& Pratt, 2005 and Brindley, Walti, and Blaschke, 2009). This contrasts 
with th~ traditional university's predominanc:e of a particular and. preferred learning 
environment grounded on outmoded i~~as about one-size fits all educational pipe.lines 
tends to exclude all the others.· 

N. Relationship to Jow productivity programs identified by the Commission 

The proposed new certificate programs are not directly related to an jdehtified low 

productiVity pr<;>gram identified by the Maryland Higher EducFttion Commission. 
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Appendix1 

Separate attachment: 
• Distance Education Programs 

• Middle States Standard Learning Programmatic Distap.~e Egucation at UMB 
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MEMORANDUM OF UNDERSTANDING 

Between the Graduate S,chool and 

The Department of Epidemiology and Publlc Health, School of Medicine 


· Collaborative Online Master of Health Sciences Degree 
Faculty Services Agreement 

This Faculty Services Agreement ("Agreemertt") is enterecHnto this 2Lhd day of February 20i3, by and 
betw~Mthe University of Maryland School of Medicine Department of Epidemiology and PtJblic; Health 
(EPH-SOM) and the Unhrersity of Maryland, Baltimore (11 UMB11

) Gradua~e School ("(!raduate Schoof1').. 
Through mutuaJ agreem·ent the GraduatE; School and the EPH-SOM have established the following terms 
and conditions to' clarffy th~ir basic unden;tan~ing regarding various aspects of the Master of Health 
Sciences (11MHS11) degree prqgram includirig roles and respohslbl!ities anp the prov1Sion off?culty 
services. 

The online MHS degtee program ls designed to prepare stud.ents t(l recelve a .MH$ d¢gtee from the 
University of Maryland while concurrently pursuing a Physician Assistant Certifk:ate ("PA Certific.ate11 

) 

from Anne Arundel Community College e'AACC/1
}. Students in good standing who have successfully 

obtaJned both the PA certificate an.d the MHS degree will have the necessaryct·edentlalsto be ellgibletCJ 
sit for tli~ National PA Certifying Exam} starting Jn the 2.015 calendar year. It Is also the intent of both 
parties that if there Is Interest from other prospective students and resources available, the program 
may be offeted to oth¢r <idmiti:ed students in the futute. 

Ac<:;ordingly, Graduate School and EPH-SOM agree to the following: 

A.. 	 PROGRAM ORt;.;ANIZATION AND DEVELOPMENT 

The G.raduat~ School wlll: 

1. 	 Certify student eligibUity for enrollment in the iVIHS degree pi·ogram and award the· MHS 
degree upon $Uccessful completion of degree requirements. 

2. 	 Maintain stydent records p~rtaining to mcitriculatlon and progression toward the MHS 
degree. 

3. 	 Ccmtjuct onlfne odeni:atlon for stuc;lents entering the MHS degree prog1cJii1. 

4. 	 Be 1c;spo1!:>iblc:: fo1 Lhc i1c\1de1nic ;ind e<d111i11isfr;:il·ive ~t<'111rlcirds and accredifatloh of the MHS 
degree req1Jlrements as stcitecl by the ARC-PA. 

5. 	 Maintai1i ai;:credltatlon of the MHS·program from Mi.ddle $ta~es Commission on Higher 
Education. 
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6. 	 Designate afµll-time MHS Administrative Program Director dedicated to the MHS degree 
prpg_ram. The Admihi~trative Program Director's office location Wl!I be. in'theGra.du.:;ite · 
School but will ensure regular contactwith faculty frorn o_tl)er UMB s¢hqpls s~pportlng the 
MHS d~gree. This position wlll be an employe~ ofthe qractuate ~c:hool ~mdwlll oversee the 
institutional f"Eisponslbilities and resouYcesforthe MHS program, and chair and assume 
administrative/clerical responsibilities for the MHS admlsslons, c::u.rriculum and stqdent 
progression committees. The Administrative Program Director will ad as ;{liaison between 
AACC and the UM!3. Additionally, the Administrative Program Director will work closely with 
aFaculty Program Dlrectot' Identified by EPH-SOM to e1~~ure.effective operations of all 
academic and student affairs functions. 

7. 	 Reimb1.1rse E;PH-SOM for mutually cigrned upon costs associated with the provistor1 of faculty 
servi.ces for the tv'IHS program. R~imbursement shall be in accordance With SeGtion E" · 
i=ina~dal ObllgatJons, herein. · 

EPH-SOM will: 

1, Designate a Faculty Prpgram Director with appropriate ¢ffortto meet the d~mands of the 
MHS progtam. The responsil:>llitJes of this position am to: 

a. 	 Work in conJunctfoh with the Admlni!~tr9tiV.$ Program Oireetortq develop the EPH­
SOM courses that are pc;irt pf the MHS program c1,1rrJ.cuiut)I; 

b. 	 Assist the Administrative Program Director in the initial establishment ofthe 
Admissions, Currici,Jlum and Student Progressions committees_; 

c. 	 Serve on an ongoing basis on the Adh1issl.ons1 Curriculum arid Student Progressions 
committees; 

d. 	 oversee the delivery of l;:.PH-SOM coursewoi·k described herein {Section BS) for 
students enl'ollei;J in the MHS program in ac.cordance with the MHS curriculum; 

e. 	 Meet r.egularly with the Administrative Program Director and other-leadership in the 
Office.of Academic Affairs and Graduate Sch0·01 to ensure effective coordinatlon, 
leadership and management of the MHS degree program.. 

2. 	 De.signate EPH·SbM facUlty to serve on the CLJrrkulum, Student Progression, and 
.Admissicil'.\s Comrnitt~es for the MHS program. rhe. adrniflistrative responsibilities for these 
corrtinitteei; \.\iill be 1:he responsibility of the MJ-IS Administrative Program Director describ.ed 
i.n Section Cherein. 

3. 	 U1::sig11.::iLe Er'H (\OIVI f:icult·; v.iho will hP responsible for teaching EPl+MHS courses and 
evaluating students In those courses, and for working· With instructional design sl.atl tu 
develop online EPH courses for the MHS program, Coo,rdinate with these desigi1ated faculty 
for release time for training and instructional design associa.ted with the developl'n~nt of 
online courses. 
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B. 	 CURRICULUM 

1. 	 Overall curriculum design and d.irection will come from the foJnt turri!::lllurn Committee. 
the Gradu;;ite School's Admlnlstrative Progr<;im Dire.ctor, EPH-SOl'yl F;:iculty Progrf!m Director1 

and AACC's· Physician Assistant Program Director will b¢ members ofthe curriculum 
Committee and actiVl"!IY participate and advise the committee, induding with regard to 
accreditation standard maintenance and requirements. 

2. 	 The C:urriculun1 Committee will meet on a regular .basis and will Include representative 
faculty members from EPH-SOM to allow fulr collaboration, input and discussion. ''rhe 
composition of ahd nurnber o"f members on the Curriculvm Committee shall be mutually 
determined by the Graduate School, EPH-SOM and AACC. 

3; 	 currlcU,lar changes initiated by the Cur.rlc:ulum Committee will be spot'isored by appropriate 
individuals origin~ting from AACC, the Graduate School, or rn·H-SOM to facilitate courses 
through the curricLiltim approval process, Should changes of 25% or more of the ci\1rrfoulum 
be necessary, Maryland Higher Education Comrni~sloi1 approval is required. 

4. 	 The MHS i;urrit\..l!Um will be delivered ·entirely onllne to P!'\fl11lt AACC PA 'students to 
concurrently fulfill program clln1cal work requirements ac.ro.ss the state of Marylcind. 

5. 	 The MHS cqrriculum will initiatewith the following structure and se·quence, which can be 
modified by mutual.agreement of EPH-soM and the Graduate Scliool prior to convening 
and cli;;irging a curriculum committeei cine! with the agreement of EPH~soM and the 
currJculum committee thereafter: · 

summer Term I 
PH/PREV610 Stldal & Behavioral Foundations of Pt,.tblfo Health .3 credits 
MH$600 Intro t6 Ubrary Resources & Scholarly Writing 1 credit 

Fall Term l 
PH/PRfV600 Prlnd'p!es of Eplderniblogy $. Fedits· 
PHA'.l,20· PathophYsiological Pharhlpcotherapeutir;s I 3 credits 

Spring Term I 
PH/PREV621 Principles of Biostci.tistics 3 credits 
PHA 121 Pathophy~lolog!cal Pilarmacotherapeutlcs II .3 ,i:;redits 

Summer Term ll 
PREV 625 ~:ommunity-b~sed Participatory R~se~1·ch MEJth.ods 3 credits 
PH/PREV613 Publ!c Health Ethics 

Call feilll II 

MHS 652 l.eadership and Communication 3 credit~ 


MHS 608 Research Seminar I 3 credits. 
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SprfngTerrn II 
PH/PREv648 lnt,ro:ta Health System &. Health Policy Manc1gement 3 credits 
MHS609 Research Seminar U 3 credits 

Summer Term Ill 

MHS 700 Capstone Project 


6, 	 EPH-SOM will deliver the following toi,trses hit.he. rviHs currlcuJum, which c<m be modified 
by mutua.I agreement of EPH-SOM and the Graduate School priorto c:onvenlng and charging 
a curriculum committee, and With th.e agreement of EPH-S0!\1 <!lid the curriculum 
committee thereafter: · 

PH/PREV610 Social &.Behavioral F91.indat!ons of Public Health 
PH/PREV 600 Principles of Epidemiology 
PH/PREV620 Prlndpl~s df Blcis~atJsti.cs 
PRE\i 6ZS . Community Based PartiGlpatory Research 
PH/PREV623 Pupl[c Health Ethh.~s - 3 credits 
PH/PREV 648 111tro to th~ Health System, Health Policy and Manageme\nt 

7. The Graduate School will deliver the following courses In the MHS curriculum: 

MHS6QO Introduction to Library Resources & Scholarly Writing 
MHS 652 Leadership and Communication 
MH.S 608 Research Seminar i 
MHS609 Research Sen:ilnar II 
MHS 700 Capstone Project 

8. AACC will qe!iver the following courses h'I th$ MHS curriculum: 

PHA 120 P.athophysiological Phµrmacotherapeutlcs I 
PHA121 Pathophysiological Pharmacotherapeutics II 

C. 	 COMM11TEE ROLES~ RESPONSIB.ILITIES 

The Grad!,late School, EPH-SOM and AACC recognize that ft is with ·m.utual interest that faculty play a 
meaningful rofo in the curricµlar decisioMiiaking ofi:he M..HS degree progr;:irh. As such and 
considering that faculty participation in such decision-making o.ccur$ primarilythro~1ghthe work of 
committees, the Graduate school and EPH-SOM wlll Wdrk collaboratively on the Admissions 
(:01lllliitt•"e1 Currkulurn Committee .. and Student Progression Ccmirnlttee. 

The GradtJate School will: · 

1. Develop a joint Admissions Committee with AACC and EPH-SOM to establish screening 
· criteria and engage in th~ $election of applicants, Screening criteria shall include but not be 

limited to: Total GPA 3,0 or greater, completion ofthe GRE, TOEFL of 100 or greater (Where 
required}, prior BS or BA degree from a regionally accredited post secondary institution or 
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an equivalent i.nternational institution, accomplishment of all prerequisite courses with 
performance of GPA 3.0 or better. The .Admissions Committee wlll be chaired by. the 
Graduc;lte School's Adminl~tl'ative Program Director. The composition ·of and number of 
members on the Admissions Committee shall be mµtuallV determined by the Gra~uate 
School, EPH-SOM1 and AACC; 

2. 	 Develop aJoint Curriculum Committee with AACC and EPH-SOM to develop, review and 
make policy determinations regarding the MHS curriculum, establrsh degree requirements, 
de.teitnine student ecluccitloncil ol;>jectives, monitor content and workload of courses, 
mohitor and propose changes in pedagogy, review proposals for new courses cind course 
reductions, and evaluate the curriculum annually. The curriculum Committee wlll <)lso 
vel'ify and certify th;;it faculty are properly trained to teach online. The Curriculum 
Cohlinlttee Will be chaired by the Graciut1te School's Administrative Program Director and 
shall meet as provided In Section B. curricululT\ herein. 

3. 	 Develop a jolpt'Student Progresslon.s c;ornrnitteewlth AACC and EPH-SQM to review and 
evalu;;ite the overall athi~vement ancl performance records of students purs1.,1Jng the MHS 

. degree forth€) p.llrposes of promotion, graduation, program alterntipn, remediation, 
retention, rep~tition, and dismissal. The Student Progression Committee will adctltlonally 
assist with degree certification. The stud.ent p,rogressiorts committee will be. chai.red J;iy the 
Graduate School'§ Administrative Program Directo'r. The composition of an d number of 
members pn th~.Stud~nt Prog,ression Committee shall be mutually determined by the 
Graduate School, EPH-SOM, ahd AACC. 

EPH-SOJVl Wiii! 

1. 	 Ensure participation of the Faculty Program Director a,nd EPH-SOM faculty member.son the 
Agi'nissions, curriculum, and student Prqgressions·Commlttees. In gi;ineral,the Faculty 
Program Director- and one cidditional faculty member wl!I serve on each committee. 

D. 	 INSTRUCTIONAi.. DESIG.N AND FACULTY TRAINING 

The. MHS degree will be-delivered utHizing an onlihe learning pedagogy to a.ccommodate AACC 
Physician Assistant S1:uderits en.gaged In clerkships ahd clinicai work concurrent With MH.S 
coursework. 

The Graduate Scho·ohtvill: 

t 	 initially, through a <;:ooperatli/e agreement With AACC; assist in devek>Ping onllne courses 
and support systems fo1· MHS students and faculty. These se.f\flces will mcl1.1ci.:;: 

::i 	 F:'lr11i1·y training for teaching and learning in the online environmel'.lt; 

b. 	 lnstl'uctional design support to work with EPH-SOM faculty to build courses in the 
seleeted online learnlng management system; 
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2. 	 Develop Internal supportive Infrastructure ta QUild capµcitY for anline learning1 course 
development a.nd teaching; 

EPH-SOM Wlll: 

1, 	 ~nsure release time for the !:PH-SOM faculty who have bee·n identified t.o teach MHS 
program courses to develop online courses in accordance with the MHS degree curriculum. 

•·
E. 	 FINANCIAL OBUGATIONS 

1. 	 As a degree program offered by the Graduate School, MHS program tuiti911 will be coll.etted 
and dJsper$ed by the Graduate Sc;hool through Project ID accounts controlled by the 
(Jraduate Schooi, in accordance to Qppllcahle internal policies and protedl.1res1 and pursuant 
to the conditions lald out in this Agreement. ' . 

2. 	 The.~raduate School·agreE;s to flhanciallysupport EPH-:SOM related to its provision of 
faculty s.erv!ces for the MHS degree program. Funds for the provision of faculty services will 
be utilized according to the following guidelines: 

• 	 Coµrses shall have no more than 25 students per $ectlon 

• 	 EPH-SOM full-time faculty muS.t teach at a minlf'liU!1150% 9fthe tbt;;il s'emester 
credit hours of EPH·SOM1s MHS.curricular responsibiiities Jn accordance with the 
MarYIC:lnd Higher Education Com·m1sslcm1s Gode of RegLilatlons1 

. 

3. 	 The parties have agr.eed that the Gra(:luate Schoo! wfll provide funding support to EPH-SOM 
in accordance with th~ foUowlng schedule: 

Year One Year Two Y~atThree Vear Four Year FiveBridge Support 
7 /1/13- 6/3.0/14 7/1/14· 6/30/15 7/1,/15 -. 6/30/16' 1li/16-aJaoh1 'i/1/17-6(So/i85/1/13 - 6/30/i3 

$250,000+ Year4+
$11,460* $137,500 $218,750 $250,000 

COLA COLA 

*The Gra.duat~School wlll provJdi;i bridge sµpport to EPH-SOIYl io assisfln fµnding afaculty posftlon thafWlll support the MHS 
~~~~ . 	 . . 

1Tl)e MHEC's Cqde of Regulations indicates "adjunct an<;! pa1t-i:i1T1e faculty ate a\1 iiT\po1tant and 11ecessarv 
'•1111pon0n1 nf so111e programs. Except in circumstances to be determined b\fthe Secretary, at least 50 percent of 
thet.o~al semester credit hours within the proposed progralll shall be tdugliL by mil iirne faculty." Snurre: 

Maryland Higher EdUcC(tion Com1'i1lssio11: Code of Maryland Regulations 13B.Q2.03, Academic Prograr'ns - Degree 

Granting Institutions. As Amended throygh April?., 2Q12, The official regulations published bytl}e Division of 
State Documents, Office of the Sec1'etary of State, are found at http://www.clsd.stat13,111d.us/cornar/ 
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4. 	 For the purpose of cross-funding of positions; EPH-SDM agrees to provide.memoranda of 
commltment .(Form PRF-08) to the Office of Academic Aff~irs where EPH-SOl\/l approves as 
the Position Ownet" and the dff!ce of Academic Affairs approves EJS ·the Project Owner. 

F. 	 TERM AND TERMINATiON 

1. 	 Unless otherwise terminated, this Agreemeht will run In perpetuity. It may be revlewed 
and revised at any time by mutual written consent of the Graduate School and EPH-SOM. 

2. Either party may termihate this Agrnement upon 90 days ad_vance written notice to the 
other party In the event of a materia Ibreach by the other party that is not resolved within 

. 90 days ofWritten notice. 

3. 	 Either party may terminate this Agreement"Yithout.cause upon 365 days adva.nce written 
notice to the other party, Adecision to terminate the agreement must take into 
consideration a reasonable plan to teach-,out or transfer students currently enrolled in the 
MHS. program, in i:;o:mpliance with MiddlE)·States. accredi~afion req4lrements. 

G. 	 PROGRAM ANNUAL REViEW 

1, At the entj of each academfcyear, the parties Will discuss the effectiveness of this 
Agreement ancl make S1,1ggestions as to what mutually agreeable pr.ograrnmatic changes or 
amendments, if any, should be tnc1de to the Agreeme~t. · 

READ AND AGREED BY THE PARTIES: 

FOR: 	 UNIVERSITY OF MARVLANb, FOR: UNIVERSITY OflVIAJWLAND, 

BALTIMORE DEPARTMENT OF BALTIMORE GRADUATE SCHOOL 

EPIDl:MIOLOGY AND PUBUC HEALTH 


~~~-
Richard N. Pli?rson, Ill, MD, FACS Bruce Jarrell, M.D.• 
Senior Associate Dean Senior Vice Presldent 
Academic Affairs Chief Academic Officer 

Dean, GraduateSchool 

\ ; 

,· ..i \ . . ,,1 1 _•• / • 


Llt~i-,, 1!1\• .1, .. ) ..~,. \ '/~ 

JayjMag~ziner-1 61.DUM.S. Hyg. · 1 

Cffii:llr, Department of Epidemiology 
& Public Health 
School ofMedicine 
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Overview 

The lnterregi.onal Gu.idelines for the Evaluation ofDistance Education (Online Leaming) were 
developed by the Cotmtil of Regional Accrediting Commissions ( C-RAC) to assist institutions . 
in planning distance education and to pn;ivide an assessrh.ent framework.for institutions 
ajread~; involved in distance education. The Guideli1ies are also intended for use by evaluation 
teants. They are ba,sed on °hi.lo documents; a.2006 report J;>repared bythe U.S. General 
Accounting O{fice, Evidence ofQuality iii Distance Education Diawii from.Interview$ with the 
Acci'editatitm. Community, an,d Best }'ractfoe Strategie$ to Promote Acadeniic Integrity in Online 
Education,, prepared by -i;h.e Westen1 Interstate Co+nin;lssion for Higher Education 
Cooperative for Educational Technologies (WCET). These Guidi!,lines replace the <>RAC 
State{nent QfBest. Practices fo1' Electronically offe,ped Degree and Certificate Programs, published 
by MSCHE in 2002, ancl.·ar$ :intended to be u$ed ip_ conjunction with the relevant standards 
f3:nd policies of each ac.creditor. 

Whil¢ MSCl-IE institutions sho-qld address the requ;ire1)1ents of distance educl:l..tfon as defined 
mStandard 13 of Chamcteristics ofExcelleiwe in jiigher Education: R?quitern.ents ofAffiliation 
and Standards for\Ac~reditation, these Guidelines· provide a further.resource by which an 
institutiori can evaluate itself. The "Guidelines comprls¢ rP.ne halhnarks of quality for distance 
education. In the:ir discussions of how thefr distant.e equcation programb.thJ.g fulfills 
MSCHE's accreditation sta1idards, institutions a:re asked to. i!.icluqe eVidence of the extent to 
which they meet these hallmarks. ExGimp1es of the types of evidence that institutions might 
use are provided in this booklet. These lists are not meant to be exhaustive; it is likely that 
institutions will include ~dditional type_s· of evidence in their reports. 
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The Hallmarks of Quality 

1. Oriline le~ingis appropriate to the 41.st,itutio:tl!s mission and purposes 

(MSCUE Standard 1). 

Analysis/Eviclence: 
' .. ~. 

> 	 The mission statetneiit explains the role of online lec:i.rning V..rithin the. range of the 

institutiort1s programs and services; 

> 	 Institutional and progtam statements of vision and values inform how the ortline. 

leanri1,ig envixontnent is created and suppo~ted; 

> 	As appropriate; the institution h1.cotporates into its onlllie learning programs
me~hod$ oflneeting the stated .institutj.onal goals for the student experieiiC<? at the 

institution; 

> 	 The re(Jtµitment and admissions programs s:uppoxthi.g the otilin.e le~ng .courses 
an:d programs appro.p:J:"i~tely target the student populations to be s~111ed; 

>- The stud~nts enrolled iii the institution's online iearning courses ai1d programs fit 
the admissions ret},uire:tnents for ihe students the institution intends to serve; 

> 	 Senior administrators and st;:i.ff can artic;ulate how online.learning is consonant 

wl.th the institution's mission and go.als. 
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2. 	The institution's plans for developing, sustaining, and, if appropriate, 
expanclliig online lea1ni:ng offerings are integrated into its.regular planning 
and evalu.ation processes (MSCHE Stand£\l'd 2). · 

Analysis/E'Vidence: 

> 	 Development and ownership of plans for onlhte learning e~tend beybnd the 
adminish·ators directly i;e$pohsible for it and the programs directly using it; 

> 	 Planning doctrrnents are explicit about any goals to incre~e rnunbers ofprograms 
provided i:hxough onllne lea:rning courses and p:rogranis and/or numbers of 
students to he enrolled in them; 

>-- Plans for: onlin~ learning ary linked effec~ively to budget a:nd fochn91Qgy planning 
to ensure aciequa,te support for current a.nd future offeringsj 

>- Plans for expanding opljne learning de1nonstra.te the institution's C4tpacity to 
assure an appropriate level of quality; . 

> 	The institution a11d. its oriline leanling llrograms have a track record of conducting 
needs analysis and of supporting prograp.1s. 

• 7 • 

http:prograp.1s
http:de1nonstra.te


3. 	Onlinelearning.i,s inco:rpox~t~clW.to the institution's systems 0£ governance 
and academic oversight (MSCHE Stand~cl 4). 

Analysis/Evidence: 

)> The institutions ·facµlty have a designated role in the design and implementation 

of its online learning offerings; 

>- The institution ensures the rigor of the offeririgs and the quality of the instruction; 

> 	 Appr:oval of online courses and progl;'ams follows stan.dard. processes used hi the 

college or university; . 

'"!>' 	 Online learning co~r.ses andptog;i;a)j}s are evaluated on a petiod:lc basis; 

:?>- Contractual relatio;n~hips and arrangem~nts with ·consortia! partners, if any, are 
de·ar and guaxantee that the institution can exercise appropriate respbnsibility for 
the academic quality of all online.leatning offerings provided under its naiiJ.e. 
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4. Curricula for the :iJistitrt,t!o:g.'s online learningofferings are coherent, 
cohesive, and compm=-ahl~ Jn acade:tllic rigor to programs offered in 
tr~ditiona1 instructional fonnats. 

JAnalys~s/Evidence: 

> 	 The curriculat g9~ls and course objectives show that the institµtion or prngram 
has lmowledge of the best uses of online learning in-different disciplines and 
settings; 

> 	 Curricula delivered throu,gh online leatning are benchmarked against on-ground
t. . 	 . . 

courses and prograni.s, ifprpvided by the institution, or those provided by 
traditional illstitutlons; · 

> 	The cutriculmn is coherent ii1 its content and seqt(encing of courses and is 
efft<ctively defined in easily available docun~ents i_ncJuding course syllabt aµd 
program descriptions; 

> 	 Schedulirig of onfu-+e learning .courses and programs providel> stude;nts with a 
dependable pathway to ensure timely cop_ipletion of degrees; 

> 	 The institutiOn or program has established atJ.d enforces a policy on online 
learning course enrollments to ensp:re facu,lty capacity to work appropiiately 
with students i 

> 	 Expectations for any reql).ired face~to-face, on-ground work (e.g., internslups; 
specialized laboratory wod<:) are stated clearly; 

>- Course de~ign and delivery supports student-student and faculty..student 
interact:i,on; 

);> 	 Ctp:ricuiu:m, design and the course management system enableaetive faculty 
contribution to the learning environment; 

>- Course and program stroctin::es provide s~hedule and support known to be 
·effoctive in helping onlipe learning students persist and -succeed. 
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5. 	The institution evaluates the effoctiv~ness of its online learning offerings, 
including the extent to which the online learning goals are achieved, and 
uses the results of its evaluations to enhance the attainment of the goals. 

Analysis/Evidence: 

> 	 Assessmentof stti.de:nt leanting ,follows processes used in 6~1site courses or 
programs and/or reflects good practice in assessment methods; 

> 	 Student cours<? evalu.ations are routinely taken and an analysis of them contributes 
to strategies for co1+t~e improvements; 

> 	Evaluation strategie:s ensure effective conununication between facµlty members 
who design curricuJ.um, faculty members who hiteratt with students, and faculty 
:rp.e:b:J,bers who evaluate student lear.n:i;ug; . 

> 	 The in~titution regularly evaluates· the ~ffeptiveness of the acadennc and sµpport 
se:t;vices p~·ovided to students in o:pline courses and uses the fosµlts for 
in1provement; 

P- The.institution demonstrates the appropriate use of tec.hnology to support its 
assessment strategies; 

>- The institiltion do¢uments its successes in hnplemen.ting changes infolmed by its 
programs of assessment ahd evaluatioi1; 

> 	 The institutiQn p;r'pvides exan;rples of student work and. student interactions among 
themselves and with faculty; 

> 	 The institution sets appropriate goals for the.retention/persiste1ice ofstudents 
using 011line learning, assesses its achievement c>fthese gQal$, and uses the results · 
for twprovement. · 
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6. 	 Faculty respons.ihle for delivering the onlfue learning curricula and 
evaluating the students' success ifi achieving the online learning goals are 
apptopriat~ly qualified anQ. effectively supported. 

Analysis/Evide11ce: 

> 	 Online learning facilities are carefully 'selected, appropriately trained, frequently : 
evaluated, and are madced by an acceptable level of tmnover; 

~ 	The institution's training prq!?ram for online karning faculty is p·eriodic, 
incorporates tested good prnct1ces in online learning pedagogy, and ensures 
con;ip.etency with the range of software products used by the institution; 

>- Fac-µli.y are proficient and effectively s\ipported in us~n~ the Goutse management 
system; 

> 	 The office or persons responsible for online learning train.h1g progr~ms ate dearly 
identified ~d have the co11ipetel1.cie:s to accomplish the tasks, including .. 
Imowledge of the specialized resources and teclo;ri,C'al support availallk to support 
course development and deliyecy; 

> 	 Faculty members engaged in online learning share in the inl.ssion and goals of the 
institution and its- progfam.s and are p:i:ovided the opportu;niti.es to contribute tc:i 
the broader activities of the :institution; · · · 

~ 	Students express satisfaction with the quality of the ~hstruction provided by onlirte 
leaTning faculty roewbers. . . . 
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7. 	The institution provides effective student and academic sel'Vices to support 
students eiirolled in online learning offerings. 

Analysis/Evidence: 

)>- The ins)iiutjon's admissions p1·ogra1tt for onllne learniiig pro:tj.des goodweb~base4 
futohnation to students ab9ut the nature of the onli11e lea·rning environment, and 
assists them in deterrninillg if they possess the skills important to success :fo online 
learning; 

> 	 The irtstituti.on provides ·a.n orilme learning orientation program; 

~ 	The institution pi·oVides support services to students in formats appropriate to the 
delivery ot the ohline learning prograri1; 

)» 	Students in online leapili).g programs have adequate access to student services, 
induding finaJ.1.tial aid; course registration, and career and placement counseling;. 

> 	 Students in onllne learn1P.g prdgtams have re.ady access to. 2417 tech supi:iort; 

> 	 Students usjrtg oliliile learning have adequate access to learning resources! 
inciudi;rig library; information resources, laborat01ies, and eqU:ipme11t and tracking 
systems~ · .. · 

> 	 Stµdents using online learning demonstrate proficiency in the use of dectronic 
for;rns of leanii:rig resotirces; 

> 	 Student complaint processes are clearly defined and can be used electronically; 

.:P- Publications ;md advertisingfor onli.ne le.i:i.rning programs are ac,curate and 
contahi necessary ID.formation such as program goals, requb;'ements, academic 
caleµdar, and faculty; 

> 	Students are provided with i"easonable and cost-$.ffective ways to partkipate ill the 
institution's systeni of studentauthentication . 

• 12 • 
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8. 	The :institution provides sufficient resources to support and, if appropriate, 

expand its o:nli,ne learning offerings. 

Analysis/EVidence: 

>-- The. il).~titq.tion prepai"es a rtiulti-year budget.for onlin~ learning thatincludes 
tesoui·ces for assessment ot program demand, matketing, appropriate levels of 
facµlty and staff, faculty and staff development, library and fofonnation resources, 

·and technology infrastructure; 	 · 

>- The institutionprovides evidence of a hJ.ulti-year teclmology plan that addresses its 
goals for oniine learning and includes prdvislmi for a robust and scalable techni¢al 

infrastructure. 

• 13. 



9. 	 The institution assures the integrity of its online offerings'~. 

Analysis/Evidence: 

)!:>- The instifutiQn has in place effective procedures throµgh which to ensu,re that the 
stud~utwho registers in_ a distance ecb.:tcaijon course or progratn· i$ the sa:m.e 
stude11t who participates in and completes the course ot program and re.ceives the 
academic credit. The institution makes clear in w1iting that these processes 
protect student privacy and notifies students at the time of registration or 
emt>lhn_ent of any projected additional costs associated with the verification 
proced-Utes. (Note: This is .a feder.!11 r'i!quirement. All institutions that offer 
distance education programs m'ust demonstrate compUa:nce with this 
r¢quirement.); 

P- The :i:Q.Stitutj_on's polides on academic integrity include explicit references to oriline 
1C<at:Q.i;ng; 

::e- Issues of a¢ademic integrity are discussed dming the orientation for online 
students; 

> 	 Trai:tilng fot faculty members engaged il-:t online learning includes c011.sideration of 
issue_s .of academic integrifyi including way$ to reduce cheating. 

*IIlstitutions are encouraged to constilf:Bcst Prac~ice Strategies to Promote Acade1nic Integrity in Online 
Education, prepared by WCET and available at http://www.wcet.wkhe.edu, 

• 14. 
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Middle States 

Standard 13 

Programmatic distance education at UMB originated at the School of Nursing (SON), to improve 
educatlo.nal access while maintaining high academic standards and rigor. Delivering graduate professional 
instruction online requires comprehensive planning; including instructional design support1 faculty 
tr.;ilning, studentreadiness assessment and mentoring, attention to academic policy and procedure to 
achieve. parity between face to face and online instruction. The SON initially received grant funds to build 
such an infrastructure, and UMB has since expanded its number of on.line and distance educ0tion 
programs due to the success of thqt model. The Quality M.atters (QM) framework was chosen as acourse 
design methodology due to its grounding in pedagogital research; All courses of the Doctorate of Nursing 
.Program achieved QM distinction, Currently all online orweb enhanced instruction at the SON, School of 
Pharmacy and Gn:iduat~ School is supported by the QM design process. 

To support growth in dlst~n¢e education UMB provides central institutional ~upport to all schools through 
membership With the Southern Regional Education Board (SREB), provides a centralized state 
authoriwtion process, maintains. robust digital resources through HSHL, and established an office of 
academic innovation to foster student and faculty preparedness for distance edu.cation'. Access to the 
ser\,rices provided can be found 21t the following link: http://www.umaryland;edu/AIDE/ UMB ut!lizes 
B.lackboard as its learning management system and the University has a single sign-on authentication to 
access the Blackboard learning management system, UMB's on:-·line portal for grades, financial aid and 
pilling (SURFS) and other campus technologies. Students utilizing on line systems must use their secure 
UMID and UM Password each tlnie they log in and all email cohirnunications are sent to the UMB student 
email acc:ount. Additionally, UMB has adopted and implemented an Information Technology Acceptable 
Use Policy which applies to all students and in all programs of study and covers studeQts who attend in­
dass instruction as weU- as those who take distance education and hybrid cla_sses. The policy is available 
at the following link; http://www.umaryland.edu/umbcomputingpol!c!es/it-atceptable-use-policy/ 
Students tal<ing classes on line are asked to complete an online orientation and strategies to maintain 
academic integrity in the academic environment are included in foculty training. · 

:tn addition to central in?titutional support, individual school departments, policies and procedures at the 
Schoof of Nursing, School of Pharmacy and the Graduate School support and articulate with clarity how 
faculty will be appointed and programs and courses regardless of delivery format will be ;;ipproved to 
assure achievement of expected program learning outcomes, meet expectations for instructional rigor, 
parity of outcomes regardle_ss of delivery format, monitor student success and progression through a 
robu~t program review process. At each school offering c:listance education; lnitiCll faculty orientation and 
tn:1ining is required to teach online, a formal and informal course review structure based on the Qµality 
Matters rubric existsi course evaluatlons1 stud.ent performance and faculty input guide ongoing support to 
foster continuous irnprovernent as ·we wvfi( .;:cl!ec.ti\«Sl}' tow :Hd e::h 1;::;arfon0I ,3xcef!ence. To learn more 
about our SON technology center visit: https://www.nurslng.umaryland.edu/technology/ 

To assure aclequacy of technical, pl1ys1cal µla11t lacilities1 humd11 resources, 0nd k~mntng resourres to 
achieve the university mission and vision of a sustainable distance education program, the h1stitutfon 
relies upon the Committee which indud.es representation from all schools and central 
administration to perform periodic assessments of the impact of technology _on education, inform decision 
making, budgeting and resource allocation. With the comprehensive approach described above UMB is 

http:indud.es
https://www.nurslng.umaryland.edu/technology
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poised to be a leader in preparing, producing and promoting quality distance education faculty and 
learning opportunities to benefit our students, faculty1 and partners to improve access to care, quality of 

care and the health ofour communities here and abroad. · 



Appendix3 
• 	 Student Readiness Report: 

http :J/Www.smartermeasure.co ti1/smartermeasure/assets /File/2 014-Student-Readiness­
Report.pdf 
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Appendix4 
Separate attachment: 

• 	 Graduate School Online Academic Ptograms Guidelines and Expectations for Adjunct and 

Affiliate FactJ.lty 
• 	 UMB QM Internal ReviewWo.rksheet 
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GRADUATE SCHOOL ONLINE ACADEMIC PROGRAMS 

GUIDELINES AND ExPECTATIONS FORADJUNCT AND AFFILIATE ~ACULTYTEACHING 


This docume~1tprovides guidelines a:nd expectationr; for Graduate S¢hool Adjl].nci: and Affiliate Faculty; 
Graduate School Adjunct Faculty are faculty members who are assigned work activities on an as~needed 
basiS according to the needs of the Graduate s·chqol on asemester or te.rin basis. Adjunct Facu1tyGJ,'re paid on 
a fully-variable, activity based model with primary responsibilities for tf;!aching and curriculum deveiopment. 
Graduate Scho.cil Affiliate. Faculty are faculty :members, appointed in other UMB Schools, but who prnvide 
teaching support for Online Academic Programs offered and administered through the Graduaty School. 
Affiliate Faculty ai'e paid on a variable, activity b;rsed model with primary teaching i·esponsibilities·for 
teachh1g, curriculum development, faculty deveiopment and recruiwent, program nwtketing and student 
recruitment, studen~m,entoring,and committee work. For purpos~s of this docume1it, Graduate School 
Adjunct and Affilfat{ Faculty shall be refe.ri;ed to collectively as ''Faculty.'' 

The .Gra.duate School is committed to providing high quality educatioi1al experiences to its students and it 
' 	 undeJ;'stands that erigq.ging and effective Faculty teaching is critital to achiey1ng that goal.. Th.is document 

provides general Faculty guiqelines, as we11 as expectations and practices regarding otiline course 
develop111ent and Faculty exp¢ctations for coul'se preparation, dassroqm management, teaching and grading. 
Faculty are responsible for upholding the guidelines and expeetations CiUtlined in this.docume11t 

General Guidelines and Expectations 

• 	 Faculty m.ust participate in the Gtadu.ate School Faculzy Orientation 
• 	 Faculty are expected to become famiUatwith and adhere to USM, D.MB and Graduate School policies, 

which are available atthe following sites: 
o 	 USM and UMB Policies: http:/fd.umaryland.edu/umpolicies/ 
o 	 Graduate School Policies: http://wwvJ.graduate.ui11aryland.edu/Policies I 
o 	 USM System~Wide O~line learning Plan: http: /jwww.usmd.edu/usli1/oi1linelearning/ 

• 	 Faculty are expected to _keep student information confidentiaJ in compliance With the Family 
Educational Rigl:its and PrivacyAGt (EERPA) (20 U.S.C. §123 ;2g; 3.4 c.F:R. 99~.~b.d to comply with 
Section Ill-6.3 O (A) UMB Policy on Confidentiality alid. bisc,:losure ofStudent Records, available.here: 
http://cf.umaryland.edu/umpolicies/usmpcilicylnfo.cfm?pblid=107&section=all. 

• 	 Faculty must develop courses in a timely manner and hi. ai::c.ordance to the Gradi,Jate School Couniti 
Development,ancl Course Material~ :requirements, as provided in these Guidelines and Expectations. 
Faculty must comply with USM and UMB policies .and procedures regarding iI1tell{:!ctual property, 
copyright audIT acceptable use as they develop courses for and teach c.o\J.r$~s in the Cradu'.3.te 
SchM:il. 

(;\ 	 Faculty are. tespon,sible for demonstrating compete1i.~e With tJie tJMB onliri.e lea.ming management 
system t1rnt is used to deliver Graduate School onlirie courses. Faculty must corµplete BlackbOard 
training in advance of in.itialonline course delivery. The l::llackbodrd i11stntclio11 is compelrncy 11::iserl 

and uses adaptive learning settings. Faculty may direct ql,iestions Ol' issu.es l'E1gardingthe online · 
learning Illanagement system to the Office ofAcade:rrtit Innovation in the Graduate School. 

tt Faculzy are responsible for establishing a course syll;:tbus and schedule and tleady communicattng 
and making accessible to students all course materials, cbt.lJse requirements, due dates and other 
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course~related policies to students, as needed. This includes competili.g textbook adoptions through 

the UMJ3 Si;ven Scholars Bookstore Faculty Enlightsystem. 
www.umb.bncollege.com<http://www.umb.bncollege;com 

• 	 Faculty are respo1isibl~ {or providing timely and dear written communications to students in 
tesponse tostud13ntinquities. 

• 	 Faculty should contact the Graduate Studies Program Director and studenp; il'ladvance ofany 
el'nergertcy or unforeseen circumstances which preventthe FacriltY fr()m attending 01· participating in 
ascheduled class or course activity. 

• 	 Faculty should be aware that qualified students with disabilities may be gr<mted accommodations 
through the UMB Office ofEducationa1 Support and Disability Services (BSDS). ESDS works with the 
studentand the Graduate School to coordinate requests and approvalQ for,reasonable 
accommodations. Faculty members should foliowthe approved accornmqdations as Us.ted on the 
student's ESDS acc.ommodation notice. Ifastudent approaches a Faculty J;Ilemb~r and disd0ses a 
dis'abilitybr requests an ac~ommodation based on a dl.sability,theFacultymember should r~fetthe 
studentfo ESDS. 

Course Develop1nent and Cours·e Matedals 

The Graduate School has adopted the Quality Matters (QM) model for course deveJopment and design to 
ensure high caliber instruction and student centered learning. To foster this excel1ence in education the 
Gradµate School recognizes the need to make an i11vestment in faculty to develop, redesign and revis~. . 

courses for the online environment 

In a.rder to receive payment for online course develpptnentthrough the. (ira:~uate School, faculty members 
m1.istmeetthe following criteria: 

• 	 Faculty members developing the course mustworkwith a curriculum designer assigned by 
the Grad1.iilte School and adhere to Graduate School course structure requirements; 

• 	 The course.must meet Graduate Sc:hool quality standards ct'ite~ia which includes q.dherence 
to the QuaUfyMatters Program and other federal and state compliance requirements; 

• 	 Faculty members must agree to actively participate and co1u.plete training and tutorials fot 
developing and delivetirig courses in the Graduate School onlin.e learning management 
system~ and engag~ in ongoing course improvement to achieve and maintain QM .distinction 
ju a timely manner. 

• 	 The course conteii;tmtist pe uploaded, deliv~red and manage.d througli the Graduate School 
onllne learning mai).a,gement system. 

As age.il(lral inatter, Faculty retaiJ;J.. ownetship of eopyrights of.lnaterials prod,uced by rhem in the course of 
research, teaching, and publicati6U efforts. Exceptions to this general rule include ·materials preJ,Ja.rec:]. with 
special support from UMB, mate1ials prepared wilh fisc;d support frnrn sponsors, or materials prepared for 
University use in institutional publications. When course n1a.terials are developed specifica1lyfor use in a 

Graduate School course with ins:ttµctional des~gn supp9rt p:i;ovided by the Graduate School using the UMB 
learning management syS.teni1 th!:l course matedals will be the propercy: of tJMB. The Graduate Schnol will 
have tlrn right to determine whethedo grant lights. for further use by faculty. Faculty may mal{e requests for 
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· use or other access of UMB owned course materials to the Associate Dean of the Graduate School. To the . 
extent that Faculty own copyright in the course materials developed for the purposes of teaching a Graduate 
School online course, the University retains a non-exclusive, irrevocable, perpetual, royalty-free Worldwide 
license to reproduce, use, a:nd mndifythe course materials and con.terit1 including creating derivative works, 
for the purpose of teaching in the Graduate Scbool and for other educational purposes. As such, the 
Un_iversity may use the course materials for purposes of teaching and egucation if the Faculty no longer 
teaches in the Graduate School or otherwise leaves UMB. 

Information about intellectual property and copyrights are d.estribe_d_in further detail in t11e USM and UMB 
policies and procedutes JisteQ. below. Faculty must comply with these USM and UMB policies regarding . 
intellectual property; copyright arid IT ~i:;ceptable use as they develop course.s for and teach courses ii1 the 
Graduate School: 

• 	 Section IV-3.20 U~M Poljcy on Intellectual Property: 

http://www.usmd.edu/regents/bylaws/SectionlV.fIV320.htmi 


• 	 Section IV.:.3.10 Policy on Copyrights: http://www.usmd.edu/regents /bylaws /Sectio11 IV/IV31 O.html 

• 	 Secti.on IV-3,10 (A) UMB Guidellnes on Repro.duction of Copyrighted Materials: 

http://cf.umaryland.edu/umpolicies/usmpolicylnfo.cfm?polid=139&section=aJl 


• 	 S(:lction X-99.01(A) IT Acceptable Use Policy: 

http://of.urnaryland.edu/umpoilcies/usmpolicylnfo;cfm?polid=398 


• 	 Section X-99,14(A) P2P F.ile Sharing & Copyright fofringement: 

http: //cf.urnaryl and.ed u/umpolicies /usrnp olicylnfo.cfm ?pol id=416 


Course RequirementS 

• 	 E~ch online course or section musthave a mininium enrollment of 8 students. Courses or sections 
With less than 8; students are subjectto caticelfation at the,discretion of the Graduate School with two 
weeks1 notice prior to tlle start ofthe semester orterm. 

• 	 Students taking the course are expected to il'.1tetactwith each other !lnd With the faculty member. It 
i$ the responsibility pf the faculty to detehnhJ.e ~he schedule and ava.ilability ofintetactjve 
opportlinities, to set up an interactive area in the online classtoom..1 aJid to clearly cot.n:murtioate to 
students any guidelines surrounding the U:se of the interactive area. 

• 	 Coqrses can be offered d\:lring the traditional semester/term period or ashorter time petiod within 
the semester/term with ptlor approval ofthe Graduate School Associate Dean. 

. \ 

(1-2) Weeks Prior to Teaching Course 

"' 	 Review G1acludte School <t11d lTMB poliries C1ml prnreourP~ 

o 	 Faculty will send a letter of introduction and guit1arice regarding Tl1.f;1 Office of Academic Innovation , 

stu,d~nt tutorials and tec}1nology preparation; 


e fac:ulzy mustpost the foll<lwing in the online dassroom /platform: 

o 	 a cl.ass introduction 
o 	 up-to-date biography 

3 

http://of.urnaryland.edu/umpoilcies/usmpolicylnfo;cfm?polid=398
http://cf.umaryland.edu/umpolicies/usmpolicylnfo.cfm?polid=139&section=aJl
http:Secti.on
http://www.usmd.edu/regents
http:IV.:.3.10
http://www.usmd.edu/regents/bylaws/SectionlV/IV320.htmi
http://of.urnaryland.edu/umpoilcies/usmpolicylnfo;cfm?polid=398
http://cf.umaryland.edu/umpolicies/usmpolicylnfo.cfm?polid=139&section=aJl
http://www.usmd.edu/regents


o 	 contact information 

o 	 complete syllabus (including course schedule and grading criteria) 

o 	 assignrp.ent and assessment schedule 

o 	 coU.ts!H:·elatedguidelines and J;).il:iricsused for grading, assessment~, comple1foh of 

assignments . 
o 	 any additional course~spetific materials-or resoµrces tl1at students may rteed prior to the 

course. 

Throughout the Semester 

• 	 Provide timely and constructive respo.iises and feedback to student assignn\ert.ts, inquiries and 

qrnistions. 

• 	 ;Engage a variety ofstudent cehteted teaching method$ and strategies in oq:ler to engage a divei"sity 

ofsmdentbackgrounds and learning styles. Such tea~bii1g tools may indude lectures, written 

~xetcises, discussion boards, interactive virtual e'X'.e~cises, audiovisual coht:ertt, etc. 

• 	 Promptly post assignments a,nd a¢ti\7ities in the. on.line cfassroom, as needed. 

• 	 Actively pal'ticipate inthe online classroom) including but not limited to: 

o 	 Updattng class news andahnoun,c;:ements 
o 	 :Posting course content m£tterials Cilld resom;c:es according to the course syllabus 
o 	 Facilitating online ..d,iscussioµs to foster critical-thin~ing and student-centered learning 

o 	 Monitoring student partictp·ation1 performanc¢. i:i,nd progression iJ.1 the online classroom 

Gradine-and Feedback 

• · Provide course assessments that !lleasure the stated course level and unitle.vel objectives in 
accprdance with the course syllabus to ensure stlidents demonstrate Imowl edge and· skill in the 

subject area and tested cbl!.i:'se content. 

• 	 Provide.students with grading criteria or rubrics ofall course assignments and components, 


including assessments, assignments, projects and class pattic1pation. 


• 	 Post grades p:i;omptly in acc;ordance with Graduate School tjmelines; P1:ovide feedback and grades in 

a timely manner so that sw.dehts have an opportunity to apply feedback to the next assignment. 

•. 	 FolloW. the Graduate SchooLgrading and academic policies, including those refovantto grade appeals, 

or suspected academic misconduct. 

End of the Semester 

• 	 Sub;rp.it tin.al grades via in accordance with gradlJate school timelines 

Contact Gra6.uat.:: S.:J..::.~;s ::.:· • .:: 6:.:.~·i:; :.·:..::: , - -':1• :'.:···::i- ~-- ~:.::·':'-;·-s ':''" 4 ~~"-?.s r:>~s1·c'.\11i~f:!:icil gt·ades. 

EacultyCompensation 

Affiliated Faculty who are appointed fu.ll time in an()thel' UMB school wili geµei«illy be compensated through 
a Supplemental Compensation Request that requires the prior approval of the home school. Dewloping 

and teaching online courses ill the Graduate School at~ generally not considered part of the Affiliated Faculty 
T;ne;n\b~:r'.s regular t<~acbing loacl and ini.ym.eut will be based upon a teachil1g oVf'rloci<l as.signment. 

~I 
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Compensation rates for developing and teaching online courses as an Affiliate Faculty inember are included 
in the attached paymentscbedule. · 

Adjunct Faculty ate appointed to develop and teach online courses i11 the Graduate School on a course ...by­
cburse basis and are compensated on a fully variable, activity based model. Compensaticm rates for 
developing and teaching oriiine cours.es a.s ;m Adjunct Faculty member are included in the attached payment 
schedule. AdjunctFacultywlll be paid Via an :Adjllnct Faculty Contingent Category I Temporary Employment 
and Payment Agreement 

FACOLTY ACI<NOWLEDGEMENT 

I aclU10wledge that .I have received and reviewed the 
"Graduate School Online Academic Programs~ Guidelines and Expectations-for Adjunct andAffiHate F?,culty 
Teaching" (Guidelines and Expectations). I understand that as an Adjunct ot .Affiliate Gradu~te School 
Faculty:rhemberwho is teacJ1ing a Graduate School Online Academic Progrart1, Jam responsible for 
cotnplyl,ng With USM, UMB .and Graduate Schooi policies and pro.cedures and the obligations outlined, in the. 
Guidelines and Expectations. 

Sigr,i.ature Date 
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U1VIB Graduate School Quality Matters ][nterual/Informal Review Worksbeet , 

CC)urse: 

Semester/Year: 

Faculty Name: 

Email Address: 

Peer Reviewer: 

Peer Reviewer em~ii: 


Reviewer Comments ·Standard Faculty Developer Standard 
Summary met? 

1.2 Students are 

introduced to the 

purpose and 

structure. ofthe 

course. 

2~1wHeLcOurse 
f@ffillil"'oWectives
<lJ~gfI1Y~;6iitcomes

lli~ifil:~?; .. ... . . 
·ili~fi~e~'oi~. 
2.2 The model/l!l1it 
learning objectives 
descdbe outcomes 
that ai·e measurable; 
and consistent with 
the course-level 
objectives: 

sfµdelit's 
p.~Xsfie9tiv¢. 
2.4 Io.stJ.uctions to 
student:;; on., how to 
meet thi: learning 
objectives are 
adequate and 
stated clearly. 
2.5 'Thel¢ruJ;ring 
obj~ctiyes we 
~Pgl:QPI1,~feiy 
4~sJgD.e.d·:£orthe 
levelo:fthe ¢ourse. 



tJMB Graduate School Quality Matters Internal/Informal Review Worksheet 


3.1 The types of 
assessments 
selected measure 
the stated leaming 
objectives and are 
consistent with 
course activities 
and tesources. 

3.3 Specific and 
descriptive ctiteria 
m;e pl'ovi4ed for 
the ev~uation of 
students' work and 
participation and 
are tied to the 
~ours~ gr!}d:ing 

4:2 The putpose of 
·in.structional 
mate:dals and how 
the matelials are to 
be used for 
learning activities 
are clearly 
ex fained. 

5.2 Learning 
activities provide 
opporlllllities fol' 
interaction that 
support active 
learning. 
5.3 The 



UMB Graduate School Qualify Matters Internal/Informal Review VVorksheet 

6.1 The tools and 
media support the 
course learning 
objectives. 
6.~ Cgu;i;sffools 
~g'fq,:e,&fo support
stua{5nt 
eµ~~gejlle11t and 
,~4f·1b-e..~tude~t 
td-b~c.owe and 
a6ti&'1::J~ar;ner: 
().3 Navigation 
th.roughout the 
online compommts 
of the course is 
logical, cdnsisten,t, 
an(! efficient. 

7.2 Course 
instructions 
articulate or link to 
the institution's 
l;tc¢_essibility 
policies and 
servic.es. 

,.··s~'i°'T-t~~"~o~e· 

ewpioys.~~ce.ssible 
~itit2~~.~~k~p9;.
provides gu}dance 
on-how to. obtain 
accoIDIIl.odatfon, 

Reviewer comments: 


Please indicate ifthe course 1lleets QM 21 essential standards: 




Appendix5 
Budget · 

MSHS Concentration's & Certificate Programs Tuitioti Revenue Projections 

Tuition and Fee Revenue FY18 FY19 FYZO FY21 

Resident Tuition & Fees 

Number ofStudehts* 70 165 175 200 

Credit Hour Rate 
Fees l?.er Credit 

$ 

$ 

570,00 
21.00 

$ 585.00 

$ 22.00 
$ 595.00 
$ 22.00 

$ 610.00 
$ ' 23.00 

Aimual Ct'edit Hot.It's Per Student 15 .15 ~1? _1!) 

Total Resident Tuition & Fees $ 6()1,920 $1,502,325 $1,619,625 $1,899,ooo 

Non· Resident Tuition & Fees 

Number ofStudents 15 30 30 40 

Credit Hour Rate 
Fees per Credit 

$ 

$ 
1,005.00 

2i.oo 
$ 1,020.00 
$ 22..00 

$ 1,030.00 
$ 22.00 

$ 1!045.00 
$ 23.00 

Aimual Credit Hours Per Student 15 15 15 1.? 

Total Non-Resident Tuition & Fees $ 215,310 $ 468;900 $ 473,400 $ 640,800 

Total Tuition and Fee Revenue $ 817,230 $1,971,225 $2,093,025 $ 2,539,800 

Other Graduate Scliool Support 

Total Revenues 

$ 

$ 

222,320 
.. - ~ .. - . 

1,039,550 

$ "' 

$1,971,225 

$ 

$2,093;025 

$ 

$ 2,539,800 
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Appendix6 

Table 3. Faculcy Resources .Available in the New Certificate Programs and their current 
titles and assigned courses. 

Faculty Lead s 
Matt Harper, PhD 

Title/Academic Rank 
Core Faculty and 
Profes?ional Writing 
Consultant in the 
University of Maryland, 
Baltimore Writing 
Center.. 

Course(s) 
MHS 603 TechniCal Writing (3) 

MHS 637 Writing Proposals and Grants (3) 

Clancy Clawson, MA Core Faculty and 
Associate Director of 
University Writing for 
University of Maryland, 
Baltimore Writing 
Center. 

MHS 627· Stiehce Writing for the Public (3) 

Dennis J. Paffrath,
MBA . . 

Core Faculty University 
of Maryland, Baltimore 

·Assistant Vice­
President Sponsored 
Programs 
Administration 

MHS 601 Introduction to Research 
Administration (3) 

Jim Hughes Core Faculty 
University of Maryland, 
Baltimore 
ChiefEnterprise/ Econ 
Development Officer 

MHS 640 Technology Tr;msfer (3) 

Noah Siela. Core Facvlty 
Unjver$ity of Maryland 
Baltimore, School of 
Law 

MHS. 607 Writing for Scholarly Journals (3) 

Susan Buskirk, MS 

-------­

Core Faculty 
University of Maryland 
Baltimore Deputy Chief 
Accountability Officer 
Assistant Vice President 

MHS 618 Perspedives on Regtilatory and Legal 
Issues {3) 

--J· ---- ­ -----------·--------~ 
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Course Faculty Title 

Master of Science in Health Sciences Core Courses 

Status 

MHS 600 Introduction to 
Library Resources and 
Scholarly Writing (1) 

Paula Raimondo, 
MLS 

Core Faculty and 
Head of Research, 
Education and 
Outreach for the 
University of 
Maryland, Baltimore. 

Full-Time Faculty 

MHS 602 Legal/Ethical Issues 
for Health, Human Services 
and Clinical Professionals (2) 

TBN UMB plans to hire 
full-time faculty to 
teach this course. 

Full-Time Faculty 

MHS 652 Communications 
and Leadership (3) 

Mary Jo Bondy, DHEd, 
MHS, PA-C 

Senior Lecturer. Core 
Faculty and Director 
of Graduate Studies 
for the University of 
Maryland, Baltimore 
Graduate School. 

Full-Time Faculty 

MHS 615 Biostatistics for the 
Health Professional (3) 

TBN UMB plans to hire 
full-time faculty to 
teach this course. 

Full-Time Faculty 

MHS 608 Research Seminar I 
(3) 

Mary Jo Bondy, DHEd, 
MHS, PA-C 

Senior Lecturer. Core 
Faculty and Director 
of Graduate Studies 
for the University of 
Maryland, Baltimore 
Graduate School. 

Full-Time Faculty 

MHS 609 Research Seminar II 
(3) 

Mary Jo Bondy, DHEd, 
MHS, PA-C 

Senior Lecturer. Core 
Faculty and Director 
of Graduate Studies 
for the University of 
Maryland, Baltimore 
Graduate School. 

Full-Time Faculty 

MHS 700 Capstone Project 
(3) 

Mary Jo Bondy, DHEd, 
MHS, PA-C 

Senior Lecturer. Core 
Faculty and Director 
of Graduate Studies 
for the University of 
Maryland, Baltimore 
Graduate School. 

Full-Time Faculty 



Course Faculty Title Status 
Science Communication Concentration and Certificate (12 credits) 

MHS 603 Technical Writing 
(3) 

Matt Harper, PhD Core Faculty and 
Professional Writing 
Consultant in the 
University of 
Maryland, Baltimore 
Writing Center. 

Full-Time Affiliate 
Faculty 

MHS 607 Writing for 
Scholarly Journals (3) 

Clancy Clawson, MA Core Faculty and 
Associate Director of 
University Writing 
for University of 
Maryland, Baltimore 
Writing Center 

Full-Time Affiliate 
Faculty 

MHS 637 Writing Proposals 
and Grants (3) 

Matt Harper PhD Core Faculty and 
Professional Writing 
Consultant in the 
University of 
Maryland, Baltimore 
Writing Center. 

Full-Time Affiliate 
Faculty 

MHS 627 Science Writing for 
the Public (3) 

Noah Siela, MA Legal Writing 
Coordinator & Writing 
Specialist, University 
of Maryland 
Baltimore, School of 
Law. 
Adjunct English 
professor at the 
Community College of 
Baltimore County 

Full-Time Affiliate 
Faculty 
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