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ALLEGANY COLLEGE OF MARYLAND

MISSION

Summary of Institutional Mission Statement
Allegany College of Maryland is an institution dedicated to lifelong learning and excellence in
education while remaining responsive to the changing needs of the communities we serve.

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland (ACM) experienced an increase in credit enrollment for fall 2009
to 4,086 students. The Continuing Education non-duplicated headcount remained above the
benchmark at 9,137 students for fiscal year 2009. The College expects continued growth in credit
and non-credit enrollment over the next year.

Credit students at ACM are mostly traditional, female (66%), Caucasian (90%), and enroll in
classes on a full-time basis (56%). Slightly less than half are Maryland (46%) residents.
However, if present trends continue, the College should attract an even higher proportion of
young, female, minority, and out-of-state students from its tri-state service region. These changes
will be driven by College marketing strategies as well as regional economics and demographics.
According to the U.S. Census Bureau, the economies and populations of Allegany and
neighboring counties in West Virginia and Pennsylvania will grow slowly during the next few
years. This slow growth means that the College must market itself regionally to maintain the
critical mass required to sustain programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland
and elsewhere. ACM has created an A/B term within the traditional semester that began in the
fall 2009. The condensed format is two seven week sessions during the fall and spring and
beginning in summer 2011 two five week sessions. This option allows for more flexibility for
student scheduling and helps to attract and better serve non-traditional students in the
community.

The College serves as an important catalyst for regional economic development. This role is
reinforced as construction of the Western Maryland Health System hospital across from the
College was completed in fall 2009. As part of this project, the Allegany County Health
Department was relocated to a newer, refurbished facility in the former Kelly Springfield
Corporate Headquarters adjacent to the campus. This development was accompanied by
significant road upgrades to the Willowbrook Corridor that has transformed the area surrounding
the College into a prime growth center for Allegany County and the region.

The location of the College, in the narrow neck of the Western part of the state, places it in a
unique situation regarding its service area. Pennsylvania is only two miles to the North and West
Virginia is a mile to the South. Thus, the majority of the typical service region for commuting
students is out-of-state. Because of the shape of Allegany County and the geographic orientation
of the mountains, Allegany County’s economic and social systems extend north and south rather



than east and west, and are thus tri-state in nature. The expansion of regional recruitment and
marketing strategies, coupled with the availability of student housing adjacent to the campus, has
increased the attractiveness of the College throughout the State and region.

Because the College is located in an economically lagging region, it has limited local resources
and its financial situation is more delicate than other community colleges in the State. Therefore,
the College must continue to draw on revenues contributed by student tuition and fees for the
majority of its operations. Moreover, any increases to tuition and fees are particularly hard felt
by students at ACM because approximately 80% percent depend on financial aid to fund at least
part of their studies. This percentage of financial aid dependence is the largest in the state.

As a means to improve efficiency through technology and to ensure our College is keeping pace
with industry trends and advancements, ACM has selected Datatel to create a strategic Enterprise
Resource Planning (ERP) solution that will consolidate administrative and student support
functions. The College has licensed Datatel Colleague®, to replace the homegrown
administration system and will be fully implemented by fall 2011. The decision to partner with
Datatel was made after a two-year evaluation of competitive products.

Long-term planning plays a critical role in the College's efforts to provide a quality learning
environment. With institutional assessment and long-term planning in mind, ACM engaged in a
strategic planning process during the fall 2008 and spring 2009 to develop a document that will
lead the college to 2014. The Strategic Plan is based upon the Vision, Mission, Values, and
Institutional Goals of ACM. This Plan is linked to important institutional planning documents to
ensure that the College continues to allocate resources toward identified Strategic Themes. The
document details the process that the College engaged in to update the Strategic Plan in addition
to a presentation of internal and external data that was examined by the College Advisory
Council (CAC) to select and justify support for five Strategic Themes and twenty-nine strategies.
The Plan also summarizes how ACM will annually assess and measure progress toward the five
Strategic Themes.

Information obtained from MHEC indicators is useful in measuring the progress of the College
in achieving this goal and is fully incorporated into the College’s Institutional Assessment Plan
and Strategic Plan which are reviewed on an annual basis and used in developing College
initiatives and making decisions regarding resource allocation. Among the College's biggest
challenges are funding and the need to continue working to counter local population loss by
focusing on regional student recruitment efforts. Major strategies being implemented to deal with
these and other challenges are organized into the Accountability Report themes of (1)
Accessibility and Affordability, (2) Quality and Effectiveness: Student Satisfaction, Progress and
Achievement, (3) Diversity, (4) Economic Growth and Vitality; Workforce Development, (5)
Community Outreach and Impact, and (6) Effective Use of Public Funding.

Issues Raised by MHEC Review of the College’s 2009 Report
Commission staff asked the college to respond to the downward trend in the rate of

developmental completers after four years. Upon recalculating the rate of developmental
completers after four years an error in previous calculations was found. As evidenced in the



current report the trend for developmental completers after four years is now a positive one
(from 22.3% for the Fall 2002 Cohort to 34.4% for the Fall 2005 Cohort) and the 32%
benchmark has been exceeded. Commission staff also asked the college to respond to the
significant reduction in data processing awards in FY 2008 (item 19b). The FY 2010 benchmark
is set at 59 awards for data processing and the concern is that benchmark would not be reached.
In FY 2009 45 awards were granted for data processing bringing the possibility of meeting
benchmark for FY 2010.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Seven indicators are included in this category. They provide evidence that the College is
continuing to contribute toward the state goals of ““maintaining and strengthening a system
nationally recognized for academic excellence and effectiveness in fulfilling the educational
needs of students™ as described in the 2009 Maryland State Plan for Postsecondary Education.

Two of the indicators in this category, graduate satisfaction with educational goal achievement
(indicator #7), and student satisfaction with quality of transfer preparation (indicator #13), are
based on the graduate survey. Both indicators remain above established benchmarks.

Non-returning student satisfaction (indicator #8) with educational goal achievement remained
below its corresponding benchmark.

Performance at transfer institutions (indicator #12) increased from the previous reporting period
in the percentage of students with a cumulative GPA of 2.0 and above after their first year, and
transfer students’ mean GPA after the first year increased from 2.74 to 2.90. Both measures are
above benchmark. The continued review of the Student Learning Assessment Plan and
Institutional Assessment Plan will aid in keeping these indicators at their current above
benchmark levels.

Three indicators are computed as part of the Degree Progress system. The developmental
completers after four years (indicator #9) measure has increased from the previous year and is
above benchmark. The successful-persister rate after four years (indicator #10) is below
benchmark for all groups and graduation transfer rate after four years (indicator #11) is below
benchmark for all groups other than college-ready students who are graduating or transferring at
a rate above benchmark. The college is in process to utilize the National Student Clearinghouse
and it is expected that use of it will allow for additional transfer data to be obtained for ACM
students who attend out-of-state institutions who transfer and/or graduate which is currently
unavailable data. Consequentially this data should bring the values for these important indicators
closer to benchmark.

Accessibility and Affordability

Six indicators are included in this category. Taken together, they show that the College is
contributing towards the state goal of providing “a system of postsecondary education that
promotes accessibility and affordability for all Marylanders” described in the 2009 Maryland
State Plan for Postsecondary Education.



The first indicator has three components, number of credit students, number of noncredit
students, and the overall unduplicated institutional headcount. During FY 2009 there was an
increase in non-credit, credit, and total enroliments. All three items exceed benchmarks, and are
expected to increase during the FY 2010.

The next three indicators represent the College’s market share of service area enrollment. Market
share of first-time, full-time freshman (indicator #2) increased and currently exceeds benchmark.
The continued slow economy, the dual enrollment agreement with the Allegany County Board of
Education, articulation agreements with four year schools and targeted scholarship and academic
support services for students, are expected to contribute to the increase of first year full-time
students in years to come. Indicator #3, market share of part-time undergraduates, experienced a
slight decrease and remains approximately 1% below benchmark. The planned improvement in
this indicator is related to additional efforts to accommodate the adult part-time student through
expanded online learning opportunities (indicator #5) and competitive tuition rates (indicator #6).
Market share of recent college-bound high school graduates (indicator #4) increased from the
previous year and is now above benchmark. The College continues to serve as the institution of
choice for regional college-bound graduates and the initiatives described above should help to
remain above benchmark.

Enrollment in online learning courses continued above benchmark levels but did decline slightly
for credit courses in FY 2009 (indicator #5). Credit enrollment has already exceeded its 2010
benchmark. This increase is a result of the College offering AAS degree programs and others
that allow students to take at least 50% of coursework through online courses. Continued growth
is expected in this indicator.

The final indicator, tuition and fees as a percentage of tuition at Maryland public four-year
institutions (indicator #6), experienced a slight decrease over the previous year and is below
benchmark level. The College’s FY 2010 budgeted tuition rate per credit hour for in-county
remained the same from FY 2009, increased $2 per credit hour for out-of-county, and increased
$8 per credit hour for out-of-state.

Diversity

This category of five indicators shows how the College is working toward the goal of ““ensuring
equal opportunity for Maryland’s diverse citizenry’” described in the 2009 Maryland State Plan
for Postsecondary Education.

The College has established a benchmark for minority representation based on the demographic
makeup of its service area population. Minority student enrollment as a percentage of service
area population (indicator #14) is higher than the percentage of minority residents reported in
U.S. Census Bureau estimates even though a large proportion of the county’s minority
population consists of prison inmates housed at local federal and state prisons.

The College does not yet meet its minority employment indicator benchmarks - percent
minorities of full-time faculty (indicator #15), and percent minorities of full-time administrative



and professional staff (indicator #16). Efforts being made to attract qualified minority staff in
these areas and to foster diversity are described more completely in the report to MHEC entitled
Campus Action Plan on Minority Achievement and the follow-up 2008 Minority Achievement
Report. Since these reports were submitted, the College has created a Diversity Center that has
resources for staff and students. Also during the spring of 2009, the college submitted a Cultural
Diversity Plan to the Board of Trustees for their review. This action was initiated by the 2008
legislation that defines “cultural diversity” as “the inclusion of those racial and ethnic groups and
individuals who are or have been under-represented in higher education”. The required update to
the plan was board approved and submitted on August 1, 2010.

Two Degree Progress system indicators used in this category, successful-persister rate after four
years (indicator #17) and graduation-transfer rate after four years (indicator #18), are not
reported since each minority cohort contains fewer than fifty students, except for African
Americans. For African Americans, the graduation-transfer rates improved. Future values will be
obtained from the National Student Clearinghouse that will provide a comprehensive source for
student tracking.

Economic Growth and Vitality; Workforce Development

This category consists of eleven indicators which demonstrate the College’s contribution toward
the state goal of developing “a highly qualified workforce.” Two of the measures, percent of
career program graduates employed full-time in related area (indicator #20) and graduate
satisfaction with job preparation (indicator #21) are derived from graduate follow-up surveys.
The percentage of career program graduates employed full-time decreased from the previous
survey but remains above benchmark. Graduate satisfaction with job preparation increased and is
now above benchmark at 96%.

Five indicators represent the continuing education indicators - enrollment in noncredit workforce
development courses (indicator #24), enrollment in continuing professional education leading to
government or industry-required certification or licensure (indicator #25), number of businesses
and organizations served in contract training (indicator #26), enrollment in contract training
courses (indicator #27), and employer/organization satisfaction with community college contract
training (indicator #28). The enrollment in non-credit workforce development courses (indicator
#24) increased in both the unduplicated headcount and the annual course enrollments. Indicator
#25 also increased. In 2008 the database management system for continuing education
information corrected the process of categorizing courses based upon definitions for the PAR
report. The reported values for the past three reporting years capture accurate data. Therefore,
benchmarks for these indicators will need to be reconfigured for future goal-setting. Satisfaction
with contract training (indicator #28) increased to 100% and remains above benchmark.

First-time pass rates for licensure exams in selected Allied Health programs at the College
showed positive results. Pass rates improved for the Registered Nursing, Dental Hygiene, MLT,
Occupational Therapy, and Physical Therapy programs but decreased in Practical Nursing,
Radiologic Technology, and Respiratory Therapy programs. The Radiologic Technology and
Respiratory Therapy programs fell below their respective benchmarks. The remaining indicator,
occupational program associate degrees and credit certificates awarded (indicator #19), showed



variation last year due to a correction within the timing of how summer graduates are reported
within the Degree Information System. Over the four year period, decreases in the business, data
processing, and health services areas are attributed to the change in when the summer graduates
are reported. The current report is more accurate and the numbers for these awards are more in
alignment with the historical data. The large increase above benchmark in Engineering
Technology can be attributed to the addition of the Applied Technical Studies program, which
allows students enrolled in a training program approved for college credit by the American
Council for Education to apply credits to the elective portion of the graduation requirement up to
a maximum of 30 credits.

Enrollment increases and decreases tend to predict graduation rates with an approximate three
year lag. Since the college has experienced increasing enrollment in the past two years,
graduation numbers should also increase in the next few years. The College continues to assess,
develop, and modify retention efforts such as the Turning Point Center, a facility with support
services for non-traditional students, and new career associate degree and certificate programs,
which could help supplement the expected increase.

Community Outreach and Impact

This category contains two continuing education indicators: enrollment in non-credit community
service and lifelong learning courses (indicator #29) and enrollment in noncredit basic skills and
literacy courses (indicator #30). Annual enrollment in community service/lifelong learning
courses continues to exceed benchmark level. The College offers no continuing education basic
skills courses—this service is provided by other area agencies. Therefore, this indicator has a
value of zero for each fiscal year and its benchmark is set to zero.

Effective Use of Public Funding

The two indicators for this category, percentage of expenditures on instruction (indicator #31),
and percentage of expenditures on instruction and selected academic support (indicator #32),
decreased over the past two years, and are now below their respective benchmarks. The College
will encounter considerable challenges in maintaining the percentages for these indicators
because of expected increases in utility and insurance costs and challenges associated with the
economy and state/local funding.

COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the College’s mission. This section reports on
new initiatives introduced during the past fiscal year or ongoing programs. Initiatives are divided
into the following categories: Economic Development/Business Partnerships, Local School
Partnerships, Local College/University Partnerships, and Community Services.

(1) Economic Development/Business Partnerships
e New Grants. The College was successful in obtaining grant funding that will assist in
workforce training efforts to support economic development and further solidify
business partnerships within the community at-large. These grants include:



Scholarships for Disadvantaged Nursing Students (Department of Health
and Human Services) provide funding for full-time students enrolled in the
nursing curriculum that are economically or environmentally disadvantaged.
Computer Science Achievement Scholarship Grant (National Science
Foundation) provides scholarship assistance to 20 full-time students in the
computer science degree program who are academically talented, but are
potentially at high risk for noncompletion due to financial challenges.
Creating Qualified Bedside Nurses in Western Maryland (Maryland
Health Services Cost Review Commission) establishes a brand new on-site
Registered Nurse (RN) nursing program in Garrett County to create an
opportunity for an additional twenty RN qualified nurses every two years.
Also this opportunity will increase the student retention rate in the nursing
program by 3% every year, and provide professional tutoring and expanded
clinical laboratory instruction to all nursing students needing these services to
increase retention rates and National Council of State Boards of Nursing
(NCSBN) pass rates.

ACM Wireless Communications Project (Appalachian Regional
Commission) provides funds for wireless access at all campus locations. The
modern wireless communications network will provide the infrastructure
necessary to ensure that students and residents from throughout the
community and region have access to advanced skills training as well as the
skills and knowledge necessary to compete in the world economy in the 21st
century.

Workforce Development through Smart Classroom Technology
(Appalachian Regional Commission) provides technology for four smart
classrooms on campus that will promote a student and user friendly
teaching/learning environment. These classrooms would be strategically
located to ensure that credit, continuing education, and workforce
development training coursework is fully utilized.

Student of Black Cohosh in Appalachia (Appalachian Regional
Commission) provides stipends for students during the summer and fall 2009
to identify, sample, and archive the population of Black Cohosh in the
Appalachian Region of Western Maryland as well as to identify and
statistically prepare all sites.

Nursing Who Will Care? (Maryland Hospital Association) provides nursing
students with simulation laboratories and smart classrooms that will increase
retention and graduation rates as well as provide faculty with the resources
that will allow them to remain updated. The project directly addresses the
goals of Who Will Care? by 1) implementing new learning technologies based
on clinical simulation and 2) implementing student retention programs.
Enhancing Nursing Retention Through Tutoring: A Pilot Rural/Urban
Partnership Project (Maryland Health Services Cost Review Commission) is
a partnership project with Anne Arundel Community College that will utilize
research verified online tutoring to 1) expand the statewide capacity through
shared resources and 2) increase student retention. As a result of project



funding, RN graduate nurses will be prepared to enter the Maryland workforce
to help hospitals in need of qualified nurses.

o Creating a Smart Learning Environment to Retain Nursing Students
(Maryland Health Services Cost Review Commission) establishes four
additional smart classrooms to be utilized by the Nursing Program to increase
retention rates and exam pass rates. As a result of project funding, RN
qualified nurses will be prepared to enter the Maryland workforce to serve
hospitals in dire need of qualified nurses.

0 Governor’s Community College Initiative for Students with Learning
Disabilities (State of Maryland) addresses the need for more intensive
accommodations and also consideration to the needs of students with learning
disabilities. This grant has the potential to increase the number of students
who will either graduate, transfer, or obtain work in their chosen field within
three years.

o0 Health Personnel Shortage Incentive Grant (Maryland Higher Education
Commission) provides funding to several allied health programs at Allegany
College of Maryland to expand and/or enhance student training. Funding has
been provided for Dental Hygiene, Medical Coding, Medical Assistant,
Medical Laboratory Technology, Nursing LPN, Pharmacy Technician,
Physical Therapy Assistant, Radiologic Technology, Registered Nursing, and
Respiratory Therapist.

o Haiti Benefit (Allegany Arts Council) provides funding to host the Haiti
benefit concert. We had 15 bands and musical groups that played on two
stages: an inside stage in the college theater and an outside stage.

o Computer Science and Technology Enhancement (Oracle Corporation)
provides Oracle software, curriculum, training, and certification resources.

0 HVACR Training (United States Department of Agriculture) provides the
equipment and supplies for a four year program. The purpose of the program
is to train technicians to work in the heating ventilation, air conditioning and
refrigeration industry. Participants will enter the program as a registered
apprentice with the State of Maryland’s Apprenticeship and Training council.

0 Workforce Development Small Business Training Equipment
(Appalachian Regional Commission) provides technology upgrades
throughout continuing education to better offer quality information technology
training for both new employees as well as employees who work in existing
and emerging businesses in rural Western Maryland. While this project has a
strong education and training component, the primary rationale is to bolster
the economic outlook of the area by providing training to workers to meet the
existing workforce needs, training to workers to retain employment and
increase job retention, and coordinating with the economic development
initiatives already in progress.

0 To Set This World Right (Maryland Humanities Council) provides resources
to celebrate Black History month and Women’s History month. A variety of
speakers, forums, and classroom discussions took place.

(2) Local School Partnerships
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STEM Summer Camp. The Allegany County Public Schools offered a unique
summer camp opportunity located at ACM for middle school students to explore
concepts and careers in Science, Technology, Engineering and Mathematics (STEM)
areas. Guest speakers, interactive activities and special presentations complemented
the camp experience and students were rewarded with a great opportunity to learn
about career opportunities and activities in STEM fields. The expert teaching team,
consisting of faculty from both the public school system and ACM, interactively
engaged students in the areas of Health and Biosciences, Environmental Science,
Physical Science, Technology, and Engineering.

(3) Local College/University Partnerships

Dual Admission Program Signed between Allegany College of Maryland and
Frostburg State University. A dual-admission program agreement has been signed
between FSU and ACM which will create a seamless transition and transfer to
Frostburg for students to complete their degrees. The intent of the agreement is to
encourage students to complete an associate degree at ACM prior to transferring to
FSU. During the dual enroliment time, the student can enjoy the benefits and
resources of both institutions.

RN to BSN Program. FSU received approval to offer a Bachelors of Science in
Nursing completion program, presented in collaboration with ACM. The program
will provide students with the opportunity to take the first two years of the program at
ACM and to finish the final two years at FSU.

Articulation Agreement with Potomac State College. The College has partnered
with Potomac State College of West Virginia University to allow students who
graduate from ACM’s Business Management and Criminal Justice programs to be
admitted to Potomac State’s four-year, Bachelor of Applied Science (BAS) degrees in
Business Management and Criminal Justice without losing credit.

(4) Community Services

Library Renovation. The project was completed in the summer of 2008 and
included interior renovations and the addition of 6,000 square feet which includes a
computer lab and expansion of the Appalachian Collection which houses local history
and genealogy collections. This building is frequently used by members of the
community for genealogical research and also houses a government documents
repository.

Willowbrook Wellness Partnership. The Western Maryland Health System
(WMHYS), Allegany County Health Department, and ACM have developed the
Willowbrook Wellness Partnership. This collaboration is based upon a shared
approach to the delivery of wellness services, programs, and resources that will be
aimed to benefit all employees who work at the partnering organizations that are
located or will be located on Willowbrook Road. This collaboration was formed
based upon a joint survey of all employees conducted during the summer of 2008.
Results from this survey determine what kind of programs, facilities, and resources
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could potentially be offered and collaboratively used to maximize the benefit for the
community.

COST CONTAINMENT

Allegany College of Maryland breaks down cost containment measures into two categories:
those which reduce waste and improve overall efficiency of operations, and those which are used
as emergency cost cutting measures in times of unexpected revenue reductions. Emergency cost
containment measures are listed in Appendix 1.

During fiscal year 2010, the Instructional area pursued the following cost containment measures:
e The Instructional Affairs office established a web site to post documents instead of
sending out hard copies.
e All faculty are now required to have a college email address for communication and
sending of documents to save on printing costs.

During fiscal year 2010, the Publishing and Printer Services area pursued the following cost
containment measures:

e A proposal was approved by Public Relations to begin in-house printing of two
marketing pieces for the Pennsylvania campuses at a cost savings of $1,500 annually. « A
task force, with representation from offices across campus, surveyed the College’s 65
budget managers to collect cost and utilization data related to printing. The results of the
survey, along with a document of best practices for both obtaining printed documents and
purchasing printing equipment, were shared with the entire College staff.

e The amount spent on variable printing costs (costs-per-copy) amounted to only 56% of
the budgeted funds by the end of the third billing quarter ($4,788 of $8,625). This was
accomplished by segmenting the scheduling of long runs over several quarters, thereby
not incurring large meter click charges in any given billing cycle.

e Through the Maryland State Department of Education’s Division of Rehabilitation
Services, the Print Shop continued utilizing the services of a volunteer to perform data
entry functions. The volunteer worked approximately 100 hours to save an estimated
$1,000 in labor costs.

During fiscal year 2010, the Computer Services area pursued the following cost containment
measures:
e Hardware maintenance reductions will save the college $15,000 annually. These savings
are due to terminating maintenance contracts on aging computers, servers and printers.
e Software maintenance reductions will save the college $50,000 annually. These savings
are due to terminating maintenance contracts on legacy software systems.
e Publication reductions will save the college $1,900. These savings are due to delivering
training and consulting documentation electronically instead of by hard copy.

During fiscal year 2010, the Continuing Education area pursued the following cost containment
measures:
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e Developed e-mail marketing lists for some target groups. The area has started to send
brochures via e-mail, saving an average of 500 pieces of mail per class which is estimated
to save $1,650 per year.

e The decision was made to no longer produce the Community Services catalog. The cost
of the catalog, which typically came out twice a year, was $1,760 to print and $2,000 to
mail for a total cost savings of $7,520.

e Another marketing tool that is used extensively is the use of promotional tools. The
promotional items purchased this year were “closeout” items with estimated savings of
$2,100.

e Other cost savings included utilizing “brunch” instead of lunch for contract trainings at a
savings of $8/per person. Also meal vouchers for the cafeteria were used whenever
possible instead of a catered lunch at a savings of $10/pp. Several instructors’ contracts
were also renegotiated saving the college at least $2,000.

e The decision was made to no longer produce the Success Ready catalog for the
Business/Industry area, which resulted in a cost savings of $2,900 for print costs and
$8,800 for postage. The ACM/Ed2Go Online Course catalog was also eliminated saving
another $1,800. This amounts to total savings of $13,500.

APPENDIX 1:

Emergency Cost Cutting Measures:

Emergency cost cutting measures are sometimes needed to address sudden and unanticipated
revenue shortfall. All of the measures listed here negatively affect the mission of the College.
These actions may for the short run reduce costs to the College, but in the long run they could
reduce the effectiveness of the institution.

* Freeze budgets for equipment, supplies and travel

* Close campus to public on weekends

* Reduce or eliminate weekend programs

* Close swimming pool

* Reduce evening outside security lighting

* Lower heating temperature, raise air conditioning temperature

* Reduce temperature in hot water tanks

* Defer purchase of library books, and instructional films

* Defer campus improvement projects

* Defer maintenance

* Freeze hiring for additional positions and replacement positions

* Increase class size

* Eliminate funding for consultants and staff development

» Cut post season athletic tournament participation

* Cancel fall commencement

* Eliminate sabbaticals

* Reduce library hours of operation

* Consolidate summer and weekend classes/activities into one or two buildings

* Increase controls on postage and telephone

13



Extreme Options:

* Furlough Employees

* Reduce Salaries

* Reduce employee benefits

* Increase employee participation in benefit costs
* Reduce tuition reimbursements

* Reduce contract lengths

* Eliminate programs with low enrollment

14



ALLEGANY COLLEGE OF MARYLAND

2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A
B

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
. African American

. Asian, Pacific Islander

. Hispanic

. Native American

White

Foreign

. Other

(Q.—“S'DQ_OO'Q’

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enrollment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
42.58 46.58 47.35 43.49
72.46 67.79 74.97 80.42
FY 2006 FY 2007 FY 2008 FY 2009
8 8 11 5
30.9 28.3 27.2 27.0
81.3 76.5 79.7 80.2
Spring 2007 Spring 2008 Spring 2009 Spring 2010
NA 53.90% NA 50.60%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
6.50 6.51 7.43 7.32
0.62 0.61 0.56 0.71
0.62 0.98 0.63 0.83
0.11 0.13 0.23 0
90.78 90.34 89.76 89.87
0.00 0 0 0
1.37 1.43 1.39 1.05
FY 2006 FY 2007 FY 2008 FY 2009
NA $7,707 $7,890 $6,900
NA $20,917 $22,158 $23,038
NA 271 181 234
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
12,805 12,572 12,996 13,847 11,636
4,596 4,710 4,713 5,082 4,412
8,611 8,395 8,716 9,137 7,619
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
61.6% 66.4% 61.6% 67.6% 63.6%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
77.1% 77.7% 75.8% 74.9% 76.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
61.6% 63.1% 63.7% 68.2% 63.8%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,109 1,356 1,814 1,568 1,000
186 197 226 280 200
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
44.3% 43.8% 44.4% 43.4% 45.5%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 96 95 93 97 93

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort Spring 2009
8 Non-returning student satisfaction with educational goal
achievement 65 65 67 54 68
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2010-2011
9 Developmental completers after four years 22.3 28.8 27.6 344 32.0
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persister rate after four years
a. College-ready students 80.9 95.9 81.4 75.7 78.8
b. Developmental completers 70.7 72.5 80 65.6 79.4
c. Developmental non-completers 64.4 52 54.1 41.2 77.6
d. All students in cohort 70.2 59.9 68.4 60.7 78.1
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 46.4 47.8 60.2 59.0 48.6
b. Developmental completers 47.1 36.2 50.8 45.6 494
c. Developmental non-completers 37 27.3 26.2 25.2 47.1
d. All students in cohort 42.3 36 425 43.6 48.0
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 76.1 79.1 78.7 86.9 83.6
b. Mean GPA after first year 2.48 2.65 2.74 2.90 2.79

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 82 91 90 84 83
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enrollment compared to service area population
a. Percent non-white enrollment 9.22 9.66 10.24 10.13 8.20
b. Percent non-white service area population, 18 or older (not
benchmarked) 8.6 8.8 9.1 8.5
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 0 0 0 0 1.0
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 0 0 0 0 1.0
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persister rate after four years
a. African American <50 cohort 35.7 83.3 53.2 NA
b. Asian, Pacific Islander <50 cohort <50 cohort <50 cohort <50 cohort NA
c. Hispanic <50 cohort <50 cohort <50 cohort <50 cohort NA
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American <50 cohort 12.9 17.8 44.1 NA
b. Asian, Pacific Islander <50 cohort <50 cohort <50 cohort <50 cohort NA
c. Hispanic <50 cohort <50 cohort <50 cohort <50 cohort NA
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Economic Growth and Vitality, Workforce Development

19 Occupational program Associate degrees and credit certificates

20

21

22

23

24

25

26

27

28

ALLEGANY COLLEGE OF MARYLAND

2010 ACCOUNTABILITY REPORT

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation.
Employer satisfaction with career program graduates

Licensure/certification exam pass rates

a.Registered Nursing Licensure Exam
Number of Candidates

b.Practical Nursing Licensure Exam
Number of Candidates

c.Dental Hygiene National Board Exam
Number of Candidates

d.National MLT Registry
Number of Candidates

e.Radiologic Technology Cert. Exam
Number of Candidates

f.Respiratory Therapy Certification Exam
Number of Candidates

g.Occupational Therapy Assistant Cert. Exam
Number of Candidates

h.Physical Therapist Assistant Cert. Exam
Number of Candidates

Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enroliments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
54 66 53 54 83
66 69 22 45 59
44 39 42 54 7
373 384 300 381 283
9 9 13 20 15
40 37 32 32 26
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
76 87 87 78 7
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
77 76 82 96 86
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
87 94 100 N/A 91
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
99 97 93 97 90
104 87 95 94
96 100 100 95 95
27 30 25 22
100 100 97 100 95
34 34 37 34
100 100 80 100 95
8 6 5 4
92 94 95 83 95
21 17 20 18
75 90 90 86 90
20 17 19 14
91 92 82 90 85
11 12 11 10
64 78 85 87 75
14 18 20 15
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,488 7,207* 7,375 7,896 1,711
1,810 9,755* 10,772 12,402 1,997
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5,194 3,996 4,926 5,110 5,322
5,194 4,606 6,181 6,501 5,322
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
98 95 68 69 95
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5,148 5,093 4,865 5,465 4,845
6,745 6,839 6,783 7,791 6,334
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
98 100 98 100 95

*FY2007 data now includes courses intended for licensure or certification, or job skill enhancement. Benchmarks were established prior to availability of these
corrected data and may be reassessed.
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Community Outreach and Impact

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 1,032 1,586 1,519 1,445 963
b. Annual course enrollments 1,250 2,957 2,486 2,712 1,117
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 0 0 0 0 0
b. Annual course enrollments 0 0 0 0 0
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 43.9 42.3 41.8 41.3 43.7
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 55.3 54.7 54.3 54.2 55.2
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ANNE ARUNDEL COMMUNITY COLLEGE

MISSION

With learning as its central mission, Anne Arundel Community College responds to the needs of
a diverse community by offering high quality, affordable, and accessible learning opportunities
and is accountable to its stakeholders.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1. Quality and Effectiveness: “Maintain and strengthen a preeminent
statewide array of postsecondary education institutions recognized nationally for academic
excellence and effectiveness in fulfilling the educational needs of students, the State, and the
nation.”

As a member of the prestigious Board of Directors of the League for Innovation in the
Community College, Anne Arundel Community College takes a leadership role in creating and
implementing programs and initiatives that have been replicated on a national level. The college
IS motivated to stretch in program development by the college vision: “Anne Arundel
Community College is a premier learning community whose students and graduates are among
the best-prepared citizens and workers of the world.”

A prime example of Anne Arundel Community College’s commitment to quality and
effectiveness is the college’s response to President Barack Obama’s challenge to the nation’s
colleges to graduate more students in order to ensure the country’s global competitiveness and
citizens’ quality of life: Student Success 2020, launched in December 2009, is a multi-tiered
initiative to double the number of degree, certificate, and workforce credential recipients by
2020. The college will achieve its goal by: 1) helping all students identify meaningful
educational goals to transfer associate degrees into baccalaureate programs or to enter the
workforce/advance as an incumbent worker or to earn professional certifications or other
workforce credentials; 2) building systems and programs to track, monitor, and support students’
progress in achieving their goals; 3) involving faculty and staff in examining all programmatic
and functional processes to identify and address points of vulnerability in students’ journeys to
goal completion; 4) making changes necessary to increase student success, ranging from changes
that individuals or departments can effect immediately to academic, college-wide, or board-level
policy decisions and changes; and 5) integrating the initiative within the goals and objectives of
the college’s strategic plan. The strengthening of AACC through Student Success 2020 will
advance the college in meeting its vision by building upon existing success and continuing to
innovate to improve quality and effectiveness.

Anne Arundel Community College received many accolades from external sources during the
past year. President Martha Smith was named one of the 2010 Influential Marylanders in the
field of education by The Daily Record. The other honors received are too numerous to list here
but were bestowed by a number of national, regional, and local organizations in a variety of areas
recognizing AACC’s academic programs, courses, partnerships, internships, student projects,
work teams, and faculty and staff members. Furthermore, official recognition of individuals and
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programs lends credence to AACC’s quality of instruction. Fifteen AACC academic programs
are professionally accredited by oversight bodies. The Department of Public Safety and the Child
Development Center are also accredited by professional organizations, and in 2009, the Middle
States Commission on Higher Education reaffirmed AACC’s regional accreditation along with a
commendation for the quality of its periodic review report.

Although AACC continues to gain approvals from accrediting bodies and other external agencies
that certify quality across functional areas, the college continues to strive for improvement and
opportunity. One of the most important signals of effectiveness and quality is student
achievement. The grade point average of Anne Arundel Community College students
transferring to four-year institutions (Indicator #12) recently reversed a pattern of decline.
Previous research found that a cause for the decreasing GPA average was an unusual increase in
the number of students assigned GPAs of zero at transfer institutions. Some of this was attributed
to erroneous data submitted by the receiving institutions (now corrected) and a rise in students
failing courses for non-attendance (being addressed through efforts by AACC’s Counseling,
Advising and Retention Services by directing potential transfer students to learn about transfer
schools’ policies and procedures). Reflecting both of these mitigation efforts, the number of
transfer students receiving a GPA of zero has declined and the average transfer GPA rose to 2.82
for the AY2008-09 cohort, the highest level in five years.

Additional institutional effectiveness measures pertain to student achievement four years after
matriculation. One of these measures is the percentage of freshmen in an entering fall cohort
with at least one area of developmental education requirement who, after four years, completed
all required developmental courses (developmental completers — Indicator #9). The rate for the
2005 freshman cohort (41.0%) is the highest in the relatively short history for which data are
available. Another related measure looks at the persistence rates after four years. Persistence is
defined as graduating with a certificate or a degree, transferring to another institution, earning 30
credits with a cumulative grade point average of 2.0 or above, or still being enrolled four years
after entry (Indicator #10). Changes in the persistence rates between the 2004 and 2005 cohorts
rose for developmental completers but fell for college-ready and developmental non-completers.
Over the years, the four-year persistence rates of students who completed all their developmental
course requirements was very close to those of college-ready students (76.3% vs. 77.2% for the
2005 cohort). Both groups’ rates were, not unexpectedly, substantially above the rates of students
who did not complete their developmental requirements (44.6% for the 2005 cohort). In terms of
graduation or transfer within four years after matriculation (Indicator #11), college-ready
students (66.2% for the 2005 cohort) and developmental completers (56.7%) have substantially
higher rates than developmental non-completers (31.5%).

The college has placed an important priority on increasing the success rates of students with
developmental education needs. The number of AACC students with developmental
requirements has increased with recent cohorts. Between fall 2005 and 2009, the number of first-
time freshmen increased by 14%, while the number with a developmental education need rose by
21% and the number of college-ready students actually decreased slightly. Additionally, the
share of students requiring developmental coursework in multiple disciplines increased from
17% of the cohort in 2005 to 19% in 2009. Research has shown that students with multiple
developmental requirements are the least likely to succeed academically. The college’s
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Coordinating Council for Developmental Education regularly reviews the research on
developmental education and tracks the success of developmental students. The college recently
piloted several sections of developmental mathematics using the National Center for Academic
Transformation’s emporium model and is actively seeking grant funding to substantially expand
the number of students involved. AACC also developed a comprehensive continuing education
course,” Reading and Writing for Success,” offered through a grant at no cost to Anne Arundel
County residents. This course is designed to improve the reading and writing skills of individuals
with low placement scores in reading and English prior to enrolling in developmental courses or
pursuing other training opportunities, particularly credit courses. Students will have the
opportunity to retake the placement tests after successful completion of coursework.

Success and support are also evident in financial management. Anne Arundel Community
College is committed to, and accountable for, the effective use of public funding. For FY2009,
AACC received an unqualified audit opinion with no management letter recommendations for
the ninth straight year. The college continues to target the majority of its financial resources
(53.0%) directly to the support of instruction (Indicator #31). This rate is higher than both the
Maryland system average and that of AACC’s peer institutions. The percentage of total
expenditures spent on instruction and selected academic support stands at 65.5%, the highest
percentage of all Maryland community colleges (Indicator #32).

To evaluate effectiveness in meeting its mission and goals and progress toward Student Success
2020, AACC has established a comprehensive data-driven cycle of planning and assessment. The
college monitors and continuously assesses progress in achieving the goals and objectives of its
strategic plan through a well-defined system comprising 124 key performance indicators,
including most of the 32 indicators in this report. The Institutional Assessment Team, a college-
wide body made up of faculty, staff, and administrators, prepares an annual scorecard used
throughout the institution to identify strengths and weaknesses. The Strategic Planning Council,
comprising administrators, deans, directors, and governance and divisional representatives, uses
the report to guide actions for improving future performance. The college’s Board of Trustees
plays an active role in the assessment process through its review and approval of the indicator
benchmarks established by the college and its review and approval of the annual MHEC
Performance Accountability Report. During the past year, the college administration and the
Board of Trustees developed a set of dashboard indicators designed to monitor the overall health
of the college.

State Plan Goal 2. Access and Affordability: “Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.”

A key measure of access and affordability is the number of students enrolled at the college.
Credit enrollment established a new high for the eighth straight year in FY2010 as headcount
reached 24,750 students (Indicator #1b shows data through FY2009). Continuing education
headcount was growing through FY2008 (Indicator #1c) but has slipped since, due primarily to a
decline in workforce-related enrollments, which is a typical pattern in times of economic
slowdown. AACC’s tuition and fees are fourth lowest of all Maryland community colleges
(Indicator #6); at $2,920 for FY2010, they constitute 40.1% of the average at Maryland’s four-
year public institutions ($7,113).

21



AACC is the college of choice for a high proportion of recent college-bound high school
graduates; 70.2% of Anne Arundel County recent high school graduates (i.e., students graduating
between July 2008 — June 2009) enrolled in Maryland institutions of higher education are
attending AACC (Indicator #4). Also, the college continues to attract almost 60% of all county
residents enrolled as first-time, full-time freshmen in any Maryland college or university
(Indicator #2). Finally, AACC’s market share of part-time students currently stands at 76.3%
(Indicator #3). For all three measures, the college’s rates historically have been and continue to
be considerably higher than both its peer institutions’ and the community college system’s
average.

Virtual learning, WEEKENDYOU, and high school programs contribute greatly to the measures
of accessibility. Through the Virtual Campus, AACC students can choose from a comprehensive
array of credit e-learning courses to complete a degree, certificate, or letter of recognition; to
update workplace skills online: or to enroll in a variety of continuing education courses. Growth
in credit online enrollments has outpaced the college average, reaching 18,116 in FY2010
(Indicator #5a shows data through FY2009). Online enrollments in continuing education
overcame a decline in the middle of the decade from the cessation of a large contractual program
to reach 1,282 in FY2009 (Indicator #5b) and surging to 1,800 in FY2010. AACC launched
WEEKENDYOU in fall 2008 to provide learners (principally adults) with opportunities to
achieve their academic, professional and personal enrichment goals through weekend, online,
and hybrid classes. AACC learners can earn a number of degrees, certificates, or noncredit
professional certifications on weekends. A combination of on-campus and online (hybrid)
courses are available on the weekend as well as a robust offering of continuing education
courses. Learners also have access to services and support on weekends. Between FY2008 and
FY 2010 the number of students taking a class on the weekend grew 46% and the FTEs they
generated rose 56%. It is clear that students are taking advantage of the various alternatives the
college offers in terms of special-format courses and instructional delivery methods. The Jump
Start program encourages high school students to begin their pursuit of higher education in a
successful environment. Students ages 16 and older can enroll in Jump Start with approval of
their high school. All 12 public high schools and two private schools participate in the program.
In AY2009-10, 750 students were enrolled in Jump Start and the unduplicated headcount of all
concurrently enrolled students totaled 1,058.

State Plan Goal 3. Diversity: “Ensure equal educational opportunity for Maryland’s diverse
citizenry.”

One of AACC’s six mission goals is “promoting a campus climate that is inviting to and
supportive of diverse populations.” The Diversity Committee developed the college’s first
Diversity Plan and process model in FY2008 and updates it each year to reflect new activities.
The plan outlines several major goals: 1) to create and sustain a college culture and climate that
welcome and support diversity; 2) to develop and implement a comprehensive system of
responsibility and accountability for advancing the goals of the diversity plan; 3) to recruit,
retain, and support the success of a diverse student population, especially those from
underrepresented groups; 4) to infuse diversity into the curriculum; and 5) to recruit, hire, retain,
and promote a diverse workforce. As of the end of FY2010, more than 97% of the current
Diversity Plan actions were either completed or in progress.
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AACC’s minority student enrollment continues to establish new records. The number of
minority credit students rose by 36% over the last five years. African-American students had the
largest absolute increase (641 or 34%), while Hispanics and Asians had the largest percentage
gains: 45% and 44%, respectively. In fall 2004, 21.9% of all credit students were in minority
race/ethnicity categories; by fall 2009, that rate had grown to 26.4% (Indicator #14a). The
college’s minority share has exceeded Anne Arundel County’s minority percentage of the adult
population every year since 2001. In 2009, the county’s minority share was 23.8% (Indicator
#14b) compared to 26.4% for the college.

The college is also dedicated to minority student achievement and closely monitors academic
performance. The Student Achievement and Success Program (SASP), begun in 2002,
coordinates the use of college and local resources to provide high quality, individualized services
to maximize student success for low-income, first-generation, developmental-needs, or disabled
students who are seeking a degree and demonstrate motivation and commitment to completing
their educational goals. As measured by retention rates, GPAs and graduation/transfer rates,
SASP participants demonstrate greater achievement than a control group of students with similar
characteristics who did not participate in the program. Some 71% of SASP participants have
been minority students.

AACC is committed to increasing the diversity of its workforce. To recruit a diverse pool of
faculty applicants, AACC extends its outreach efforts by advertising in various national
publications and journals for professional associations that are aimed at diverse populations. The
Human Resources office has begun to develop a comprehensive diversity recruiting resource
listing by discipline and profession. Human Resources also provides annual training for faculty
search committees chairs on diversity recruiting and the value that diversity brings to the college
by reviewing and updating the recruitment manual to underscore approaches in a search that are
conducive to successfully fulfilling goals that will support the college’s commitments.
Additionally, AACC offers a "first-year" learning college orientation to faculty that assists them
in acclimating to the college and its processes and in connecting to the college culture. These
efforts are having the desired effects; between fall 2004 and 2009, the number of full-time
minority faculty rose by 55%, pushing up the percent of all faculty from 12.2% to 17.2% over
the period (Indicator #15). An added value is the fact that minority faculty have been retained at
rates equal to or higher than the faculty as a whole. The number of minority full-time
administrative and professional staff grew by 61% over the last five years, yielding a minority
share of the total of 18.5% (Indicator #16), above the fall 2010 target of 18%.

State Plan Goal 4. A Student-Centered Learning System: “Strengthen and expand teacher
preparation programs and support student-centered, preK-16 education to promote student
success at all levels.”

AACC’s focus on “students first” has resulted in the college’s consistent effort to develop
programs that address current workforce demands and to create opportunities for preK-16
partnerships and collaboration. Cybersecurity, STEM, and teacher preparation initiatives are
examples of expansion designed to promote student success at all levels.
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President Obama has made cybersecurity a priority, and Congress has established the United
States Cyber Command that will be located at Ft. Meade. In addition, Governor O’Malley has
laid out plans for the CyberMaryland initiative to promote Maryland as a national leader for
cybersecurity research and development. In order to meet the increasing industry demands for a
highly qualified cyber workforce, AACC plans to establish a CyberCenter, located at or near the
Arundel Mills facility, that will include expanded programming to support the Cyber Command
and its contractors. The CyberCenter will provide expanded and highly technical credit and
noncredit cyber curricula to educate both incumbent and new workers; broaden pathways from
K-12 and to four-year colleges and universities; provide engaged scholarship opportunities for
students through collaborations with business and industry; be a national center for faculty
professional development; and be a fully operational cybersecurity and forensics center to
support industry.

In FY2007, AACC launched a regional Science, Technology, Engineering and Mathematics
(STEM) initiative addressing three goals: 1) to increase the number of STEM students and
graduates in the pipeline through enhanced K-12 and baccalaureate articulation agreements; 2) to
increase the number of secondary teachers in STEM; and 3) to prepare all segments of the
workforce. The STEM initiative is identifying workforce and education needs related to
BRAC/STEM and designing programming to meet those needs. This program has received
national attention because it targets instruction toward jobs in growing sectors, such as the
defense industry and alternative energy. AACC recently completed three new STEM laboratories
at the Arundel Mills center. Furthermore, from FY2009 to FY2010, the number of students
majoring in STEM programs (including science-oriented health fields) increased by 16% from
6,302 students to 7,306.

The Teacher Education and Child Care (TEACH) Institute provides coursework that will
ultimately impact student learning. In FY2010, 766 students were enrolled in the ten
concentration options in the Associate of Arts in Teaching program that allow seamless transfer
to any four-year teacher education program in Maryland. Another group of students enrolled in
similar courses includes the Resident Teacher Certificate candidates — career changers with at
least a bachelor’s degree but no previous teaching experience or education coursework. This
group is provided with a supervised internship and mentorship so they will be prepared to meet
their students’ instructional needs. MHEC has approved the seven Special Education Support
certificate programs for statewide designation. Finally, AACC offers all courses needed for
“conditional” teachers to become certified by the Maryland State Department of Education.

State Plan Goal 5. Economic Growth and Vitality, Workforce Development: “Promote
economic growth and vitality through the advancement of research and the development of a
highly qualified workforce.”

One of AACC’s mission objectives addresses economic development, specifically “promoting
county and state economic development through a variety of educational, support, and training
services to business, not-for-profit and governmental organizations.” AACC plays a critical role
in preparing workers in the county and throughout the region.
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Anne Arundel Community College has extensive workforce development initiatives. The college
offers a wide variety of noncredit workforce development courses; however, as is typical during
periods of economic downturn, the headcount and enrollments in these courses have decreased
since FY2008 (Indicators #24a and #24b). The School of Continuing and Professional Studies
provides continuing education certificates to students who successfully complete the noncredit
programs. A continuing education certificate demonstrates the receipt of job training or
completion of a series of courses that result in improved skills or technical knowledge. The
college is currently offering 67 continuing education certificate programs and more are being
developed. A cornerstone of Student Success 2020 is to increase the number of workforce
credentials awarded, so the expansion of continuing education certificate offerings is an
important part of that initiative. More than 200 continuing education certificates have been
awarded to date.

The Center for Workforce Solutions (CWS) is dedicated to creating a highly skilled workforce.
CWS aligns its offerings to address the State’s identified high growth industry sectors, as well as
individual businesses’ organizational development needs. CWS offers standardized and
customized training programs to employers throughout the county, at the times and locations
employers need them. Additionally, CWS provides consulting services, performance
improvement, assessments, and numerous other business services to business, government, and
non-profit organizations. AACC’s One-Stop Sales and Service Training Center (SSTC) at
Arundel Mills provides customer service and sales training. In partnership with Arundel Mills,
Anne Arundel Workforce Development Corporation, the National Retail Federation Foundation
and the Retail Skills Center Regional Consortium, AACC's SSTC prepares individuals for
careers in sales and service, helps to advance the careers of those already in the industry, and
assists area businesses and community-based organizations with their training needs.

Contract training course headcount, enrollments and organizations served (mostly through CWS)
declined in FY2009 and FY2010 (Indicators #27a., #27b, and #26). In the last two years CWS
concentrated on providing in-depth solutions for current and former clients to be more cost
effective while meeting the clients' needs more thoroughly, as opposed to serving more clients
with single courses. CWS also focused on working with employers to encourage attendance of
class series, follow-up classes, and additional training for employees rather than single classes.
AACC remains vigilant in its efforts to adapt to the needs of the workforce by offering high
quality educational programming. In each of the past six years, at least 93% of the employers
indicated their satisfaction with contract training courses, with 98.4% indicating satisfaction in
FY2009 (Indicator #28).

Response to Commission Questions from the College’s 2009 Report

Successful-persistor rate after four years for African-American students (Indicator #17a)
and graduation-transfer rate after four years for African-American students and Hispanic
students (Indicators #18a and 18c)

The successful-persistor rate after four years for African-American students decreased from

70.2% for the fall 2003 cohort to 55.7% for the 2004 cohort and again to 54.4% for the 2005
cohort. The current rate marks the lowest successful-persistor rate for African-American students
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in the last five years and is substantially below the college’s fall 2006 cohort benchmark of 77%.
The graduation-transfer rate after four years for the fall 2003 African-American cohort was
49.2%, and the rate for the fall 2004 cohort dropped considerably to 35.2%, the lowest point in
four years. However, the most recent rate, for the fall 2005 cohort, rebounded to 42.2%, above
the college’s benchmark for the fall 2006 cohort of 41.0%. The graduation-transfer rate after four
years for Hispanic students in the fall 2004 cohort was 42.9%, the lowest rate in the four years;
however, this rate also rose for the fall 2005 cohort to 57.1% and is currently above the fall 2006
cohort benchmark of 51%.

Graduation-transfer rates for all student groups are at or above benchmark levels, but successful-
persistor rates are generally falling short of their targets. These shortcomings are especially
prominent in students with developmental education needs. Because students of color,
particularly African-Americans, have exceptionally high developmental need rates, they are
disproportionately affected. Eighty-six percent of fall 2005 African-American freshmen had a
developmental education requirement (above the 70% for all students) and 36% percent of the
cohort had developmental needs in multiple disciplines (well above the college average of 17%).
These patterns are unchanged for the fall 2009 cohort despite an 83% growth in the cohort size.
Research has clearly shown students with multiple developmental deficiencies have the lowest
achievement rates of any group.

Anne Arundel Community College acknowledges that its efforts to date to maximize the
achievements of students with developmental education needs have not been as successful as
desired. However, the college feels that its Student Success 2020 initiatives will contribute to
helping more students be more successful. A key component of the Student Success 2020
initiative is to identify and address points of vulnerability in students’ journeys to goal
completion and implement changes necessary to increase student success. As such, the college
will be engaging in two programs that have proven to enhance student success at other
institutions: Achieving the Dream and the First Year Experience. AACC has joined Achieving
the Dream: Community Colleges Count (AtD), a national commitment to student success and
institutional improvement, aimed at identifying new strategies to advance student success,
closing achievement gaps, and increasing retention, persistence and completion rates. AtD
focuses on creating a “culture of evidence” in which data collection and analysis drive efforts to
identify problems that prevent students from succeeding — particularly low-income students and
students of color — and develop programs to help them stay in school and receive a certificate or
diploma. Achieving the Dream will bring more attention to, and community support for, the
college’s student success efforts through its connection to a high-profile, nationally recognized
organization. The AtD organization will expose the college to a range of strategies being
employed by other AtD colleges and give it a stable, nationally recognized set of benchmarks to
work toward.

In fall 2010, AACC will be piloting the First Year Experience (FYE) program. The objective of
the FYE program, designed for entering students who have two or more developmental course
requirements, is to increase student success as evidenced by retention, graduation and transfer
rates. The components of the program include mandatory enrollment in the Student Success
course, attendance at college and FYE orientation sessions, and participation in cultural and
educational trips. Students also will be exposed to both intrusive and developmental advising.
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One aspect of the program will incorporate common readings along with the discussions that
ensue from them. Language strategies employed during these discussions will be designed to
enhance communication skills, which, when lacking, often can lead to misunderstanding and
tension between minority or under-prepared students and non-minority teachers. Other colleges’
FYE programs have shown the benefits to students to include: developing strong connections
and communications with students in the cohort, peer mentors, faculty, and advisers; receiving
structured support for college success; and getting assistance to identify and overcome barriers to
success.

AACC is highly optimistic that these three new initiatives will yield the desired outcome of
helping more students meet their educational goals. However, because 2010 is the first year for
these programs, the results will likely not be manifested in the four-year degree progress metrics
until 2014 at the earliest. However, the college expects that its intensive focus on data will elicit
specific strategies that can be implemented immediately through annual updates in the strategic
planning process.

Licensure/certification exam pass rates for EMT Intermediate Candidates and EMT
Paramedic Candidates (Indicators #23b and #34c)

The licensure/certification exam pass rates clearly show that graduates are well prepared to work
in their fields of choice and indicate that AACC will likely reach the established benchmarks for
most of these measures (Indicator #23). The most recent pass rate exceeded 90% in five of the
eight exams that had at least 15 candidates, and 91% of all candidates passed their respective
exams on the first attempt. Nonetheless, the MHEC 2009 Performance Accountability Report
critique cited two Emergency Medical Technician programs — EMT-Intermediate and EMT-
Paramedic — that had pass rates below the established benchmarks. For FY2008, the licensure
exam pass rates for EMT-Intermediate candidates (44.4%) and EMT-Paramedic candidates
(41.7%) reached their lowest points in the last four years and fell well below their FY2010
benchmarks of 85%. However, with the implementation of interactive, scenario-based college
laboratories, computerized testing and academic advising, the first-time pass rate for the students
who took the EMT-Intermediate exam rose to 69.0% in academic year 2009-10. Similarly the
pass rate of EMT-Paramedic students increased to 78.0%. While neither measure has achieved
the desired level of 85%, these gains are viewed as positive outcomes of the persistent efforts
directed toward optimizing student success in these programs. Enrollment in the EMT-
Intermediate program has declined since 2008. This is a direct consequence of the Anne Arundel
County Fire Department discontinuing the use of EMT-Intermediate providers. The Fire
Department was the primary provider of Intermediate students. As the EMT Department
continues its efforts to increase the national pass rate, a written examination review course is
being developed. This review course will address the six areas tested by the National Registry of
Emergency Medical Technicians. Analysis of the class’s predictive examination deficiencies will
be addressed in this course. It is hypothesized that with the implementation of the review course,
that first-time pass rates will continue their upward trend.
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COMMUNITY OUTREACH AND IMPACT

Anne Arundel Community College is truly committed to being the “community’s college” and
continues to seek opportunities to meet the needs of both its students and its community.

Enrollment in noncredit community service and lifelong learning courses (Indicators #29a
and #29b)

In both FY2009 and FY2010, course enrollments in noncredit community service and lifelong
learning courses (Indicator 29b) continued to increase despite declines in the unduplicated annual
headcount (Indicator #29a). The resulting implication is that students took more classes on
average than in the previous year, a positive sign because enrollments in such courses typically
are negatively affected during challenging economic times.

Service Work

Service Learning strives to meet the needs of the community by providing a controlled,
supervised environment where students can complete course credit while practicing what they
are learning by helping groups and organizations, volunteering at schools and tutoring other
students. This past year, over 870 students completed more than 13,690 hours of service.
Furthermore, 625 fieldwork students in the TEACH Institute were placed in 50 schools and
childcare facilities in the county to complete 15 hours of service work apiece. AACC also strives
to help the parents of local children. Funded by Anne Arundel County, AACC helped offer a free
10-hour “Ladder to Success” seminar that spans the full school year for parents of middle school
children. This initiative reaches out to underprivileged families in the area. AACC also partners
with parents, child-care providers, and the Youth Suicide Awareness Action Team to help create
a stronger, healthier community. Furthermore, in an effort to support studens’ basic needs, the
Office of Student Life created and sustains a Food Pantry within the Student Union where
students can receive nonperishable food items.

AACC develops, supports and facilitates a variety of training and outreach programs for the
community, including learning opportunities such as GED and ESL programs, tutoring and
continuing education courses. The Center for Workforce Solutions delivers training programs to
the business community and the public. Within the School of Continuing and Professional
Studies, the Occupational Skills Department organized Accelerated Career Training information
sessions for Foster Care Youth, Sarah’s House residents, and the Anne Arundel County Public
Schools (AACPS). The Hospitality, Culinary Arts and Tourism Institute conducted open houses,
high school visits and participated in the Summer Bridge Program. In partnership with the
Maryland Departments of Education and Public Safety, programs are offered in prisons to
inmates for GED trade skills and employment readiness, credit courses, and parenting and life
skills preparation.

Involvement

Community engagement also focuses on the basic needs of the local community; therefore, the
AACC Professional and Support Staff Organization Community Service Committee collected
gift cards, Thanksgiving baskets, and meals for the Lighthouse Shelter from faculty, staff, and
students and donated household items to the Arden House, a YWCA domestic violence shelter.
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The college community sold baked goods made by Pastry Arts and Hospitality and Culinary Arts
students and raffled off Valentine’s Day baskets raising enough money for five children to have
complete facial reconstructive surgeries through “Smile Train.” Not only does the college reach
out to those in need, but AACC also comes together when local funding is low. Plants and
garden items were donated by a local business, and the college community came together to
beautify the Glen Burnie Town Center, an AACC campus location.

Assistance

AACC sponsors financial aid workshops open to all college-bound students. The “You Can
Afford College” workshop informs prospective students and their parents of various financial aid
packages, scholarships, and tax credits and provides tips for effectively filing a Free Application
for Federal Student Aid. Counseling and Advising annually stages a College Fair which, in 2010,
included 150 colleges and universities from 23 states that attracted approximately 1,500 local
high school students. Also, this past year AACC hosted and organized four career fairs.

Educational Impact

The leadership at both AACC and the Anne Arundel County Public Schools mutually support a
number of partnership activities, including curricular alignment through the development of
program pathways, early assessment to help decrease the need for remediation at the
postsecondary level, concurrent enrollment opportunities and a variety of support services.

The Tech Prep program allows students to earn AACC credits for courses completed in high
school. Currently, 610 high school students participate in the program, taking courses in
marketing, computer technology, culinary arts, medical assisting and childhood development.
The 310 students who have successfully completed the program have articulated a total of 2,171
credits at AACC. Through this partnership program, students see how seamlessly they might
transition into the collegiate environment. AACPS’s development of Magnet and Signature
programs for “Schools of Choice” (theme-based initiatives that include curricular alignment
from high school into AACC) has allowed college faculty and staff to work closely with the
county high schools to align their curricula and create program pathways that include concurrent
enrollment opportunities.

AACC’s College Transition Advisors reach over 3,000 students annually through a myriad of
strategies, including formal classroom presentations and personalized one-on-one student
meetings. The “Lunch and Learn” sessions consist of a series of STEM high school students
meeting with a transition advisor to explore program pathways and college expectations. One
promising transitional practice includes a team of current AACC college students visiting high
schools to both share their college experiences and respond to high school students’ questions.
Reaching out to parents is a critical component to successful college integration, and transition
advisors participate in Parent Information Sessions conducted on-site at the high schools as well
as school-based Parent Teacher Student Organization meetings. Transition advisors have been
contacting middle school students and will focus additional attention on this population during
the next academic year.

A close relationship with the local public schools has been a key to the success of the TEACH
Institute. Through a contract between the college and the school district, high school teachers
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may take science and math courses at the college at no cost to the teacher. The arrangement is
especially helpful to teachers in Advanced Placement courses. AACC also works with K-12
teachers and departments on a one-on-one basis. When the AACPS opened a STEM magnet
school at North County High School, an AACC professor began teaming with the teacher of a
ninth grade STEM course. Instructors from the college’s Homeland Security Department,
working with TEACH, also have helped build a curriculum at a new “signature high school” at
Meade High School that has a focus on homeland security.

AACC’s University Consortium, located at the Regional Higher Education Center at the Arundel
Mills center, facilitates learners’ advancement from AACC associate degrees to baccalaureate
and graduate degree programs without leaving the county. In addition to the current partner
institutions — College of Notre Dame of Maryland, McDaniel College, University of Maryland
University College, and Stevenson University — Frostburg University will begin offering
engineering courses in fall 2010.

Cultural and Campus-wide Events

AACC hosts numerous cultural events that are open to the public. Over 60 events, including
movies, theatrical and musical performances, comedians, monologues, art and photography
exhibits and celebrations of heritage months, took place at the college this past year. Cultural
offerings, recreational activities, library services, wireless access and life-long learning courses
all benefit members of the community at large.

Advisory Board Involvement

AACC promotes involvement with community partnerships in many ways, including having
business community members serve on AACC advisory boards to provide professional
development opportunities with community partners, thus better meeting community needs.
Faculty from the Performing Arts Department adjudicated the Maryland State High School
Dance festival; the head of the AACC sculpture program created a statue for a park in
Montgomery County; and an art instructor was asked to serve on the U.S.-Korea Arts Foundation
Advisory Board. Dr. Andrew Meyer, vice president for learning, was reappointed to the Anne
Arundel Workforce Development Corporation board of directors. Dr. Meyer has been a member
of the board since 2001 and twice served as chair.

Anne Arundel Community College continues to develop and implement strategies for success
within the community. Through business engagement, outreach, campus events and partnership
programs, AACC is totally committed to the community.

COST CONTAINMENT

Cost containment efforts are pervasive throughout Anne Arundel Community College, with the
tone set by the president and vice presidents. During the budget process, cost center managers
identify and report cost containment efforts for the prior year using a form provided in the
“Guide for Budgeting for Institutional Effectiveness.” The college continually reviews current
operations to identify areas where costs can be reduced and administrative processes can be
made more efficient. For FY2010, the college implemented new categories in accordance with
MHEC recommendations. Through purchasing initiatives such as competitive bidding and
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strategic preferred contract supplier relationships, the college saved more than $1,500,000 during
FY2010.

Estimated

FY 2010

Savings
Cost Savings Total: $1,547,803
Negotiated contract savings 1,486,094
Printing and mailing cost savings 8,429
Technology savings resulting from partnership with Anne Arundel County 40,000
Elimination of equipment and supplies 13,280
Cost Avoidance Total: $ 16,505
Elimination of outsourced lecturers 3,250
Reused / recycled existing furniture and supplies 12,500
Software elimination 755
Revenue Enhancements Total: $ 772
Revenue from scrap metal recycling 772

FY2010 Cost Containment Total: $1.565,080
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Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

Fall 2006 Fall 2007 Fall 2008 Fall 2009
A. Percent credit students enrolled part-time 65.3% 64.9% 65.2% 64.4%
B. Students with developmental education needs 71.0% 73.5% 73.4% 73.7%
FY 2006 FY 2007 FY 2008 FY 2009
C. Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses 1,394 1,472 1,506 1,454
D. Financial aid recipients
a. Percent receiving Pell grants 11.3% 11.0% 11.4% 12.9%
b. Percent receiving any financial aid 23.8% 24.2% 25.1% 26.7%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
E. Credit students employed more than 20 hrs/ week 64.0% 63.2% 60.7% 53.8
Fall 2006 Fall 2007 Fall 2008 Fall 2009
F. Student racial/ethnic distribution
a. African American 15.9% 16.3% 16.4% 17.4%
b. Asian, Pacific Islander 4.2% 4.0% 4.3% 0.6%
c. Hispanic 3.3% 3.5% 3.8% 4.2%
d. Native American 0.7% 0.6% 0.5% 3.5%
e. White 73.3% 72.8% 71.7% 71.2%
f. Foreign 0.8% 0.7% 1.0% 1.0%
g. Other 1.8% 2.0% 2.3% 2.0%
FY 2006 FY 2007 FY 2008 FY 2009
G. Wage growth of occupational degree graduates
a. Median income one year prior to graduation $16,346 $15,419 $14,341 $15,319
b. Median income three years after graduation $36,825 $35,053 $35,941 $33,820
c. Percent increase 125% 127% 151% 121%
Accessibility and Affordability
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1 Annual unduplicated headcount
a. Total 54,970 53,699 56,644 54,897 57,748
b. Credit students 21,293 21,373 21,752 22,927 22,723
c. Non-credit students 35,971 34,920 37,634 34,707 37,432
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
2 Market share of first-time, full-time freshmen 61.4% 60.7% 60.3% 58.8% 63.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
3 Market share of part-time undergraduates 74.1% 74.7% 75.7% 76.3% 77.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 2009-2010
4 Market share of recent, college-bound high school graduates 70.0% 70.4% 73.6% 70.2% 69.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5 Enrollment in online courses
a. Credit 11,305 13,271 15,193 18,116 15,000
b. Non-credit 2,169 1,034 993 1,282 1,750
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
6 Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions 41.6% 40.8% 40.2% 40.1% 41.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement

7 Graduate satisfaction with educational goal achievement
8 Non-returning student satisfaction with educational goal
achievement
9 Developmental completers after four years
10 Successful-persistor rate after four years
a. College-ready students
b. Developmental completers
c. Developmental non-completers
d. All students in cohort
Note: Historical data for the fall 2003 cohort have been corrected
from previously reported data
11 Graduation-transfer rate after four years
a. College-ready students
b. Developmental completers
c. Developmental non-completers
d. All students in cohort
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year
13 Graduate satisfaction with transfer preparation
Diversity
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment
b. Percent non-white service area population, 18 or older (not
benchmarked)
Note: Historical data for Fall 2006-2008 have been revised to
reflect recised U.S. Census Bureau population estimates
15 Percent minorities of full-time faculty
16
Percent minorities of full-time administrative and professional staff
17 Successful-persistor rate after four years
a. African American
b. Asian, Pacific Islander
c. Hispanic
*cohort for analysis is under 50
Note: Historical data for the fall 2002 and 2003 cohorts have been
corrected from previously reported data
18 Graduation-transfer rate after four years

a. African American

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
93.8% 95.7% 96.4% 98.8% 97.0%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort Survey 2009
64.5% 77.8% 70.5% 77.4% 78.0%

Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
38.9% 39.4% 40.5% 41.0% 43.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
85.0% 82.8% 82.8% 77.2% 85.0%
89.0% 81.1% 87.4% 76.3% 90.0%
51.0% 42.7% 42.0% 44.6% 46.0%
75.3% 68.9% 71.1% 66.0% 77.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
66.4% 67.4% 66.3% 66.2% 66.0%
58.3% 58.8% 62.0% 56.7% 57.0%
25.5% 27.6% 21.9% 31.5% 23.0%
49.9% 50.9% 49.8% 51.0% 51.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 2009-2010
83.7% 81.4% 83.3% 84.9% 84.0%
2.73 2.68 2.74 2.82 2.79

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
80.7% 89.0% 87.6% 77.8% 90.0%

Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
24.1% 24.8% 25.6% 26.4% 27.0%
22.1% 22.7% 23.3% 23.8% Not Applicable
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14.4% 15.2% 17.1% 17.2% 18.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16.3% 15.4% 15.8% 18.5% 18.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
59.9% 70.2% 55.7% 54.4% 77.0%
70.0% 75.9% 79.3% 72.7% 77.0%
66.7%* 86.4%* 73.0% 67.9% 77.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
38.7% 49.2% 35.2% 42.2% 41.0%
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b. Asian, Pacific Islander 45.7% 56.9% 53.7% 63.6% 51.0%

c. Hispanic 54.8%* 65.9%* 42.9% 57.1% 51.0%
*cohort for analysis is under 50

Note: Historical data for the fall 2002 cohort have been corrected

from previously reported data

Economic Growth and Vitality, Workforce Development

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
19 Occupational program Associate degrees and credit certificates

awarded by program area:

a. Business 201 207 244 224 220

b. Data Processing 56 70 70 64 87

c. Engineering Technology 75 80 70 67 93

d. Health Services 208 308 299 346 241

e. Natural Science 0 0 0 0 0

f. Public Service 88 107 135 117 84

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
20 Percent of career program graduates employed full-time in a
related field. 83.7% 87.6% 91.1% 83.3% 87.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
21 Graduate satisfaction with job preparation. 84.7% 84.9% 89.3% 84.6% 89.0%
Employer Employer Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008
22 Employer satisfaction with career program graduates 97.3% 96.3% 88.9% 100.0% 95.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
23 Licensure/certification exam pass rates
a. EMT-Basic 90.0% 91.0% 85.0% 77.0% 100.0%
Number of Candidates 22 20 19 41
b. EMT-Intermediate 63.0% 44.4% 44.4% 69.0% 85.0%
Number of Candidates 56 9 9 13
c. EMT-Paramedic 54.0% 62.0% 41.7% 78.0% 85.0%
Number of Candidates 26 53 12 36
d. Nursing-RN 98.0% 90.0% 90.0% 99.0% 90.0%
Number of Candidates 82 88 90 109
e. Physical Therapy Assistant 90.5% 100.0% 81.3% 90.9% 90.0%
Number of Candidates 21 20 17 22
f. Physician Assistant 83.0% 100.0% 94.0% 97.0% 95.0%
Number of Candidates 24 31 33 29
g. Radiological Technology 100.0% 100.0% 100.0% 100.0% 100.0%
Number of Candidates 21 27 23 26
h. Therapeutic Massage 97.1% 91.3% 97.2% 96.0% 100.0%
Number of Candidates 35 46 36 25
I. Medical Assisting - Certificate 56.0% 100.0% 83.3% 81.0% 100.0%
Number of Candidates 16 1 6 16
j- Medical Assisting - Degree N/A 66.7% 100.0% 78.0% 100.0%
Number of Candidates 0 3 5 8
k. Pharmacy Technician 100.0% 100.0% 100.0% 100.0% 100.0%
Number of Candidates 6 3 4 12
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
24  Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount 18,331 18,826 21,255 19,041 18,736
b. Annual course enroliments 39,324 40,045 46,993 44,050 42,169
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
25 Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 4,051 5,352 5,486 5,142 4,661
b. Annual course enroliments 5,601 9,291 10,679 10,117 6,644
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Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
26 Number of business organizations provided training and services
under contract. 105 127 122 111 98
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
27 Enrollment in contract training courses
a. Unduplicated annual headcount 17,500 17,589 20,564 18,700 18,200
b. Annual course enroliments 38,982 39,747 47,043 44,917 40,644
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
28 Employer satisfaction with contract training 93.3% 93.9% 98.6% 98.4% 95.0%
Community Outreach and Impact
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 15,006 13,190 13,987 12,927 15,632
b. Annual course enroliments 37,616 37,112 38,158 38,357 39,075
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 4,148 4,231 4,253 4,492 4,960
b. Annual course enroliments 7,077 7,078 7,072 7,568 7,993
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 50.4% 51.9% 52.2% 53.0% 52.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 65.6% 64.7% 65.4% 65.5% 66.0%
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BALTIMORE CITY COMMUNITY COLLEGE
Mission

Baltimore City Community College (BCCC) provides outstanding educational, cultural, and
social experiences to the residents of Baltimore City, the state of Maryland, and surrounding
areas. The College’s accessible, affordable, comprehensive programs include college transfer
and career preparation, technical training, and life skills training. The College provides a variety
of student services that meet and support the learning needs of an increasingly diverse student
population. BCCC is a dynamic higher education institution that is responsive to the changing
needs of its stakeholders: individuals, businesses, government, and educational institutions of the
community at large.

Institutional Assessment

State Plan Goal 1. Quality and Effectiveness: “Maintain and strengthen a system of
postsecondary education institutions recognized nationally for academic excellence and
effectiveness in fulfilling the educational needs of students and the economic and societal
development needs of the state and the nation.”

BCCC has many partnerships underway with the Baltimore City Public School System (BCPSS)
designed to align our programs and services with theirs. The College currently has 11 Tech Prep
agreements that apply to all BCPSS high schools with the appropriate Career and Technical
Education programs. BCCC offers one of the three federally funded Upward Bound (UB)
Programs available in Baltimore City.

While the successful-persistor rate for developmental completers has fallen, that group’s rate is
more than twice that of developmental non-completers (Indicators 10b and 10c) and 11 percent
higher than that of college-ready students (Indicator 10a). The four-year developmental
completion rate fell to 27 percent (Indicator 9). The vast majority of our students need
developmental education; thus, BCCC is committed to enhancing these courses as described in
our response to the Commission’s second question (page 7).

In order to improve student retention and success, the Academic Advising Council developed a
proposed academic advising model based upon the results of student and staff focus groups
which were conducted to evaluate BCCC’s advising experience. Recommendations support
mandatory advising through requiring all advisors to be trained and sign a contract outlining
what occurs in advising sessions and requiring students to meet with an advisor at least twice per
semester. BCCC is also institutionalizing the Performance Alert Intervention System (PAIS), a
web-based referral system which faculty use to report students who display behaviors that can
inhibit academic success. Such behaviors include tardiness, missed assignments, erratic
attendance, inappropriate class behavior, and poor performance. Referred students are notified
by mail and e-mail and are encouraged to meet with their division advisor. By October 2009,
2,256 students were reported through PAIS, of whom 1,430 received an alert other than “never
attended” and were provided intervention; 63 percent of them returned in spring 2010.
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A First Year Experience (FYE) program is also recommended where faculty and professional
advisors will collaborate for a critical thinking and developmental advising approach to retain a
high-risk student population. The PRE 100 (orientation course) curriculum will be redesigned so
that faculty can help students develop the critical thinking skills they need, especially in core
curriculum classes, while academic advisors help students evaluate their educational goals and
identify realistic strategies to achieve them. Another part of PRE 100 will be Academic and
Career Advising portfolios for specialized advising focusing on the specific needs of this
targeted group. BCCC will continue monitoring each course component and the faculty and
student results to refine efforts. In consultation with the Program or FYE advisor, each student
develops a plan for successful transition into the College connecting them to specific academic
support resources suited to their individual needs. Innovative aspects of the program will include
a campus-wide FYE Advising Committee that will coordinate the program and develop yearly
professional development opportunities for faculty and professional advisors working with new
FYE students; a website with links and resources for advisors; proactive advising; academic
monitoring and active intervention; a campus-wide campaign of calling new students who
applied to be full-time but have not registered; and transition meetings of the FYE Coordinator
and Academic Deans/Chairs to place students with appropriate faculty advisors. The program
will connect students with academic advisors early in their college careers. Research shows that
students who meet with advisors in their first semester will have higher GPA’s and retention and
graduation rates than those who do not regularly meet with advisors.

The Office of Articulation and Partnerships has instituted 76 program agreements with 12 senior
institutions since 2006. Transfer workshops were held to help students use ARTSYS (an online
source of statewide transfer information) and to make good decisions regarding course selection
and transfer. Transfer fairs were held on campus with representatives from public and private
senior institutions. These initiatives are designed to improve transfer outcomes and maintain the
high level of graduate satisfaction with educational goal achievement (Indicators 12, 13, and 7).

State Plan Goal 2. Access and Affordability: “Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.”

In addition to the Liberty Campus, the Business and Continuing Education Division (BCED) at
the Harbor Campus offers full registration services to credit and non-credit students. BCED
provides the diverse downtown population with one stop for admissions, testing, registration,
payment, and counseling services. Additionally, BCED offers registration and testing at the
Reisterstown Plaza Center (RPC) and at multiple sites throughout Baltimore City. BCCC offers
free Pre-GED instruction at over 60 sites throughout the City.

All first-time, full-time students must attend a New Student Orientation (NSO) session prior to
enrollment. NSO covers important information on financial aid, registration, public safety,
student responsibilities, faculty expectations, disability support services, and much more.
Traditionally, the NSO was offered face-to-face. An assessment showed that time and space
constraints were creating a barrier for enrolling new students. In response, online NSO was
launched in July 2009. Nearly 300 more students were served in 2009 than 2008. Data showed
that part-time students who attended NSO were more likely to be retained than those who did
not; therefore, the NSO will be required for first-time, part-time students, too, in fall 2011.
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As a bridge from BCPSS, BCCC provides opportunities for advanced high school students to
participate in the Early College Enrollment program; 867 high school students have been
enrolled over the past six years. The Summer Bridge program is also being implemented to
create a bridge from high school and to combat the attrition rates of under-prepared first-year
students.

One of the best tools BCCC has to increase its course offerings has been to expand our online
course offerings. BCCC’s enrollment in online credit courses continued to grow tremendously
(Indicator 5a). The survey of online students (1,210 respondents) showed that 29 percent were
enrolled only in online classes, five percent more than in 2009, and 93 percent said they would
take another online course at BCCC.

BCCC students often come from challenging socio-economic backgrounds. The federally
funded Student Support Services program (TRIO/SSS-STAIRS) is designed to increase the
retention, graduation, and transfer rates of low-income, first-generation college students and
students with disabilities needing academic support. The program enrolled 262 participants in the
2009-2010 academic year. Program participants receive individualized, intensive support
services. Seventy-five percent (of 237) of students served in fall 2009 returned in spring 2010
and 63 percent of those served in 2008-9 had graduated, transferred, or returned in fall 2009.

BCCC’s enrollment in non-credit basic skills and literacy courses increased by nearly 400
students in FY 2009 (Indicator 30a), where BCCC has exceeded its 2010 Benchmark by 29
percent, and BCED’s English Language Services (ELS) program’s full-time equivalent students
(FTES) increased by ten percent. The eligible FTES for Pre-GED/GED rose by five percent in
FY 2010 and by nine percent for ELS. The strongest growth has been in the refugee programs
due to strong partnerships. A refugee scholarship was established this year and the program
received additional grant funds to support free ELS instruction to adults and youth. BCCC
remains the main provider of ELS education in Baltimore City and the only provider of refugee
services in Maryland. In order to meet specific student needs, ELS further expanded its diverse
course menu to include Reading for Healthcare, English for Construction, English for Health
Purposes, and English Fluency. In conjunction with the Mayor’s Office of Employment
Development, a tutorial was developed to assist ESL clients with accessing one-stop services.
While BCCC’s enrollment in community service and lifelong learning decreased (Indicator 29),
FTES in courses for seniors increased and was a growth area in our contract training programs.

To ease the transition of English Language Institute (ELI) students into credit courses, BCED
introduced innovative strategies through the ELI Science, Technology, Engineering, and
Mathematics (STEM) learning community. Students are co-enrolled in ELI and credit courses
with intensive support, embedded tutoring, and contextualized ELI coursework. ELI student
advisement has been expanded through the College Link Activities program. Mandatory Student
Orientation was implemented for all ESL students. Individual Learner Plans were developed to
monitor student goals for continued learning and skills development. New Individual Success
Plans were implemented to help build basic math and reading skills. ELI focus groups were held
and student surveys were administered throughout the ESL program; both showed high levels of
satisfaction. Classroom presentations were held to ease the transition from ABE to credit
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courses and programs. All ABE and GED students were given accounts for SkillsTutor online
software.

The low incomes, great personal responsibilities, and arduous job schedules characteristic of
most BCCC students have always made affordability a key issue in providing accessibility to our
students. Many BCCC students receive Pell grants and other financial aid. Students can now
complete their FAFSA online in the Financial Aid Office. BCCC strives to keep tuition and fees
at a fraction of those for Maryland public four-year institutions (Indicator 6). The percentage of
expenditures on instruction remained stable at 47 percent and the percentage of expenditures on
instruction and academic support increased to 53.5 percent in FY 2009 (Indicators 31 and 32).
BCCC remains committed to providing accessible, affordable, and high quality education.

Goal 3. Diversity: “Ensure equal opportunity for Maryland’s diverse citizenry.”

The percentage of minority student enroliment at BCCC has always exceeded the corresponding
percentage in the service area; 91 percent of BCCC’s fall 2009 enrollment were minorities,
compared to 67 percent of the city’s population (Indicators 14a and 14b). Minorities constituted
61 percent of full-time faculty and 72 percent of full-time administrative/professional staff
(Indicators 15 and 16). BCCC advertises via many venues to recruit a diverse candidate pool.

African-Americans comprise the majority of BCCC’s students, thus their Successful-Persistor
Rates and Graduation-Transfer Rates (Indicators 17 and 18) are relatively close to college-wide
outcomes (Indicators 10 and 11). The plans and data discussed elsewhere apply to successful
persistence, graduation, and transfer outcomes for African Americans and other minorities.

Goal 4. Student-Centered Learning: “Achieve a system of postsecondary education that
promotes student-centered learning to meet the needs of all Marylanders.”

Because not all BCCC students come equipped with computer skills, BCCC’s library offers free
technology training sessions to students throughout the semester. Topics include PowerPoint
Basics, Excel Basics, Word for MLA Papers, and Word for APA Papers. Students also come to
BCCC without things most people take for granted, such as dependable health care. BCCC’s
Health and Wellness Center (HWC) is open year round to service student health needs. Trained
personnel educate and promote preventative health strategies and coordinate referrals. Services
include annual health fairs; blood pressure and diabetes screenings; immunizations; HIV and
pregnancy testing, first aid treatment; seminars; flu vaccines; and pamphlets on health topics.

Our students have varying goals for enrolling at BCCC. BCCC’s survey of non-returning
students in the spring 2010 cohort showed that 66 percent had completely or partly met their
educational goal before leaving BCCC (Indicator 8). It is important to note that 77 percent of
those that did not meet their goals indicated that they hope to return to BCCC in the future.
Personal reasons, financial issues, and employment demands were major reasons for attrition, a
fact that reflects the significant economic challenges faced by most of the service population.
Community college students often “stop-out” for financial, family, and employment reasons and
return in subsequent years as conditions allow.
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In an effort to further develop a learning community atmosphere, the Office of Judicial Affairs
was developed to provide students with a learning experience involving due process, respect,
accountability, self-governance, personal and institutional integrity, honesty, and citizenship in
accordance with the goals of the College. “Passport Leadership,” a student leadership program
where student participants learn and cultivate leadership skills, was launched this year.

Goal 5. Economic Growth and Vitality: “Promote economic growth and vitality through the
advancement of research and the development of a highly qualified workforce.”

To help students prepare for their careers, the Career Development and Job Placement Center
hosted a Career Week this spring with workshops to learn techniques for winning resumes,
interviewing, and dressing for success. Students take an electronic career inventory and build
career portfolios. The Maryland Department of Labor presented information about BRAC and
BRAC jobs coming to Maryland. A career fair and Employer Visibility Day were held; selected
employers were invited on campus to interview BCCC student full- and part-time job-seekers.

In response to the growing demand for STEM professionals, BCCC created the BCCC Life
Science Institute (LSI) at the University of Maryland BioPark. It opened in August 2009 and is a
state-of-the-art bioscience instructional facility linking BCCC’s associate degree and non-credit
programs with the apparatus of a major research university. BCCC’s Environmental Science,
Biotechnology, Venipuncture, Certified Nursing Assistant, and the Science Transfer option (of
the Arts and Sciences Transfer program) programs are offered in their entirety at the LSl. BCCC
also opened the Maryland Center for Construction Technologies (MCCT) in fall 2009 to provide
training for entry level construction jobs. Various credit and non-credit construction training
programs are being developed for this site. The focus in ESL was shifted to preparation for
continued training and employment through infusion workplace education and specialized
employment preparation courses. English language offerings were expanded for those with
limited English proficiency to enhance success in the workplace. English for Special Purposes is
one of the specialized courses. In spring 2009, the Workforce Creation Scholarship program was
implemented to recruit and retain students in Maryland’s workforce shortage areas. To date, 79
students have been awarded full scholarships to pursue careers in education, human services,
allied health, construction management, and biological sciences.

BCCC’s licensing examination and passing rates remain high (Indicator 23). In the non-credit
area, many initiatives are underway to increase enrollment in workforce development, continuing
professional education, and contract training (Indicators 24, 25, and 27). In FY 2010, BCCC’s
enrollment BCCC increased its number of contract training partners in FY 2009 (Indicator 26).
BCED’s partnership with the Construction and Energy Technology Education Consortium
kicked off the Weatherization Certificate Program. To date, BCED has served 149 participants
in the Weatherization Program. Through a contract training agreement with Chesapeake College
Child Resource, BCED offered Emergency Preparedness Training for Childcare Facilities. Over
200 participants left with detailed plans for their facilities. BCED contracted with the
Hampstead Hill Academy to train staff in command Spanish and partnered with MOED Career
Centers to promote job placement services for students. BCED is currently in the search process
for a new Director of Workforce Development and Community Education. In FY 2010, the
eligible FTES in open enrollment workforce training rose by four percent. BCCC’s survey of
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employers’ satisfaction with contract training services showed 100 percent satisfaction for the
fourth year (Indicator 28).

Response to Commission Questions

1. Annual unduplicated headcount (Indicator 1b) - In FY 2008, BCCC enrolled 10,312 credit
students. This represents the lowest number of credit students enrolled at the college in at least
the last four years, and is far below the college’s FY 2010 benchmark of 12,100 students.
Explain the reason for the consistent decline in the number of credit students enrolled, and
provide a summary of institutional plans to reverse this downward trend.

BCCC’s unduplicated credit headcount increased slightly in FY 2009 to 10,546 and increased
more in FY 2010 to 11,189. However, BCCC did not experience the enrollment growth of other
community colleges in the state in 2009, which was expected due to the economic downturn that
typically contributes to enrollment growth. A few one-time factors are believed to have been
responsible for BCCC’s modest growth. First, closing the Harbor Campus Bard Building in
phases resulted in enrollment losses that were not immediately or entirely replaced by the
opening of the MCCT or the LSI at BioPark. Second, the poor economy forced the Baltimore
City Police Department to cancel a contract with BCCC. Third, the Baltimore City Fire
Department’s budget cuts included reducing the number of candidates admitted to the program
and, therefore, the number of BCCC courses. Going forward, BCCC anticipates increases in
credit enrollment. This will be a result of strengthened and strategic collaboration among the
Marketing and Enrollment divisions as well as increased marketing efforts aimed at creating a
credit enrollment pipeline from among non-credit program students. The “I Did It, You Can
Too” campaign will be enhanced, focusing on real-life student success and employment stories.
Finally, an environmental scan, to be conducted in the coming year, will better inform strategic
planning and marketing strategies based on BCCC’s market positioning. Marketing resources
will also support and advance the continued growth of online courses and enrollment to add to
our credit headcount. Additionally, retention should increase due to implementation of the PAIS
system (discussed earlier) to identify and help students having difficulty early in the semester.
The Student Affairs and Academic Affairs Divisions are collaborating, with representatives from
across the College, in the Strategic Enroliment Management and Retention Committee to
manage student enrollment and retention and improve student and institutional outcomes.

2. Developmental completers after four years (Indicator 9) - For the fall 2002 and 2003 cohorts
the rate of developmental completers after four years increased to 34% from 30% for the fall
2001 cohort. However, the rate for the fall 2004 cohort dropped and again returned to 30%.
What is the explanation for the drop in this rate, and what new plans or initiatives has the
campus introduced to ensure that more students successfully complete their developmental
course requirements?

In fall 2004, some changes to developmental education courses were introduced, resulting in
more rigorous standards for course completion. Although these changes increased successful-
persistence rates for the fall 2004 cohort of developmental completers, the developmental
completion rate fell. Subsequently, a second developmental reading course was introduced,
placement test review sessions were provided, the “Second Chance” program was implemented
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for developmental math, and more developmental sections were offered through the new twelve-
week cycle. Additionally, the Center for Academic Achievement provides tutoring in English,
math, and reading free of charge on an individual or small group basis. However, these changes
have yet to yield consistent improvements among the eight developmental courses, thereby
preventing BCCC from meeting its developmental completion targets.

The President convened the Developmental Education Task Force to research best practices in
developmental education and recommend initiatives that would ensure improved developmental
completion rates for future cohorts. The Task Force conducted extensive research in literature,
the field, and visits to other institutions. The Task Force has developed into a standing
committee that works with the academic departments, the Student Affairs division, and BCED
concerning the implementation of ongoing institutional, program, course, and classroom
strategies to improve student success in developmental courses.

In order to raise the developmental completion rate, the Developmental Education Committee
has established the following charges for fall 2010:

1. Reduce the number of semester hours in developmental English, reading, and math for
fall 2011 registration.

2. Align all developmental English, reading, and math curriculum “up and down” for fall
2011 registration.

3. Identify the lowest Accuplacer placement score rages for ENG 80, RDG 80, and MAT
80; develop placement and implement instructional approaches for the students for
scheduling for the fall 2011 registration.

4. ldentify and implement standardized diagnostic tests for developmental English, reading,
and math courses to determine students’ learning gaps and the extent of those gaps, and
develop modules to address the learning gaps.

The committee will form workgroups to align the curriculum. The final report from the
committee will be completed in December 2010. In January 2011 the revised courses will be
submitted to the College’s Curriculum Instruction Committee for review and approval. In the
spring of 2011, the developmental courses will be updated for fall 2011 scheduling and
registration.

3. Graduation- transfer rate after four years for African American students (Indicator 18a) -
The graduation-transfer rate after four years for African American students in the fall 2004
cohort was 23%, and this rate has ranged between 22%-25% for the last four years. The rate
continues to fall well below the college’s benchmark of 30% for the fall 2006 cohort.

In the nursing and allied health programs, most students do not immediately transfer to a senior
institution. The degree/certificate enables them to obtain employment immediately or right after
they complete their registration, licensure, or certification exam. There were 94 graduates in
2007, 95 in 2008, 85 in 2009, and over 100 in 2010.

The following four key factors need to be noted and addressed in order to improve graduation-
transfer outcomes for African-American students. First, most entering students require
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developmental education (Characteristic B.). Therefore, BCCC students are more likely to take
longer to complete graduation requirements. In a four-year period, the successful-persistence
rate is consistently higher than the graduation-transfer rate since so many students begin college
with a required load of zero-credit developmental courses. Second, BCCC has not yet been able
to enhance its developmental education courses sufficiently to raise the number of students
successfully completing the courses (Indicator 9). Third, when BCCC does enhance its
developmental education courses, the successful-persistence and graduation-transfer rates will
both rise (compare Indicators 10b and 11b with 10c and 11c). Fourth, successful-persistence and
graduation-transfer rates for BCCC as a whole reflect mostly those for African American
students, given the high proportion of African Americans in the student body (Indicator 14a).
Consequently, the initiatives undertaken in response to the need for raising the developmental
completion rate (previous question) shall also result in raising the successful persistence and
graduation-transfer rates for African Americans at BCCC. Furthermore, BCCC has enhanced its
two advising/support programs specifically targeted toward African American students in order
to enhance the likelihood for their academic success: “Quest” for men and “Women with
Extraordinary Determination for Success” for women.

4. Occupational program associate degrees and credit certificates awarded in data processing
(Indicator 19b) - The number of certificates and degrees awarded in data processing decreased
from 34 in FY 2007 to 16 in FY 2008. The current figure marks the lowest number of awards in
this area in at least the last four years, and is well below the college’s benchmark of 62 awards.

Several factors may have contributed to the low enrollments and graduation rates in the
Computer Information Systems (CIS) and related programs; most of the factors have been
addressed. CIS programs require constant retooling to keep up with the dynamic nature of the
field. A new program coordinator is aggressively revising the programs with recommendations
from the enhanced Program Advisory Committee which consists of members from the private
and public sectors. Revisions include modifying the course contents, implementing adaptive
course scheduling, and textbook changes with hands-on instructional delivery. More students
have enrolled in the programs and the downward trend in awards is beginning to reverse upward
(the number of graduates increased from 8 in 2009 to 11 in 2010). New certificates are also
being developed to attract a new group of students including Computer Gaming and Simulations,
Cyber Security, and Computer Graphics. Aggressive efforts are underway to retrain returning
students and to add more articulation agreements with high schools and four-year institutions.

5. Occupational program associate degrees and credit certificates awarded in public service
(Indicator 19f) - The number of certificates and degrees awarded in the field of public service
has decreased from 162 in FY 2005 to 133 in FY 2008. The current number of awards marks the
lowest number of certificates and/or degrees in this area in at least the last four years, and is
well below the college’s FY 2010 benchmark of 213 awards.

In the public service area, the loss of several full-time instructors, a move from the Harbor to
Liberty campus, enrollment declines, and the end of long-term contractual partnerships have all
contributed to the decline in the number of degrees and certificates awarded. In the Allied
Human Services program, two full-time faculty retired. With only two full-time faculty left,
many courses could not be offered. BCCC will reverse the trend by hiring two full-time faculty
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and establishing a program coordinator to oversee the fieldwork. The Special Education
Certificate is being rewritten to reflect the current needs of education professionals. The Early
Childhood Education Degree program maintained its enrollment while the MSCCA Training
Certificate’s declined. BCCC is working to rebuild the connection with BCPSS which will
increase enrollment and awards. In 2008, the Police Academy ended its relationship with BCCC
due to budget constraints, resulting in enrollment declines in the Correctional Administration and
Law Enforcement programs. The Police Cadet program also ended in 2009 and the coordinator
left BCCC. With these losses, the Criminal Justice Program suffered. However, a new program
coordinator has been appointed who has been working to rebuild the program. The Legal
Studies program lost two full-time faculty in 2008, one of whom was the program coordinator.
The move from the Harbor to Liberty Campus affected enrollment, too. A new program
coordinator, hired in 2009, has been rebuilding enrollment by recruiting students from local law
offices and holding summer courses in legal studies for the first time.

Community Outreach and Impact

BCCC’s Strategic Plan calls for strengthening community outreach and the College remains
committed to reaching out to the service population in Baltimore City. Dedicated faculty and
staff provide their expertise to serve the city’s citizens, neighborhood and community
organizations, public schools, and employers. The entire BCCC community is actively involved
in serving the needs of Baltimore City.

Student Involvement

The Student Activities department has partnered with Baltimore Rising to mentor local middle
school students. The College received an award for mentoring excellence.

BCED Off-Campus Programs and Partnerships

BCED continued to offer free literacy, pre-GED, and GED preparation courses. This year they
were offered at more than 60 sites throughout the City. BCED expanded its partnerships with
immigrant service providers and employment agencies, as well as the Walters Art Gallery and
other art institutes in support of adult and youth programming. A partnership with MOED led to
the Youth Opportunity Program to provide youth with online coursework to earn their high
school diploma. BCED offers program services for seniors at centers throughout the City. In the
fall, BCED partnered with St. Bernadine’s Catholic School to train sixth, seventh, and eighth
graders in Spanish I. BCED offered the Alternative Option Diploma through the GRIGGS
International Diploma Program for out-of-school and under-credited youth to earn a high school
diploma. BCED contracted with the Baltimore Head Start Program to offer command Spanish to
staff and teachers.

BCED’s new partnership with Experienced Corps, an education grantor for seniors, created a
new recruitment pool of seniors. BCCC brought new senior centers aboard this year and
increased its “open enrollment” component through aggressive marketing, expanded course
offerings, and competitive pricing. Courses include computer literacy, financial literacy,
PowerPoint, Spanish, and leadership development.
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Partnerships: BCPSS

BCCC has forged a partnership with BCPSS since 1994 by providing outreach services through
the TRIO Talent Search program to population of 600 students each year who are among the
least likely to pursue, attend, and complete a program of postsecondary education. Students
whose families are classified as low-income and first-generation college students constitute at
least two thirds of the population served. Early intervention services are provided to middle
school participants to assist them in choosing courses in grades six through eight that will help
them lay a strong academic foundation for the pursuit of rigorous academic classes once they
arrive at the high school level and, ultimately, to be adequately prepared for college. Participants
attend workshops on conflict resolution, relationship building with peers and authority figures,
career exploration, study skills, time management, and mentoring. Numerous students are
simultaneously enrolled in special programs to enhance their learning opportunities, such as
regional math/science programs (housed at colleges and universities in a six-state area) and other
enrichments activities to broaden their experience connecting classroom learning experiences to
life and the need for higher education. High school students are given intensive support services
that include an individual educational plan to map out their high school academic and co-
curricular plan to prepare them for higher education. They also participate in activities to inform
them about college admissions and financial aid, career opportunities and pathways, test
preparation, personal/social counseling, study skills, time management, and cultural exposure to
heighten their awareness as they make decisions about college, career, and life. Talent Search
students go on visits to two- and four-year college and university campuses for a first-hand look
at college life and experiences. The 2008-9 annual performance report submitted to the USDE
showed that of the non-high school senior participants, 96 percent were promoted to the next
grade level and of the 2009 graduating seniors, 91 percent enrolled in college by fall 20009.

Founded in 1966, BCCC’s Upward Bound Program is designed to help high school students
reach college by providing guidance and academic and personal support. Each year the program
serves 85 students recruited from eight BCPSS high schools. Each fall, about 30 percent of the
graduating seniors begin their college careers at BCCC. Eligible students live in households
where parents or guardians do not have a degree at or above the bachelor’s level. The program
consists of Saturday sessions, after school tutoring, a summer residential program, and a college
bridge program. The program maintains community partnerships with the University of
Maryland School of Social Work; the University of Maryland Extension Service (4-H Teen
Corps-Leadership Initiative) and the Baltimore College Access Providers Consortium; Mayor’s
Office of Employment Development; and Towson University.

The Student Affairs Division began its Pathway to Excellence - Skills 2 Compete Parent and
Student Mentoring and Educational Initiative, a partnership with BCCC, the Department of
Social Services, and Grove Park Elementary/Middle School. This unique five-week intensive
mentoring and educational program provides individual and group learning experiences for
middle school students and their parents. It provides information on career and educational
options and behavioral expectations as students create plans for their futures with a focus on
education as the pathway to excellence, success, and better lives for them and their families.
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BCED expanded the after school program for youth in partnership with the BCPSS’s English for
Speakers of Other Languages (ESOL) Office to provide ESOL services including homework
help, art instruction, college preparation, and mentoring to refugee youth at four schools. BCCC
offered a summer program for BCPSS ESOL high school students on campus, a program which
included academic college preparation and College Link Activities.

BCED also partnered with BCPSS to provide adult literacy and computer training for parents of
school-aged students and also provided a Credit Recovery Program for under-credited youth
using the online NOVEL software.

Community Programs and Events on Campus

BCCC’s community outreach initiatives also include extending the use of campus facilities to
community, business, and public service organizations to help them meet their goals in the
community. They use College space for meetings, conferences, and special events. Examples of
such non-profit organizations include Dress for Success, the U.S. Census Bureau, Camp
SuperKids, Alzhemer’s Association, AARP, and Narcotics Anonymous. BCCC has supported
the efforts of local government through providing space for the events of the Baltimore City
Department of Planning and the Baltimore City Council.

BCCC plans and host activities that are fun for the whole family including the BCCC
Community Flea Market, Nigerian Day, the WBJC Classical Concert for Youth, and the BCCC
Child Development Program’s “Grimm’s Fairytale Children’s Festival,” and family movie
nights.

Two health fairs are held annually for the BCCC and surrounding communities. Approximately
250 people attend each health fair, which sponsors health care providers from the Baltimore City
community. Cholesterol, diabetes, vision screening, blood pressure screening and fat caliper
testing are done free of charge for all attendees. Additionally, the Baltimore City Health
Department conducted flu shot clinics for the community at large in the fall. More than 100
persons were immunized at these events. Baltimore Health Care Access came to the BCCC
campus and provided information on the state’s free health insurance. Representatives provided
one-on-one sessions where individuals could complete and submit applications.

BCCC’s Health and Wellness department and the Disability Student Support Services
(Ascenders Club) partnered with the March of Dimes of Maryland to raise funds through
participation through participation n the annual Walk of Dimes. Information was distributed on
campus regarding prevention of and impact of premature childbirth.

Community Fairs and Festivals
The Academic Affairs Division in collaboration with various members of the campus community

delivered the Second Annual Community Parenting Fair. The purpose of the Fair is to improve
parenting outcomes and reduce youth-related problems in Baltimore City.
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The Student Affairs Division is planning a “Financial Literacy Fair” to improve the financial
literacy among students and the community at large.

Information Dissemination

Every year workshops are held for the BCCC community to provide health care information and
awareness on numerous topics. They include but are not limited to breast cancer awareness,
colon-rectal cancer, women’s heart disease, sexual assault, and domestic violence.

BCCC provides staff as a resource for the community through the use of our Speaker’s Bureau,
which is free of charge and BCCC staff go to the organization’s location to share their
information. This year’s topics range from e-commerce to tap dancing. Other subjects include
fundraising, grant preparation, and career counseling.

Cost Containment

Significant cost containment actions adopted by the institution in FY 2010 and the level of
resources saved. This must include detailed ways in which the institution has reduced waste,
improved the overall efficiency of their operations, and achieved cost savings. Attach dollar
amounts to each specific effort.

Cost Containment or Reallocation Action: Amount

Reduced Waste:

e None Reported

Improved Efficiency:

e Implemented a Project Management Model including managing

renovation projects in-house utilizing in-house tradespersons 50,000
e Switching from roll-off containers for waste removal to

commercial containers 5,508
e Postage savings - greater reliance on email, electronic

notification, and direct deposit 26,326

Cost Savings:

e Environmental Services - eliminating proprietary cleaning
chemical products and replacing them with GS 37 compliant
multipurpose cleaners 20,116

e Complete closing of College (all facilities) during Spring Break
and starting Winter Break one day earlier in addition to periodic

staffing reductions (Furlough Plan) 822,297
e Student Affairs Division Reorganization including efficiency of

operations and contractual staffing realignment 200,000
e Contractual staff realignment - Internal Audit Office 44,865
e Realignment of Articulation and Partnership Office functions to

Student Affairs (including salaries and fringe) 187,601

e Utility cost reduction - State negotiated lower rates in conjunction 125,000
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with closing of Bard building and implementing a light bulb
replacement program

Total Cost Containment

$1,481,713

Source: BCCC Budget Office
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BALTIMORE CITY COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the performance indicators
below.

A
B.

G.

Percent credit students enrolled part-time
Students with developmental education needs
(for all First-Time Fall Headcount)

Total unduplicated headcount enrollment in ESOL courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

White

Foreign

Other

@e~mpooo

Wage growth of occupational degree graduates
a. Median income one year prior to graduation

b. Median income three years after graduation

c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enrollment in online courses
a. Credit (Registrations in "Lectures")
b. Non-credit (Unduplicated)

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
63% 61% 60% 60% 60%
69% 77% 81% 84% 84%
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009
2,268 2,576 2,940 3,156 3,439
53% 51% 46% 45% 45%
60% 63% 57% 54% 57%
Sp 2004 Sp 2006 Sp 2008 Sp 2010
na 61% 48% 53%
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
80.8% 82.3% 81.7% 80.7% 79.8%
2.0% 1.2% 1.5% 1.5% 1.8%
1.2% 1.2% 1.3% 1.3% 1.4%
0.3% 0.3% 0.2% 0.2% 0.2%
9.1% 9.8% 8.8% 8.1% 8.3%
6.6% 5.2% 6.5% 8.2% 8.5%
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009
$ 16,522 $ 17,975 $ 21,302 $ 20,633 $ 20,661
$ 37,142 $ 32,302 $ 31,990 $ 32,203 $ 31,067
125% 80% 50% 50% 50%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
19,441 20,128 22,005 22,049 20,823 23,000
10,428 10,701 10,490 10,312 10,546 12,100
9,305 9,763 11,981 12,171 10,493 11,200
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
22% 22.4% 19.2% 24.0% 18.9% 27%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
44% 41.5% 37.6% 39.2% 37.1% 49%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
29% 28.5% 28.3% 28.9% 26.3% 34%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
3,433 4,859 5,779 6,835 7,971 4,800
38 108 470 480 160 200
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010 FY 2010
38% 38% 38.5% 38% 43% 40%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey

Alumni Survey

Alumni Survey

Alumni Survey

Benchmark

1998 2000 2002 2005 2008 Survey 2008
7 Graduate satisfaction with educational goal achievement 88% 90% 98% 92% 99% 95%
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Spring 2010 Benchmark
Cohort Cohort Cohort Cohort Cohort 2009 Cohort
8
Non-returning student satisfaction with educational goal achievement 59% 62% 70% 74% 66% 70%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
9 Developmental completers after four years 30% 34% 34% 30% 27% 35%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
10 Successful-persistor rate after four years
a. College-ready students 53% 55% 60% 68% 64% 60%
b. Developmental completers 78% 73% 67% 82% 75% 84%
c. Developmental non-completers 35% 35% 34% 33% 36% Not required
d. All students in cohort 48% 49% 46% 49% 48% 53%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 42% 38% 51% 55% 57% 50%
b. Developmental completers 41% 29% 33% 43% 32% 44%
c. Developmental non-completers 19% 20% 22% 17% 21% Not required
d. All students in cohort 26% 25% 28% 27% 27% 30%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 2% 73% 70% 7% 75% 78%
b. Mean GPA after first year 2.33 2.36 2.39 2.57 251 2.50
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey  Benchmark
1998 2000 2002 2005 2008 Survey 2005
13 Graduate satisfaction with transfer preparation 90% 79% 76% 73% 80% 80%
Diversity
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14 Minority student enrollment compared to service area population
BCCC does
a. Percent non-white enrollment 90% 90% 93% 91% 91% not submit
b. Percent non-white service area population, 18 or older (not
benchmarked) 68% 68% 66% 68% 67%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
— . BCCC does
15 Percent minorities of full-time faculty 56% 57% 56% 62% 61% not submit
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
BCCC does
16 Percent minorities of full-time administrative and professional staff 72% 74% 70% 63% 2% not submit
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 45% 46% 43% 44% 44% 53%
b. Asian, Pacific Islander na (n=6) na (n=5) na (n=4) na (n=3) na (n=10) 53%
c. Hispanic na (n=8) na (n=5) na (n=1) na (n=7) na (n=9) 53%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American 25% 22% 25% 23% 23% 30%
b. Asian, Pacific Islander na (n=6) na (n=5) na (n=4) na (n=3) na (n=10) 30%
c. Hispanic na (n=8) na (n=5) na (n=1) na (n=7) na (n=9) 30%
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Economic Growth and Vitality, Workforce Development

19

20

21

22

23

24

25

26

27

28

Occupational program Associate degrees and credit certificates
awarded by program area:

a. Business

b. Data Processing

c. Engineering Technology

d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a related
field.

Graduate satisfaction with preparation for employment

Employer satisfaction with career program graduates

Licensure/certification exam pass rates
a. Nursing - National Council
Number of Candidates

b. Licensed Practical Nurse - National Council
Number of Candidates

. Physical Therapy - Assessment Systems
Number of Candidates

. Dental Hygiene - National (Written) Board
Number of Candidates

. Respiratory Care - MD Entry Level Exam
Number of Candidates

. Emergency Medical Services - EMT-P
Number of Candidates

o

o

@

«

Enrolliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enrolliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number ot business organizations provided training and services
under contract.

Enrolliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

2010 ACCOUNTABILITY REPORT

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
64 60 72 72 75 94
48 45 34 16 8 62
26 20 11 17 10 32
133 89 116 118 106 125
19 26 21 17 25 36
162 152 142 133 104 213
452 392 396 373 328 562
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey  Benchmark

1998 2000 2002 2005 2008 Survey 2008
82% 83% 69% 63% 50% 85%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey  Benchmark
1998 2000 2002 2005 2008 Survey 2008
100% 81% 76% 79% 84% 90%
Employer Employer Employer Employer Survey Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 2005 Survey 2008 Survey 2008
100% 100% 100% 100% na 95%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
93% 97% 100% 92% 100% 95%
30 35 29 26 38
93% 100% 100% 100% 100% 100%
30 1 11 19 1
75% 100% 92% 100% 100% 90%
4 9 12 9 14
96% 100% 93% 100% 100% 100%
25 22 27 25 23
50% 92% 89% 90% 82% 90%
2 12 9 10 11
0% 0% 50% 55% 2% 70%
2 0 8 11 11
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
2,475 2,239 4,165 3,334 1,569 2,600
3,379 2,990 5,476 4,109 1,913 3,800
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
987 1,111 931 967 889 920
1,392 1,476 1,190 1,339 1,245 1,030
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
47 50 42 39 43 66
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,830 2,001 4,182 3,053 991 4,760
2,746 2,864 5,537 3,844 1,290 7,680
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
96% 100% 100% 100% 100% 100%
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Community Outreach and Impact

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 1,525 1,465 1,480 2,319 1,757 2,700
b. Annual course enrollments 2,805 2,539 2,282 3,134 2,763 4,700
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 4,792 5,872 5,896 6,961 7,355 5,700
b. Annual course enrollments 12,946 15,951 11,887 14,557 14,377 15,000
Effective Use of Public Funding
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 39.7% 39.3% 42.9% 47.0% 47.4% 45.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 51.2% 51.2% 52.4% 52.1% 53.5% 55.0%
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CARROLL COMMUNITY COLLEGE

MISSION

Carroll Community College is an innovative center of learning that focuses on the intellectual
and personal development needs of the learner; promotes effective teaching; responds to and
embraces an increasingly diverse and changing world; establishes a sense of community for
students and those who support the student; uses institutional resources effectively; and values
and promotes lifelong learning.

INSTITUTIONAL ASSESSMENT

Issues Raised by MHEC Review of the College’s 2009 Report

Staff at the Commission requested that the college respond to three measures whose values were
tracking below the institutional benchmarks established by the college.

Graduation-transfer rate after four years (Indicator 11d)

The graduation-transfer rate for the 2001 entering student cohort was 60.6 percent, just
exceeding the institutional benchmark of 60.0 percent. The rate declined to 58.1 percent for the
2002 cohort and increased to 59.9 percent for the 2003 cohort. The 2004 entering student cohort
achieved a four-year graduation-transfer rate of 55.9%.

The most recent results from the Degree Progress Analysis revealed that the graduation-transfer
rate for the 2005 entering student cohort increased to 58.6%. This was above the statewide
average of 50.1 percent. The institution met or exceeded the benchmark for two of the
component groups, college-ready students and developmental non-completers. The rate
achieved by developmental completers declined from a high of 69.2 percent for the 2002 cohort
to 64.3 percent for the 2004 cohort. The graduation-transfer rate for the 2005 cohort of
developmental completers rose to 66.4 percent, still not meeting the institutional benchmark of
70.0 percent for this group. The graduation-transfer rate for developmental non-completers
exceeded the institutional benchmark (20.0 percent) for four of the five cohorts, and the rate for
college-ready students exceeded the benchmark (70.0 percent) by over ten percentage points in
the last two study cohorts.

The students included in the entering student cohort may attend full-time, part-time, or a
combination; additionally, cohort members may elect to stop out for one or more semesters,
interrupting their academic careers and extending their time to graduation and/or transfer. Carroll
extended the Degree Progress Analysis from four years to six years for the 2001 and 2002
cohorts, and documented that it takes some students longer than four years to achieve the
milestones of graduation or transfer. The graduation-transfer rate for the 2001 entering student
cohort increased from 60.6 percent at four years to 66.4 percent after six years. The 2002 cohort
had a similar increase from 58.1 percent to 66.8 percent.
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The college has instituted a multi-pronged approach to promote student learning and
achievement by instituting strategies to provide a supportive learning environment, data-based
enrollment management strategies, and activities to encourage student engagement and
responsibility. The college has recently implemented and deployed to faculty and advisors
“Retention Alert” as a component to its student information system. With this new tool, the
institution can respond with a holistic approach to address barriers to student success, with the
end goal of increasing student success at Carroll Community College. A new position was
established within Student Affairs to coordinate intervention with at-risk students.

The Student Persistence and Achievement Committee has been restructured and has been
charged with the responsibility to develop recommendations for strategies and activities, to be
included in the Academic and Student Affairs Plan, to improve student retention and success.
The committee will address a variety of issues that may serve as barriers to graduation and/or
transfer, such as unmet financial need and failure to complete prescribed developmental course
work. In the charge to the committee, the college’s executive team has reaffirmed its
commitment to the 60% benchmark for the graduation-transfer rate.

Carroll Community College has administered the Community College Survey of Student
Engagement (CCSSE) four times over the past eight years. The last administration of CCSSE
suggested that students perceive that the college could improve in its financial support of
students. A workgroup has been established and its first task is to elicit directly from students,
through focus groups or additional surveys, their perceptions of institutional support for learners
and how the college might improve. The workgroup will share its findings with appropriate
campus entities, including the Student Persistence and Achievement Committee.

Several new direct student support programs have been initiated. The Great Start Program pairs
new students with second-year students in a peer mentoring program. First-year Interest Groups
consist of cohorts of students taking three designated class sections where faculty have integrated
the curriculum with in-class and extra-curricular activities to foster student relationships and
engagement in learning. Life Lift Coaching pairs students with volunteer faculty and staff. The
coaching relationship continues as long as the student desires and provides a non-judgmental
environment where the student addresses concerns impacting academic progress. Coaches are
prepared to make appropriate referrals to on- and off-campus resources, as this is not intended to
be a counseling relationship.

Minority Student Enroliment compared to service area population (Indicator 14a)

Carroll Community College serves a predominantly white, non-Hispanic service area. The
Maryland Department of Planning (June 2010) estimates that within the County population age
18 and older of 128,526, the minority population constitutes 7.9 percent. The percent of minority
credit students was 6.7 percent in fall of 2006 and declined in each of the succeeding two years
to a low of 5.9 percent in 2008. Although the percentage of minority students increased in the
fall of 2009 to 6.8 percent, it is still short of the college’s benchmark of 10 percent and less than
the county minority proportion. In fiscal years 2009 and 2010 minority students 18 and older
accounted for 11.2 and 11.1 percent respectively of the college’s noncredit enrollment in
Continuing Education and Training courses, thus exceeding the share of minorities in the general
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county population 18 and older. Continuing Education and Training accounted for over three-
fifths of the college’s annual unduplicated headcount in FY2010.

Diversity, globalization, and social and cultural awareness have been important concerns at
Carroll for many years, with various committees and campus organizations taking roles in trying
to ensure that the importance of these issues became instilled in our students as well as our
faculty and staff. The Diversity/World View Strategic Improvement Plan is currently being
implemented and is a guide for carrying out college-wide diversity activities in learning,
classroom practice, student competencies, and employee development and competencies. The
goal is to insure that the college’s student body and staffing represent the racial and cultural
diversity of the community the college serves, and to prepare students to work and succeed in an
increasingly global economy. The committee charged with plan implementation has worked
throughout this past year to insure that general education requirements included competencies for
global awareness and social responsibility.

The college is expanding public awareness of its commitment, as expressed in the
Diversity/World View Strategic Improvement Plan, that “we embrace an increasingly diverse
and changing world, encouraging students, faculty, and staff to value diversity, cultivate global
awareness, promote social justice, and welcome new ways of working with and learning from the
unique contributions of all people.”

The college’s admissions staff conducts multiple visits throughout the year to each county high
school and participates in the annual college fair presented by Carroll County Public Schools.
Open houses are scheduled several times per year and are widely promoted through print media
and direct-mail invitations sent to county households. Financial aid workshops are held on-
campus at least twice per year and are provided at some county high schools to assist those for
whom tuition costs might be a barrier to college attendance.

The college has stepped up its retention efforts with the re-establishment of the Student
Persistence and Achievement Committee. Retention indicators and benchmarks have been
established for this committee to gauge the success of our efforts. The committee charged with
implementing the Diversity/World View Strategic Improvement Plan will also monitor retention
with benchmarked indicators for groups based on demographic characteristics.

Occupational program associate degrees and credit certificates awarded in public service
(Indicator 19f)

In fiscal year 2006, the college awarded 47 occupational awards in public service, 41 of which
were certificates in law enforcement. This was the last year that Carroll awarded this certificate
and the college has now discontinued this academic program. Previously, commissioned officers
completing the Maryland Police and Correctional Training Commissions’ Police Academy were
able to articulate credits toward the certificate in law enforcement. Completers of the Academy
may now enroll and begin credit classes toward an associate’s degree in criminal justice, and
articulated credits will be applied toward that degree.

57



State Plan Goal 1: Maintain and strengthen a system of postsecondary education
institutions recognized nationally for academic excellence and effectiveness in fulfilling the
educational needs of students and the economic and societal development needs of the state
and the nation.

A primary way the college assesses its overall institutional effectiveness is by monitoring the
achievement of its long-term, mission-based goals. Quantitative measures were developed by the
Planning Advisory Council, a group which includes faculty and staff from all areas of the
college. The college president established benchmarks for each measure after review of national
and state peer data, examination of the college’s recent data trends, and discussion with selected
faculty and staff. The Board of Trustees approved the benchmarks and receives a report on the
measures every December, and the Planning Advisory Council reviews the effectiveness
measures in depth in February. Measures that are below benchmark values and not improving
are identified for further analysis, which may inform development of new institutional strategic
initiatives and guide planning for the coming year, in a continuing assessment— planning — action
— assessment cycle.

Carroll graduates, when responding to the Graduate Follow-up Survey, report at a high rate that
their primary educational goal was completely or partly achieved by graduation (Indicator 7). In
three of the last four surveys, the proportion responding complete or partial goal achievement
was 99 percent, exceeding the institution’s benchmark of 95 percent. More concerning to the
institution is the decline in the rate of students who reported transfer preparation was either very
good or good (Indicator 12). The rate declined from 79 percent of 2005 graduates to 73 percent
of 2008 graduates, below the benchmark of 85 percent. In an effort to understand this decline,
the college conducted further analyses of survey response data and related student characteristics
to further understand graduate responses. Because graduate satisfaction with transfer preparation
is an institutional effectiveness indicator, the Planning Advisory Council engaged in a discussion
of the decline in this indicator and has charged appropriate staff to further study the issue and
recommend strategies for improvement.

Another concern is the decline in the educational goal achievement of non-returning students.
About two-thirds of respondents to the Non-returning Student Survey responded that they either
achieved or partly achieved their goal while attending Carroll Community College. Of those that
indicated that they did not achieve their goal prior to leaving the institution, the primary reasons
for leaving were personal reasons and financial reasons. When asked if the college could have
helped in any way to influence their return to campus, over three-fourths said no. The last
administration of CCSSE suggested that the college needs to address the issue of financial
support for learners, and the college is currently formulating plans and strategies to address the
reasons that students leave the institution prior to achieving their goals.

Student completion of developmental education is a continuing goal and the institution is in the
process of reviewing developmental mathematics, English, and reading. The fall 2010 term saw
the implementation of a revised developmental math curriculum to better align developmental
math courses with college-level courses and to enhance the transition into higher-level math
courses. The most recent data reported for developmental completers (Indicator 9) revealed a
decline in the proportion of students who complete prescribed developmental coursework. The
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rate of completion for the 2005 cohort declined to 51.3 percent from approximately 56 percent
for previous cohorts. The Student Persistence and Achievement Committee is charged with
monitoring developmental course pass rates and developmental program completion rates, and
developing strategies to improve success for all students.

The successful-persister rate after four years (Indicator 10) of the 2005 cohort met the
institution’s benchmark of 75 percent.

State Plan Goal 2: Achieve a system of postsecondary education that promotes accessibility
and affordability for all Marylanders.

Carroll Community College enrolls over half of the first-time full-time freshmen enrolled in
Maryland institutions of higher education (Indicator 2), nearly 72 percent of part-time
undergraduates (Indicator 3), and 55 percent of recent, college-bond high school graduates
(Indicator 4). While the total unduplicated headcount for fiscal year 2009 fell just shy of the
benchmark, the unduplicated headcounts for credit students and non-credit students exceeded
their benchmarks (Indicator 1). This reflected a higher proportion taking both credit and
noncredit courses within the year. Enrollment in online credit courses has grown steadily over
the past four fiscal years, while enrollment in non-credit online courses has held constant
(Indicator 5).

Carroll Community College serves a wide range of ages, with programs available to those of
elementary school age to those in their retirement years. Kids@Carroll, a Continuing Education
and Training program, brought over 1,000 children to campus for a variety of summer camps.
Since the Adult Education program was initiated in fiscal year 2008, the program has served over
500 students in each year, providing GED preparation, adult basic education, family literacy,
external diploma and English for Speakers of Other Languages (ESOL).

The college has attempted to minimize tuition increases even when faced with constrained
revenue from governmental sources. There were no tuition increases from fiscal years 2006
through 2008, and while tuition was raised in fiscal year 2010 it was held constant in fiscal year
2011. Carroll’s tuition and fees as a percent to tuition and fees at Maryland public four-year
institutions (Indicator 6) has remained below the benchmark of 50% in each of the last five fiscal
years. The cost to attend is half that of going to a University of Maryland campus.

State Plan Goal 3: Ensure equal opportunity for Maryland’s diverse citizenry.

One of the college’s mission-based goals is to embrace an increasingly diverse and changing
world, encouraging students, faculty, and staff to value diversity, cultivate global awareness,
promote social justice, and welcome new ways of working and learning. Carroll Community
College is committed to the success of all students and is especially concerned about minority
student success and achievement. The college president appointed a Diversity/World View
Committee, which adopted benchmarked indicators to monitor minority student retention and
success on a continuing basis.
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The college’s Strategic Plan for fiscal year 2010 included a variety of tasks to insure that Carroll
Community College promotes a campus climate that is welcoming and supportive to all, and that
the college’s student body and staffing reflect the racial and cultural diversity of the community
that it serves. The plan included a task to implement strategies to increase the number of
employees from minority racial-ethnic groups, reflecting the college’s commitment to a diverse
work environment and providing a visible example of a diverse population to our students.
Several tasks involved planning and implementing staff/faculty development, curriculum
development, and community programming to promote the values of diversity.

The proportion of full-time administrative and professional staff (Indicator 16) has been
consistently below the benchmark of 10 percent; however, in fiscal year 2009 it was 8 percent,
an increase of one percentage point from the previous fiscal year. In fiscal year 2009, 6 percent
of our full-time faculty were minorities, exceeding the benchmark of 4% (Indicator 15).

State Plan Goal 4: Achieve a system of postsecondary education that promotes student-
centered learning to meet the needs of all Marylanders.

Carroll Community College recognizes the academic process as a collaborative journey and asks
each student to fully commit to shaping their individual learning experiences and to work
together with faculty and staff in creating their pathway to success. The college has established a
comprehensive program of assessment and placement for students, and is prepared to meet the
educational needs of those students whose demonstrated academic skills are commensurate with
the level of programs offered. In addition to the traditional collegiate-level programs offered, a
number of academic preparatory experiences are provided in order to build skills and better
prepare students for college-level work.

In addition to the traditional credit programs leading to a certificate or associate’s degree, Carroll
Community College offers a full complement of non-credit courses to meet the career and
professional needs of the population of our service area. A wide variety of personal enrichment
courses are offered for all age groups.

The adult education program offers the citizens of Carroll County the opportunity to earn a high
school diploma through the GED or the External Diploma Program. ESOL classes provide an
opportunity to improve English reading, writing and speaking skills.

State Plan Goal 5: Promote economic growth and vitality through the advancement of
research and the development of a highly qualified workforce.

Carroll Community College promotes economic growth and vitality in a variety of ways.
Academic programs leading to a certificate or the associate’s degree prepare students for careers
in accounting, computer-aided design, computer graphics, computer information systems,
criminal justice, early childhood education, practical and registered nursing, health information
technology, and physical therapist assistant. Transfer-track programs provide the first two years
of a bachelor’s degree leading to elementary education, secondary education in a variety of
disciplines, business administration, and arts and sciences options in multiple fields. Students
interested in pursuing careers in engineering, a high-demand occupation, now have the option to
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begin their studies at Carroll Community College and transfer to a four-year institution. Also
new to Carroll fall 2010 is the Emergency Medical Services (EMT) Paramedic associate’s degree
program qualifying students to sit for the National Registry for EMT — Paramedic licensure
exam, which is required for practice in Maryland.

Occupational program associate degrees and certificates (Indicator 19) have increased over the
last three fiscal years to 142 in fiscal year 2009, but are less than the benchmark of 155. Because
of the discontinuation of the law enforcement certificate at the end of fiscal year 2006, in the
category of public service (Indicator 19f), the overall benchmark of has not been reached.
Occupational program graduates report on the Graduate Follow-up Survey a high level of
satisfaction with Carroll’s job preparation; 93% responded that their preparation was either very
good or good, exceeding the institutional benchmark of 90%. Ninety percent of survey
respondents reported that they were able to obtain full-time employment in the same field as
their community college program or a somewhat related field.

Carroll graduates sit for licensure/certification exams (Indicator 23) in three areas: Physical
Therapist Assistant (PTA), Practical Nursing (PN), and Registered Nursing (RN). The pass rates
for PN and RN graduates has exceeded the institutional benchmarks in each of the past four
fiscal years, and graduates of the PTA program have exceeded the benchmark three of the past
four years.

During fiscal year 2009, Continuing Education and Training served 80 business organizations
providing training and services (Indicator 26) and 95% of those organizations reported that they
were either very satisfied or satisfied with the services provided (Indicator 28). The college
served 5,756 students in noncredit workforce development courses (Indicator 24), meeting the
benchmark of 5,600; however the benchmarks for enroliment and unduplicated headcount in
contract training courses (Indicator 27) were not reached, perhaps reflecting business decisions
in the current economy.

COMMUNITY OUTREACH AND IMPACT

Carroll Community College is committed to serving its key constituencies by partnering with the
Carroll County Public Schools, supporting county economic and workforce development through
training and services, being accessible to the community through a variety of learning
opportunities, and presenting cultural and performing arts events.

Economic and Workforce Development

The Business Training Group (BTG) at Carroll Community College, a unit of Continuing
Education and Training, delivers customized training and consulting services designed
specifically for local businesses and employers. This past year, through the Miller
Entrepreneurial Institute, the BTG offered a daylong conference entitled Going Global. The
keynote speaker, a young entrepreneur living in Chili, inspired over 125 Carroll Community
College and Carroll County Public School students to explore different cultures and places
throughout the world, and to learn about entrepreneurship and business.
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In a partnership with Operational Performance Solutions and Maryland’s World Class
Consortium, the BTG brought an internationally known manufacturing consultant to the college
for a statewide seminar, Lean Manufacturing. The overwhelming interest in this seminar led to
the development of a new course, Get Lean Fast and Sustain It. This class, a combination of
webinars, classroom sessions, and on-site visits to participating manufacturers, helped Carroll
County manufacturers refine processes and procedures to create value to the customer and
improve profitability.

The Business and Employment Resource Center (BERC), a one-stop shop offering workforce
development tools for county businesses and job seekers, is a long-term partner with the college.
This partnership led to training in a high-demand occupation for a group of dislocated workers.
The BTG developed and delivered Medical Biller/Coder Training to this group of job seekers,
with all but one participant achieving certification through the National Healthcareer
Association. Additionally, Carroll’s adult education program is co-located with BERC which
facilitates referrals between the college’s basic skills programs and BERC.

In response to community requests, the Career Development Center provided assistance to the
public through job postings, call-in career information, enhanced web-based resources, and
referrals to community and on-campus resources. The annual job fair brought 33 employers to
campus and provided an opportunity for students and community members to connect with local
employers. Each week, a different employer visited campus giving students and community
members another opportunity to explore career options and opportunities.

The consortium of Carroll, Frederick, and Howard Community Colleges realized significant
milestones in the effort to establish the Mid-Maryland Community College Allied Healthcare
Education Center. An appropriate site in Mt. Airy was identified, and federal funding was
awarded to help launch the center. The center will train up to 500 students per year for in-
demand jobs, helping to alleviate the regional shortage of health care workers. The center will
also partner with Carroll Hospital Center, Frederick Memorial Hospital, Howard County General
Hospital, and the town of Mt. Airy. The residents of the three counties can attend training
courses at the center paying the in-county tuition rate.

Partnerships with Public Schools

The college’s admissions staff and education faculty worked with Carroll County Public Schools
(CCPS) faculty to update the Early Childhood Education and Teacher Academy of Maryland
articulations to insure that qualifying high school graduates had the opportunity to articulate into
college-level introductory education courses and early childhood education courses. For students
in these programs and other programs that lead to articulated credit at Carroll, on-site placement
testing and advising was arranged at the respective high schools during the fall and spring
semesters, allowing students to prepare early for college-level work.

The college is an active partner with CCPS in providing professional development opportunities
for faculty and employees. Throughout the year, the college’s education department offered
Maryland State Department of Education courses to CCPS and surrounding school system
teachers who desired to establish or renew certification. Through a partnership with the college,
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CCPS instructional assistants had the opportunity to pursue an AAT in Elementary or Special
Education and are now proceeding through the program as a cohort. The college has forged a
partnership with the College of Notre Dame to allow the instructional assistants to pursue a
bachelor’s degree with scheduling flexibility, and field placements and student teaching in their
home schools.

Many Carroll Community College students are the beneficiary of the strong working partnership
between the college and CCPS. During the past academic year, 75 education majors were placed
in CCPS elementary, middle and high school classrooms with cooperating teachers. These early
professional development opportunities allowed students to explore the teaching profession and

develop professionalism under the guidance of experienced teachers. CCPS professionals visited
our campus to provide professional development seminars to field placement students.

Community Outreach

Carroll Community College has served a cross-section of the community through a variety of
activities, especially through service learning. The college has fifty community partners;
students, faculty, and staff together performed over 3,000 hours of service during the 2009-2010
academic year with organizations such as the Boys and Girls Club, Cold Weather Shelter,
Catholic Charities Head Start, Meals on Wheels, and the Arc of Carroll County. In addition to
service to the local community, students participated in alternative spring breaks to West
Virginia to rehabilitate homes; Patillas, Puerto Rico, to work in the rainforest to study sustainable
agriculture; and Costa Rica to work with a local school and the Arenal National Park.

Each year, the college prepares income tax returns for members of the community through its
Volunteer Income Tax Assistance program. Through this program, the college provides income
tax preparation services for students, college staff, and low-income members of the community.
Coordinated by the business department chair, this program provided valuable experience to
students that will increase their future employability. In 2009, over 100 taxpayers were served by
this program.

Students enrolled in Principles of Marketing received valuable hands-on, real-life experience
through a service learning project at Carroll Lutheran Village, a continuing care retirement
community. In coordination with the college’s Miller Entrepreneurial Institute, the students
developed recommendations for marketing, promoting, and merchandising the Village’s on-site
boutique. Students made site visits, interviewed administrators and residents, held focus groups,
developed and administered a questionnaire, and conducted interviews with over 70 residents.
The students compiled results and provided recommendations. This intergenerational project
proved to be a positive experience for all involved and the partnership will continue into the next
academic year.

Cultural and Performing Arts
The college’s amphitheater came alive with well-attended outdoor community performances of

Shakespeare’s A Midsummer Night’s Dream. Free matinee performances of this play attracted
over 400 middle school and high school students to the college’s theater. Performances of

63



Animal Farm brought over 150 students to campus for performances specifically for school
groups. Over 3,500 elementary-aged children experienced live theater when our theater students
and faculty embarked on a children’s theater tour throughout the county, providing lively
performances at ten elementary schools and two public libraries.

This past academic year, Carroll hosted 11 art exhibits, including an exhibit of artwork by
students in Carroll County Public Schools celebrating Youth Art Month. The numerous public
film showings included documentaries sponsored by one of the Academic Communities and
films for fun and entertainment sponsored by the Student Government Organization.

Twenty-two musical recitals featured student, faculty, and community musicians. Carroll

Community College is the home venue of the Westminster Symphony Orchestra, a collaborative
effort with McDaniel College that includes student musicians and community members.
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COST CONTAINMENT

Cost Savings

Reduced faculty summer pay rates $ 94,000
Closed off-site location determined not to be cost efficient $ 42,000
Reduced travel, realized 14 percent reduction $ 24,000
Held vacant positions open $250,000
Modified benefits provided to future retirees reducing post-retirement

benefit healthcare costs No immediate savings
Use of Maryland Digital Library consortium for licensing library

databases $ 3,400
Negotiated discount on BlackBoard ASP additional storage $ 5,000
Negotiated discount with Dell above the higher education rates for

SAN storage $ 13,100
Negotiated discount for Apple iMacs for Classroom Bldg. K $ 4,746
Negotiated discount for PCs and printers purchased from Dell for

Classroom Bldg. K $ 10,400
Cost savings as a result of IT staff running network cables (C071,

surveillance cameras, additional cables in Bldg K - total of 70 cables) $ 10,500
Cost savings by using CCPN partner data center for DR/BCP site -

Based on 1/4 rack (10U) for one year $ 5,280
Negotiated discount for Datatel consulting services for Financial Aid,

Records and Registration and Admissions $ 6,500
Negotiated four hours free consulting with Datatel for Continuing

Education and Training $ 1,000
Receiving IT Security Audit services as part of CCPN membership $ 10,000

Cost Avoidance

Cost deferral by the use of adjunct faculty to meet enrollment growth in

place of hiring additional full-time faculty $933,000
Participation in Carroll Library Partnership — annual savings $ 8,000
Revenue

Use of Maryland State Collection Agency to collect receivable deemed

uncollectible by college $ 11,000
Negotiated with bank for annual rebate on college’s debit card usage

from $ 17,200
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Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount enrollment in ESOL courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

White

Foreign

Other

@~ oooop

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
55.2% 52.9% 52.9% 55.8%
83.3% 84.7% 85.4% 82.9%
FY 2006 FY 2007 FY 2008 FY 2009
270 192 218 222
7.8% 7.7% 7.9% 10.70%
15.0% 15.0% 15.5% 21.20%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
65.3% 67.3% 54.7% 52.9%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
3.1% 2.6% 2.7% 3.1%
1.3% 1.4% 1.2% 1.4%
1.6% 1.8% 1.6% 1.7%
0.5% 0.4% 0.3% 0.4%
92.2% 92.8% 93.3% 92.4%
0.3% 0.1% 0.2% 0.1%
1.0% 0.9% 0.8% 0.9%
FY 2006 FY 2007 FY 2008 FY 2009
$30,342 $17,004 $18,198 $20,025
$42,345 $44,312 $45,699 $41,687
39.6% 160.6% 151.1% 108.2%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
13,425 12,606 13,658 13,533 13,600
4,478 4,662 4,825 4,908 4,600
9,271 8,273 9,221 9,266 9,000
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
47.4% 50.0% 50.8% 54.6% 50.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
67.1% 69.5% 69.0% 71.6% 70.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
49.9% 56.4% 54.7% 54.8% 55.5%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
1,408 1,598 2,050 2,328 1,400
309 315 325 293 200
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
47.0% 48.6% 47.8% 49.0% 50.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 99% 99% 93% 99% 95%

Spring 2005 Spring 2006 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort 2009 Cohort
8 Non-returning student satisfaction with educational goal
achievement 71% 79% 67% 65% 75%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
9 Developmental completers after four years 56.6% 55.6% 56.3% 51.3% 60.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persistor rate after four years
a. College-ready students 85.3% 85.4% 84.1% 93.6% 85.0%
b. Developmental completers 89.5% 89.9% 87.7% 86.4% 85.0%
c. Developmental non-completers 28.6% 46.3% 35.9% 37.5% 30.0%
d. All students in cohort 74.8% 80.0% 74.5% 75.3% 75.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 69.1% 67.7% 81.7% 82.1% 70.0%
b. Developmental completers 69.2% 68.1% 64.3% 66.4% 70.0%
c. Developmental non-completers 21.4% 28.7% 18.8% 25.0% 20.0%
d. All students in cohort 58.1% 59.9% 55.9% 58.6% 60.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 82.5% 79.0% 84.4% 87.7% 85.0%
b. Mean GPA after first year 2.7 2.7 2.8 2.9 2.8
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 70% 79% 79% 73% 85%
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment 6.7% 6.3% 5.9% 6.6% 10%
b. Percent non-white service area population, 18 or older (not
benchmarked) 7.3% 7.6% 7.9% 7.9% N/A
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 3% 3% 3% 6% 4%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 6% 8% 7% 8% 10%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American N<50 N<50 N<50 N<50 75.0%
b. Asian, Pacific Islander N<50 N<50 N<50 N<50 75.0%
c. Hispanic N<50 N<50 N<50 N<50 75.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American N<50 N<50 N<50 N<50 60.0%
b. Asian, Pacific Islander N<50 N<50 N<50 N<50 60.0%
c. Hispanic N<50 N<50 N<50 N<50 60.0%
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Occupational program Associate degrees and credit certificates

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation.

Employer satisfaction with career program graduates

Licensure/certification exam pass rates
a. Physical Therapist Assistant
Number of Candidates
b. LPN
Number of Candidates
c.RN
Number of Candidates

Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enroliments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
142 122 128 142 155
18 15 16 27 28
8 6 5 12 12
4 3 1 1 0
65 94 102 95 70
0 0 0 0 0
47 4 4 7 45
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
78% 83% 87% 90% 85%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
100% 80% 89% 93% 90%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
100% 100% 100% N/A 100%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
90% 75% 92% 91% 90%
16 25 22
100% 100% 100% 100% 90%
26 24 14
100% 97% 92% 91% 90%
34 52 57
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
6,175 4,965 5,427 5,756 5,600
9,410 7,464 8,606 8,908 8,800
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
4,293 3,523 4,036 3,786 4,500
5,814 4,947 5,326 5,797 5,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
76 79 89 80 80
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
3,957 2,739 3,003 3,397 3,800
6,326 4,333 5,085 5,227 6,400
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
99% 95% 100% 100% 95%
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Community Outreach and Impact

29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount
b. Annual course enrollments

30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount
b. Annual course enroliments

Effective Use of Public Funding

31 Percentage of expenditures on instruction

32 Percentage of expenditures on instruction and selected academic
support

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
2,905 3,258 3,379 3,063 3,200
4,752 5,359 5,728 5,424 5,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
324 231 587 594 400
457 336 905 1,012 600
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
41.7% 43.1% 43.9% 43.8% 42.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
51.4% 52.2% 53.9% 54.4% 52.0%
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CECIL COLLEGE

Mission

Cecil College is an open-admission, learner-centered institution, which provides career, transfer,
and continuing education coursework and programs that anticipate and meet the dynamic
intellectual, cultural, and economic development challenges of Cecil County and the surrounding
region. Through support services and a technologically enriched learning environment, the
College strives to empower each learner with skills, knowledge, and values needed for college
preparation, transfer to four-year institutions, workforce entry or advancement, and personal
enrichment. Further, Cecil College promotes an appreciation of cultural diversity, social
responsibility, and academic excellence.

Institutional Assessment

Cecil College’s Strategic Plan provides the foundation of the College’s planning activities and
serves as the primary guide for the development of funding priorities. The 2005-2010 Strategic
Plan is bold, focused and measurable. It includes external data and input from all constituencies
to set the College on a path for continuing success.

Various subsidiary plans support the implementation of the Strategic Plan: Academic Programs,
Institutional Assessment, Campus Safety and Security, Cultural Diversity, Enrollment
Management, Human Resources, Information Technology and Marketing. Each of these
subsidiary plans identifies operational objectives to achieve the Strategic Plan initiatives and
promotes the efficient use of College resources. Specific objectives include streamlined
processes and procedures, improved internal collaboration and a technology-enhanced learning
environment. College units review and update plans annually to insure that these planning
documents are coordinated with the Strategic Plan initiatives to further institutional
effectiveness.

The College’s Strategic Plan focuses on student completion, offering advanced degrees in Cecil
County, meeting workforce demand related to Federal Government expansion especially
regarding Base Realignment and Closure (BRAC), and becoming a regional leader in
incorporating innovative technology for learning.

Closely tied to workforce needs are new programs and courses. During Academic Year
2009/2010, the College developed the following new programs:

Certificate Biotechnology

Associate of Science in Engineering — Computer Engineering
Associate of Science in Engineering — Electrical Engineering
Certificate Engineering Technology Software

New Courses developed in 2009/2010 include:
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PHE 185 DC, AC Circuits and Devices
EQS 137 (ACT) Horseback Riding

PSC 135 Introduction to Climate Science w/Lab

HCS 155 Woody Plants Identification |
HCS 160 Woody Plants Identification 11
HCS 156 Herbaceous Plants |
HCS 161 Herbaceous Plants Il

PHE 120 AutoCAD Fundamentals for Engineers

PHE 130 Solidworks Fundamentals

PHE 140 Pro/ENGINEER Fundamentals
PHE 150 Excel for Engineers & Scientists
PHE 160 Introductory Multisim

PHE 170 LabVIEW Fundamentals

PHE 180 MATLAB Fundamentals for Engineers

To support the development of new courses and programs, the