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ALLEGANY COLLEGE OF MARYLAND

MISSION

Summary of Institutional Mission Statement

Allegany College of Maryland is an institution dedicated to lifelong learning and excellence
in education while remaining responsive to the changing needs of the communities we serve.
The College places an emphasis on being a learner-centered college and addressing the entire
student.

INSTITUTIONAL ASSESSMENT

Enroliment at Allegany College of Maryland remained approximately even from fall 2013 to
fall 2014 with 3,250 students. In the long term picture, this is approximately a decrease of
20% over the last four years. Non-credit FTEs decreased for the year to 527.36 which is a
decrease of 11.6%. Preliminary numbers for fall 2015 indicate credit headcount will be
decreasing substantially.

Early college enrollments returned to 2012 numbers, reaching almost 600 enrollments, up
from 464 in fall of 2013. This was a significant factor in maintaining enrollment overall from
2012 since non-early college enrollments decreased substantially during the last year. The
College continues to see decreases in non-traditional demographics as the general economic
health of the region improves. Additionally, the College has now completed its second fall
term of deregistering students from classes prior to the start of term for non-payment.
Although this affected fewer students in fall 2014, it is still a notable effect on the overall
registrations the College achieves.

With the completion of the Middle States self-study process in April 2015, the focus of the
College has shifted to primarily align with the expectations resulting from the Commission
action addressing concerns related to Standards 2, 7, and 14. The indicators outlined in the
Performance Accountability Report continue to be extremely important to the day to day
operations of the institution, but they are now undertaken with a greater clarity related to
assessment and sustainability of processes.

Commendations by MHEC Review of the College’s 2014 Report

Increasing focus on completion at the national, state, and local levels has manifested at
Allegany College of Maryland in a number of mechanisms geared towards ensuring the
greatest possibility of graduation, transfer, success, and persistence of its students. Shortly
after her arrival in 2011, President Cynthia Bambara established a Completion Agenda
Committee designed to seek out best practices, inefficiencies, and impediments to the ability
of students to successfully complete their education at the College. There have been a
number of initiatives stemming from the work of this group including changes to registration
periods, an ongoing review of orientation processes, developmental testing levels, and
availability of student support services.

Additionally, the College began implementation of a Title I11 grant developing a new
Advising Center dedicated to improving the advising process for new and continuing
students to ensure that they receive the best and most accurate information on a consistent
basis across the College.



Data Note

Continuing education numbers in previous years were a year off (FY2013 was really
FY2012, FY2012 was really FY2011, etc.). These have all been adjusted to the appropriate
numbers in this year’s report. Additionally, the mechanism for collecting indicator 34
(Employer satisfaction with contract training) has been revised to improve data accuracy and
utility moving forward.

Goal 1: Quality and Effectiveness

Allegany College of Maryland continually considers its position as a steward of public
resources towards delivery of meaningful and competitive education provided to its students
and by extension to the region it serves. Regardless of enroliment trends, the institution
emphasizes the importance of success for its students and recognizes that success may vary
from one student to the next. Through the measures of Goal 1, the institution is able to gain
some level of insight into its ability to drive student success.

The first indicator come from the Graduate Follow-up Survey conducted in 2012. As these
data have not changed, the College continues to meet the benchmark on this indicator. A
newer iteration of the Graduate Follow-up Survey was completed over the summer of 2015
and will be available for the 2016 Performance Accountability Report. With the shift towards
digital distribution of the survey, the College’s response rate has improved.

The College administered its most recent Non-Returning Student Satisfaction Survey last
year and is scheduled to conduct a new one during the current academic year. These data
have not changed; the College received a 77% satisfaction rating from its non-returners
towards the achievement of their educational goals.

The fall-to-fall retention rate of developmental students at Allegany College of Maryland
rose to 50.3% for the fall 2013 cohort. Two important factors contribute to this substantial
increase from 42.7% in the fall 2012 cohort. First, the college was the recipient of a Title 111
grant which focused on the development of a comprehensive Advising Center that went into
effect in Fall 2013. This administrative unit serves the student body by making them better
informed of institutional policies which might otherwise hinder their academic progression as
well as following up with students who may need additional assistance as determined by
interactions and more recently through academic alerts. Second, the college implemented a
deregistration for non-payment policy in 2013, making the fall 2013 freshman cohort the first
to be affected by this. As this was effective at removing students who never had any intention
of paying, it was naturally expected that it would shift the baseline retention for the
institution upwards. This level of retention shift is not expected to continue, but the baseline
IS anticipated to have permanently shifted upwards.

The College has seen the ratio of students successfully completing their developmental
coursework increase for the third year in a row. This is critical in enabling students to
progress into credit-bearing courses and begin accumulating credits towards an award. As the
number of students requiring developmental coursework increased, the College placed
greater emphasis on meeting the needs of those students, which allows them a greater
probability of successfully complete a degree or otherwise be successful in higher education.



The Fall 2010 cohort of incoming freshmen graduated and/or transferred at a rate of 57.2%,
several points up from the previous year at 51.7%. This was primarily driven by increases in
performance by students who originally tested into developmental courses, whether they
completed their developmental requirements or not. As this cohort is substantially larger than
those testing in college ready, the numbers for these sub-cohorts are generally more
indicative of real changes from year to year. Similarly, the Success-Persistence rate for the
entire cohort went from 66.1% to 72.9%. In general, the graduation and transfer rates of the
cohorts improved with minimal changes to the measures showing if students successfully
completed 30 credits with a GPA of 2.00 or better and the still enrolled component.

In FY2014, licensure and certification examination pass rates increased or remained the same
for Dental Hygiene (96.6%), MLT (100%), Occupational Therapy Assistant (87.5%), and
Physical Therapist Assistant (93.3%). Pass rates declined for Respiratory Therapy (90.5%),
Radiologic Technology (61.5%), Registered Nursing (83.3%), and Practical Nursing
(93.3%).

Goal 1 concludes with a discussion of the financial distribution at Allegany College of
Maryland for FY 2014. Expenditures towards instruction decreased as the College shifted
budgetary resources towards Academic Support and Other expenditures.

Goal 2: Access and Affordability

The first institutional priority of the College’s 2015-2020 Strategic Plan is Student Success &
Access. The institution places a great deal of importance on the ability of students to advance
their career and personal growth through ease of access to higher education. Ensuring that all
students interested in pursuing higher education are able to do so is a cornerstone of the day
to day operations of many offices on campus.

Overall enrollment at the College continued its trend of decreasing through FY2014, but at
least for credit students, the severity has diminished. Continuing education has engaged with
additional workforce agencies and will be pursuing the opportunity to offer adult basic
education in the near future as mechanisms to ensure as many persons in the community are
being served as are in need of the services provided by the College. Preliminary numbers for
fall 2015 indicate that credit enrollments will again be decreasing.

The market share indicators 10, 11, and 12 show the maintenance or increase of market share
values for Allegany College of Maryland. This is in line with expectations as the college was
able to maintain enrollments at approximately even levels with the previous year. In the face
of shifting enrollments and regional demographics, maintaining market share is of great
importance to a rural community college, as it fits a better definition of the college’s ability
to meet the needs of its service area.

FY 2014 shows in indicator 13 a return to strong online enrollments for credit students as
more students are again choosing web-based delivery of courses. Through the increases and
decreases over the years, the College has not emphasized online delivery, indicating that the
shifts in enrollment patterns are at the discretion and selection of the student body. Non-
credit online enrollment remained approximately even.



After the substantial decrease from fall 2012 to fall 2013, early college enrollments
rebounded substantially from fall 2013 to fall 2014. The College was able to benefit from
enhanced partnerships with area school districts, both within Allegany County and from
neighboring counties in Pennsylvania. SB 740 has been of some benefit to creating greater
cooperation with Allegany County Public Schools, although the College had a good working
relationship with the high schools previously.

Regardless of the enrollment scenarios faced by the institution over the last few years, tuition
and fees as demonstrated by indicator 15 have been kept well below those of Maryland
public four-years, even decreasing as a percentage each year to maintain the position well
below the benchmark. Given the socio-economic status of Allegany County, this is incredibly
important to maintaining the expectations of Access & Affordability to area residents.
Non-credit enrollments in community service and lifelong learning courses continued
decreasing for the second consecutive year at almost a 9% decrease. Over the previous years,
the decrease in credit enroliment was frequently offset by stable or increasing non-credit
enrollments. Decreases in non-credit enrollment are potential enrollment concerns if they
should be sustained over the long term. All areas of continuing education have plans in place
for pursuing increasing enrollments over the coming year.

The College is investigating offering adult basic education in the near future. It was
previously offered by Allegany County Public Schools, which is why the College has never
had figures to report on indicator 17.

Goal 3: Diversity

Over the last decade, Allegany College of Maryland has experienced substantial increases to
the diversity of its student body in every definition of the word. In an ongoing expansion of
globalization and preparation for work beyond the boundaries of Allegany County, the
College is dedicated to preparing its students for success regardless of who they are, where
they come from, or where they will be after graduation.

Enroliment at the College by non-white students continued its steady increase as a share of
the student body to 14.4% in fall 2014. As other demographics have stayed even or
decreased, minority enrollments have stayed the same or increased over the same period of
time. The College has made as a goal in its 2015-2020 Strategic Plan to increase the cultural
competency of its faculty, staff, and students to ensure that the changes to the student body
demographics are understood as well as possible not only among the students, but the
communities the college serves at large. While the student body has substantially more non-
white enrollment than the service area, this continues to be more a product of having out-of-
county enrollments than of adequately capturing minority populations of Allegany County.
Indicators 19 & 20 have remained low. The College’s Diversity Committee in conjunction
with Human Resources has been in discussions about the implications of these measures and
how policies and procedures related to hiring and retention of faculty and staff may be
utilized to develop the workforce into one that is more reflective of the student body and
regional service area.



The degree progress rates of African American students at Allegany College of Maryland
rebounded for the Fall 2010 cohort to be closer to the numbers seen in the Fall 2007 and Fall
2008 cohorts with 75% success-persistence and 64.5% graduation-transfer. As in previous
years, the primary mechanism for success in this cohort is external transfer prior to
graduation.

Goal 4: Student-Centered Learning

Success for a community college student takes many forms and the College is dedicated to
every modality it appears in. Students remain the heart of operations for the institution
because they are expected to be the focus of all operations across campus. Whether dealing
with financial aid or sitting in a classroom, the needs of students must necessarily be
emphasized above all to ensure the greatest chances for successful learning and continued
transition through higher education.

Data for indicator 23 on the success of Allegany College of Maryland students post-
graduation at transfer institutions were unavailable this year per MHEC.

Indicator 24 continues to reference the Graduate Follow-up Survey which was administered
two years ago and simultaneously continues to suffer from an extremely low response rate
that contributes to a statistically insignificant number. A new survey was administered over
the summer of 2015 and will be incorporated into the PAR for 2016.

Total awards conferred to students in FY2014 remained identical with 782 awards going to
students. Transfer degrees remained the same while career associate degrees increased and
certificates decreased by a complimentary amount.

For reasons discussed under indicator #3 in Goal 1, the retention rate of students from the fall
2013 cohort increased substantially over the prior year. The nature of the deregistration
process and its effects on first time students shifts the demographics of what type of student
composes the non-Pell receiving group to one that is more likely to attend classes and return
for classes in future semesters.

Education major enrollments and awards remained approximately similar to the previous
year from 109 enrollments in Fall 2013 to 124 in Fall 2014 and 23 awards in FY2013 to 21 in
FY2014.

Goal 5: Economic Growth and Vitality

This last section of indicators contains metrics designed to measure the impact of the
institution on workforce and career development. Colleges and universities play a critical
role in keeping the regional workforce competitive, and ACM remains committed to assisting
businesses and industries within the service area to be as effective as possible through the
provision of professional development and skill training for employees.

Indicators 28 and 29 relate to the levels of employment and job preparation satisfaction as
self-reported by alumni a year and a half or more after graduation. The survey to generate
these data is administered every three years, with the next one being in 2015.



Indicators 30-33 show a combined decrease in all areas of continuing education over the last
two years. Some of this is because of unexpectedly high numbers in FY2012 stemming from
trainings done by the then-new casino. There are also expected fluctuations in employer
participation in continuing education opportunities based on financial status. All areas of
continuing education have outlined plans for improving and increasing enrollments for their
areas in the coming year.

The last indicator of the Performance Accountability Report demonstrates a 4% decrease to
STEM enrollments from fall 2013 to fall 2014. At the same time, the number of awards
completed in STEM fields increased by about 5%, indicating a greater propensity of students
to successfully accomplish their goal of degree completion. The expectations for these
numbers remain in flux in line with enrollment patterns of the College.

COMMUNITY OUTREACH AND IMPACT

Electronic Health Records Training (eClinical Works) provides software solutions to support
electronic health records training. Software, maintenance, support, and other resources are
provided to improve healthcare by providing technology and services to reduce costs, reduce
errors, and improve quality of care.

Computer Science and Technology Enhancement (Oracle Corporation) provides Oracle software,
curriculum, training, and certification resources.

Pathways for Success (United States Department of Education) is a TRIO Student Support
Services project to increase retention, graduation, and transfer rates of eligible students, as well
as improve student grade point averages. The program provides a supportive environment on
campus for students with low-income or first-generation status and students with disabilities. The
program offers tutoring in math, science, and writing/English, one-on-one academic advising,
career advising, transfer advising, financial aid advising, peer mentoring, support groups, and
workshops on topics such as financial literacy.

Information Technology Center for Excellence (Maryland Department of Labor, Licensing, and
Regulation) is an industry-led Strategic Industry Partnership project that will provide the
framework to grow the State’s economy and increase sustainable employment for Maryland
families. This project includes the key community stakeholders who are committed to meeting
the needs of the Information Technology industry and making Allegany County a “technology
ready” region.

Centralized Academic Advising in Rural Appalachia: Ensuring Student Success and Completion
(United States Department of Education) enables the College to improve academic advising
services to students to boost their chances for success and will consolidate academic advising
services in one location for greater access and more consistent delivery. This one-stop advising
services center, located in the College Center, includes a wide range of academic advising, career
planning, supportive counseling, educational coaching and mentoring services.



Creating an Online LPN to RN Program (Maryland Health Services Cost Review Commission)
will provide a quality online program for Licensed Practical Nurses that will meet the needs of
those who wish to further their education, despite work schedules, family responsibilities, and
rural and/or urban localities. It will also increase the number of Registered Nurses, who can
enter the online program as a Licensed Practical Nurse and graduate in two or three semesters as
a Registered Nurse, to ensure that more qualified nurses are prepared to enter the workforce.

Automotive Technology Workforce Development Training Project (Appalachian Regional
Commission) fits directly with ARC’s mission of partnering with the people of Appalachia to
create opportunities for economic development and an improved quality of life. The workforce
development training will use state-of-the-art technological and training tools and will also assist
with recruiting, training, retaining, and developing more skilled employees, while also
addressing certification requirements of employees. The primary rationale is to bolster the
economic outlook of the area by providing training to workers to meet the existing workforce
needs, provide training to workers to retain employment and increase job retention, and
coordinate with the economic development initiatives already in progress.

Project Jump Start — Success in Rural Maryland (Maryland Higher Education Commission) will
assist in preparing students for college by enrolling them in dual-enrollment courses so they can
earn college credits before graduating from high school and by providing counseling, coaching,
and mentoring that will help students understand the importance of college attendance and how
to apply to, and enroll in, college and finance a college education. This project is designed to
provide high school graduates with the skills and support mechanisms to prepare them for
college-level coursework during their first semester.

Cyber Technology Pathways Across Maryland (United States Department of Labor) is a skills-
training and economic-development initiative of the State’s Department of Labor and will
prepare workers for a growing number of area jobs foreseen in IT. Among the population to
benefit from the job training offered through CPAM are military veterans and workers made
jobless by unfair foreign trade practices. Low-skilled adults, women and other populations
underrepresented in cybersecurity and other IT fields are also in the target audience.

Health Personnel Shortage Incentive Grant (Maryland Higher Education Commission) provides
funding to the Medical Laboratory Technology Program and the Nursing Program to expand
and/or enhance student training.

Allegany County Opportunity Scholarship.

Scholarship Program Overview: The Allegany County Commissioners understand the impact of
Allegany College of Maryland and the education and job training provided to the

community. Funds will be provided to eligible community residents to receive education and job
training, bettering themselves and the community.

FY 2015 Fast Facts

e Recipients of this investment represent every community in our County.



All public and private schools in Allegany County, as well as homeschooled and
GED students, have been awarded funding through this program.

Recipients have included students from nearly every major/curriculum.

The age range of recipients is from 17-54, with an average age of 24.

The Allegany County Opportunity Jump Start Early College Scholarship is
providing assistance to students from the Allegany County Public Schools who
receive free and reduced-cost school meals. This $100-per-course award covers
the full family cost for taking a three-credit course.

The Allegany County Opportunity Merit Scholarship encourages academic
excellence. Over 270 awards have been made.

The Allegany County Opportunity Tuition Subsidy for Credit Students is intended
to offset tuition costs not covered by federal or state aid or by other support. Over
170 awards have been made.

ACCOUNTABILITY INDICATORS

Please see attached tables for measure analysis.

COST CONTAINMENT

Allegany College of Maryland implemented the following cost containment items in FY15:

The College contracted with Lumos to increase internet speed and reduce cost. Monthly costs
went from $3,200 to $2,100 for a yearly savings of $13,200.

The College changed waste disposal vendors for a savings of $12,972 per year.

The College renegotiated the food service contract with Eurest to eliminate the annual $25,000
management fee.

The Instructional area pursued the following cost containment measures:

The Reading/Developmental Ed departments did not fill an open position for an
estimated savings of $53,138.

The Business department had a retirement and eliminated a full-time faculty position for
an estimated savings of $36,667.

The Auto Tech department had a retirement for an estimated savings of $34,945.

The VP of Instruction department had a retirement for an estimated savings of $25,569.
The Instructional Technology department did not fill an open position for an estimated
savings of $18,858.

The Publishing and Printer Services area pursued the following cost containment measures:

The College purchased specialized direct mail addressing software which saves postage
and improves mailing list accuracy. This acquisition has saved an estimated $4,155 in
postage.



e The Print Shop purchased a specialized laser printer to print mailing addresses directly
onto mail pieces. This saved an estimated $2,500 in label paper.

e Other budget items were reduced in the print shop amounting to $28,640 which included
printing banners in-house instead of outsourcing, monitoring variable print costs, cutting
down on choices of cover stock and purchasing cheaper copy paper.

The Athletics area pursued the following cost containment measures:
e Printing the yearbook in house instead of outsourcing.

The Continuing Education area pursued the following cost containment measures:

e The number of proofs and changes to the CE catalog were limited and the staff worked
with the newspaper to take advantage of advertising specials. This saved an estimated
$10,000.

e Part-time positions had hours reduced and a Part-Time Director position was eliminated
for an estimated savings of $44,673.

The Finance area pursued the following cost containment measures:
e Three part-time positions were eliminated for an estimated savings of $19,156.
e The Accounts Payable area had a retirement for a savings of $13,900.
e The Mailroom added a service offered by the USPS to create pre-paid shipping labels
which has allowed the college to recognize discounted rates on all packages. This
resulted in an estimated savings of $2,700.

The Information Technology area pursued the following cost containment measures:
e Two part-time positions were eliminated for an estimated savings of $12,873.
e The full-time Coordinator for Database/System Design was left open for the year for a
savings of $75,306.

The Security department pursued the following cost containment measures:
e Part-time hours were reduced due to Willowbrook Woods not being open in the summer
for an estimated savings of $2,952.
e The full-time Security Coordinator was reduced from a 12 month contract to a 10 month
contract for a savings of $3,4009.

The Admissions/Registration department pursued the following cost containment measure:
e A part-time position was eliminated for an estimated savings of $7,428.
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ALLEGANY COLLEGE OF MARYLAND
2015 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the

performance indicators below.

A. Percent of credit students enrolled part time
B. Students with developmental education needs

C. Percent of credit students who are first-generation college students

(neither parent attended college)

D. Annual unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

E. Financial aid recipients
a. Percent of credit students receiving Pell grants
b. Percent of credit students receiving loans, scholarships and/or
need-based financial aid

F. Credit students employed more than 20 hours per week

G. Student racial/ethnic distribution
a. Hispanic/Latino
b. Black/African American only
c. American Indian or Alaskan native only
d. Native Hawaiian or other Pacific Islander only
e. Asian only
f. White only
g. Multiple races
h. Foreign/Non-resident alien
i. Unknown/Unreported

H. Wage growth of occupational program graduates
a. Median income one year prior to graduation
b. Median income three years after graduation

Goal 1: Quality and Effectiveness

1 Graduate satisfaction with educational goal achievement

2 Non-returning student satisfaction with educational goal
achievement

3 Fall-to-fall retention
a. Developmental students
b. College-ready students

4  Developmental completers after four years

Fall 2011 Fall 2012 Fall 2013 Fall 2014
38.73% 46.49% 41.30% 46.10%
85.7% 89.3% 92.9% 83.8%

Spring 2008 Spring 2010 Spring 2012 Spring 2014
48.7% 48.0% 44.2% 42.8%
FY 2011 FY 2012 FY 2013 FY 2014
5 8 2 3

FY 2011 FY 2012 FY 2013 FY 2014
43.5% 44.7% 49.5% 46.2%
90.3% 91.6% 95.2% 89.3%

Spring 2008 Spring 2010 Spring 2012 Spring 2014
50.60% 34.8% 38.9% 34.3%

Fall 2011 Fall 2012 Fall 2013 Fall 2014
0.7% 0.2% 1.4% 1.5%
9.0% 10.4% 10.3% 10.6%
0.0% 0.2% 0.2% 0.1%
0.1% 0.1% 0.1% 0.1%
0.4% 0.4% 0.4% 0.3%
87.1% 84.3% 83.7% 83.0%
0.3% 1.0% 1.3% 1.5%
0.9% 1.0% 1.1% 1.3%
1.5% 1.2% 1.7% 1.8%

FY 2011 FY 2012 FY 2013 FY 2014

$8,110 $7,345 $7,979 $8,242
$25,819 $25,037 $24,041 $23,405

Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
95.0% 93.0% 97.0% 95.3% 95.0%
Benchmark
Spring 2007 Spring 2009 Spring 2011 Spring 2013 Spring 2015
Cohort Cohort Cohort Cohort Cohort
67.0% 54.0% 57.0% 77.0% 63.0%
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
50.3% 45.9% 42.7% 50.3% 41.0%
38.5% 49.6% 60.7% 55.6% 38.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
20.3% 30.9% 37.7% 38.5% 28.0%
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Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
5 Successful-persister rate after four years
a. College-ready students 84.1% 86.1% 91.3% 81.6% 75.0%
b. Developmental completers 82.5% 84.4% 83.1% 84.5% 70.0%
c. Developmental non-completers 65.8% 60.4% 43.4% 52.1% Not Applicable
d. All students in cohort 76.0% 74.5% 66.1% 72.9% 58.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
6 Graduation-transfer rate after four years
a. College-ready students 73.4% 78.0% 75.0% 68.4% 60.0%
b. Developmental completers 64.1% 62.0% 62.9% 66.0% 48.0%
c. Developmental non-completers 55.4% 48.6% 35.5% 39.7% Not Applicable
d. All students in cohort 64.3% 60.5% 51.7% 57.2% 42.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
7  Licensure/certification examination pass rates
a.Registered Nursing Licensure Exam 90.4% 94.5% 91.8% 83.3% 93
Number of Candidates 114 110 110 114
b.Practical Nursing Licensure Exam 100.0% 90.0% 100.0% 93.3% 95
Number of Candidates 9 10 6 15
c.Dental Hygiene National Board Exam 97.1% 94.1% 96.6% 96.6% 95
Number of Candidates 34 34 29 29
d.National MLT Registry 83.3% 100.0% 100.0% 100.0% 90
Number of Candidates 6 8 6 8
e.Radiologic Technology Cert. Exam 100.0% 92.3% 78.6% 61.5% 87
Number of Candidates 12 13 14 13
f.Respiratory Therapy Certification Exam 100.0% 90.9% 93.8% 90.5% 90
Number of Candidates 18 22 16 21
g.Occupational Therapy Assistant Cert. Exam 83.3% 90.2% 82.4% 87.5% 90
Number of Candidates 12 41 17 16
h.Physical Therapist Assistant Cert. Exam 80.0% 73.3% 62.5% 93.3% 87
Number of Candidates 15 15 16 15
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
8 Percent of expenditures
a. Instruction 39.9% 39.0% 39.8% 38.3% 42.5%
b. Academic Support 16.8% 16.7% 18.7% 19.4% 16.2%
c. Student Services 8.3% 8.0% 8.2% 8.0% 8.6%
d. Other 34.9% 36.4% 33.3% 34.3% 32.7%
Goal 2: Access and Affordability
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
9 Annual unduplicated headcount
a. Total 12,970 11,869 11,031 10,456 13,600
b. Credit students 4,782 4,485 3,935 3,910 4,850
c. Continuing education students 8,143 7,854 7,139 6,681 9,200
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
10 Market share of first-time, full-time freshmen 58.7% 53.6% 61.4% 61.4% 65.1%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
11 Market share of part-time undergraduates 75.7% 76.1% 73.3% 73.8% 76.5%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
12 Market share of recent, college-bound high school graduates 64.8% 67.8% 61.8% 68.9% 70.5%
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2015 ACCOUNTABILITY REPORT

Annual enroliment in online courses
a. Credit
b. Continuing Education

High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enroliments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enrollment
b. Percent nonwhite service area population, 20 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
1,733 1,728 1,660 1,812 2,000
73 a7 68 62 250
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
613 605 464 596 700
Benchmark
FY 2012 FY 2013 FY 2013 FY 2014 FY 2016
0,
43.7% 42.0% 41.7% 40.5% 45.1%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
1,576 1,611 1,469 1,200 1,490
2,980 2,911 2,613 2,387 2,600
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
0 0 0 0 0
0 0 0 0 0
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
10.7% 12.7% 13.6% 14.4% 10.0%
11.9% 12.0% 12.1% 12.4% Not Applicable
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
0.9% 0.9% 2.7% 2.8% 1.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
1.1% 1.1% 1.1% 1.6% 1.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
74.2% 76.7% 61.2% 75.0% 30.0%
<50 cohort <50 cohort <50 cohort <50 cohort NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
67.2% 72.5% 54.3% 64.5% 19.0%
<50 cohort <50 cohort <50 cohort <50 cohort NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
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Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
23 Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above 91.4% 81.4% 87.0% N/A 84.0%
b. Mean GPA after first year 2.97 2.85 3.06 2.93
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
24 Graduate satisfaction with preparation for transfer
Note: Response categories changed starting in 2008. 91.0% 90.0% 84.0% 40.0% 90
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
25 Associate degrees and credit certificates awarded
a. Career degrees 416 428 413 445 450
b. Transfer degrees 146 160 163 163 162
c. Certificates 231 261 206 174 220
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 51.2% 51.9% 48.4% 49.3% 52.5%
b. Non-recipients 48.4% 47.7% 39.6% 53.1% 49.5%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
27 Education transfer programs
a. Credit enroliment 160 135 109 124 128
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 25 27 23 21 22
Goal 5: Economic Growth and Vitality
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
28 Percent of full-time employed career program graduates working in 86.0%
a related field 87.0% 87.0% 78.0% 80.0% '
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
29 Graduate satisfaction with job preparation
Note: Response categories changed starting in 2008. 76.0% 82.0% 96.0% 90.0% 92.0%
Benchmark
FY 2011 FY 2012 FY 2013 Fy 2014 FY 2015
30 Enroliment in continuing education workforce development courses
a. Unduplicated annual headcount 7,341 6,885 6,643 5,857 7,341
b. Annual course enroliments 11,230 10,290 11,062 8,858 13,000
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
31 Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount 4,525 4,544 4,229 3,922 5,500
b. Annual course enroliments 5,973 6,176 5,640 5,106 7,100
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
32 Number of business organizations provided training and services 90
under contract 71 68 73 71
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
33 Enrollment in contract training courses
a. Unduplicated annual headcount 4,540 4,629 4,305 4,090 5,670
b. Annual course enroliments 6,892 7,759 6,383 5,910 8,600
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Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
34 Employer satisfaction with contract training 100.0% 100.0% 100.0% 98.0% 98.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
35 STEM programs
a. Credit enroliment 1,787 1,686 1,508 1,448 1,750
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 544 515 487 509 510
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ANNE ARUNDEL COMMUNITY COLLEGE
MISSION

With learning as its central mission, Anne Arundel Community College responds to the needs of
a diverse community by offering high quality, affordable, and accessible learning opportunities
and is accountable to its stakeholders.

INSTITUTIONAL ASSESSMENT
State Plan Goal 1. Quality and Effectiveness:

The FY 2015 Performance Accountability Report identifies two key areas that underscore the
positive impact of Student Success 2020, the college’s strategic Plan. First, approximately nine
out of every 10 students (87.2%) who completed their developmental requirement have
graduated, transferred, or are still enrolled in higher education four years after beginning their
college career. The graduation-transfer rates for college-ready students have risen steadily for
three straight years. By summer 2014, 71.5% of college-ready students from our fall 2010 cohort
had graduated and/or transferred. (Indicators 5b and 6a).

Second, the number of associate degrees and credit certificates awarded by the college continues
to increase. Career degrees awarded have increased by 18.7% since FY 2011. Transfer degrees
have increased by 20.1% in the same time period. Certificates increased by 61.4% in this four
year time period. These increases support the viability of the programs of study offered by the
college as well as our commitment to assuring student completions.

Anne Arundel Community College historically has had strong pass rates on licensure and
certification examinations targeted in the Performance Accountability Report. In FY 2014, six
programs reached 100% of graduates sitting for licensure examinations. (Indicators 7f, 7g, 7h,
7k, 71, 7m). The pass rates in 10 certificate programs met or exceeded the FY2015 Benchmarks
(Indicator 7a, 7¢,7d, 7e, 7f, 7g, 7h, 7k, 71, 7m).

Anne Arundel Community College is regionally accredited by the Middle States Commission on
Higher Education (MSCHE). Anne Arundel Community College’s accreditation was reaffirmed
in June 2014. Over this past year the college has been actively involved in assuring a
comprehensive and thoughtful review of each recommendation offered by the MSCHE team
responsible for the college visit. The team heading up this review has categorized each of the
MSCHE recommendations and assigned a key leader who will be responsible for selecting a
team, drafting an action plan and providing timely updates.

In support of the LOA Plan, in FY 2015 the college completed a systematic assessment of the
core competencies (information literacy). The findings will be released to the college community
in fall 2015 for further discussion. Scientific reasoning and self-management will be reassessed
in FY 2016.
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AACC strives for quality and effectiveness by participating in specialized program accreditation.
Examples of these programs include the. Additionally, most Health Sciences programs have
specific accreditation requirements and standards. In addition to AACC’s high standards for
quality, program accreditation serves as an additional mechanism for program improvement and
is often a requirement of certification boards. The 2014-15 academic year saw the Medical
Laboratory Technician program receive a seven year reaffirmation of accreditation from its
accrediting body in October. In addition, the Emergency Medical Technician program submitted
their self-study report to their accrediting body in November 2014 and is scheduled for their site
visit in November 2015. Three additional programs were re-accredited; Hotel, Culinary Arts and
Tourism Institute, architecture, and paralegal studies.

AACC continues to provide a continuum of degree programs at Arundel Mills through strategic
partnerships, program planning and articulation. Students may enroll in courses offered at
Arundel Mills as early as 16 years of age through a variety of college programs, including Jump
Start, Gifted and Talented, Dual Credit and Early Admission. During 2014-2015, there were 177
enrollments of Anne Arundel County Public School students at Arundel Mills. AACC course
selections at Arundel Mills include a number of general education courses as well as content-
specific coursework in business, criminal justice, homeland security management and computer
information computer technology.

Through over 90 articulated plans of study, course sequences are clearly delineated from Anne
Arundel County Public Schools (AACPS) into Anne Arundel Community College certificate and
associate degree programs. Students may begin selected degree programs in their freshman year
at AACC and continue attending courses at Arundel Mills through the baccalaureate degree level
and beyond. AACPS has integrated ‘schools of choice’ developing both Magnet and Signature
(theme-based) initiatives that include a 2+2+2 curricular alignment from high school into AACC
and on to a baccalaureate degree.

The Anne Arundel Community College Regional Higher Education Center at Arundel Mills is
home to the Anne Arundel Community College University Consortium.

Since 2010, Frostburg State University has partnered with AACC providing opportunities for
students to receive a Bachelor of Science degree in Engineering, Electrical Concentration. To
meet the needs of Associate of Arts in Teaching (AAT) graduates, Notre Dame of Maryland
University continues to offer courses culminating in a Bachelor of Arts in Elementary Education.

To meet the needs of adult learners, the University of Maryland University College (UMUC)
offers several bachelor’s degrees in business administration, public safety administration,
cybersecurity, information systems management and management studies through the AACC
Regional Higher Education Center at Arundel Mills.

More than half of the developmental math sections are offered in a redesigned format using
principles adapted from the National Center for Academic Transformation. Students spend half
their time working in a smaller classroom with an instructor and half their time in a larger lab
with access to their instructors and other tutors. Students certified as nearly complete can sign up
for a one-hour course allowing them to finish prior to the start of the next semester. Initial results
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show that students completing redesigned developmental math do significantly better in general
education math (e.g. College Algebra and Trigonometry) than students who take their
developmental math course in a lecture format. This format also allows for some students to
complete more than one course in a semester. The college has expanded the Technology
Learning Center (TLC) at Arundel Mills to accommodate students taking redesigned classes.

Accelerated Intermediate Algebra, supported by funds from an MHEC Redesign Grant, was
offered to students who qualified using a combination of placement scores and high school
grades. Geared towards students who do not need to review all of Intermediate Algebra, the
course, using flipped instruction, allows students to complete the prerequisite to College Algebra
(over five weeks) and College Algebra and Trigonometry (over ten weeks) in the same semester.
Another accelerated option allows students to complete the prerequisite to Elementary Statistics
and Elementary Statistics concurrently over the 15 week semester. Fall 2014 semester data
revealed that approximately 70% of students enrolled in Accelerated Intermediate Algebra and
Elementary Statistics successfully completed both courses and approximately 75% of students
enrolled in Accelerated Intermediate Algebra and College Algebra and Trigonometry passed
both courses. These results meet or surpass current success rates for these courses when taken
separately.

Students whose placement scores indicate that they are not yet ready to enroll in college-level
English classes have a number of acceleration options as well. The English Department offers
Basic English 1 (ENG 001) and Basic English 2 (ENG 002), a pair of developmental three
equivalent credit hour English courses, and students who place in ENG 001 who do not have a
RDG 026 developmental requirement have the option to take a five equivalent credit hour, one-
semester course, Accelerated Basic English (ENG 003). ENG 003 allows these students to
complete their ENG 001 and ENG 002 developmental requirements in a single semester.

Acceleration is now mandatory for award-seeking students who do not have a developmental
reading requirement and whose only developmental English requirement is ENG 002. These
students now take ENG 002 concurrently with the first credit English course, Composition and
Introduction to Literature 1 (ENG 111), in sections that are paired in an Accelerated Learning
Program (ALP) model. Students who are not award-seeking but who meet the same
qualifications may opt to take an accelerated ALP ENG 002/111 pairing.

Now in full operation, the Virtual Writing Center offers the same high quality tutoring
experience as the face-to-face Writing Center locations in a synchronous, voice-interactive
online environment. The Virtual Writing Center, which has been recognized in the past two years
with multiple state and national awards, is open to all enrolled AACC students and can be
accessed using the college’s Canvas learning management system.

The reading department curriculum comprises three courses, each three equivalent credit hours:
Reading Your World (RDG 026), Participatory College Reading (RDG 027), and The Critical
Reader (RDG 028). Consistent with the math and English departments, options have been
designed to allow students to accelerate progress to college-level coursework. Students who are
eligible for RDG 027 have the opportunity to enroll in a five equivalent credit-hour course,
Accelerated College Reading; successful completion of this course satisfies the requirements for
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both RDG 027 and RDG 028. Piloted in spring 2015, the department now offers a five equivalent
credit-hour course, Academic Literacies, which is open to all students with eligibility for any
combination of English and/or reading developmental requirements, excluding RDG 026.
Subsequent to successful completion of this course, students are eligible to register in the first
credit English course, Composition and Introduction to Literature 1 (ENG 111). The department
is currently developing an online reading and writing resource center which will be designed to
provide (a) multi-media resources to students, including videos of professors and staff offering
content guidance and student success tips, as well as (b) technology for online office hours and
tutoring support.

Students who test below developmental English and Reading (at or below 37 in Reading and 44
in English on the Accuplacer Test) are placed in an intensive Reading and Writing for Success
class to quickly build their reading and writing skills. Students attend class 12 hours per week for
15 weeks in an intensive format that has been shown to be effective in moving them quickly into
developmental courses.

In summer 2015, in collaboration with Learner Support Services, the reading department is
piloting boot camps using MyFoundationsLab/Accuplacer. The boot camps are designed to
provide students the opportunity to review and brush up on reading, grammar, and writing skills,
after which they will retake the Accuplacer reading comprehension and sentence skills placement
tests. The objective is to help students earn scores that best reflect their reading and English
skills in order to determine placement in developmental or college-level English that will be
optimal for their success at AACC.

AACC has continued as the leader of a 10-college consortium that received a $19.7 million grant
through the U.S. Department of Labor’s Trade Adjustment Assistance Community College and
Career Training initiative to provide training for high-demand jobs in science, technology,
engineering, and math (STEM) fields. This National STEM Consortium consists of 10
institutions in nine states that will work with industry partners to develop nationally portable
one-year certificate programs in the following five high-wage, high-skill STEM industries:
composite materials technology, cyber technology, electric vehicle technology, environmental
technology, and mechatronics, a multidisciplinary field of engineering. In addition to being the
consortium leader, AACC took the lead on developing the one-year certificates in cyber
technology and partnered with another college in the grant to create one-year certificates in
mechatronics. This grant is in its final year. An application to continue this grant has been
submitted.

The AACC STEM Center continues to work with UMBC (lead) and other community colleges
on the Bill & Melinda Gates Foundation STEM Transfer (t-STEM) Student Success Initiative
project. The main goal of the project is to build a national model for successful transfer in
STEM. The project aligns chemistry and mathematics curriculum and pedagogy, provides
STEM-focused career and academic advising, and provides transfer supports before, during and
after transfer. A significant part of the supports are delivered via a combination of virtual
systems to enhance the face2face interactions when they occur. At AACC, the project has
expanded to also include non-transfer students and STEM-related career exploration,
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recruitment, and retention. The grant has produced interactive websites that allow students to
interface with an advisor as well as to access information on job skills and opportunities in the
area. This grant is entering its last year of funding.

State Plan Goal 2. Access and Affordability:

Two of the three strategic issues in the Anne Arundel Community College Student Success 2020
Strategic Plan address increasing college access for all student populations and maximizing
internal and external resources. A key measure of access and affordability is the number of
students enrolled at the college. In FY 2014 unduplicated credit headcount was 23,309, a
decrease of 1,777 students over FY 2013 (Indicator #9b). Continuing education unduplicated
headcount for FY 2014 was 28,452 (Indicator #9c). This represents a continued decline in
unduplicated headcount enrollment in continuing education since FY 2012.

AACC is the college of choice for a high proportion of recent college-bound high school
graduates: 70.6% of Anne Arundel County recent high school graduates (i.e., students graduating
between July 2011 — June 2012) enrolled in Maryland institutions of higher education were
attending AACC (Indicator #12). Also, the college continued to attract 50.6% of all county
residents enrolled as first-time, full-time freshmen in any Maryland college or university
(Indicator #10). Finally, AACC’s market share of part-time students stood at 74.6% (Indicator
#11). The college’s rates for these three indicators have historically been considerably higher
than both its peer institutions and the community college system’s average.

Online learning and high school programs contribute greatly to the growth in accessibility
indicators. Through the Virtual Campus nine degree programs and 26 certificate programs can be
completed fully online. The college also offers a wide range of online continuing education
offerings.

AACC and Anne Arundel County Public Schools (AACPS) have partnered to create an early-
college bridge program to ensure a seamless transition from high school to college-level
mathematics. Building on the work initially started through the Significant Discussions League
for Innovation initiative, the project was implemented during AY2012-2013 in the Foundations
of College Algebra classes (FOCA) at two county high schools. By successfully completing the
AACC Math FIRS®T program as part of the high school FOCA course, these AACPS students
bypass all AACC developmental math classes, are not required to take the Accuplacer Math
Placement Test, and are eligible to begin their college career at AACC with a credit-bearing
mathematics course. Results show that of the 104 students who have participated in the program
and enrolled in credit math at AACC since program implementation, approximately 89%
successfully completed the credit course.

State Plan Goal 3. Diversity:
Anne Arundel Community College values diversity among its own students, faculty, and staff as
well as within our local, national, and global communities. We are committed to creating and

sustaining a college culture and climate that is welcoming, inclusive, respectful and free from
discrimination, intolerance and harassment. We prioritize recruiting, retaining, and supporting a
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diverse student population and a diverse workforce. We believe that the study of diversity is an
essential part of contemporary education, so our students study how ideas about diversity are
shaped by culture, affect the way people think and live, and depend on complex systems of
power and privilege.

Chief Diversity Officer

James A. Felton 111 was hired as AACC’s first Chief Diversity Officer in 2014. The Chief
Diversity Officer reports to the president and works collaboratively with the vice presidents and
the president’s leadership team to promote a culture of inclusive excellence. Specific duties
include: developing and implementing the college’s diversity plan; increasing the recruitment
and retention of underrepresented faculty, staff and students; reviewing and developing policies
that address issues of access, equity, and nondiscrimination; celebrating the diversity of the
campus and the local community; building strategic partnerships at the local, state and national
level; and providing trainings and workshops to increase cultural competency.

The college is formalizing the Office of Inclusion, Diversity, Equity, Access and Leadership
(IDEAL) to be headed by the Chief Diversity Officer. IDEAL will foster a community of
inclusive excellence, works to remove barriers for historically underrepresented groups, serves to
build and strengthen partnerships with diverse organizations and agencies in the community, and
promotes intercultural relations and cultural competency in order to sustain an inclusive learning
and working environment.

In collaboration with the Chief Diversity Officer, the Diversity Committee is responsible for
managing the College’s comprehensive diversity plan and provides student groups with
monetary incentives to support diversity events and activities. The Diversity Committee
membership represents multiple areas of the college including students, faculty and staff whose
specialties range from direct support to administrative responsibilities.

The college launched the Year of Social Justice, a year-long initiative developed by a group of
mostly faculty that sponsored curricular and co-curricular programs into their course, programs
and events including visiting speakers, artisans, public art projects, film screenings and a campus
book read on the “Immortal Life of Henrietta Lacks.” This initiative helped the campus
community move beyond “diversity fatigue” and promoted an unprecedented level of collegiality
and collaboration around issues of diversity and inclusion that will tremendously benefit the
campus and the community for many years to come. There are plans to repeat this initiative for
the 2015-2016 academic year.

AACC continues to serve as a leader in the areas of diversity, equity, and inclusion at the
regional and national level. President Lindsay is a member of the American Association of
Community College’s Commission on Diversity, Inclusion and Equity. Reynaldo A. Evangelista,
Associate Professor & Police Academy Coordinator for the Homeland Security and Criminal
Justice Institute, received the prestigious League for Innovation’s 2014 John and Suanne
Roueche Excellence Award for outstanding contributions to community college teaching. Our
Chief Diversity Officer currently serves as co-chair for the Maryland Diversity Community
College Roundtable and is a member of the National Advisory Council for the National
Conference on Race and Ethnicity in higher education (NCORE). Further, Dr. Alycia Marshall,
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Professor and Department Chair of Mathematics, was one of 100 recipients to receive the
INSIGHT Into Diversity’s annual Inspiring Women in STEM Award in recognition of women
who make a difference in STEM fields. Furthermore, Leon Thomas, Director of the Black Male
Initiative, was the sole recipient of Minority Access Inc.’s 2014 National Role Model of the Year
Award. Finally, the college received the 2015 National Equity and Diversity Award from the
Association of Community College Trustees for its exemplary efforts to increase diversity on
campus as well as the community.

State Plan Goal 4. A Student-Centered Learning System:

In 2003, AACC combined the Education Department, the Child Care Training Program and the
T3 contract training project (Teacher Technology Training) to create the Teacher Education and
Child Care (TEACH) Institute. In 2008, the TEACH Institute also incorporated AACC’s
Parenting Center, another important program impacting the lives of children. TEACH’s strong
alliances with schools and child care centers throughout the county have given the Parenting
Center greater reach into the community and enhanced opportunities to connect with parents.

As a member of the League for Innovation in the Community College Board of Directors, AACC
continues to take a leadership role in creating and implementing a number of programs and
initiatives that have been replicated on a national level. One example has been AACC’s
involvement in the League for Innovation project, Significant Discussions: Auditing Major
Projects to Aid Secondary and Postsecondary Curriculum Alignment in Math and Promote
Student Readiness, Retention, and Completion with the Anne Arundel County Public

Schools. AACC has partnered with Anne Arundel County Public Schools to create an early-
college bridge program to ensure a seamless transition from high school to college-level
mathematics.

AACC makes available a wide array of professional development opportunities to enhance and
expand the skills and knowledge of its workforce and to support student success and retention. In
addition to support for professional advancement through formal coursework and through
conference participation, the college hosts on-campus training workshops. The commitment to
professional development is evidenced as the college offered 670 workshops attended by 4,172
staff and faculty. In addition, the college hosts a yearlong Learning College program for new
full-time faculty.

State Plan Goal 5. Economic Growth and Vitality, Workforce Development:

AACC offers classes to county residents, businesses, and organizations at over 100 sites around
the county, 12 months a year, seven days a week, and through multiple delivery methods. This
includes 24-hour-a-day access to distance courses at the student’s convenience, traditional
classroom instruction, and customized contract training.

Despite the softening economy, the college had 16,153 individuals enrolled in workforce
development courses accounting for 32,334 enrollments in noncredit workforce development
courses in FY 2014 (Indicator #30). As of 5/27/15 more than 17,400 individuals enrolled in
workforce development courses accounted for more than 34,300 course enrollments in FY 2015.
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The average number of workforce development courses taken by individuals was 2.0. By
building strong partnerships with employers and customizing training to meet employer
demands, AACC has continued to meet employer satisfaction since FY 2007.

Anne Arundel Community College, along with nine other community colleges from around the
United States, is participating in the Accelerating Connections to Employment (ACE) grant. This
grant is a 52-month Workforce Innovation Fund (WIF) competitive grant awarded by the US
Department of Labor’s Employment and Training Administration (USDOL/ETA) to the
Baltimore County Department of Economic Development, Division of Workforce Development
(BCDED). The $11.8 million dollar ACE grant initiative is a four-state, nine Workforce
Investment Board (WIB) effort to expand and improve skill building opportunities and outcomes
for a priority population within the workforce system. The initiative targets low-skilled job
seekers, including individuals with limited English proficiency and individuals with low reading,
writing and math skills. The ACE grant is one of only four in the nation awarded at the highest
funding level. The goal is to enroll up to 1,600 students in targeted high demand occupations.
The community college role in this initiative is student and faculty recruitment, curriculum
development and instruction, and comprehensive student support services. To date, AACC in
partnership with the local WIB has completed eight ACE programs. At least three more ACE
programs will be offered in FY 2015 and FY 2016.

The Center for Workforce Solutions (CWS) is the college’s contract business arm, dedicated to
providing training and business solutions to incumbent workers in area businesses, organizations,
and agencies. CWS’s services and training are provided at a time and location that best suits an
employer’s needs, often at the place of business, and increasingly via distance delivery. CWS’s
consultative sales approach allows employers to discuss their issues and concerns with trained
organizational development (OD) experts who then design a customized solution to meet, and
frequently exceed, their expectations. In addition to customized training, CWS’s business
services include but are not limited to: needs assessments; survey design, deployment, and
analysis; employee coaching; performance improvement plans; facilitation; and strategic
planning. CWS promotes all of the college’s credit and noncredit programs to employers and
manages the contracts to ensure compliance and satisfaction.

The college works closely with all chambers of commerce in the county as well as the Anne
Arundel Workforce Development Corporation (AAWDC) and other organizations such as the
Chesapeake Regional Tech council and the Fort Meade Alliance. College staff members sit on
the board of directors of several of these organizations and regularly assist with projects and
events. AAWDC regularly places students in individual classes or contracts for exclusive cohort
training in both credit and noncredit programs.

In response to the college’s Student Success 2020 Strategic Plan, AACC led the state in offering
140 continuing education certificates as of 5/27/15 in FY 2015 compared to a total of 144 in
2014. In 2015 AACC awarded 1,469 certificates (as of 5/27/15) compared to 1,253 in 2014.
These certificates provide more in-depth and concentrated training in specific workforce skills
ranging from Administrative Medical Assisting to Welding for Work. Students must meet the
prerequisites, achieve all course-specific outcomes, and complete all course requirements in
order to earn a certificate.
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AACC provides workforce development through innovative and collaborative
programming and partnerships that meet the emerging needs of the local economy. As a
recipient of the Walmart Brighter Futures 2.0 Project grant, AACC provides contextualized
training programs for middle-skill, high demand jobs. This training serves low-skilled,
unemployed and underemployed students with accelerated adult basic skills training,
integrated with occupational training for entry-level employment in high demand, middle
income job areas. Comprehensive wrap-around student support services are key to assist
students to persist with their connection to employment.

Casino gaming is one of the fastest growing industries on the East Coast, with five casinos now
operating in Maryland and another scheduled to open in 2016. The state’s casinos continue to
actively recruit dealers to meet the demand. AACC’s Hotel, Culinary Arts and Tourism Institute
(HCAT) launched casino dealer training in June 2013 in new casino labs at the Arundel Mills
campus. Students can earn continuing education certificates in Blackjack, Craps, Roulette, Mini
Baccarat, Poker, Carnival Games, Pai Gow Poker, and Pai Gow Tiles. Working in partnership
with the local casinos, students have the opportunity to pursue long-term careers in the gaming
industry. To prepare Maryland’s workforce, AACC also provides training toward portable
industry certification, occupational licenses and postsecondary education certificates or degrees.
Convenient, accelerated career training that leads to middle-skill job opportunities is offered in
areas such as: construction trades, welding, child care, culinary and hospitality, computer and
technology and health related fields.

The Cyber and Technology Training group offers hundreds of open enrollment courses to meet
the diverse technology training needs of beginner users through advanced IT and Cyber
professionals. These courses are taught by instructors who engage students with hands-on
exercises that allow students to immediately apply the content learned in their everyday lives
and in the workplace. These noncredit courses are specially designed for busy individuals
including industry professionals who want to advance their careers by upgrading their skills and
specializations, those looking to start or change careers, and individuals who have personal
goals to learn a little more about technology. Courses vary in length based on the desired
outcomes and are scheduled at multiple locations during the day, evenings or weekends to meet
the needs of working adults.

Additionally, in fall 2014 the CyberCenter, in collaboration with the Cyber and Technology
Training Team, launched a new Cybersecurity Awareness training initiative to enhance the
security awareness of the non-technical workforce and the community at large. The training
addresses everything from how to secure passwords, to defending against social engineering, to
mobile device security and beyond. These modules are designed to help individuals build a
cybersecurity awareness baseline that is essential to becoming a good cyber-citizen. The
knowledge and skills learned through this training helps to mitigate the risk in both personal and
professional settings.
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Institutional Response
MHEC has indicated that AACC provide a response related to two indicators on the PAR report:
related to transfer, graduation, and persistence of our minority students (Indicators 21, 22).

As an Achieving the Dream College, AACC has committed to narrowing the achievement gap
between minority and majority students. To that end, a retention plan, which will be finalized in
August 2015, will include a systematic process to capture data on student performance and use
that same data to develop interventions to ensure that students of color persist, graduate, and
transfer (Indicators 21-22).

There are a number of initiatives focused on increasing student persistence and graduation-
transfer rates as well (Indicators 21-22). The Engineering Scholars Program (ESP) is a
scholarship program resulting from a 5-year, $598,000 grant provided by the National Science
Foundation. Since the start of the grant in 2011, the program has awarded full scholarships to 60
students demonstrating financial need who are majoring in engineering or engineering
technology at AACC. The overall goals of the program include increasing financial and student
support services for students in engineering programs, targeting underrepresented groups
(African Americans, Hispanic, Native American and women) in STEM fields, enhancing student
academic and support services at AACC, increasing the persistence rates of engineering/
engineering technology students at AACC, and increasing the employment and transfer rates of
engineering students at AACC. In addition to financial support, academic support services
include faculty/industry mentorship, targeting advising, professional talks, field trips,
conferences, spring/fall orientations and organized weekly group study. Since the fall of 2011,
ESP graduating and transferring students have been accepted to engineering programs at the
University of Maryland Clark School of Engineering, Virginia Tech, University of Maryland
Baltimore County, and the United States Naval Academy (Indicator 22).

In a commitment to increasing college and career readiness and achievement, Anne Arundel
Community College has begun to focus a significant portion of its dual enrollment initiatives at
North County High School in Anne Arundel County. In concert with AACC’s strategic initiative
to focus on inclusion, North County High Schools was selected because an overwhelming
percent of the student demographic would be first-generation college-going. Likewise, the high
school has a higher percentage of Hispanic population than any other in the county, and a higher
African American population than AACC. The programming at North County allows not only
for academic remediation for those who need it prior to and during the taking of dual enroliment
courses, but also wrap-around services that include advising and transition advice to become full-
time college students (Indicator 22).
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COMMUNITY OUTREACH AND IMPACT

Anne Arundel Community College is committed fully to being the “community’s college” and
continues to seek opportunities to meet the needs of both its students and its community.

Enrollment in Noncredit Community Service and Lifelong Learning Courses

More than 10,300 individuals enrolled in continuing education, community service, and lifelong
learning courses in FY 2014 (Indicator 16a), accounting for more than 33,900 course enrollments
(Indicator 16b). As of 5/27/15, more than 9,540 individuals enrolled in courses accounting for
more than 33,000 course enrollments.

Service Work

Service-learning strives to meet the needs of the community by providing a controlled,
supervised environment where students can complete course credit while practicing what they
are learning by serving in non-profit organizations and volunteering in schools. This past year,
more than 1,000 students completed more than 12,000 hours of service.

Since 2012, the Sarbanes Center has been conducting a Partner of the Year project, bringing
together all of the resources of the Center in a year-long collaboration. A non-profit community
partner is selected through an application process, and activities are designed to leverage
resources of the Center to maximize learning outcomes for students and the needs of the selected
community partner. In FY 2015, the Sarbanes Center worked with Rebuilding Together, an
organization that repairs homes for low income residents in need. Students worked on outreach
strategies to help the organization increase its visibility in the community, especially with social
media.

Additionally, approximately 400 TEACH Institute students completed fieldwork in over 60 Anne
Arundel County Public Schools (AACPS) and child care centers each fall and spring.

Outreach

The Parent Education Partnership is the product of a long-standing relationship between the Title
I program of Anne Arundel Public Schools and the Parenting Center at AACC. The classes
offered at Title I schools throughout the county vary in content and are based upon the needs of
the community as identified by both parents and school personnel. Additional financial support
was provided through a generous donation from Severn Savings Bank. Launched as the Parent
Education Partnership at Glen Burnie’s Freetown Elementary School, the program provides a
number of courses for parents and children that are carefully selected to promote literacy, school
readiness, and family relationships. These courses enhance parenting skills and encourage
parents to get involved in their child’s academic career. The program consists of Ready Set,
Learn groups for parents and 2-5 year olds, family enrichment courses and skills development
courses for parents interested in pursuing their own educational goals. The program was recently
expanded to Georgetown East Elementary in Annapolis where a focus has been placed on
bilingual family enrichment.
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AACC develops, supports, and facilitates a variety of training and outreach programs for the
community, including learning opportunities such as GED and ESL programs, tutoring, and
continuing education courses. The Center for Workforce Solutions (CEWD) delivers training
programs to the business community and the public. CEWD provides program information on
continuing education certificates at Anne Arundel County Public Schools, Workforce Investment
Boards and at open house activities. In partnership with the Department of Labor Licensing &
Regulation and the Department of Public Safety and Correctional Services, the college offers
Adult Basic Education, GED prep, career readiness, life skills preparation, and vocational
training to incarcerated individuals.

Involvement

Community engagement also focuses on the basic needs of the local community. As a result, the
AACC Professional and Support Staff Organization Community Service Committee (PSSO
CSC) collected from faculty, staff, and students gift cards and traditional Thanksgiving dinner
items to provide 135 complete meals along with $2,425 in cash/checks/gift cards for Food Link
Maryland. In addition, the PSSO CSC collected school supplies and packed and delivered
backpacks to support 100 students at Tyler Heights Elementary School in Annapolis through the
Department of Social Services Back-to-School program.

AACC hosts and participates in the Community Resource Initiative Care Team, a
multidisciplinary team comprised of numerous child and family serving agencies that meets in
partnership with struggling families to identify resources and develop support plans.

AACC established a student organization to unite veteran students and non-veteran students. The
organization meets regularly during the academic year and hosts a variety of events to enhance
the lives and educational experiences of AACC veteran students. The club invited writer Luis
Carlos Montalvan to talk about his book “Until Tuesday, A Wounded Warrior and the Golden
Retriever Who Saved Him”. The club invites community advocates and potential resources to
come and share information during meetings. Attendees include but are not limited to the
following: Talisman Therapeutic Riding, Representative from Purple Heart, and Annapolis Vet
Center.

There are more than 75 active student clubs and organizations on campus that sponsor hundreds
of events and activities for the college community. The Campus Activities Board sponsored over
90 programs and events this year, including recreational tournaments, comedians, an outdoor
movie, Halloween party, and more. The Campus Activities Board made Valentine’s Day cards
for senior citizens and delivered them to a local assisted living facility. The Student Government
Association created sprit weeks and a pep rally to promote school spirit and support for our
college athletes.

In addition, AACC’s cyber security club students won first place in the community college
division of the Defense Department Cyber Crime Center’s Digital Forensic Challenge, and a
team of four students representing AACC in the Community College Ethics Bowl also won the
first place prize.
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AACC introduced a student ambassador program in Fall 2014, which provides opportunities for
students to acquire communication, interpersonal, decision making, service learning and
leadership skills which will be valuable to them after graduation and in their career search. Eight
students participated in the new program during the year 2014-2015. The program supports
college, community and department events and activities. Ambassadors provide assistance
during these events, guide campus tours and interact with current and prospective students
supporting enrollment and retention.

Assistance

The annual AACC College Fair is jointly sponsored by Anne Arundel Community College and
the Anne Arundel County Public Schools (AACPS) . The event is free and open to the

public. The College Fair provides an opportunity for area high school students, their parents, and
anyone else who is interested to meet with representatives and gather information from colleges
and universities from all over the country. Representatives from 149 colleges and universities
attended the fair held on March 12, 2015. AACC also had representatives from 18 student
services and instructional departments available to answer questions. Approximately 800
students and parents attended the event.

Educational Impact

The leadership teams at both AACC and the Anne Arundel County Public Schools support a
number of partnership activities, including curricular alignment through the development of
program pathways, opportunities for students to earn college credit while in high school, early
assessment to help decrease the need for remediation at the postsecondary level, concurrent and
dual enrollment opportunities, and a variety of support services.

The Program Pathways initiative allows students opportunities to earn AACC credits for
programs of study completed in high school. Award of credit is primarily in the form of
proficiency credit; however, articulated credit is also awarded. Students admitted to AACC from
some high school programs can be awarded AACC course credit for course(s) for which they
demonstrate competency through a proficiency assessment developed by AACC faculty and
evaluated according to AACC department standards. A proficiency assessment grade of C or
higher assigned by AACC faculty is recorded on the student’s AACC transcript. Since 2003, 821
requests for proficiency or articulated credit have been made, and a total of 4,040
articulated/proficiency AACC credits have been awarded. Plans of study have been created that
visually demonstrate how high school programs segue into corresponding AACC degrees and
certificates and how college credit earned in high school can be applied to AACC academic
awards. Plans of study can be viewed at
http://www.aacc.edu/programpathways/clusterpathways.cfm

An initiative to align AACPS Signature/Magnet programs with college program pathways and
offer targeted AACC courses on-site at selected high schools resulted in the offering of daytime
concurrent courses at North County and South River high schools during FY 2015. Since spring
2013, a total of 170 students have enrolled in AACC course offerings at AACPS high school on-
site locations. During the past five years, AACC’s college transition advisors have reached an
average of 4,800 AACPS students annually through a myriad of strategies, including formal
classroom presentations and personalized one-on-one student meetings. The “Lunch and Learn”

28


http://www.aacc.edu/programpathways/clusterpathways.cfm

sessions consist of a series of meetings for STEM high school students and transition advisors to
explore program pathways and college expectations. One promising transitional practice includes
a team of current AACC college students visiting high schools to both share their college
experiences and respond to high school students’ questions. Reaching out to parents is a critical
component to successful college integration, and transition advisors participate in Parent
Information Sessions conducted on-site at the high schools as well as school-based Parent
Teacher Student Organization meetings.

A close relationship with the local public schools has been a key to the success of the TEACH
Institute. Through a contract between the college and the school district, high school teachers
may take science and math courses at the college at no cost to the teacher. The arrangement is
especially helpful to teachers in Advanced Placement courses. AACC also works with K-12
teachers and departments on a one-on-one basis.

Cultural and College-wide Events

AACC hosts numerous cultural events that are open to the public. In the past year, more than 60
events, including movies, theatrical and musical performances, comedians, monologues, art and
photography exhibits and celebrations of heritage months, took place at the college this past year.
Cultural offerings, recreational activities, wireless access, and life-long learning courses all
benefit members of the community at large.

Advisory Board Involvement

AACC continues to promote involvement with the community in many ways. Academic
programs include business and community members on AACC advisory boards. The AACC
Foundation has dedicated community members whose active roles benefit the college.

Anne Arundel Community College continues to develop and implement strategies for success

within the community. Through business engagement, outreach, college events, and partnership
programs, AACC is totally committed to the community.

ACCOUNTABILITY INDICATORS

Data tables are included in the appendix.
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COST CONTAINMENT

Cost containment efforts are pervasive throughout Anne Arundel Community College. During
the budget process, cost center managers identify and report cost containment efforts for the
prior year using a form provided in the “Guide for Budgeting for Institutional Effectiveness.”
The college continually reviews current operations to identify areas where costs can be reduced
and administrative processes can be made more efficient. Through purchasing initiatives such as
competitive bidding and strategic preferred contract supplier relationships, and revenue
enhancements, including grants and donor funding of equipment purchases the college saved

$4.6 million and achieved $1.1 million in additional revenue in FY 2015.

Cost Containment

Cost Savings:

Negotiated Contract Savings $1,068,217
Permanent Reduction of Adjunct Budget 1,674,297
Change in Employee Health Plan Cost Share 230,000
Utility Consortium Electric Rate Savings 103,573
Data Cabling Expense Reduction 88,300
In House Creation of Software Scripts 53,000
Digitalization of the College Catalog 50,000
Reduction in Costs due to Equipment Upgrades 24,666
Negotiate Reduction in Life and Disability Rates 15,000
Scan Books into PDF Format 3,000
Reduced Summer Hours Institutional Support Center 684
Costs Savings Total $3,310,737
Cost Avoidance:
Redeploy Existing Equipment $89,437
Reduction of Travel due to Group On-Line Professional

Development Training Sessions 7,350
Use of Existing Public School Background Checks for TEACH

Adjunct Instructors 4,500
Use of Stock Video 4,410
Donation of Assisted Listening Devices 1,500
Post Media Services On-Line Reducing DVD Usage 500

Costs Avoidance Total $107,697
Revenue Enhancement:
New Grant Funding Sources $1,092,015
Sale of Surplus/Obsolete Equipment 28,812
Electric Demand Reduction Refund 25,542
Recycle Sheet Metal 1,972
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Revenue Enhancement Total $1,148,341

FY2015 Cost Containment Total $4,566,775

In addition to these permanent cost containment actions there were additional cost savings
realized from the following temporary reductions:

Temporary Cost Savings

Hold 36 Positions Vacant All Year $2,061,822
Hiring Slowdown and All Recruitments Approved by V.P.s 2,349,008
Temporary Cost Savings $4,410,830
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Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for

interpreting the performance indicators below.

Fall 2011 Fall 2012 Fall 2013 Fall 2014
A. Percent of credit students enrolled part time 70.3% 71.1% 70.0% 70.9%
B. Students with developmental education needs 73.6% 73.9% 71.7% 72.1%

C. Percent of credit students who are first-generation college

Spring 2008 Spring 2010 Spring 2012 Spring 2014

students (neither parent attended college) 30.9 295 28.2 25.9
FY 2011 FY 2012 FY 2013 FY 2014
D. Annual unduplicated headcount in English for Speakers of Other 1372 1,412 1,603 1,643
Languages (ESOL) courses
FY 2011 FY 2012 FY 2013 FY 2014
E. Financial aid recipients
a. Percent of credit students receiving Pell grants 22.5% 23.4% 23.5% 22.3%
b. Percent of credit students receiving loans, scholarships and/or 35.4% 35.9% 36.7% 35.4%

need-based financial aid

Spring 2008 Spring 2010 Spring 2012 Spring 2014

F. Credit students employed more than 20 hours per week 60.7% 53.8% 53.3% 57.5%
Fall 2011 Fall 2012 Fall 2013 Fall 2014
G. Student racial/ethnic distribution
a. Hispanic/Latino 4.4% 4.9% 5.8% 6.0%
b. Black/African American only 18.0% 17.8% 17.0% 16.7%
¢. American Indian or Alaskan native only 0.5% 0.5% 0.5% 0.5%
d. Native Hawaiian or other Pacific Islander only 0.2% 0.3% 0.3% 0.3%
e. Asian only 3.4% 3.6% 3.7% 3.8%
f. White only 60.9% 61.8% 61.5% 61.2%
g. Multiple races 1.5% 1.9% 2.8% 3.1%
h. Foreign/non-resident alien 1.0% 0.8% 0.9% 0.9%
i. Unknown/Unreported 10.1% 8.3% 7.5% 7.4%
FY 2011 FY 2012 FY 2013 FY 2014
H. Wage growth of occupational program graduates
a. Median income one year prior to graduation $19,479 $18,405 $17,065 $17,231
b. Median income three years after graduation $40,574 $44,347 $40,728 $39,059
Goal 1: Quality and Effectiveness
Alumni Alumni Alumni Alumni Benchmark
Survey 2005 Survey 2008 Survey 2011 Survey 2014 Survey 2014
1 Graduate satisfaction with educational goal achievement 96.4% 96.4% 98.8% 97.0% 98.0%
Benchmark
Spring 2005 Spring 2007 Spring 2009 Spring 2011 Spring 2015
Cohort Cohort Cohort Cohort Cohort
2 Non_-returnlng student satisfaction with educational goal 88.4% 81.1% 85.7% 81.1% 79.0%
achievement
Fall 2010 Fall 2011 Fall 2012 Fall 2013  Benchmark
Cohort Cohort Cohort Cohort 2014 Cohort
3 Fall-to-fall retention
a. Developmental students 57.0% 54.9% 55.9% 57.6% 62.0%
b. College-ready students 62.2% 62.6% 67.1% 63.7% 56.0%
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4 Developmental completers after four years

5 Successful-persister rate after four years
a. College-ready students
b. Developmental completers

c. Developmental non-completers

d. All students in cohort

6 Graduation-transfer rate after four years
a. College-ready students
b. Developmental completers

c. Developmental non-completers

d. All students in cohort

7 Licensure/certification examination pass rates

a. EMT-Basic
Number of Candidates

b. EMT-Intermediate
Number of Candidates

c. EMT-Paramedic
Number of Candidates

d. Nursing-RN
Number of Candidates

e. Physical Therapy Assistant
Number of Candidates

f. Physician Assistant
Number of Candidates

g. Radiological Technology
Number of Candidates

h. Therapeutic Massage
Number of Candidates

i. Medical Assisting - Certificate
Number of Candidates

j. Medical Assisting - Degree
Number of Candidates

k. Pharmacy Technician
Number of Candidates

I. Medical Laboratory Technician
Number of Candidates

m. Health Information Technology
Number of Candidates

Fall 2007 Fall 2008 Fall 2009 Fall 2010 Benchmark
Cohort Cohort Cohort Cohort 2011 Cohort
42.9% 42.5% 40.4% 40.3% 45.0%

Fall 2007 Fall 2008 Fall 2009 Fall 2010 Benchmark
Cohort Cohort Cohort Cohort 2011 Cohort
85.6% 86.1% 86.2% 85.5% 85.0%
91.7% 87.9% 88.5% 87.2% 85.0%
49.2% 46.5% 49.0% 45.2% Not

Applicable
76.3% 73.1% 73.7% 72.0% 72.0%

Fall 2007 Fall 2008 Fall 2009 Fall 2010 Benchmark
Cohort Cohort Cohort Cohort 2011 Cohort
70.6% 67.4% 68.7% 71.5% 68.0%
62.7% 58.8% 58.7% 57.2% 63.0%
28.9% 29.0% 28.6% 28.9% N.Ot

Applicable
53.5% 50.6% 50.2% 50.5% 54.0%
Benchmark
FY 2011 FY2012 FY2013 FY 2014 FY 2015
92.0% 96.0% 93.0% 87.0% 85.0%
35 56 121 34
0.0% 0.0% 0.0% 85.0%
0 0 0
64.0% 72.0% 86.0% 94.0% 85.0%
22 25 14 15
97.0% 98.0% 97.0% 90.0% 90.0%
107 131 115 121
95.5% 86.0% 100.0% 95.7% 90.0%
22 22 21 22
97.0% 97.0% 97.0% 100.0% 95.0%
36 35 35 36
100.0% 100.0% 100.0% 100.0% 95.0%
21 15 17 12
97.0% 97.0% 100.0% 100.0% 95.0%
31 30 17 10
78.0% 77.0% 83.0% 93.0% 95.0%
18 18 23 25
100.0% 0.0% 0.0% 0.0% 95.0%
3 0 0 0
100.0% 100.0% 100.0% 100.0% 95.0%
12 7 5 7
87.5% 100.0% 87.0% 100.0% 95.0%
14 9 15 5
N/A 75.0% 100.0% 100.0% 85.0%
N/A 4 5 3
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8

Percent of expenditures
a. Instruction

b. Academic Support

c. Student Services

d. Other

Goal 2: Access and Affordability

10

11

12

13

14

15

16

17

Annual unduplicated headcount
a. Total

b. Credit students

c¢. Continuing education students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Annual enroliment in online courses
a. Credit

b. Continuing Education

High school student enrollment

Tuition and fees as a percent of tuition and fees at Maryland
public four-year institutions

Note: The goal of this indicator is for the college’s percentage to
be at or below the benchmark level

Enrollment in continuing education community service and
lifelong learning courses

a. Unduplicated annual headcount

b. Annual course enrollments

Enrolliment in continuing education basic skills and literacy
courses

a. Unduplicated annual headcount

b. Annual course enrollments

Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
53.5% 53.0% 52.4% 51.0% 53.0%
13.8% 13.5% 14.3% 15.3% 14.0%
7.9% 7.8% 7.7% 8.3% 8.0%
24.8% 25.7% 25.6% 25.4% 25.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
53,048 53,476 51,728 49,649 55,000
25,941 26,080 25,086 23,309 25,666
29,522 29,775 28,893 28,452 31,242
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
53.1% 53.7% 53.4% 50.6% 63.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
77.2% 77.3% 76.3% 74.6% 77.0%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
72.0% 69.2% 69.4% 70.6% 70.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
25,905 27,893 28,340 26,639 25,200
2,504 5,082 3,534 2,987 2,320
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
894 866 926 859 950
Benchmark
FY 2012 FY 2013 FY 2014 FY 2015 FY 2016
40.4% 45.1% 45.2% 45.0% 42.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
12,020 11,447 10,577 10,377 14,000
40,017 35,865 33,491 33,962 40,247
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
3,787 3,817 3,963 3,960 4,559
7,169 6,655 7,015 7,440 8,023
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Goal 3: Diversity

8 . ) .
Minority student enrollment compared to service area population
a. Percent nonwhite enrollment
b. Percent nonwhite service area population, 18 or older

19 Percent minorities of full-time faculty

20 Percent minorities of full-time administrative and professional
staff

21 Successful-persister rate after four years
a. African American
b. Asian, Pacific Islander
c. Hispanic
*cohort for analysis is under 50

22 Graduation-transfer rate after four years
a. African American
b. Asian, Pacific Islander
c. Hispanic
*cohort for analysis is under 50

Goal 4: Student-Centered Learning

23 Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above

b. Mean GPA after first year

24 Graduate satisfaction with preparation for transfer

25 Associate degrees and credit certificates awarded
a. Career degrees
b. Transfer degrees
c. Certificates

Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
31.5% 32.0% 32.9% 33.3% 30.0%
26.0% 25.6% 26.6% 27.2% Not
Applicable
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
15.9% 16.7% 18.0% 20.0% 21.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
19.7% 20.8% 18.6% 16.1% 21.0%
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
65.3% 59.4% 63.5% 62.4% 72.0%
77.3% 83.0% 79.7% 80.5% 72.0%
72.4% 71.1% 64.7% 64.7% 72.0%
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
47.3% 41.3% 45.1% 46.5% 54.0%
55.7% 60.0% 54.4% 59.8% 58.0%
43.4% 46.7% 33.8% 43.1% 54.0%
Benchmark
AY 09-10 AY 10-11 AY 11-12 AY 12-13 AY 2014-15
84.9% 84.9% 84.0% 82.4% 87.0%
2.80 2.82 2.81 2.80 2.85
Alumni Alumni Alumni Alumni Benchmark
Survey 2002 Survey 2005 Survey 2008 Survey 2011 Survey 2014
89.0% 87.6% 77.8% 83.7% 90.0%
Benchmark
FY 2011 FY2012 FY2013 FY2014 FY 2015
555 560 603 659 700
950 1,007 978 1,141 1,094
669 678 608 1,080 637
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26

27

Fall-to-fall retention
a. Pell grant recipients
b. Non-recipients

Education transfer programs
a. Credit enroliment

b. Credit awards

Goal 5: Economic Growth and Vitality

28

29

30

31

32

33

34

Percent of full-time employed career program graduates working
in a related field

Graduate satisfaction with job preparation

Enrolliment in continuing education workforce development
courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure

a. Unduplicated annual headcount
b. Annual course enrollments

Number of business organizations provided training and services
under contract

Enroliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Survey 2002 Survey 2005 Survey 2008 Survey 2011

Fall 2010 Fall 2011 Fall 2012 Fall 2013 Benchmark
Cohort Cohort Cohort Cohort 2014 Cohort
54.1% 50.9% 52.1% 52.1% 58.6%
67.7% 65.6% 67.2% 62.6% 60.3%

Benchmark

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015

643 619 571 540 665
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
49 44 49 58 59
Alumni Alumni Alumni Alumni Benchmark

Survey 2014

87.6% 91.1% 83.3% 85.7% 87.0%
Alumni Alumni Alumni Alumni Benchmark
Survey 2002 Survey 2005 Survey 2008 Survey 2011 Survey 2014
84.9% 89.3% 84.6% 80.5% 90.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
14,951 16,789 16,697 16,153 15,890
35,104 44,040 39,852 32,334 36,470
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
4,417 3,103 4,239 3,570 4,894
9,061 7,526 8,180 7,589 9,459
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
120 147 152 165 105
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
13,625 14,539 14,381 13,656 15,470
34,739 39,210 33,980 26,573 36,997
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
100.0% 100.0% 100.0% 97.5% 98.0%
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Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
35 STEM programs
a. Credit enrollment 5,733 6,444* 6,218* 6013* 8,584
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 622 703 657 1,057 768

* Capturing up to five active STEM programs.

37



BALTIMORE CITY COMMUNITY COLLEGE

MISSION

Baltimore City Community College (BCCC) provides quality, affordable, and accessible
educational opportunities with comprehensive programs that meet the professional and personal
goals of students while improving communities in the greater Baltimore area.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1. Quality & Effectiveness: Maintain and strengthen a system of
postsecondary education institutions recognized nationally for academic excellence and
effectiveness in fulfilling the educational needs of students and the economic and societal
development needs of the state and the nation.

Baltimore City Community College’s (BCCC) graduate satisfaction with educational goal
achievement maintained a high rating of 97.6% for the 2011 graduates (Indicator 1). Surveys of
non-returning students show that personal reasons, job demands, and financial reasons (primarily
financial aid related) are most often cited for leaving and reflect the socio-economic issues faced
by the majority of the service population. However, 70.4% of ‘non-returning’ respondents said
they completely or partly achieved their educational goal (Indicator 2). Of the respondents who
did not meet their goal, most said they plan to return to BCCC.

BCCC’s fall-to-fall retention rates fell for the fall 2013 cohort for developmental students and
increased for college-ready students (Indicators 3a and 3b). The four-year developmental
completer rate increased by 7.5% to 24.7% for the fall 2010 cohort (Indicator 4). With the
majority of students requiring developmental coursework, BCCC has many initiatives underway
to continue this increase, thereby helping to increase retention, persistence, graduation, and
transfer rates (Characteristic B). Specialized and course-embedded tutoring is available for
developmental courses and study guides for final exams are also available in the library.
Advising and reinforcement of students’ educational plans are priorities. Students are advised to
enroll in recommended developmental courses in their first semester and to continue taking them
in successive semesters until completed. Study skills sessions are being conducted across
programs. Because of the mandated program changes resulting from the College Readiness and
Completion Act of 2013, all students receive updated educational plans to clarify how the
required credit reductions may impact their programs and course selections. Additional
initiatives are underway to improve retention of developmental students. Promise Academy (PA)
students now transition into the Complete College Baltimore program. PA staff and Nursing
faculty are tailoring sections of MAT 80 and PRE 100 to students interested in the Nursing
Program. The “Second Chance” and “A’s Only” options help students move through the
developmental math sequence more quickly by basing next steps on outcomes in the first course.
PA piloted MAT 86 and it had a pass rate of 72.0%. The federally funded Student Support
Services/Students Taking Action in Reaching Success (TRIO/SSS-STAIRS) program is designed
to increase retention, graduation, and transfer rates of low-income, first-generation college
students and students with disabilities needing academic support. In AY 2014-15, the program
served 233 students who received individualized, intensive support services. Of those students,
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29 graduated with associate degrees, six with certificates, and 13 transferred in fall 2015. A
“Clothing Swap and Shop” was held to address some non-academic needs. BCCC’s overall
successful-persister rate for all students in the fall 2010 fell slightly to 50.8% (Indicator 5d).
Developmental completers increased their successful-persister rate to 75.5% (Indicator 5b). The
College has continued utilizing its Performance Alert Intervention System, a web-based referral
system for faculty to issue alerts to the Student Success Center (SSC) for students struggling
academically. To help explore transfer options, the Passport to Completion mentoring program
pairs students with faculty and staff mentors options. Student Support and Wellness Services
(SSWS) offers students individual and group therapy sessions. SSWS held the Mental Health
Symposium in April 2015 with speakers from Coppin State University’s Center for Counseling
and Student Development, the Black Mental Health Alliance, National Alliance on Mental
Iliness, and YMCA. Discussions included mental health, its stigmas, and good mental health as it
relates to college success. Over 50 students and staff attended with three students serving as
panelists. Similar presentations were held in PRE 100 classes. The four-year graduation-transfer
rate for college-ready students increased for the fall 2010 cohort while the rates for
developmental completers and non-completers both fell. The overall four-year graduation-
transfer rate fell slightly to 34.0% (Indicators 6a, 6b, 6¢, and 6d). As new programs are
developed, “stackable” certificate programs and the new “Career Pathways” initiative are
priorities. Career Pathways creates clear alignments between BCCC’s programs and five
professional areas: pre-health professions; behavioral and social sciences; business; visual and
performing arts; and STEM. Each Pathway has an advisor designated from the First Year
Experience Program and the SSC to provide information across academic departments and
advising resources for faculty and staff. More internship sites are available across programs. A
full-time transfer coordinator was hired and plans to create a transfer center are underway.

BCCC graduates’ licensing examination pass rates remain very high with Dental Hygiene
increasing its pass rate to 100%, Respiratory Care increasing to 91%, and Physical Therapy
Assistant (PTA) at 90% pass rate. The PTA program increased the rigor of testing, implemented
licensing preparation courses, and revised its admissions criteria. The Dental Hygiene and
Respiratory Care programs utilized an external vendor for prelicensing preparation and on-
campus clinical instructors for tutoring. Registered Nursing (RN) fell to 70.5% (Indicator 7). The
RN Program is continuing to address the increased complexity of the NCLEX-RN licensing
exam (revised in FY 2013). Implemented initiatives include more rigorous end-of-program
completion activities, mapping curriculum with the licensing exam’s content, increasing
cognitive-level testing for all courses, implementing individualized “success contracts’ for at-risk
students, and revising the program’s admissions requirements. Specifically, at the end of the
program, students review for the exam through completion of a series of questions, face-to-face
review, online adaptive testing, and simulated NCLEX exam testing. In spring 2015, the Nursing
program began its improved faculty orientation and mentoring program with two new faculty. In
FY 2016, BCCC plans to hire on-campus clinical instructors for all nursing and health programs.

BCCC is committed to student success by allocating as much of its resources as possible to
instruction, academic support, and student services (Indicators 8a, 8b, and 8c). The percent of
expenditures spent on academic support increased to 8.2%. Percentages for instruction and
students services fell to 42.0% and 10.8%, respectively, due to increases in “other” expenditures
related to energy use and the Enterprise Resource Planning system ($1.8 million combined).
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State Plan Goal 2. Access and Affordability: Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.

To supplement services at Liberty Campus, the Business and Continuing Education Division
(BCED) located downtown provides full registration services to credit and non-credit students.
BCED provides the diverse downtown population with one stop for admissions, registration,
testing, payment, and advising services. BCED also offers testing services at the Reisterstown
Plaza Center and at multiple sites throughout the City. Registration information is also collected
at these sites. BCED offers free pre-GED and English as a Second Language (ESL) courses at
over 80 City sites with statewide offerings in ESL and Citizenship Preparation. Healthcare
courses are offered at the BioPark. In June 2015, a student services office was opened at Liberty
Campus where English Language Institute (ELI) students receive advising and key services.

BCCC’s annual unduplicated credit headcount decreased to 7,995 in FY 2014 (Indicator 9b). The
College experienced an unprecedented enrollment decline in FY 2013 largely due to changes in
federal financial aid regulations, including more rigorous satisfactory academic progress
standards; issues with the former deferred payment plan; and BCCC’s status with the Middle
States Commission on Higher Education (MSCHE). MSCHE reaffirmed BCCC’s accreditation
status in June 2015. New degree and certificate programs have been developed with MHEC
approving three new programs in FY 2013 and 2014 and four in FY 2015: Paramedicine degree,
Paramedic certificate, Paramedic Bridge certificate, and Cyber Security & Assurance degree. FY
2016 will focus on advising and registering students for these programs and fully implementing
and promoting the Career Pathways initiative. The Institutional Advancement, Marketing and
Research (IAMR) Division implemented a comprehensive, integrated advertising plan to
optimize resources based on market research by its media agency. The agency recommended
utilizing digital, outdoor, traditional, Internet, and social media platforms to enhance awareness
of BCCC in target markets and support registration cycles. The advertising message focused on
pursuing career pathways; BCCC’s Nursing and Robotics/Mechatronics Programs; and the
variety of degree and certificate programs. IAMR’s social media engagement through Facebook
and Twitter reinforced this message. The second edition of BCCC’s Career Focus magazine (fall
2015), also accessible online via PC, tablet, or mobile device, was mailed to nearly 80,000 City
households in target zip codes and focused on BCCC’s credit and non-credit workforce
pathways. It highlighted the new Cyber Security and Assurance degree and certificate programs
and BCED’s customized workforce training options. URLs were created and shared via
Facebook and Twitter to target groups based on program and topic interest. The BCCC website
IS under continuous review among section editors across all units of the College under the
webmaster’s oversight. BCCC is working to procure a fully online e-catalog system to improve
access to the College catalog. BCCC garnered multi-media coverage of its programs, student
success stories, and incoming President/CEO Dr. Gordon F. May. BCCC stories ran nationally
(e.g., Chronicle of Higher Education, Washington Post, Community College Week, Diverse
Issues in Higher Education, and CNN) as well as in the Baltimore Sun, Baltimore Business
Journal, The Daily Record, the Baltimore and Washington Afro-American newspapers). Dr. May
appeared on WJZ’s “On Time” and WMAR’s “Maryland Spotlight” and was interviewed on-
campus by Baltimore education reporter Tim Tooten on WBAL. YouTube has helped increase
awareness of academic opportunities such as the Granville T. Woods Scholars Program. In

40



summer 2015, faculty and staff across the College engaged in a calling campaign to prospective
students who were identified as Pell grant eligible with BCCC as one college of choice.

BCCC’s unduplicated headcount in continuing education fell slightly to 10,023 in FY 2014
(Indicator 9c). To address the decline, BCED researched communities that had few opportunities
for pursuing coursework and added sites accordingly. Full-time equivalent (FTE) enrollment in
ESL courses remained relatively steady with a decline of less than 1%. New courses were added
through BCED’s Accelerating Connections to Employment (ACE), the Refugee Employment
Training Program (RETP), the Department of Labor, Licensing, and Regulation (DLLR) (ESL
courses), and ACT WorkKeys. The partnership with the Maryland Office of Economic
Development (MOED) provides a direct link to employment for the graduates and19 ACT
National Career Readiness Certificates were awarded. Due to increased funding of the Refugee
Employment Training Program (RETP) in FY 2014 and 2015, new courses were introduced to
meet the needs of the students and partner agency, Lutheran Social Services, including public
safety officer. Unduplicated headcount and course enrollments in continuing education
community service and lifelong learning courses fell in FY 2014 (Indicators 16a and 16b).
BCED has long provided community education and workforce development courses for the
City’s senior citizens. In FY 2014, BCED conducted a town hall meeting at the Waxter Senior
Center to seek input on course preferences. As a result, BCED created ElderLearn, a streamlined
seniors program. BCCC’s unduplicated headcount and course enrollments in basic skills and
literacy courses fell in FY 2014 (Indicators 17a and 17b). These declines are largely due to
changes in the GED exam implemented in January 2014. In 2013, there was a strong push with
the GED Now (Finish the GED) Project to facilitate students’ completion of the former GED
exam by the end of 2013. The new more rigorous exam is administered via computer which
discouraged students from starting the exam process and led to poorer outcomes for those who
did. As a result, fewer students enrolled in GED courses. In response, BCED redesigned the class
levels and curriculum to align with the new exam. The Math Clinic and Reasoning through
Language Arts (RLA) Clinic, as well as additional computer literacy courses and tutoring, were
created. A mobile laptop cart was purchased through funding from DLLR to further enhance
computer literacy in ESL and ABE courses. The number of BCCC’s GED students enrolling in
credit courses increased from 116 in fall 2012 to 163 in fall 2014. In addition to online testing,
the Liberty Campus Testing Center was expanded to include GED exam administration

BCCC’s market share of first-time, full-time freshmen increased in fall 2014 to 18.0%. The
market share of part-time undergraduates fell slightly to 29.4% (Indictors 10 and 11). The market
share of recent, college-bound high school graduates increased to 26.9% in AY 2013-14 while
the number of concurrently enrolled high school students fell to 53 for fall 2014 (Indicators 12
and 14). Presentations on early enrollment options were conducted at various events including
“Think HBCU.” Financial Aid staff provided assistance to 164 Baltimore City Public School
System (BCPSS) students related to FAFSA follow-up. Staff assisted the guidance counselors in
identifying students who are eligible for the State Scholarship Program, the seniors with
scholarship applications, and the community organizations in identifying eligible students for
their scholarships. BCCC’s Summer Bridge program provided tutoring support to BCPSS and
GED students from across the City. Three of the summer 2015 students chose the early
enrollment option for fall 2015. All Summer Bridge students may continue to use BCCC tutoring
services for math this fall. BCCC is strengthening its articulations with BCPSS through creating
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program bridges: BCPSS’s Certified Nursing Assistant (CNA) Program to BCCC’s RN
Program; BCPSS’s Coding to BCCC’s Health Information Technology (HIT) Program; and
BCPSS’s Dental Assisting Program to BCCC’s Dental Hygiene Program. BCCC continued its
Upward Bound Math and Science partnership with BCPSS. The program held its annual College
and Career Day in May with various presentations, panels, and mock interviews. Through the
Educational Talent Search program, over 600 BCPSS students attended workshops about college
admissions processes, financial literacy, FAFSA completion, SAT preparation, essay writing for
college applications and scholarships, time management, and special educational opportunities.

Maryland institutions began reporting enrollment in online credit courses in FY 2002 when
BCCC’s enrollment was just 802. BCCC’s enrollment grew steadily through FY 2011 to 9,183,
but has declined since FY 2012 (Indicator 13a). The FY 2014 figures reflect the effects of the
overall enrollment decline and the streamlining of the developmental reading and writing courses
from five separate courses into three combined courses. The following programs can be
completed entirely online or in combination with face-to-face courses: General Studies Transfer;
Business Management; Business Administration Transfer; Accounting; Teacher Education
Transfer; and Law Enforcement & Correctional Administration. BCCC completed the transition
to the Canvas learning management system in June 2015. The E-Learning Department began the
“Re-Imagine Your Course” campaign for redesigning courses to meet the Quality Matters (QM)
standards. All faculty received training on how to plan, build, and present courses in the virtual
space to provide students with easy access to course materials, content, and support services. The
move has centralized communication to all full-time and adjunct faculty. Canvas training is
available to students and related applications are free. The summer 2015 online survey
(administered via BCCC’s Canvas portal — 204 respondents) showed that 84.0% would take
another online course at BCCC, 77.0% of online students felt they were a part of a community of
learners, and 67.0% of those enrolled in face-to-face courses said the information posted on
Canvas would significantly contribute to their success. Non-credit online course enroliments fell
to 306 in FY 2014 (Indicator 13b). In FY 2014, BCCC began an agreement with Howard
Community College to offer non-credit online child care courses in an interactive instructor-led
format. BCED is working on other options to raise online enroliment.

Low incomes and extensive personal and job responsibilities are characteristic of most BCCC
students making affordability a key issue. BCCC is committed to affordable, accessible, and high
quality education. Half of students work more than 20 hours per week and 51.7% receive Pell
grants (Characteristics F and E). BCCC strives to keep tuition and fees at a fraction of those for
Maryland public four-year institutions, decreasing to 35.6% in FY 2014 (Indicator 15).

State Plan Goal 3. Diversity: Ensure equal opportunity for Maryland’s diverse citizenry.

The percentage of minority student enroliment at BCCC has always exceeded the corresponding
percentage in the service area; 91.8% of BCCC’s fall 2014 enrollment were minorities,
compared to 69.3% of the City’s population (Indicators 18a and 18b). African-Americans
comprise the majority of BCCC’s credit students; therefore, their successful-persistence and
graduation-transfer rates are similar to college-wide outcomes (Indicators 21 and 22). The
information and initiatives discussed elsewhere apply to successful persistence, graduation, and
transfer outcomes for African-Americans and other minorities. In fall 2014, 68.3% of full-time
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faculty and 73.2% of full-time administrative/professional staff were minorities (Indicators 19
and 20). The Office of Human Resources (OHR) uses a variety of resources to attract a diverse
and competent applicant pool for job vacancies including the BCCC website, HigherEd Jobs,
Women In Higher Education, Academic Careers, Higher Education Recruitment Consortium,
Chronicle of Higher Education, Maryland Workforce Exchange, Maryland Job Network,
Twitter, Facebook, LinkedIn and other related professional sites and publications. OHR
participated in a variety of job fairs including the Elijah Cummings Annual Job Fair and the
Afro-American’s Diversity in Careers and Education Expo.

State Plan Goal 4. Student-Centered Learning: Achieve a system of postsecondary
education that promotes student-centered learning to meet the needs of all Marylanders.

BCCC'’s transfer students’ performance increased in AY 2012-13 with the percent with a
cumulative GPA of 2.0 or above after their first year, reaching 75.9% (Indicator 23a). The mean
GPA after the first year remained relatively stable at 2.52 in AY 2012-13 (Indicator 23b).
BCCC’s graduate satisfaction rate with transfer preparation increased slightly to 83% (Indicator
24). BCCC has appointed a full-time Articulation Coordinator, working in collaboration with the
newly appointed Transfer Coordinator, has current and planned articulation agreements with the
BCPSS and many senior institutions building pathways for BCCC programs. BCCC’s
enrollment in Education transfer programs remained at 50 in fall 2014 (Indicator 27a). The
number of awards in the program decreased slightly (Indicator 27b). After being without a
coordinator for two years, a full-time coordinator was appointed in fall 2014. Pathways for these
programs are a priority. ARTSYS was updated in FY 2015 to reflect all mandated changes
resulting from the College Readiness and Completion Act and to ensure a more efficient transfer
process for students. Two Transfer Days were held this past year; 265 students and 29 senior
institutions participated in the spring. The total number of awards increased to 592 in FY 2014
while the number of transfer degrees decreased to 141. The numbers of certificates and career
degrees awarded increased substantially to 301 and 150 representing increases of 14% and
200%, respectively (Indicator 25). The increase in certificates was largely due to the IT Basic
Skills certificate for Year Up students. The fall-to-fall retention rate for the 2012 cohort of Pell
grant recipients fell slightly to 31.9% and to 34.7% for non-recipients (Indicators 26a and 26b).
Similar to past cohorts, the Pell-recipient and developmental student rates are close (Indicator
3a). The percent of students receiving Pell grants increased slightly in FY 2014 (Characteristic
E). BCCC routinely holds information sessions for students and staff about the federal guidelines
related to more rigorous satisfactory academic progress (SAP) standards; federal verification
processes; Pell grant lifetime limits; impact of withdrawals and attendance cessation; FAFSA
completion; and developmental studies GPA. The Student Affairs Division will start a campaign
in FY 2016 to increase prospective and current students’ financial literacy and awareness of all
payment options including financial aid, scholarships, and deferred payments. For students not
eligible for Pell grants, the BCCC Foundation and the Financial Aid Office have “One-Stop
Scholarships” so students can learn about all scholarships. Foundation staff promote Foundation
scholarships at campus events. They received 139 scholarship applications in fall 2015, over 100
more than in fall 2014, and the Scholarship Committee awarded $14,231 in scholarships to 39
students. The NelNet Payment Plan is available via the BCCC website to further assist students
through deferred payment options. Up to six payments can made in fall and spring. In fall 2015,
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114 computers were added in five labs to increase access for credit and non-credit students. The
library offers computer and Internet access for students and community guests.

State Plan Goal 5. Economic Growth and Vitality: Promote economic growth and vitality
through the advancement of research and the development of a highly qualified workforce.

BCCC’s graduates’ satisfaction with job preparation was 86.7% and the percent of career
program graduates employed full-time in their field increased from 50% to 80% (Indicators 28
and 29). The Career Development and Employment Services Office (CDESO) implemented a
web-based resume assistance tool, Optimal Resume, and requires students to register with it as
well as with the College Central Network (CCN). In FY 2015, there were 223 new student and
32 new employer CCN registrants. CDESO’s page on the BCCC website had 3,295 visits in FY
2015 and provides valuable information about on-campus job recruitment, events calendars, and
advertisement of “Hot Jobs.” The Robotics/Mechatronics Program collaborated with employers
including AMAZON, Berry Plastics, and Lockheed Martin to provide job opportunities to BCCC
students. As a result, five Robotics graduates were employed upon graduation. Biotechnology
students have internship opportunities at UMUC and Fyodor. Over 100 students and 15
employers participated in the Allied Health Career Fair in April 2015.

The annual unduplicated headcount in continuing education workforce development courses
increased slightly to 1,081 and course enrollments increased substantially in FY 2014 to 1,748
(Indicators 30a and 30b). The number of business organizations increased in FY 2014 (Indicator
32). In FY 2014, BCED identified growth industries for solid career paths and developed courses
in these areas: healthcare; construction; cyber security and information technology (IT); business
services; transportation and supply chain management; and hospitality, tourism, and gaming. For
transportation and supply chain management, BCED secured a three-year grant from the
Baltimore City Department of Transportation to train City residents as warehouse technicians.
For hospitality, tourism, and gaming, BCED is providing contract training to Horseshoe Casino
staff. The cyber security and IT area secured the Cyber Pathways Across Maryland three-year
grant. In FY 2014, BCED partnered on three successful EARN grants in healthcare, energy
efficiency, and hospitality and is the primary trainer for the healthcare grant. BCCC joined a
consortium of Maryland community colleges for the Trade Adjustment Assistance Community
College and Career Training grant program. BCCC will receive $800,000 (FY 2015 - 2017) to
train 100 students in IT and cyber security. BCED added two new healthcare programs: Patient
Care Technician and Advanced Patient Care. In response to the Workforce Innovation and
Opportunity Act, ESL and ABE have added career pathway objectives at all levels of instruction
to provide skills needed to transition to college-level courses and career training programs.

Response to Commission Questions

Enrollment in continuing professional education leading to government or industry-required
certification or licensure (Indicator 31). Enrollment in contract training courses (Indicator 33).

Commission Assessment: Despite fluctuations in headcounts and enroliments in the above

indicators over the past four years, the College has established benchmarks calling for significant
increases by FY 2015. Please discuss the College’s strategies in these areas.
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The unduplicated headcount enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure and course enrollments both increased
substantially in FY 2014 to 1,031 and 1,683, representing increases of 28% and 57%,
respectively (Indicators 31a and 31b). Course enroliments in FY 2014 surpassed the benchmark.
BCED developed three new training programs: Patient Care Technician which is a “stackable”
credential for the licensed CNA; transporter training for ESL students which includes an ESL
component that leads to entry-level Healthcare licensure/certification courses; and Medical
Office Assistant which prepares students for front-end office duties and is the first component
leading to Medical Assistant Certification. Weatherization courses have been updated to align
with the Department of Energy’s standards and for industry certifications. The unduplicated
headcount enrollment in contract training increased to 797 and course enrollments increased to
1,522 (Indicators 33a and 33b). BCED has developed several new contract training partnerships.
BCED and the Horseshoe Casino formed the Casino Dealer Training Academy in May 2014. In
FY 2015, BCED’s participation in the EARN grant with the Baltimore Alliance for Careers in
Healthcare (BACH), St. Vincent DePaul, Center for Urban Families, and the Caroline Center
resulted in 313 registrations. BCED entered into a joined with Youth Opportunity Baltimore to
provide Healthcare Certification training jointly with GED preparation to ready participants for
entry-level positions upon completion. This resulted in 109 registrations in FY 2015. ACE,
which combines occupational skills training with basic skills and ESL instruction in a co-
teaching model, provided 182 students the opportunity to obtain certification in career fields such
as healthcare; warehouse and logistics; and machining. The program received additional funds to
add a cohort of students interested in CNA/Geriatric Nursing Assistant Certification training.

STEM credit awards (Indicator 35b.)

Commission Assessment: There have been fluctuations in the College’s credit enrollment in
STEM programs over the past four cohort years. Please describe the strategies that the College
intends to follow to achieve the projected benchmark of 66% growth in enroliment for the fall
2015 cohort.

BCCC’s enrollment in STEM programs remained stable at 2,519 in fall 2014 while the
number of STEM awards increased substantially to 317 in FY 2014, surpassing its
benchmark of 226 (Indicators 35a and 35b). The temporary closure of the Life Sciences
Building (LSB) due to water damage limited the scheduling of on-campus STEM courses
over three semesters. Since reopening, resources have been enhanced to support STEM
courses and programs, including 48 new microscopes and two microscope cameras for the
labs. The STEM programs’ curriculum has been updated to align with current technological
developments. A five-year $599,995 grant from the National Science Foundation created 28
scholarships for incoming STEM students for each grant year. The grant’s goal is to increase
the number of underrepresented students earning engineering/technology degrees,
transferring to senior institutions, and securing internships and jobs. Seven recipients earned
degrees in Robotics in FY 2014; two transferred to senior institutions and five now work at
Amazon. BCCC is one of four community colleges which are part of the NASA Minority
University Research and Education Project Community College Curriculum Improvement
cooperative agreement, which funds projects to expand STEM course offerings at minority-
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serving community colleges and increase the number of students receiving degrees in NASA-
related fields. BCCC will use its three-year, $750,000 agreement to implement the
“Improving and Expanding the STEM Programs at BCCC to Attract, Retain and Support the
Success of Diverse Students™ project. The Upward Bound Math and Science program serves
as a pathway for BCPSS students into BCCC’s STEM programs. BCCC’s Welcome Center
provided campus tours to students interested in STEM programs from Patterson High School,
Digital Harbor High School, and Mount Clare Christian School. Special admissions advising
and information sessions were held for health programs. BCCC introduced a STEM
community day to increase awareness of the programs and career pathways.

COMMUNITY OUTREACH AND IMPACT

BCCC’s Strategic Plan calls for strengthening partnerships and community outreach and the
College remains committed to engaging the service population of Baltimore City. Dedicated
faculty, staff, and students provide their time and expertise to serve the City’s citizens,
neighborhood and community organizations, public schools, and employers.

Student Involvement

The BCCC Dental Hygiene Program continued its Senior Week dental clinic with free cleanings,
oral cancer exams, and x-rays to senior citizens (age 62 and older) and its on-campus clinic
provided free dental care to area children during its annual Sealant Saturday event. The
Ascenders Club held a fundraiser for the March of Dimes and raised over $1,100. +The student-
run Annual Fashion Show had high attendance from the community. Physical Therapist
Assistant (PTA) Program students hosted the second annual Fitness Can Be Fun Games in May
2015 at the Liberty Campus and all proceeds went to Mt. Washington Pediatric Hospital. Last
year’s inaugural event was a great success as students came out to play games including potato
sack races, tug of war, relay races, badminton, football toss, and many others designed to
encourage physical activity and fun. The Veterans Club and the Student Support and Wellness
Services Office presented a workshop on trauma and Post Traumatic Stress Disorder (PTSD) for
the College community. In October 2014, the History Club and Sociology & Anthropology Club
along with the Office of Student Life held an event during Hispanic Heritage Month to explore
historic connections between African and Latino cultures. STEM students participated in an
interview on WBJC.

Partnerships and Outreach: BCPSS

BCCC continued its long-standing outreach partnerships with BCPSS through the TRIO
Educational Talent Search (ETS) program and Upward Bound (UB) Math and Science program.
The College hosted its inaugural "Think HBCU" College and Scholarship Fair with a focus on
access for students with limited resources. The fair was held at the Liberty Campus in March
2015 with attendance of 109 guests, 58 Historically Black Colleges and Universities (HBCU)
representatives from more than 30 institutions, and 79 members of Alpha Kappa Alpha Sorority,
Inc. The workshops and presentations created interactive dialogue about the benefits of attending
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a HBCU, college resources, and academic opportunities. Attendees included BCPSS middle and
high school students as well as BCCC students, parents, faculty, and staff.

BCCC continued its partnership with Education Based Latino Outreach (EBLO) and its Mi
Segunda Casa program to provide ESL courses to immigrants throughout Baltimore City. Over
thirty ESL courses were offered at EBLO and partner BCPSS sites throughout the City, serving
the adult literacy needs of the City’s immigrant population. EBLO course offerings were
expanded to include Computer Literacy courses for immigrants. The Refugee Youth Project
(RYP) and ELI programs collaborated with Court Appointed Special Advocates (CASA) to
expand Summer Academy enrollment to include youth and refugee high school students.

Business Organizations and Agencies

Through the Career Development and Employment Services Office (CDESO), College
partnerships underway to assist students with career development, internships, job placement,
community service hours, and assistance with the Career Closet (donated clothes for interviews)
include Mondawmin Mall, Target, Marshall’s, and the Baltimore City Planning Committee.
BCED partners with many area businesses and agencies. BCED partners with local business and
industry to offer cost-effective, state-of-the-art customized training; occupational training;
industry certifications; and lifelong learning opportunities. Building upon the existing
relationship with the Horseshoe Casino, BCED is expanding the training to include all hospitality
workers. College staff routinely attend the Greater Mondawmin Coordinating Council’s
quarterly meetings. BCED’s Adult Basic Education (ABE) Office established new partnerships
with Baltimore Healthy Start, Inc., Enoch Pratt Free Library, Neighborhood Library Services,
New Era Academy, Civic Works/Reach!, and Our Daily Bread Employment Center.

Community Programs and Events on Campus

BCCC has maintained a strong partnership with the League of Women Voters to sponsor and
promote Voter Registration Drives. Over the past eight years, the League and BCCC have
sponsored successful registration drives for BCCC faculty, staff, students, and the community. In
total, these drives have registered nearly 2,000 voters. The drive will continue in fall 2015. The
Career Development and Employment Services Office hosted the Employment Opportunity Day
on campus in November 2014 with 220 attendees. The event was open to students and the
community interested in career and internship opportunities. Ten computers were available for
completing online applications and resume submissions. ABE hosted the first annual Community
Resource Fair at the Reisterstown Plaza Center which focused total health and wellness of
students. It provided a great networking opportunity for students, staff, and community friends.

BCCC supported the Maryland State Department of Education (MSDE) through a one-week
summer camp at BCCC’s Life Sciences Institute (LSI) at the University of Maryland BioPark.
The camp focused on forensic science and hosted 14 “gifted and talented” children from across
the State. In May 2015, BCCC’s athletic department hosted the Court Kings Anti-Bullying and
Inspirational Message Basketball game. The game was open to the community and the
gymnasium was filled to capacity. BCCC continued its partnership with the Mayor’s Office of
Employment Development through “Youth Works 2015.” In summer 2015, eight youth workers
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were employed on campus. BCCC’s Compliance Coordinator planned activities to help develop
academic and life strategies. This partnership reflects BCCC’s President’s commitment to
supporting Baltimore’s youth.

The events related to the death of West Baltimore resident Mr. Freddie Gray were close to home
for BCCC faculty, staff, students, and community as the unrest was centered less than one mile
from the Liberty Campus. BCCC responded by hosting events to provide support to the
College’s community. The College hosted the “Universal Cry for Justice” Town Hall as part of
the Citywide “BmoreYouthRise” Peace Walk and Rally. Over 250 young people came to BCCC
to air feelings and frustration in the wake of the Mr. Gray’s death and the unrest in Baltimore.
The event was the second of four parts of the daylong Citywide Peace Walk and Rally organized
under the social media hash tag #BmoreYouthRise. Longtime rap artist YoNasDa Lonewolf Hill
led a panel and audience discussion which drew comments from dozens of young people. The
event drew local TV stations WJZ and WMAR in addition to a national report on CNN from the
Liberty Campus by correspondent Sara Sidner. BCCC’s Dean of Student Development joined
fellow members of Alpha Kappa Alpha Sorority to lend a hand to seniors and help clean up the
City. The effort garnered a picture in the Baltimore Times and recognition of the Dean’s efforts
from the Deputy Mayor. BCCC students, faculty, and staff came together in solidarity on two
separate days to share their feelings and stand for 20 minutes of silent reflection while supportive
horns honked along Liberty Heights Avenue. Students spoke during the “Voicing Our Pain”
Collegewide assembly which was coordinated by the Presidents of the Faculty Senate and the
Student Government Association.

Community Forums, Fairs, and Festivals

In BCCC’s continuing effort to build upon existing relationships and establish new ones, BCCC
participates in many community events. IAMR’s Director of External Affairs (EA) participated
in various events including the City’s Housing Resource Fair; Mondawmin Mall’s Health Fair,
and the City Health Commissioner’s discussion on health issues facing the Baltimore area. The
EA Office staffed information tables at the Fox 45 B’More Healthy Expo at the Baltimore
Convention Center, the Bon Secours Open Forum, and the Baltimore City Council’s Senior
Symposium. The Director of EA presented on behalf of the Maryland Scholars Program and
participated in the Eastside Resource Festival, Greater Mondawmin Resource Festival, and Unity
in the Community Festival at Druid Hill Park. ABE staff participated in various fairs throughout
the City including the annual Latinofest, Goodwill Industries of the Chesapeake Family
Resource Fair, African Heritage Festival, Housing Authority of Baltimore City Resource Fair,
and the Baltimore City Health Department’s annual Know Your Status Ball and Conference. In
BCCC participated in the annual Susie’s Cause Health Festival at Mondawmin Mall which
focused on under-served communities. BCCC student recruiters along with staff from the School
of Allied Health and Nursing (SAHN) and BCED greeted a steady flow of visitors.

BCED joined the South Baltimore Learning Center in its celebration of National Adult
Education and Family Literacy Week in fall 2014 where a BCCC graduate from the ESL and
ACE programs was recognized by local legislators for his perseverance in pursuing his
education. The ESL joined the Baltimore Highlands Community Association in their National
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Night Out to promote educational opportunities in the community. Refugee ESL and RYP
students participated in the World Refugee Day celebrations with music, dance, and stories.

Presidential Outreach Activities

Since BCCC'’s President was appointed one year ago, he has been very active with local
communities and in establishing relationships with City, State, and higher education officials. He
has met with the Presidents of Morgan State University and University of Baltimore as well as
the former and new Presidents of Coppin State University, Superintendent of the Baltimore City
Public School System, Executive Director of the Maryland Association of Community Colleges,
Mayor of Baltimore City, Deputy Secretary of State, Baltimore City Council President, and two
State Senators. He hosted two introductory receptions in fall 2014 at the Liberty Campus for
community and business leaders, and local faith-based leaders. The President will be honored by
the Greater Mondawmin Coordinating Council at its first “Men of Valor” gala in October.

COST CONTAINMENT

Significant cost containment actions adopted by the institution in FY 2014 and the level of
resources saved. This must include detailed ways in which the institution has reduced waste,
improved the overall efficiency of their operations, and achieved cost savings. Attach dollar
amounts to each specific effort.

Permanent/Long-Term Actions: Savings
Renegotiation of the Reisterstown Plaza Center lease $22,165 annually for 10

years, FY 2014 is the third
year of lease

Reduced hard-copy subscriptions available to faculty and staff $18,000

Reduced travel for faculty $27,000

Source: BCCC Business and Finance Division
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Student Characteristics (not Benchmarked)

BALTIMORE CITY COMMUNITY COLLEGE
2015 ACCOUNTABILITY REPORT

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for
interpreting the performance indicators below.

A.
B.

Percent of credit students enrolled part time
Students with developmental education needs

Percent of credit students who are first-generation
college students (neither parent attended college)

Annual unduplicated headcount in English for
Speakers of Other Languages (ESOL) courses

Financial aid recipients
a. Percent of credit students receiving Pell grants

b. Percent of credit students receiving loans,
scholarships and/or need-based financial aid

Credit students employed more than 20 hours per
week

Student racial/ethnic distribution

a. Hispanic/Latino

b. Black/African American only

c. American Indian or Alaskan native only

d. Native Hawaiian or other Pacific Islander only
e. Asian only

f. White only

g. Multiple races

h. Foreign/Non-resident alien

i. Unknown/Unreported

Wage growth of occupational program graduates
a. Median income one year prior to graduation
b. Median income three years after graduation

Goal 1: Quality and Effectiveness

Graduate satisfaction with educational goal
achievement

Non-returning student satisfaction with educational
goal achievement

Fall-to-fall retention
a. Developmental students

b. College-ready students

Developmental completers after four years

Successful-persister rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Fall 2011 Fall 2012 Fall 2013 Fall 2014
56.2% 67.1% 66.9% 66.5%
88.9% 79.3% 87.2% 86.2%
Spring 2008 Spring 2010 Spring 2012 Spring 2014
47.2% 44.5% 45.0% 43.7%
FY 2011 FY 2012 FY 2013 FY 2014
3,742 3,787 3,937 3,950
FY 2011 FY 2012 FY 2013 FY 2014
55.0% 57.7% 50.3% 51.7%
61.8% 64.9% 59.5% 60.5%
Spring 2008 Spring 2010 Spring 2012 Spring 2014
47.9% 53.0% 53.8% 50.4%
Fall 2011 Fall 2012 Fall 2013 Fall 2014
1.7% 2.2% 1.0% 2.8%
77.7% 75.8% 80.6% 79.1%
0.2% 0.6% 0.8% 0.2%
0.1% 0.3% 0.3% 0.2%
2.5% 2.2% 3.1% 2.4%
8.0% 9.1% 8.2% 7.7%
0.6% 1.2% 2.0%
5.2% 11.2% 4.6% 3.7%
2.7% 2.0% 0.1% 1.9%
FY 2011 FY 2012 FY 2013 FY 2014
$20,719 $22,272 $22,686 $18,737
$36,857 $35,936 $41,700 $38,242
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
98.0% 92.0% 98.7% 97.6% 99.0%
Benchmark
Spring 2007 Spring 2009 Spring 2011 Spring 2013 Spring 2015
Cohort Cohort Cohort Cohort Cohort
67.6% 68.0% 89.0% 77.1% 80.0%
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Benchmark
Cohort Cohort Cohort Cohort Fall 2014
42.3% 34.4% 35.1% 31.9% 54.0%
35.1% 22.2% na (n=18) 38.8% 38.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
19.9% 18.0% 17.2% 24.7% 30.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
69.2% 73.1% 72.7% 75.0% 65.0%
83.8% 80.3% 72.6% 75.5% 88.0%
43.7% 45.0% 41.1% 35.2% Not Applicable
55.8% 55.3% 51.3% 50.8% 62.0%
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Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
6  Graduation-transfer rate after four years
a. College-ready students 61.5% 50.0% 57.6% 60.0% 42.0%
b. Developmental completers 48.7% 43.1% 43.3% 40.1% 48.0%
c. Developmental non-completers 31.3% 35.0% 29.5% 27.8% Not Applicable
d. All students in cohort 37.6% 37.7% 35.5% 34.0% 38.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
7  Licensure/certification examination pass rates
a. Nursing - National Council 94.7% 88.7% 77.1% 70.5% 95%
Number of Candidates 38 71 70 61
b. Licensed Practical Nurse - National Council 100.0% 100.0% na na 100%
Number of Candidates 10 10 2 na
c. Physical Therapy - Assessment Systems 93.3% 100.0% 100.0% 90.0% 100%
Number of Candidates 15 22 14 19
d. Dental Hygiene - National (Written) Board 96.0% 95.0% 95.2% 100.0% 100%
Number of Candidates 25 20 21 23
e. Respiratory Care - MD Entry Level Exam 60.0% 89.9% 84.6% 91.0% 85%
Number of Candidates 15 9 13 11
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
8  Percent of expenditures
a. Instruction 49.8% 47.4% 46.1% 42.0% 52.8%
b. Academic Support 6.5% 7.5% 7.5% 8.2% 6.7%
c. Student Services 12.2% 12.3% 12.3% 10.8% 11.4%
d. Other 31.5% 32.9% 34.1% 39.0% 29.1%
Goal 2: Access and Affordability
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
9  Annual unduplicated headcount
a. Total 21,019 20,457 18,597 17,890 24,500
b. Credit students 10,444 9,849 8,268 7,995 13,500
c. Continuing education students 10,767 10,803 10,623 10,023 11,500
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
10 Market share of first-time, full-time freshmen 24.7% 15.8% 17.5% 18.0% 23.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
11 Market share of part-time undergraduates 31.5% 30.3% 30.9% 29.4% 36.0%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
Market share of recent, college-bound high school 24.8% 25.6% 24.6% 26.9% 35.0%
12 graduates
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
13 Annual enrollment in online courses
a. Credit 9,183 8,491 7,345 6,903 11,500
b. Continuing Education 711 190 469 306 750
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15

16

17
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High school student enrollment

Tuition and fees as a percent of tuition and fees at
Maryland public four-year institutions

Note: The goal of this indicator is for the college’s
percentage to be at or below the benchmark level.

Enroliment in continuing education community service
and lifelong learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enroliment in continuing education basic skills and
literacy courses

a. Unduplicated annual headcount

b. Annual course enrollments

Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
88 90 100 53 80
Benchmark
FY 2012 FY 2013 FY2014 FY 2015 FY 2016
38.4% 37.2% 37.7% 35.6% 42.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
1,659 1,720 1,718 1,232 1,840
2,711 2,758 2,737 1,721 3,200
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
7,558 7,703 7,820 7,736 8,000
15,445 16,474 17,096 16,644 16,000
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Goal 3: Diversity

18

19

20

21

22

Minority student enroliment compared to service area
population

a. Percent nonwhite enrollment

b. Percent nonwhite service area population, 18 or
older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and
professional staff

Successful-persister rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in
the cohort for analysis.

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in
the cohort for analysis.

Goal 4: Student-Centered Learning

23

24

25

Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0
or above

b. Mean GPA after first year

Graduate satisfaction with preparation for transfer
Note: Response categories changed starting in 2008.

Associate degrees and credit certificates awarded
a. Career degrees

b. Transfer degrees

c. Certificates

Total

Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
BCCC does not
89.7% 90.6% 91.8% 91.8% benchmark
68.5% 69.1% 68.7% 69.3% Not Applicable
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
59.0% 63.2% 64.1% 68.3% benchmark
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
BCCC does not
70.1% 84.2% 69.2% 73.2% benchmark
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
53.0% 53.7% 48.4% 47.9% 60.0%
na (n=6) na (n=7) na (n=14) na (n=20)
na (n=4) na (n=15) na (n=8) na (n=10)
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
36.0% 36.7% 32.9% 31.4% 38.0%
na (n=6) na (n=7) na (n=14) na (n=20)
na (n=4) na (n=15) na (n=8) na (n=10)
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
80.2% 74.1% 75.9% Data are 80.0%
not available
2.69 2.56 2.52 from MHEC. 2.55
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
76% 73% 80% 83.3% 82.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
262 345 264 301 320
208 195 234 141 240
62 61 50 150 75
532 601 548 592 635
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Fall-to-fall retention
a. Pell grant recipients

b. Non-recipients

Education transfer programs
a. Credit enroliment

b. Credit awards

Goal 5: Economic Growth and Vitality

28

29

30

31

32

33

34

35

Percent of full-time employed career program
graduates working in a related field

Graduate satisfaction with job preparation
Note: Response categories changed starting in 2008.

Enroliment in continuing education workforce
development courses

a. Unduplicated annual headcount

b. Annual course enrollments

Enrollment in Continuing Professional Education
leading to government or industry-required
certification or licensure

a. Unduplicated annual headcount

b. Annual course enroliments

Number of business organizations provided training
and services under contract

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

STEM programs

a. Credit enroliment

b. Credit awards

Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
43.8% 33.5% 32.2% 31.9% 50.0%
36.0% 31.0% 46.2% 34.7% 42.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
57 41 50 50 150
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
4 5 3 1 60
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
69% 63% 50% 80.0% 65%
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
76% 79% 84.4% 86.7% 90.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
1,015 954 1,053 1,061 1,500
1,271 1,264 1,248 1,758 1,700
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
682 1,129 806 1,031 880
1,245 1,480 1,075 1,683 1,600
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
43 53 58 61 80
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
589 806 746 797 1,000
903 1,707 1,083 1,522 3,000
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
100% 100% 100% 100% 100%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
3,287 2,496 2,535 2,519 4,200
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
208 225 184 317 226
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CARROLL COMMUNITY COLLEGE

MISSION

Carroll Community College is a public, open admissions, associate-degree-granting college
serving Carroll County, Maryland with baccalaureate preparation programs, career education,
workforce and business development, and personal and cultural enrichment opportunities. As a
vibrant, learner-centered community, the college engages students as active learners, prepares
them for an increasingly diverse and changing world, and encourages their lifelong learning.

INSTITUTIONAL ASSESSMENT

The college’s activities are designed to fulfill the goals delineated in its comprehensive mission
statement and are guided by the priorities in its multi-year strategic plan, Compass 2020.

The five Compass 2020 priorities, approved by the president and shared with the college
community on June 3, 2015, are student achievement, continuously enhance instructional
program quality and effectiveness to increase student achievement, retention, and program
completion; enrollment development, respond to community and student needs through
innovation and resourcefulness in instructional programming, course delivery and scheduling,
student services, and effective communications; county economic development, support Carroll
County business and workforce development through career and professional education, contract
training and consulting services, and partnerships with local businesses and economic
development agencies; advancing excellence, invest in the college’s employees, technology, and
decision support systems to further the college’s excellence; and resource management, develop
resource management strategies to respond to anticipated levels of governmental support and
fund the college’s priorities.

The college’s annual strategic plans identify the specific initiatives the college will focus on
during a given fiscal year to advance the priorities in Compass.

In addition to this state-mandated Performance Accountability Report, the college provides
stakeholder accountability through a set of 60 Institutional Effectiveness Assessment Measures
reported annually to the Board of Trustees and the Board of Carroll County Commissioners.

Commission staff identified two accountability indicators for the college’s response: percent
minorities of full-time faculty (indicator 19), and STEM credit awards (indicator 35b). After a
discussion of these two measures, the college’s progress toward achieving its other benchmarks
will be analyzed, within the context of the goals in the 2013 Maryland State Plan for
Postsecondary Education.

Response to Commission Questions
Percent Minorities of Full-time Faculty

Commission assessment: Despite decreases in the percentage of minority full-time faculty from
fall 2010 to fall 2013, the college estimates a two-fold increase for fall 2015. Please discuss the
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strategies that inform this aggressive goal, as well as prevailing conditions in the college that
may affect hiring (e.g. an expected wave of retirements for tenured faculty, a planned expansion
of one or more programs).

The college’s goal is to have a full-time faculty that reflects the demographics of its service area
and student population. At the time the benchmark was set five years ago, Carroll County’s
minority population was at 8 percent and the college’s minority student population was at 8.2
percent. The college set its benchmark at 8 percent; minorities constituted 5.6 percent of the
college’s full-time faculty at that time. Changes in full-time faculty staffing since 2010 have
resulted in a full-time faculty in fall 2014 that is 4.0 percent minority.

In the current environment of declining enrollments and tight budgets, the college anticipates
very limited hiring of new full-time faculty. The college is evaluating its staffing within the
context of its five-year strategic plan, Compass 2020. The financial outlook will preclude major
additions to its program inventory. Openings that occur due to retirements and separations will
be scrutinized to see if a replacement is necessary. Opportunities to change the demographic
profile of the full-time faculty will be constrained by these realities.

The strategic value of diversity in the workplace, among the students, faculty, and in the local
community, is recognized. Though gains have been made, the composition of the college’s
overall workforce remains predominately non-minority. Improving the diversity of its
workforce as a small, rural college remains one of Carroll Community College’s greatest
challenges. Carroll County lacks the significant professional minority population found in the
urban and metropolitan areas of the state. Since Carroll County is bordered by counties with
significantly-higher blends of minorities, such as Baltimore County and Howard County, the
college recruits in these areas. The challenge to recruit full-time faculty of color to provide
positive role models and to help create a culturally-diverse college will continue to be an
institutional priority, and procedures are in place to meet this challenge.

Diversity recruitment is an important step towards creating an inclusive and multitalented
workplace that is reflective of the constituents it serves and best prepared to compete in a
changing economy and marketplace. Position vacancies are currently advertised through
minority resources such as the Baltimore Afro-American newspaper. The college is expanding
its recruiting efforts for FY2016 to include the Minority Resources Edition of the Equal
Employment and Civil Rights Journal and Minorityjobs.net . Additionally, starting in FY2016
the Director of Human Resources and other human resource staff plan to attend job and career
fairs that attract large numbers of minorities, such as those held at Bowie State University,
Morgan State University, and Coppin State University.

The college’s applicant assessment and interview procedures allow the manager of a hiring
department or division (executive officer, director, department chair, etc.) an opportunity to
participate in the qualifying process and to review all applications for an advertised vacancy. The
Human Resources office completes the first review of applicants without regard for race, gender,
or age. Demographic information is not provided to the hiring manager and/or the search
committee. The hiring manager or search committee is required to provide the Human Resources
office justification supporting the decision not to interview any qualified applicant.
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The college, like other institutions of higher education, is experiencing a challenge with low
enrollment, so each vacant faculty position is closely reviewed to determine if position
reallocation is required or if the position should be placed on hold pending the fiscal year budget.
As such it is difficult to anticipate open positions at this time. The Director of Human Resources
works closely with the Executive Vice President of Administration to understand position status
and next steps for each new vacant position.

The college’s FY2016 Strategic Plan contains an initiative (V-2) charging the Human Resources
office to analyze staffing and anticipate retirements across all functions, in response to
enrollment and revenue assumptions and Compass 2020 strategic priorities. This staffing
analysis will inform and reflect the development of a Five-year Financial Plan (initiative V-1) to
guide the college through June 30, 2020. Work on these initiatives has commenced. Given the
difficult financial outlook for the college, few openings for full-time faculty are likely,
hampering the opportunities to significantly alter the racial and ethnic composition of the faculty.

STEM Credit Awards

Commission assessment: The college has demonstrated substantial growth in credit awards for
STEM programs over the past several years, and has exceeded its benchmark goal. Please
discuss the factors underlying this increase and whether the college expects these trends to
continue in the future.

Carroll Community College has made a strong commitment to STEM education, reflected in its
academic and continuing education programming, its marketing and recruitment, its co-curricular
activities, its student life offerings, and its community outreach and engagement. This
commitment and these activities have established the college’s reputation in the STEM arena and
have attracted students to its STEM offerings.

The college launched its nursing program in 2004, added the Associate of Science in
Engineering program in 2011, and is in process of introducing a Cybersecurity degree program.
The college’s SMART Scholars Program offers students undergraduate research experiences in
Chemistry and Engineering. The college’s Continuing Education and Training area has added to
its strong array of information technology and health profession training offerings. These include
IT certifications such as CompTIA A+, Network+, and Security+, and Cisco CCNA.

The college has an active student chapter of the American Chemical Society. The college’s
STEM club received an Excellence in Service award from the Maryland-DC Campus Compact
for its service-learning activities. On-campus “STEM Days” have showcased the college’s 3D
printers. Carroll faculty and students have traveled to county middle schools to participate in
“Ready, Set, STEM” programs. These and other STEM activities are routinely highlighted in the
college’s Today newsletter and Career Focus magazine, and successfully pitched to local media
outlets resulting in positive publicity.

The college is participating in the first Maryland STEM Festival on November 6-7, 2015,

including serving as the Carroll County host location. Without needing to travel great distances,
the general public may investigate all aspects of STEM through collaborative and interactive
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programming. The week is being organized by The Maryland STEM Festival Planning
Committee, which consists of members from diverse STEM organizations across the state.

The commitment of passionate faculty, strong administrative support, community and industry
partners, and successful alumni, collectively ensure that the college will continue to offer a
strong STEM program. County demographics and limited financial resources may lead to
declines in enrollments and degrees over the next five to seven years, but the excellence of the
program will continue and grow.

Progress toward Benchmarks and Fulfilling State Goals for Postsecondary Education

The 35 performance indicators included in this state accountability report were organized on the
attached spreadsheet under the five goals in the 2009 Maryland State Plan for Postsecondary
Education. They will be discussed under the six goals in the more recent 2013 Maryland State
Plan for Postsecondary Education. The college’s performance on the indicators is measured
against benchmarks established by the college president and approved by the college’s Board of
Trustees. In many cases, the college’s performance has been well above state averages. The
benchmarks agreed to by the college’s faculty, administration, and governing board were usually
set above existing Carroll performance levels, in the spirit of continuous improvement. Thus it is
not uncommon, especially in the early years of the five-year benchmark cycle, for the college’s
performance to be above state averages but not yet at benchmark levels.

State Plan Goal 1: Maryland will enhance its array of postsecondary education institutions
and programs, which are recognized nationally and internationally for academic
excellence, and more effectively fulfill the evolving educational needs of its students, the
State, and the nation.

This Quality and Effectiveness goal includes the need to heighten college readiness, improve
degree progress and degree completion, and serve newly emerging populations in the State.

Early retention of students beginning college at Carroll is near record highs. Persistence of fall
2014 first-time students to the spring 2015 term was 79.3 percent, the second-highest fall-to-
spring retention rate in college history. The one-year retention rate of fall 2013 entrants was a
college high. Two-thirds, 67.7 percent, were enrolled in fall 2014. Carroll’s fall-to-fall, one-year
retention rate of first-time, full-time students, at over 70 percent, was the highest among
Maryland’s 16 community colleges.

In July 2014, the National Student Clearinghouse issued reports for individual institutions
reporting six-year completion rates for students beginning college in fall 2007. Students were
identified as completers if they completed a degree or certificate program at any institution
within six years. The ability of the Clearinghouse to follow students across institutions and state
lines, and their method for identifying degree-seeking students, yielded completion rates far
superior to those previously reported. Carroll’s completion rate, at 51.5 percent, was
considerably higher than the national community college average of 39.9 percent.

The National Student Clearinghouse repeated its six-year completion analysis with the Fall 2008
entering cohort. The college now has extensive and accurate completion data for two cohorts of
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students, and national community college averages to help interpret the findings. Carroll’s
overall completion rate for the Fall 2008 cohort was 52.8 percent, up from the 2007 cohort and
above the comparable national average of 39.1 percent.

A major strength of the National Student Clearinghouse reports is their ability to analyze
completion rates by student enrollment intensity or attendance pattern. Completion rates are
reported for students who attended exclusively full-time, exclusively part-time, or a mix of full-
time and part-time attendance. The analysis looks at enrollment status in all terms of enroliment,
not just the first term. This is important, since most students who start at a community college as
full-time students do not remain full-time.

The overall completion rate for Carroll students in the 2008 cohort was 52.8 percent. For Carroll
students able to always enroll full-time, this rate was 70.0 percent, compared to 57.0 percent for
community college entrants nationally. In contrast, the overall completion rate for students who
only attended part-time was 19.2 percent for Carroll students and 18.8 percent for students
nationally.

Two-thirds of community college students nationally, and 61 percent of Carroll students, have
mixed attendance patterns, enrolling full-time in some terms and part-time in others. The overall
completion rates for these majorities of students in the 2008 cohort were 49.6 percent for Carroll
and 35.9 nationally.

Women starting at Carroll in Fall 2008 had a slightly higher overall completion rate (55.3%) than
men (50.2%), but both genders were well above the comparable national averages (42.6% for
women and 36.4% for men).

Completion rates varied by age. For Carroll Community College students entering in Fall 2008,
the overall completion rate was 52.8 percent. For students age 20 or younger at entry, the
completion rate was 55.2 percent. For students age 25 and older, the rate was 50.2 percent. In
contrast, students age 21-24 at entry had a completion rate of 26.4 percent.

The lower completion rate for students starting college in their early twenties remained even
when controlling for enrollment intensity. Among Carroll students able to attend exclusively as
full-time students, completion rates for students age 20 or younger (73.3%) and age 25 and older
(75.0%) were notably above the rate for students age 21-24 at entry (21.4%). The pattern was
similar, though not quite as dramatic, nationally. Overall completion rates for exclusively full-
time students were 61.6 percent for younger students, 49.0 for older students, and 38.4 for
students in their early twenties.

The reports distributed by the National Student Clearinghouse provide further breakdowns of the
completion rates. In addition to the overall completion rate, the Clearinghouse reports first
completion at the initial institution, first completion at a different two-year institution, first
completion at a four-year institution, subsequent completion at a four-year institution, total
completions at four-year institutions, and still enrolled (at any institution). The Clearinghouse
reports provide a complete picture of completion, compiled six years after entry.
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Due to their superior methodology, the completion rates produced by the National Student
Clearinghouse should be considered for inclusion in the Performance Accountability Report
dataset as soon as four years of data are available.

The one indicator under the Quality and Effectiveness goal of concern is the percentage of
students identified as needing developmental education who complete all their developmental
coursework within four years. The college’s developmental program completion rate has always
been notably higher than the average among Maryland’s 16 community colleges, but has not
reached the benchmark of 60 percent established by the college. The rate for the most recent
cohort analyzed, those entering in fall 2010, was 59.4 percent. The college has implemented a
number of reforms in its developmental education program, including introduction of skill-
specific modular instruction, with the expectation of improvement in program completion rates.

State Plan Goal 2: Maryland will achieve a system of postsecondary education that
advances the educational goals of all by promoting and supporting access, affordability,
and completion.

This Access, Affordability, and Completion goal makes it clear that credential completion is the
true promise of access fulfilled. The college’s comparatively high completion rates demonstrate
the institution’s embrace of this statewide expectation.

The college’s goal is to maintain its credit tuition and fees at a level half that of the average
tuition and fees charged by University System of Maryland institutions. Years of state funding
below statutory expectations, price inflation in some fixed costs, declining enrollment due to
county demographics, and constrained county funding support have all put pressure on tuition.
Carroll’s tuition and fees were 50.6 percent of the university average in 2014-15, the first time
the college exceeded 50 percent and failed to meet its benchmark.

For the past four years analyzed, the college has fallen short of its market share goal for first-
time, full-time students. The college expects to enroll 50 percent of all Carroll County residents
starting college as full-time undergraduates at a Maryland college or university. In fall 2014, this
percentage was 46.4 percent, the same as the year before. Carroll remained the most popular
choice of County residents for starting college full-time; Towson University was second in
popularity, enrolling 11.4 percent.

Carroll Community College remained the top choice of Carroll County residents for part-time
undergraduate study. In fall 2014, 69.1 percent of Carroll County part-time undergraduates
attended Carroll. This was slightly below the college’s benchmark of 70.0 percent.

State Plan Goal 3: Maryland will ensure equitable opportunity for academic success and
cultural competency for Maryland’s population.

This Diversity goal is comprehensive and inclusive. In addition to race and ethnicity, the State
Plan cites age, family educational history, economic station, and veteran status in its definition of
diversity. The State Plan also conceptualizes diversity as a value to be understood and
appreciated: “In order to navigate through a world that is increasingly multiethnic, multinational,
and globally interdependent, students must be culturally competent.”
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The college’s mission statement includes a goal to “embrace an increasingly diverse and
changing world by encouraging students, faculty, and staff to value diversity, cultivate global
awareness, and practice responsible citizenship.” The college’s General Education Program
includes a core competency that “students will acknowledge and comprehend the beliefs,
behaviors, and values of diverse populations within a global environment.”

The college developed a Diversity/World View Strategic Improvement Plan in 2009, which was
adopted by the Board of Trustees on October 21, 2009. Committees have guided implementation
of the plan in the areas of curriculum and student achievement, the co-curricular learning
environment, employee development, and marketing and outreach.

The implementation and progress on these goals is described in the college’s separate Diversity
Improvement Plan Annual Report, submitted as required to the Maryland Higher Education
Commission by September 1% each year.

The college serves a service area with a small minority population. The proportion of the
college’s credit student body from minority racial/ethnic groups in fall 2014 was 10.9 percent, up
from 9.2 percent the year before and above that of the County population (over age 18) of 8.6
percent.

State Plan Goal 4: Maryland will seek to be a national leader in the exploration,
development, and implementation of creative and diverse education and training
opportunities that will align with State goals, increase student engagement, and improve
learning outcomes and completion rates.

This Innovation goal includes the application of new and transformative approaches to delivering
and evaluating instructional methods and training models to facilitate student success. The State
Plan encourages the use of technology in appropriate ways to enhance teaching and learning. The
Plan states that by 2018 all public colleges will develop degree pathways with progress
benchmarks for each academic major, and require all undergraduates to file a formal degree plan
in consultation with their academic advisor.

The college installed Ellucian’s student planning module in spring 2014, and all new students are
required to meet with an advisor and develop an educational plan. All marketing and admissions
materials now feature seven “Areas of Study” with associated educational pathways. Student
degree progress will be evaluated at several milestone points. Students are encouraged to
consider online or intensive seven-week courses as a way to fit classes into their schedule, and to
attend classes in the summer or winter to accelerate their degree progress.

State Plan Goal 5: Maryland will stimulate economic growth, innovation, and vitality by
supporting a knowledge-based economy, especially through increasing education and
training and promoting the advancement and commercialization of research.

This Economic Growth and Vitality goal asserts a need for more people in the workforce with
recognized credentials, defined as a portable industry certification, occupational license, or
postsecondary education certificate or degree. The State Plan specifically mentions science,
technology, engineering, and mathematics (STEM) occupations as an area of high need in
Maryland.
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The college awarded 656 associate degrees in FY2014, 480 in transfer programs and 176 in
career programs. It is on pace to meet the goal for degree production established by the state to
accomplish the Governor’s aim that 55 percent of adult Marylanders hold a college degree in the
year 2025. The college’s contribution to this statewide goal was set at 9,102 degrees awarded
between 2009-10 and 2024-25. As of 2013-14, Carroll Community College students had earned
2,871 associate degrees since 2009-10. With 11 years to go, the college has met 31.5 percent of
the total expected by 2025.

The college has a goal of awarding 175 awards in science, technology, engineering, and
mathematics (STEM) fields each year. This benchmark was exceeded for the first time in
FY2013, when 203 STEM awards were earned. This increased to 222 in FY2014.

State Plan Goal 6: Maryland will create and support an open and collaborative
environment of quality data use and distribution that promotes constructive
communication, effective policy analysis, informed decision-making, and achievement of
State goals.

This Data Use and Distribution goal asserts the need for quality data to help inform important
policy decisions, gauge program and practice effectiveness, identify areas of excellence and
needs for improvement, and develop short-term and long-term plans. Carroll Community
College has, over the past 16 years, exhibited an increasing commitment to the use of data in
decision-making, program evaluation, student learning outcomes assessment, and accountability
to stakeholders. Initiative 1VV-3 in the college’s FY2016 Strategic Plan demonstrates this
continuing commitment. The initiative, Process Improvement and Business Intelligence, pledges
to implement business intelligence and data governance to support outcomes assessment,
efficiency, and data-based decisionmaking across campus at all levels. The college’s Data
Governance Committee, including members from all areas of the college, coordinates and
oversees data definitions, business objects training and applications, data reporting, and decision-
support data systems. In addition to the 35 indicators in this mandated Performance
Accountability Report, the college established and monitors 60 mission-based Institutional
Effectiveness Assessment Measures and 27 enrollment management indicators. Academic and
Student Affairs has a comprehensive data-based program review regime in place. Continuing
Education and Training hired a director of programs and operational support services with an
extensive institutional research background to further its commitment to data-based
decisionmaking. Training of division chairs and administrative directors in business objects
reporting software is underway to facilitate greater use of data in decisionmaking across campus.

COMMUNITY OUTREACH AND IMPACT

In fulfilling its mission, Carroll Community College is committed to partnerships in support of
county economic and workforce development, collaborations with the Carroll County Public
Schools, and the presentation of cultural and performing arts events for community enrichment.

The job market for cybersecurity has experienced tremendous expansion in recent years. Many

of these jobs require only industry certifications and a professional certificate or an associate
degree. To provide students with the tools to prepare for these jobs, the U.S. Department of

62



Labor awarded a $14.9 million TAACCCT grant to 14 of Maryland’s community college to
develop credit certificates and degrees in cybersecurity. Throughout this past year, plans have
been finalized to begin offering introductory cybersecurity courses at Carroll. The institution’s
planning process utilized an advisory group of nine cybersecurity professionals who provided
insight into the industry and curriculum development advice. The program has been designed to
offer “off-ramps” for students completing the certificate versus continuing on to the associate
degree. There are also built-in “on-ramps” for students who have prior work-related experience
and want to start or continue their education, offering credit for previously earned active
certifications. Carroll’s model is unique in that it also provides a Cyber Technology Navigator.
The Navigator’s job is to perform program outreach and assist students with resources and
support, and assist them with locating internships, service learning opportunities, and jobs. The
content of the courses being developed at Carroll, combined with industry certifications and
assistance in locating job opportunities, are based on advice from experts in the field as well as
best practices across the state.

The Maryland State Department of Education has awarded grants to Carroll Community College
to provide tuition, fees, and books for students who are employed in child care and completing
the required coursework in pursuit of a degree in Early Childhood Education, Elementary
Education, Family Studies, or Child Development. Through a partnership with PNC Bank,
students enrolled in teacher preparation programs received funding to attend a professional
development seminar on nature-based classrooms at the Irvine Nature Center. For three days, our
students and faculty were immersed in the exploration of nature-based learning curriculum in a
beautiful outdoor setting. The faculty in our teacher education programs support local education
programs through their in participation in multiple advisory councils: Carroll County Early
Childhood Education Consortium, McDaniel College’s Advisory Council for Teacher Education,
and Carroll County Public School’s Education Advisory Council.

Over 200 eighth graders at Shiloh Middle School participated in Ready, Set, Stem, in which a
team of faculty and students from the college facilitated hands-on, engaging and fun STEM
activities. Becca Sepan, the keynote speaker, is a researcher at the Johns Hopkins University
Applied Physics Laboratory. She engaged the students in a discussion about the New Horizon’s
mission, the Pluto Encounter. The date of the event coincided with the 25" anniversary of the
launch of the Hubble Space Telescope.

In fiscal year 2015, Carroll Community College’s adult education program provided
approximately 150 hours of instruction to thirty male detainees in the Carroll County Detention
Center. Funding for this program was provided by a Workforce Innovation and Opportunity Act
(WIOA) grant awarded by the Maryland Department of Labor and Licensing Regulations
(DLLR). Detainees studied basic academic skills in reading, writing, and mathematics so they
could prepare to pass the GED exam and earn a Maryland high school diploma. An adult
education instructor met with them for approximately four hours per week for 40 weeks. Once
released from the Detention Center, students may attend classes at the Multi-Service Center in
Westminster.
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Family literacy services are available for Carroll County parents through a partnership with the
Carroll County Family Center and the Judy Center at Robert Moton Elementary School. Through
the Carroll County Family Center, parents receive parenting, nutritional, and early childhood
developmental instruction while studying to take the GED exam or enter the National External
Diploma Program. Classes are available in the morning and evening and, while the children
engage in educational activities, their parents or caregivers study basic academic skills or
improve their English language skills. Over a one-year period, approximately 100 families were
served. Classes are free of charge to eligible students thanks to a WIOA grant that is
administered by DLLR.

The Criminal Justice Club of Carroll Community College hosted Carroll County law
enforcement and public safety agencies at an annual Law Enforcement Appreciation Day. The
club recognized officers from all Carroll County agencies for their dedication and service to the
community. Members from each law enforcement agency were selected for the appreciation
awards. This was the first time that the college’s Criminal Justice Club sponsored the event.
Friends and family of the recognized officers and community members were invited to join the
community celebration.

For the past ten years, Carroll Community College has operated a VVolunteer Income Tax
Assistance (VITA) program. This program is sponsored by the IRS, who provides software and
e-filing support, as well as training materials and resources. In 2015, Carroll Community
College’s VITA program served more than 400 low- to moderate-income clients. The clients
were diverse, with the youngest client being 15 years of age and the oldest 95. In total, clients
received more than $450,000 in federal refunds, with over $130,000 attributable to the Earned
Income Credit awarded to 74 low-income households. Clients also received state refunds of more
than $125,000. In addition to returning more than a half a million dollars to the local economy in
the form of refunds, the program saved clients money as all returns were prepared free of charge.

As they have done for years, the college’s Visual and Performing Arts Departments presented a
variety of productions, concerts, and gallery exhibits throughout 2014-15. The Visual Arts
Department, reflecting its belief that educators should strive to not only prepare students for
careers but also assist them in developing skills to serve as active participants in their local,
national, and global communities, added elements of socially-responsible design into the
computer graphics curriculum. Various computer graphics courses provided students with the
opportunity to produce pro bono design work for local businesses. Through a consultant team
approach, students worked with community partners (real design clients) and, with help from
their instructors, created various design elements or full marketing campaigns that captured the
essence of the business. While providing students with real-life design experiences, business
owners and students investigated various marketing methodologies for business growth and
expansion.

The college hosted art exhibitions in a variety of media and styles by students, regional, and
nationally celebrated visual artists. A recent exhibit, “A Life in Focus,” featured the photography
of Phil Grout, who captured the face of humanity as he roamed the back alleys of Saigon, Hong
Kong, Japan and the Philippines. Another exhibit, “The Whole Gang,” featured a veritable art
extravaganza featuring the works from the Carroll Community College’s Art Department faculty
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from the past 20 years. Nineteen exhibitors made for an abundant and energetic exhibition,
diverse in medium, style, and theme, large and small.

Theater productions included such classics as “Inherit the Wind” as well as dramas and comedies
by contemporary playwrights. Last year the Theatre Department continued its outreach tradition
of producing a children’s play. All the money that the department raised at these shows was
donated to Carroll’s Community College’s Child Development Center. Additionally this
production toured to all local elementary schools and libraries for free between September and
December, reaching thousands of local elementary school children.

The Music Department offered a range of music performances and was led by guest, faculty, and
student performers. Last year’s performances included the Baltimore Jazz Alliance, Stacey
Mastrian, Russel Kirk, Yoshi Horiguchi, and Zane Forshee. Several performers held master
classes for our students and community members.

As the examples in this section demonstrate, Carroll Community College acts on its
commitments to (1) embrace an increasingly diverse and changing world by encouraging
students, faculty, and staff to value diversity, cultivate global awareness, and practice responsible
citizenship, and (2) provide cultural and community enrichment through lifelong learning
opportunities, creative arts activities, and special events that educate and entertain.
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CARROLL COMMUNITY COLLEGE
2015 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the

performance indicators below.

A. Percent of credit students enrolled part time
B. Students with developmental education needs

C. Percent of credit students who are first-generation college students

(neither parent attended college)

D. Annual unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

E. Financial aid recipients
a. Percent of credit students receiving Pell grants
b. Percent of credit students receiving loans, scholarships and/or
need-based financial aid

F. Credit students employed more than 20 hours per week

G. Student racial/ethnic distribution
a. Hispanic/Latino
b. Black/African American only
c. American Indian or Alaskan native only
d. Native Hawaiian or other Pacific Islander only
e. Asian only
f. White only
g. Multiple races
h. Foreign/Non-resident alien
i. Unknown/Unreported

H. Wage growth of occupational program graduates
a. Median income one year prior to graduation
b. Median income three years after graduation

Goal 1: Quality and Effectiveness

1 Graduate satisfaction with educational goal achievement

2 Non-returning student satisfaction with educational goal
achievement

3 Fall-to-fall retention
a. Developmental students
b. College-ready students

4  Developmental completers after four years

Fall 2011 Fall 2012 Fall 2013 Fall 2014
59.2% 60.7% 62.1% 63.1%
81.5% 76.0% 75.7% 75.0%

Spring 2008 Spring 2010 Spring 2012 Spring 2014
28.4% 26.6% 27.5% 25.7%
FY 2011 FY 2012 FY 2013 FY 2014
181 177 260 218

FY 2011 FY 2012 FY 2013 FY 2014
18.6% 19.9% 20.3% 20.1%
26.5% 26.7% 26.2% 30.5%

Spring 2008 Spring 2010 Spring 2012 Spring 2014
54.7% 52.9% 62.6% 48.8%
Fall 2011 Fall 2012 Fall 2013 Fall 2014
2.4% 2.5% 2.7% 3.1%
3.5% 3.5% 3.2% 3.7%
0.3% 0.2% 0.3% 0.3%
0.1% 0.1% 0.1% 0.1%
1.0% 1.0% 1.3% 1.5%
90.3% 90.0% 89.0% 87.9%
0.8% 1.3% 1.5% 2.0%
0.3% 0.2% 0.2% 0.2%
1.3% 1.2% 1.8% 1.3%
FY 2011 FY 2012 FY 2013 FY 2014
$10,732 $11,299 $11,253 $12,819
$51,027 $53,344 $43,991 $49,918

Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
99% 93% 99% 100% 95.0%
Benchmark
Spring 2007 Spring 2009 Spring 2011 Spring 2013 Spring 2015
Cohort Cohort Cohort Cohort Cohort
67.4% 64.5% 66.0% 68.8% 75.0%
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
62.8% 62.9% 61.2% 65.7% 65.0%
62.4% 68.5% 68.3% 77.7% 65.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
56.8% 58.6% 57.5% 59.4% 60.0%
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Successful-persister rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Licensure/certification examination pass rates
a. Physical Therapist Assistant
Number of Candidates
b. LPN
Number of Candidates
c. RN
Number of Candidates

Percent of expenditures
a. Instruction

b. Academic Support

c. Student Services

d. Other

Goal 2: Access and Affordability

10

11

12

13

14

Annual unduplicated headcount
a. Total

b. Credit students

c. Continuing education students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Annual enroliment in online courses
a. Credit
b. Continuing Education

High school student enroliment

Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
90.4% 84.7% 85.7% 85.9% 85.0%
91.8% 89.9% 88.6% 85.4% 85.0%
42.0% 38.4% 39.4% 31.8% Not Applicable
79.3% 76.4% 76.4% 73.1% 75.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
72.1% 72.9% 75.9% 73.4% 70.0%
68.7% 67.3% 67.0% 67.4% 70.0%
26.5% 20.5% 25.0% 20.6% Not Applicable
58.8% 56.6% 58.6% 57.7% 60.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
100.0% 95.5% 96.0% 100.0% 90.0%
20 22 25 24
100.0% 100.0% 100.0% 93.0% 90.0%
17 8 5 15
91.4% 96.3% 87.9% 85.0% 90.0%
58 82 91 94
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
47.9% 47.6% 49.3% 48.1% 44.0%
11.6% 12.0% 11.6% 11.6% 16.0%
8.6% 8.0% 8.4% 8.5% 10.0%
31.9% 32.4% 30.7% 31.9% 30.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
13,949 13,881 13,191 12,062 14,800
5,600 5,473 5,476 5,186 5,500
8,969 8,949 8,266 7,366 9,300
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
47.0% 49.0% 46.4% 46.4% 50.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
72.9% 73.4% 71.5% 69.1% 70.0%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
60.0% 57.9% 57.9% 58.4% 55.5%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
3,227 3,405 3,494 3,507 2,800
188 194 192 178 250
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
150 143 165 163 180
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15

16

17

CARROLL COMMUNITY COLLEGE
2015 ACCOUNTABILITY REPORT

Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enroliments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enrollment
b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

23 Performance at transfer institutions

a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Benchmark
FY 2012 FY 2013 FY 2014 FY2015 FY 2016
47.3% 48.5% 49.9% 50.6% 50.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
2,983 2,972 3,148 2,706 3,400
5,388 5,540 5,884 5,264 5,700
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
526 502 583 444 550
1,046 1,033 1,160 859 1,000
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
8.2% 8.7% 9.2% 10.9% 8.0%
8.0% 8.2% 8.3% 8.6% Not Applicable
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
5.4% 3.9% 3.9% 4.0% 8.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
10.1% 9.4% 7.6% 9.6% 10.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
N<50 N<50 N<50 N<50 75.0%
N<50 N<50 N<50 N<50 75.0%
N<50 N<50 N<50 N<50 75.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
N<50 N<50 N<50 N<50 60.0%
N<50 N<50 N<50 N<50 60.0%
N<50 N<50 N<50 N<50 60.0%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
88.4% 87.1% 87.8% NA 85.0%
291 2.89 2.86 NA 2.80
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Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
24 Graduate satisfaction with preparation for transfer 79% 79% 73% 7% 80.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
25 Associate degrees and credit certificates awarded
a. Career degrees 123 139 172 176 125
b. Transfer degrees 411 418 486 480 375
c. Certificates 33 22 29 38 30
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 59.3% 61.5% 61.7% 64.4% 60.0%
b. Non-recipients 84.6% 88.9% 96.4% 81.8% 80.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
27 Education transfer programs 243 227 212 204 280
a. Credit enroliment
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 33 30 39 44 40
Goal 5: Economic Growth and Vitality
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
28 Percent of full-time employed career program graduates working in
a related field 83.0% 87.0% 89.7% 95% 85.0%
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
29 Graduate satisfaction with job preparation 80.0% 88.9% 92.9% 89% 90.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
30 Enrollment in continuing education workforce development courses
a. Unduplicated annual headcount 5,641 5,643 4,690 4,345 5,800
b. Annual course enroliments 9,421 8,803 8,221 7,647 9,000
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
31 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount 3,623 3,370 3,061 2,857 4,200
b. Annual course enroliments 5,101 4,290 4,365 4,546 5,500
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
32 Number of business organizations provided training and services
under contract 88 85 79 88 80
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
33 Enroliment in contract training courses
a. Unduplicated annual headcount 3,165 3,181 2,597 2,454 3,500
b. Annual course enroliments 5,495 4,588 4,346 3,744 5,500
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Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
34 Employer satisfaction with contract training 100.0% 93.8% 98.1% 100.0% 95.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
35 STEM programs
a. Credit enroliment 1,264 1,309 1,229 1,201 1,300
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 167 167 203 222 175
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CECIL COLLEGE

MISSION

Cecil College is an inclusive, open-access college committed to academic excellence and service
to the greater region. The College provides a supportive learning environment to a diverse body
of students as they build the skills and knowledge to achieve academic success, prepare to
transfer, and enter the workforce. Further, Cecil College fosters intellectual, professional, and
personal development through lifelong learning opportunities, the arts, and community
engagement.

INSTITUTIONAL ASSESSMENT

Cecil College’s Strategic Plan provides the foundation of the College’s planning activities and
serves as the primary guide for the development of funding priorities. The 2015-2020 Strategic
Plan is bold, focused and measurable. It includes external data and input from all constituencies
to set the College on a path for continuing success.

Various subsidiary plans support the implementation of the Strategic Plan: Academic Programs,
Institutional Assessment, Campus Safety and Security, Cultural Diversity, Enrollment
Management, Human Resources, and Technology. Each of these subsidiary plans identifies
operational objectives to achieve the Strategic Plan initiatives and promotes the efficient use of
College resources. Specific objectives include streamlined processes and procedures, improved
internal collaboration and a technology-enhanced learning environment. College units review
and update plans annually to insure that these planning documents are coordinated with the
Strategic Plan initiatives to further institutional effectiveness.

The College’s Strategic Plan focuses on student academic achievement and completion, fostering
a dynamic learning environment, stimulating resource development that prompts student success,
and expanding community alliances.

State Plan Goal 1: Quality and Effectiveness

69.8 percent of spring 2013 non-returning students have been satisfied with their educational
goal achievement (indicator 2). Among main reasons for not returning to Cecil College for the
next semester, former students cited: transfer to another school (35.1%), financial reasons
(27.8%), and employment demands (26.8%).

Cecil College commitment to and support to Maryland State Plan’s goal 1 is demonstrated by
our accomplishments in fall-to-fall student retention.

The successful completer rate after four years and the graduation rate after four years (indicator 5
and indicator 6) dropped significantly this year because the overall cohort dropped significantly
from 765 to 568 due to an increase in concurrent high school students which cannot be counted
as part of the first-time cohort according to MHEC, yet the failure rate for the math placement
tests continues to be very high, therefore dropping the overall success rate. Successful
persistence rates are described as first-time fall cohort students who attempted 18 or more credit
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hours during their first two years and either graduated, or transferred, or earned at least 30 credit
hours with a cumulative grade point average of 2.0 or above, or are still enrolled at the College
four years after the initial entry.

Cecil College recently began a number of new pilot interventions to improve student persistence
and completion. These include:

e Blended, college-level English classes made up of %2 Developmental Education students
and % college level students. All of the students selected for these classes are “at risk”
students. These classes are supported by a full-time faculty instructor and a full-time
faculty member as an in-class tutor. The blended English courses include and additional
(mandatory) lab for developmental students. The lab is optional for college-level
students.

e A second English experiment provides both a full-time instructor and one adjunct faculty
member serving as a tutor to support to college-level English classes. All of the students
selected for these classes are “at risk” students. These sections also have optional
tutorials after class once a week.

e Our Developmental Math courses follow the Emporium Model (three levels of
developmental math: pre-algebra, elementary algebra and intermediate algebra in one
classroom class). This allows students to complete more than one class in a semester.

e We have modified our approach to include one instructor and two peer tutors embedded
in each of the Developmental Math courses. This provides an instructor or tutor for
students at each level of the class. All of the students selected for these classes are “at
risk” students.

The results of these experiments have shown that the students are persisting at a higher rate and
are achieving better grades than the control groups of students in standard classes. Given these
results Cecil College is incorporating a number of blended English sections and English sections
with two instructors into our standard schedule

The college has also migrated its Emporium Model developmental math classes from Pearson’s
MyMatLab to the Assessment and Learning in Knowledge Spaces is a Web-based, artificially
intelligent assessment and learning system (ALEKS). The College decided to make this change
after conducting a pilot study with ALEKS. The results of this study indicated that the students
were better able to comprehend the materials presented through the ALEKS system. The
College is currently tracking the students’ progress and will summarize the results at the end of
the 2016 AY.

The college is also making a major effort of reviewing retention practices to develop and expand
strategies that would improve persistence rates. The College appointed a Student Advocate as
part of the pilot in developmental courses and first semester college courses. Presently, the
Advocate is solely dedicated to breaking down barriers to completion for the students in the
experimental classes described above. More than 35% of the students in these classes have
worked with the Student Advocate. The College has established new Early Warning System for
academic monitoring, whereby students are contacted at several points each semester to
determine their academic progress. Assistance is provided to students through tutoring,
academic workshops, and general assistance in resolving academic issues.
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The Student Advocate’s role is has proven to be critical to the success of many students in this
program. During the 2015 AY, the Advocate made over a thousand contacts with 240 students.
The Advocate was able to help students overcome barriers to completion that included: Potential
Eviction; Child Care; Financial Aid, Housing, and transportation issues. Additionally, the
Advocate mentored students with math anxiety and worked with others to help them with time
management and study skills.

Given the success of the Student Advocate position, the College has decided to continue this
position for the foreseeable future.

However, economic conditions are still affecting persistence rates for Cecil College students.
Many part-time students have needed to return to the workplace full-time or pursue a second job.
57.4 percent of Cecil College students work more than 20 hours per week (indicator F). To
assist students in achieving their academic goals all new students are required to complete a
degree pathway plan, meet with an advisor each semester, and subsequently, their academic
progress is monitored during three critical points each semester. Further, advisors actively seek
out near-completers and work with these students to develop a degree completion plan.

In addition to keeping the College’s tuition and fees, as compared to the average tuition at
Maryland public four-year institutions, at a low level, 38.0 percent (indicator 15), the Cecil
College Foundation affected enrollment and affordability by providing scholarships to our
students. In fiscal year 2014, the foundation awarded 187 students $213K in scholarships. The
foundation also worked with students services to pilot a scholarship initiative for new and
returning students who had unmet financial need. This program provided $20,000 in scholarship
aid for students whose financial aid was underfunded or would not be available in time for the
fall semester. Additionally, the financial aid office increased their efforts to make aid available
to more students. In fiscal year 2014, 52.8 percent of Cecil College students have received loans,
scholarships, and/or need based financial aid (indicator E). This represents a 6.5 percent increase
over the last four years. These efforts are ongoing. In addition to scholarship support, the Cecil
College Foundation also provided $144,000 in program support (i.e., supplies and equipment) to
Cecil College. These dollars positively affect the cost of tuition by reducing expenses in the
college’s operating budget.

State Plan Goal 2 — Access, Affordability, and Completion

The College has implemented strategies to work with Cecil County Public Schools to enroll a
larger market share of recent high school graduates. Included in these measures are the transition
of STEM students, the availability of more programs directly aligned with technical programs
offered in high school (i.e., visual communications, criminal justice, etc.), and more robust
efforts in-school recruitment initiatives

Cecil College has strategized to promote access and affordability for high school students.
Historically, the baccalaureate attainment rates of Cecil County citizens have fallen well below
the state average. The goal is to align students with career paths and degree pathway prior to
high school graduation. The College offers courses on-site in area high schools so they can
complete college coursework in addition to high school courses. In part, this is made possible
through the College Bound Tuition Reduction Program. This program provides a fifty percent
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tuition scholarship for all qualified Cecil County public high schools, Tri-State Christian
Academy, and Tome School students to attend Cecil College while still in high school. Most
recently additional scholarship dollars were made available to defray the tuition rates for science
and engineering students by sixty-six percent. Students can complete 6-12 college credits per
academic year during their junior and senior years at a discounted rate. This program has been a
great success with 12-15 percent of the senior class participating annually. Most importantly,
these students can start college, after graduation, having completed 6-24 credits towards a
degree.

The College also works with the public schools to ensure that the high school curriculum in:

1. Arts and Communications, 2. Business, Finance and Marketing, 3. Health and Human
Services, and 4. Science, Engineering and Technology are aligned with Cecil College
programs. Additionally, every effort is made to assure the coursework completed through the
On-Site and College Bound programs is applied to degree requirements, so students can
economize on the time and cost of a degree. In the areas of math, science and engineering, high
school curriculum includes college coursework in the senior year. These collaborative initiatives
have consistently prioritized the need to orient high school students to college during their
secondary education and encouraged early enroliment through financial incentives and
convenience. Because of these strategies, Cecil College’s market share of Cecil County
residents enrolled first-time full-time in Maryland colleges or universities who were attending
the College was 62.7% in fall 2014 (indicator 10).

More significantly, the College enrolls almost nine out of ten (85.9 percent) part-time
undergraduate students from the service area (indicator 11). The College dominates the market
for part-time students.

The College has experienced significant growth in student enroliment in online credit

courses. Student enrollment in online credit classes has increased from 2,425 in fiscal year 2011
to 2,718 in fiscal year 2014, a 12.1 percent increase (indicator 13a). Enrollment in noncredit
online courses for fiscal year 2014) continues to be lower than in fiscal year 2011 (indicator
13b). The low enrollment in non-credit online courses has its explanation in the fact that, for a
number of years, online courses were the focus of the non-credit leadership team as a means to
add new programming options in the area of workforce training. At that time, enroliment
numbers were at the highest; however, our students were not achieving the level of success with
these courses that aligned with our goal of helping students to improve their skills to either
secure new employment or advance in their current positions. Online offerings in non-credit
workforce education are now used to supplement primarily in areas that are not offered in the
classroom. These programs, such as high level computer certifications as well as industrial
certifications, are significantly more expensive than earlier offerings; therefore, registrations
have dropped. However, new vendors are joining the market in non-credit online programming,
and the leadership team is always looking to expand opportunities.

The academic performance of Cecil College students at institutions of transfer (measured by

GPA after first year) is quite impressive (indicator 23a), 92.6 percent of Cecil transfers to four-
year institutions maintained a cumulative GPA of 2.0 or above after their first year. The mean
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GPA of Cecil College transfers after first year at transfer institutions is 3.04 in academic year
2012-2013 (an important increase over academic year 2009-2010, indicator 23b).

The College is committed to the State Plan Goal 2 through its efforts to increase the number of
associate degrees and credit certificates awarded each year. The number of associate degrees
awarded in career degree programs increased by 10.6 percent from fiscal year 2011 to fiscal year
2014 (indicator 25a). The number of associate degrees awarded for transfer degree programs
grew over the last four years by 24.1 percent (indicator 25b). The number of certificates
awarded also grew by 96.7 percent over the last four years (indicator 25¢). While many of our
students plan to transfer credits acquired at Cecil College to a four-year institution, the College is
actively encouraging students to complete their two-year degree at the College.

Indicator 26a data shows a 5.4 percent decrease in fall-to-fall retention for Pell grant recipients
for fall 2013 cohort as compared to fall 2010 cohort. There was a 1.4 percent increase in
retention for fall the 2013 cohort as compared to fall 2010 cohort for non-Pell grant recipients
(indicator 26b). It is important to mention that the percent of Cecil College credit students
receiving Pell grants grew from 26.4 percent in fiscal year 2011 to 29.6 percent in fiscal year
2013 (indicator E). In addition, the percent of our credit students receiving loans, scholarships,
and need-based financial aid grew from 46.3 percent to 52.8 percent over the same period
(indicator E).

State Plan Goal 3 — Diversity

The number of minority students at Cecil College continues to increase. There has been a
consistent increase in the enrollment pattern for eight years, with minority students representing
18.5 percent in fall 2014 student population (indicator 18a). This is the highest percent of
minority students ever at Cecil College. Additionally, the percentage of non-white enrollment at
Cecil College exceeds the proportion of minorities as a percent of the total Cecil County
population (indicator 18b). The percentage of minority enroliment continues to outpace the
county population and public school non-white enrollment. Cecil College is fundamentally
committed to increasing minority students at Cecil College. Actions related to this commitment
have been documented in the Cultural Diversity Plan.

As a part of the efforts to increase enrollment of minority students, the College will continue to
focus on closing the minority achievement gap. The College has launched a minority retention
initiative that is threaded with multiple strategies to engage and retain minority students. These
activities include: an Academic/Multicultural Student Union Advisor; hosting of academic
success seminars to share study tips; test-taking techniques; as well as goal setting and time
management skills. A multicultural student ambassador program has been established for
students of color who have a 2.5 GPA or above. These students are paired with entering
freshmen and act as a peer resource throughout the academic year. A multicultural mentoring
program where minority staff members advise minority students has also been established.
These mentors assist students with overcoming barriers to education. Thereby, helping them
stay enrolled. Over the past year Cecil College launched a program for men of color in their
senior year of high school. These high school students are mentored by men of color who work
at the College throughout their senior year. Based on the 2014 success of this initiative a similar
program was introduced in spring 2015 for young women. Outcomes of this program will be
evaluated during the upcoming academic year.
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The College posts full-time faculty openings with the placement offices of predominantly
African American universities in an effort to target minority candidates. The College has also
joined the Mid-Atlantic Higher Education Recruitment Consortium, an organization dedicated to
the recruitment and retention of minority faculty. The percentage of full-time minority faculty
employed at the College (indicator 19) has increased from 11.0 percent in fall 2011 to 13.5
percent in fall 2014.

State Plan Goal 4 — Innovation

The College also piloted an experiment with integrating students from the highest level of
development English into college level courses. The initial results are very encouraging in that
every student that was moved up from a developmental level passed college level English. We
will continue this experiment of the next academic year. If the results continue to be positive; we
will seriously consider reducing the English developmental sequence to two courses.

In fall 2014, Introductory Statistics courses were realigned; changing the design from lecture to a
problem solving competency based course. The implementation of PARCC and Common Core
standards will likely continue to drive a shift to this “flipped classroom” concept. Thus, the
predominance of our classes will evolve toward more problem solving and less lecture centric.

The College has moved two courses to Open Resource materials and is encouraging the faculty
members to convert more classes and four courses have recently received Quality Matters
Certification.

The College is firmly committed to advancing the use of innovative technology in the learning
environment. Evidence of this commitment was made clear when the 2015-2020 Strategic Plan
was developed and included strategic initiative 2.1 which stated “expand the use of innovative
and emerging technologies to enrich the learning environment and improve administrative
effectiveness”.

The College has invested significant financial resources in upgrading our technology systems to
include, security systems, internet services, phone systems, as well as latest in classroom
technology, and software. The investment was to ensure that greater access and reliability was
prevalent as learning options were expanded.

The Institutional Technology Advisory Committee is being launched in the fall 2015 to broaden
faculty and staff input in the purchase and use of hardware and software that enriches the
learning environment. This committee will support faculty members in understanding new
functionality and in developing ways to use technology to enhance teaching and student
learning. Resources are available to help faculty members explore innovative teaching
approaches through workshops, seminars and faculty development.

State Plan Goal 5 - Economic Growth and Vitality

As the county’s only institution of higher education, Cecil College is integral to the growth and
vitality of the county and region. In its commitment to 2013 Maryland State Plan for
Postsecondary Education, Cecil College continues to closely monitor all available existing
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qualified worker shortage areas and emerging high-demand occupational fields and industries.
The Graduate Follow-Up survey with Cecil College 2011 graduates illustrates how Cecil College
is aligning with regional employers to satisfy workforce needs in northeastern Maryland.

88.2 percent of full-time employed career program graduates in fiscal year 2011 are working in a
field related to their community college field of study. This is a 13 percent growth from the
previous Graduate Follow-up survey conducted on 2008 graduates (indicator 28). 93 percent of
fiscal year 2011 Cecil College graduates are satisfied or very satisfied with the way the College
has prepared them for employment (indicator 29).

Annual headcount enrollment in continuing professional education leading to government or
industry-required certification or licensure decreased by 5.3 percent from fiscal year 2011 to
fiscal year 2014 (indicator 31a). The overall growth in the delivery of workforce education and
training was negatively impacted as one major component of the program, Job Start, was
eliminated in fiscal year 2014 due to lack of grant funding.

The number of businesses provided with training increased by 30.0 percent from fiscal year 2011
to fiscal year 2014 (indicator 32), while the unduplicated headcount and annual course
enrollments in noncredit contract training decreased by 43.3 percent in fiscal year 2014 as
compared to fiscal year 2014 (indicator 33a). The annual course enrollments in contract training
courses show a 41.0 percent decrease in fiscal year 2014, as compared to fiscal year 2011
(indicator 33b).

Employer satisfaction with non-credit contract training provided by the College has always been
excellent (indicator 34). In fiscal year 2014, 100 percent of the surveyed clients expressed
satisfaction with the services provided.

The number of participants in noncredit community service and lifelong learning courses at the
College have remained at the same level in fiscal year 2014 as compared to fiscal year 2011
(indicator 16). Growth in this area is very vulnerable to take downturns based on the economy;
however, programming adjustments and changes in delivery methods have enabled this to be a
strong area for the Division.

Noncredit headcount enrollments in basic skills and literacy is an indicator that varies from year
to year based on community demand, as well as funds available to provide course offerings
(indicator 17). In fiscal year 2014, there was a 18.0% decrease in enrollment in continuing
education basic skills and literacy courses as compared to fiscal year 2011 (indicator 17a).

Cecil College methodically monitors Science, Technology, Engineering, and Mathematics
(STEM) programs enrollment and graduation rates. Indicator 35a shows a 56.3 percent growth
in fall 2014, as compared to fall 2011, in the unduplicated number of credit students enrolled in
STEM programs. The number of credit degrees and certificate awarded in STEM programs is
more than four times higher in fiscal year 2014 as compared to fiscal year 2011 and is at its
highest level ever (indicator 35b).
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State Plan Goal 6 — Data Use and Distribution
The following examples identify specific actions that were taken to improve the College’s efforts
in this area.

The College has established a Data Stewards Committee, a college-wide committee to
review data processes, standards and integrity checks. This group recommends standards of
practice and policy considerations to the College Management Team and the president’s
staff. This approach has facilitated the standardization of data requests, data definitions, and
institutional practices overseeing data extraction.

A Data Committee was formed in February 2011 under the direction of the Dean of
Academic Programs. The committee’s primary mission is tracking student completion and
success and places special emphasis on collecting data on the progress of developmental
education students in subsequent coursework. The results caused us to re-evaluate our
developmental courses, revise college English courses, pilot and subsequently implement a
math boot camp, obtain a $77K grant used to implement a Summer Bridge Program and
obtain a $59K grant to implement additional experiments in developmental and college level
English and math courses.

Enrollment data is generated through Student Services and Institutional Effectiveness and is
used to redirect outreach efforts. For example, in the fall 2014 the enrollment of out-of-
district students declined. An analysis of this trend was correlated with a decline in specific
programs of study that are unique to the region and was addressed in the Strategic
Enrollment Management Plan. The College strategically heightened student awareness of
specific programs and out-of-district student enrollment increased 25% in fall 2015.

An analysis of student transfer rates showed that Cecil College rates were lower than the
state average, which could in part be attributed to the number of students who transferred to
out-of-state institutions and were not captured in state databases. A goal was embedded in
the Strategic Enrollment Management Plan to address the transfer rate of these students.
Consequently, the National Student Clearinghouse was utilized to collect data on Cecil
College students who transferred to four-year institutions from academic years 2010-2011,
2011-2012, and 2012-2013, and it indicated that 1,682 students had successfully transferred
to other colleges and universities.

As of the 2016 AY, the College is embarking on a major data collection effort that will included
all student related data for the 2010 AY through 2014 AY cohorts. Once collected, this data will
be analyzed and used to set priorities of action for completing the goals set out in the College’s
2015-2020 Strategic Plan

Institutional Response
Annual enrollment in online continuing education courses (Indicator 13b).

Commission Assessment: Despite decreases in enrollment in online continuing education
courses between FY 2011 and FY 2013, the College has established benchmarks calling for
significant increases by FY 2015. Please discuss specific strategies the College will employ to
reach this benchmark.

Strategies to increase enrollment in Lifelong Learning courses
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e Increase marketing with course books and fliers at senior centers, senior apartments, adult
living communities and local libraries.

e Marketing to online homeschool support groups and local homeschool associations
regarding our programs

e Marketing online courses to followers and friends on Facebook and Twitter.

Strategies to increase enrollment in Workforce Development courses

o Create a task force with credit, other colleges, online students and even our business
contacts would be helpful.

e Mobile accessibility for registration and marketing via social media if that is our
audience.

e Collaborate with SWN about WIA finding programs

e Increase contact marketing to past users

e 3 new credit certificates programs through UGotClass will be advertised in the upcoming
course schedule

¢ Include a description of online classes to create interest in the programs and add these to
the course schedule

e Specific online classes will be advertised on the electronic signs.

e A strategy has been discussed concerning moving all online classes that are currently in
the course schedule to a designated location that will provide a specific presence for those
seeking online training.

STEM credit awards (Indicator 35a.)

Commission Assessment: The College has demonstrated 30 percent growth in credit
enrollments for STEM programs since FY2010 and has exceeded its benchmark goal. Please
discuss the factors underlying this increase and whether the College expects these trends to
continue in the future.

Since FY2010 the College launched a comprehensive outreach and public awareness campaign
to build a robust pipeline of students interested in STEM programs. A series of programs were
launched to work with students in grades 4 to 12. This range of grade levels was selected to
impact not only immediate college plans but also the selection of STEM coursework in middle
and secondary school years. This initiative was built to positively impact STEM enrollment for a
ten year period. Since 2012 the College offers STEM programming for 650-850 elementary,
900-975 middle, and 150-200 high school students each year. Additionally, as of fall 2015 Cecil
College is hosting Frostburg State University on our campus to deliver a bachelor’s of science
degree in engineering. This partnership was undertaken to ensure that STEM education was
accessible through the baccalaureate level. It is anticipated that based on these strategies STEM
enrollments will continue to grow but at a slightly lower rate.

COMMUNITY OUTREACH AND IMPACT

Cecil College serves Cecil County through a wide variety of programming and outreach
activities. The Career and Community Education (CCE) division serves as the hub for such
activities through its business training and education services, family and youth programming,
and literacy and adult education initiatives. The CCE team has a single mission of making the
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communities it serves the best place to live, learn, and work. The credit area and student services
also offer a number of programs to partner with area schools.

All five public high schools host Cecil College faculty on premise to make college coursework
more accessible to their students. Annually 125-150 high school students complete these college
courses. An additional 82 students, representing all 5 high schools, received a senior waiver and
come to the campus to complete coursework. In total 245 students benefitted from the 50%
tuition reduction option. Further, the College offers more than 35 different programs for high
schools students to assist with the transition from high school to college. Annually 850 students
participate in these programs.

CCE strives to meet the region’s workforce and economic development needs through noncredit
career preparation courses for the emerging workforce, as well as ongoing continuing education
and professional licensure/certification for incumbent employees. Support for our students in
career track programs continues to be multi-faceted. CCE has continued emphasis on middle
skilled jobs requiring career and technical training beyond secondary education.

When looking at the workforce training area, CCE is continuously striving to increase the
breadth of opportunities for county residents as they prepare to secure employment in the local
region. Training in a wide range of health care careers along with our Tractor Trailer Driver
preparation have been hallmarks of the College’s offerings for over a decade. Beginning in
2010, leadership focused on expanding options into other skilled trade areas such as HVAC/R
technician, Auto Repair Technician, and Certified Welder. These programs are frequently
aligned with the Cecil County Public Schools to either supplement their CTE course work or in
some cases to replicate it in order to serve students that were not accepted into the CCPS School
of Technology’s programs. Additionally, enrollment opportunities were increased in animal care
professions. As with all new offerings, the first years have shown gradual growth; however, the
progress is promising.

Contract training delivery in Cecil County continues to remain basically flat. Retention is solid
for those organizations such as the County Government, yet there has been no increase in the
availability of training funds, and incumbent worker training remains a low priority for most
local organizations. The fiscal year of 2013 did include the ongoing project related to delivering
the 24 credit hour Certificate in Government Contracting through a contractual arrangement with
the Department of Veterans Affairs. Concerns about the possible federal sequestration in the
next year were already impacting enrollments in this program in the latter parts of fiscal year
2013.

Strong relationships with our local Workforce Investment Board, Department of Social Services,
and regional businesses have resulted in new channels for serving the residents of Cecil County
and the region as a whole. Ongoing development of continuing education workforce
development certificates resulted in a significant number of students becoming more competitive
when seeking to enter, re-enter, or change careers. In FY 2013, the Division concluded its
coordination of the year-round youth program utilizing Jobs for the Futures’ Breaking Through
model of contextualized learning and wraparound services. Support services included tutoring as
well as work readiness assistance with resumes, job search, and interviewing.
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On the community education front, lifelong learning programs continue to adapt, and when
appropriate, expand in such areas as summer programs, homeschool classes, and senior
programming. Work was started in fiscal year 2013 to revamp the College’s summer camp
program, and the expansion of our science camp program has continued to yield increasing
numbers of participants. Accreditation of Cecil College’s new Summers @ Cecil program was
sought and earned from the American Camp Association after a successful review of all policies,
procedures, and facilities. A cost containment strategy to close the College on Saturday did
result in a significant reduction in Motorcycle Safety program enrollments; however Driver
Education enrollment continued to grow in the 2013 fiscal year. Additionally, changes to the
Senior Network system for Maryland residents ages 60+ were implemented during the 2013
fiscal year with the anticipation that Senior Network membership will be reduced but
enrollments at the individual class level will be increased.

Cecil College’s Adult Education program did receive additional performance based funding.
These funds were used in FY13 to support additional class sites and sections to reduce wait lists
for potential students. Work to begin the transition of the GED test to computer based continued
as did the College’s preparations to become a Pearson Vue testing center in support of GED test
takers. A part-time transition coordinator was brought on staff to focus on connecting GED
graduates with the next step in their educational ladder that might include registration in either a
credit or occupational training program.

COST CONTAINMENT

Cost containment efforts are routinely identified within all divisions of Cecil College. During the
annual budget development process, departments and divisions identify and report cost
containment initiatives for the upcoming year. Throughout the fiscal year, actual cost savings
that reduce operating expenses or reduce waste are tracked and reported to Financial Services
along with operating improvements that result in greater efficiency. In addition, purchasing
initiatives such as competitive bidding and use of State or County negotiated contracts enhance
the College’s use of financial resources.

One-time or temporary actions:

Demand response agreement with Enernoc $47,392

Permanent actions:

Elimination of North Street phone system $ 7,113
Annual software maintenance savings $ 7,000
Academic Program software substitution $ 2875
Telephone monthly service charges $ 22,768
Part-time staff reduction in hours $ 69,000
Tuition waivers $ 47,950
Maintenance and repairs $ 48,950
Insurance premium reduction $ 34,198
Contracted services in Academic Programs $ 7,000
Total of cost containment efforts $294,246
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Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent of credit students enrolled part time
Students with developmental education needs

Percent of credit students who are first-generation college students

(neither parent attended college)

Annual unduplicated headcount in English for Speakers of Other

Languages (ESOL) courses

Financial aid recipients
a. Percent of credit students receiving Pell grants

b. Percent of credit students receiving loans, scholarships and/or

need-based financial aid

Credit students employed more than 20 hours per week

Student racial/ethnic distribution

a. Hispanic/Latino

b. Black/African American only

c. American Indian or Alaskan native only

d. Native Hawaiian or other Pacific Islander only
e. Asian only

f. White only

g. Multiple races

h. Foreign/Non-resident alien

i. Unknown/Unreported

Wage growth of occupational program graduates
a. Median income one year prior to graduation
b. Median income three years after graduation

Goal 1: Quality and Effectiveness

Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal
achievement

Fall-to-fall retention
a. Developmental students
b. College-ready students

Developmental completers after four years

Fall 2011 Fall 2012 Fall 2013 Fall 2014
65.9% 66.4% 66.6% 60.3%
44.8% 50.5% 59.5% 55.0%
Spring 2010 Spring 2011 Spring 2012 Spring 2014
50.5% 33.9% 33.4% 33.0%
FY 2011 FY 2012 FY 2013 FY 2014
74 58 52 55
FY 2011 FY 2012 FY 2013 FY 2014
26.4% 27.7% 29.4% 29.6%
46.3% 51.6% 53.2% 52.8%
Spring 2010 Spring 2011 Spring 2012 Spring 2014
49% 59.7% 53.3% 57.4%
Fall 2011 Fall 2012 Fall 2013 Fall 2014
3.1% 4.0% 4.3% 5.1%
8.9% 9.6% 9.1% 9.1%
0.5% 0.7% 0.6% 0.5%
0.1% 0.1% 0.1% 0.1%
0.9% 1.1% 1.1% 1.3%
85.0% 81.4% 81.9% 80.8%
1.3% 2.5% 2.5% 2.5%
0.1% 0.2% 0.2% 0.6%
0.1% 0.4% 0.2% 0.1%
FY 2011 FY 2012 FY 2013 FY 2014
$17,086 $14,514 $14,511 $10,674
$44,991 $45,117 $38,840 $35,411
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
97.0% 100.0% 100.0% 98.0% 95.0%
Benchmark
Spring 2007 Spring 2009 Spring 2011 Spring 2013 Spring 2015
Cohort Cohort Cohort Cohort Cohort
71.0% n/a 68.1% 69.8% 75.0%
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
43.9% 53.5% 48.4% 50.2% 55.0%
45.5% 47.3% 45.4% 41.7% 55.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
34.1% 40.3% 38.2% 35.4% 39.0%
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Successful-persister rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Licensure/certification examination pass rates
a. National Council of Nursing (NCLEX-RN)
Number of Candidates
b. Licensed Practical Nurse
Number of Candidates
c. Commercial Truck Driver
Number of Candidates

Percent of expenditures
a. Instruction

b. Academic Support

c. Student Services

d. Other

Goal 2: Access and Affordability

10

11

12

13

14

15

Annual unduplicated headcount
a. Total

b. Credit students

c. Continuing education students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Annual enrollment in online courses
a. Credit
b. Continuing Education

High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
55.7% 77.7% 73.0% 52.4% 85.0%
67.7% 57.1% 54.8% 53.6% 85.0%
29.0% 32.3% 34.2% 22.0% n/a
47.5% 54.3% 54.4% 40.5% 75.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
44.3% 68.5% 63.2% 44.0% 70.0%
58.3% 42.9% 48.4% 42.9% 70.0%
21.9% 23.2% 21.7% 14.4% n/a
38.5% 43.5% 44.7% 31.7% 60.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
98.0% 86.0% 95.4% 83.7% 85.0%
42 57 43 43
100.0% 100.0% 100.0% 100.0% 85.0%
10 1 6 6
98.0% 98.0% 100.0% 98.4% n/a
33 41 47 62
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
41.0% 42.9% 41.5% 41.9% 45.0%
10.0% 9.7% 10.3% 10.0% 11.0%
12.0% 12.5% 12.6% 13.1% 10.0%
37.0% 34.9% 35.6% 35.0% 34.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
7,862 8,168 7,816 6,777 8,800
3,275 3,470 3,551 3,376 3,700
4,827 4,950 4,512 3,594 5,100
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
61.7% 60.5% 57.7% 62.7% 60.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
87.4% 85.8% 86.2% 85.9% 90.0%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
69.2% 69.4% 71.3% 71.6% 70.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
2,425 2,697 2,866 2718 2,400
147 103 88 114 200
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
160 145 115 152 128
Benchmark
FY 2012 FY 2013 FY 2014 FY 2015 FY 2016
38.7% 38.3% 37.3% 38.0 48.0%
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Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enrollments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enroliment
b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

23

24

25

Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Graduate satisfaction with preparation for transfer
Note: Response categories changed starting in 2008.

Associate degrees and credit certificates awarded
a. Career degrees

b. Transfer degrees

c. Certificates

Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
2,393 2,514 2,304 2,366 2,350
4,023 4,336 3,836 3,766 4,800
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
610 557 512 500 750
1,023 925 894 1061 1,100
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
13.3% 18.2% 17.8% 18.5% 15.0%
11.0% 11.1% 11.7% 12.1% n/a
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
11.0% 11.0% 14.0% 13.5% 10.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
10.0% 12.0% 12.0% 12.9% 12.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
90.8% 85.6% 92.6% N/A 85.0%
3.03 2.86 3.04 N/A 2.75
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
78.0% 87.0% 85.0% 93.0% 85.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
141 116 106 156 125
108 128 113 134 110
61 63 108 120 100
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Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 45.4% 51.4% 42.8% 40.0% 55.0%
b. Non-recipients 51.1% 52.0% 49.7% 52.5% 55.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
27 Education transfer programs
a. Credit enrollment 98 148 136 152 105
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 6 17 10 17 10
Goal 5: Economic Growth and Vitality
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
28 Percent of full-time employed career program graduates working in 77.0% 88.0% 75.0% 88.2% 80.0%
a related field
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
29 Graduate satisfaction with job preparation 75.0% 91.0% 93.0% 93.0% 90.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
30 Enroliment in continuing education workforce development courses
a. Unduplicated annual headcount 2,078 2,108 1,858 853 2,500
b. Annual course enrollments 5,011 4,473 4,175 2193 4,500
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
31 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount 1,320 1,369 1,150 1,250 2,200
b. Annual course enrollments 2,202 2,179 2,369 2,105 2,500
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
32 Number of business organizations provided training and services 10 16 18 13 20
under contract
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
33 Enrollment in contract training courses
a. Unduplicated annual headcount 457 460 372 259 800
b. Annual course enrollments 1,025 818 663 605 1,000
Benchmark
- FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
34 Employer satisfaction with contract training 100.0% 94.0% 100.0% 100.0% 95.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
35 STEM programs
a. Credit enrollment 144 223 214 225 200
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015

b. Credit awards 4 13 20 17 10



CHESAPEAKE COLLEGE

MISSION

Chesapeake College’s core commitment is to prepare students from diverse communities to excel
in further education and employment in a global society. We put students first, offering
transformative educational experiences. Our programs and services are comprehensive,
responsive and affordable. The college is a catalyst for regional economic development and
sustainability and a center for personal enrichment and the arts.

INSTITUTIONAL ASSESSMENT

Chesapeake College is a comprehensive public two-year regional community college serving the
educational needs of the residents of Caroline, Dorchester, Kent, Queen Anne's and Talbot
counties on Maryland's Eastern Shore. The college’s core commitment is to prepare students
from diverse communities to excel in further education and employment in a global society.

The college‘s current student population includes both full-time and part-time, traditional age,
and returning adults, with approximately 68% of students attending part-time. In fall 2014, 68%
of credit students were enrolled part-time; 51% were first-generation (neither parent attended
college); and 24% were of a racial or ethnic minority. In fiscal year 2013-14 (FY2014), 37% of
students received a Pell grant and 51% received some sort of financial aid. The College served
9,160 unique credit and continuing education students in FY2015.

The college offers a large selection of credit and continuing education classes designed to help
students prepare for transfer to upper level institutions, immediate entry into a career, or
enhancing work-related skills. Beyond the curricula, the college offers many opportunities for
further academic, social, personal, cultural, and athletic development through a rich variety of
extracurricular and co-curricular activities.

Aligned with Maryland Ready, the 2013 Maryland State Plan for Postsecondary Education,
Chesapeake College presents its analysis of the most recent institutional performance,
community outreach initiatives and cost containment measures. Chesapeake College recently
underwent an accreditation review by the Middle States Commission on Higher Education. In
June 2015, the Commission reaffirmed accreditation through 2015. The site visit team in its
summary report cited the college for multiple factors and expressed only one concern. Many of
the Middle States comments relate to the State Plan and are reported accordingly.

Maryland Ready Goal 1: Quality and Effectiveness: “Maryland will enhance its array of
postsecondary education institutions and programs, which are recognized nationally and
internationally for academic excellence, and more effectively fulfill the evolving educational
needs of its students, the state and the nation.”

The Middle State Accreditation team cited the following varied aspects of Chesapeake College’s

quality and effectiveness it its summary report. “The college is to be commended for crafting a
mission statement that describes the unique identity of the institution. The divisional and cross
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divisional plans are well integrated into the financial planning process and operating platforms.
Developmental Impact on Campus: model programs (SAIL, FOCUS) based in research, were
developed to support student success with thoughtful curricular development, integration of
support services including intrusive advising, embedded and on-call tutoring, and resourceful use
of grant funding. Chesapeake College has engaged, energetic, and dedicated faculty who work
to meet their students’ needs and the college’s needs at the same time. The Faculty Orientation
Program provides new full-time faculty with teaching techniques and support as they pursue
teaching excellence.”

Measures tracking student performance and advancement progression are mixed. For allied
health students, passing licensing/certification examinations upon program completion is a
significant achievement. Chesapeake College graduates perform exceptionally well on those
exams -- in FY2014, 92% of first-time test takers passed their exam and for four of the seven
program tests, 100% of passed on their first attempt. Other measures that monitor student
progress have slipped recently. Performance indicators relating to the Maryland Degree Progress
Model that track freshmen cohorts over four years are mixed. Four of the seven overall
measures for the fall 2010 cohort are at or above the benchmark levels for the 2011 cohort
although even those rates declined of late. One indicator of progress — the graduation /transfer
rate — is above the 2011 cohort target for all reported groups. However, the more comprehensive
successful-persister rate exceed the target for only one of the three groups. Further analysis
showed that the gap was due to smaller shares of students still enrolled after four years, a
function of declining enrollments recently. Additionally, the performance of students with
developmental needs regularly lags that of college-ready peers.

Despite the myriad of student support initiatives, the earliest measures of student progress —fall-
to-fall retention rates —are below historical highs achieved a few years earlier and are generally
well below the for the fall 2014 cohort ultimate benchmark. In particular, developmental student
retention fell below 50% for each of the last three years, a great concern to the College. A full
developmental coursework re-design was implemented in 2012 and revisions and changes have
continued since. A great deal of thought and attention has been given to streamlining the process
without sacrificing time spent developing specific skills. Some new initiatives are starting in fall
2015. This year, to intervene before students get behind, the faculty in developmental courses
will personally contact students who begin missing classes. Additionally, developmental math
course offerings were re-designed to provide more personal attention to students at the lowest
level. And the requirements for advancing in the two modularized courses have been tweaked.
Developmental English students will now complete a first and last day diagnostic test to monitor
improvement. Additional reading passages have been added to the curriculum.

Maryland Ready Goal 2: Access and Affordability: “Maryland will achieve a system of
postsecondary education that advances the educational goals of all by promoting and supporting
access, affordability and completion.”

Chesapeake’s location is unique among Maryland institutions. It is the only college to serve a
five-county region, which comprises 19% of the state’s land mass (the largest of any community
college), but only 3% of the population. With such a large and rural region, transportation to
campus can be problematic. Some communities within the region are up to a one and one-half
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hour drive from campus. Additionally, anecdotal student reports indicate that a sizable
proportion do not have access to broadband Internet. Stuck with the dial-up connectivity if any,
their accessibility is severely limited for College classes and impedes successful progress in an
educational environment that is increasingly more reliant on technology.

Annual credit headcount peaked in FY2011 during the height of the last recession; it declined by
22% in the next four years, through FY2015. The decline is due to two external factors — a
decline in the number of high school graduates and the economic recovery. Both trends are
expected to continue for at least the next two years, exerting downward pressure on enrollment.

The Middle State Accreditation team cited the following significant accomplishments,
significant progress, or exemplary/innovative practice of Chesapeake College’s access and
affordability it its summary report. “After multiple years of state-wide declines in community
college enrollment, Chesapeake has responded decisively with an innovative and cross-divisional
Enrollment Management Plan. After pilot-testing high school initiatives related to
developmental courses and determining that student participation had a positive impact on
retention, the institution plans to expand the program. Although the institution continues to face
challenges with declining enrollment, utilizing ongoing assessment, the College provides
comprehensive support systems for students to assist them with a wide variety of focused
programs designed to help them achieve personal and academic goals. Consistent with the
College’s mission to prepare a diverse group of students for academic success, the college
recognizes barriers to success faced by incoming and returning students. The College has
directed significant fiscal and personnel resources to providing comprehensive support for
students from the time they enroll until after they graduate.”

The site visit team added “The enrollments at Chesapeake College have fluctuated significantly
over the last several years which when coupled with little to no increases in public support have
contributed to fiscal constraints common in many community colleges. Given the changing
landscape of enrollment management, historical decline in the economy, shrinking high school
populations in the College service area and dramatic changes in Federal Financial Aid, the
leadership at the College has taken appropriate steps to address concerns about future enrollment.
They are well aware of the significant challenge associated with the declining enrollment and
maintaining long-term financial viability while attempting to accomplish the very aggressive
initiatives of the revised Enroliment Management Plan. The College has formulated an
enrollment management plan that seeks to diversify college offerings so as to enhance
enrollments through a focused program of “dual enrollment” in high schools and a focused effort
to recruit more adult students.”

Ensuring affordability, Chesapeake College’s goal is to not allow tuition to surpass 50% of the
average of tuition and fees charged at four-year Maryland institutions. The college has regularly
achieved this goal, but to offset state fiscal limitations in recent years, the College has been
forced to raise tuition and fees higher than normal — by 29% between FY2010 and FY2015. As a
result, in FY2015, tuition and fees were exactly 50% of the average at Maryland public four-year
institutions. The accreditation team noted this trend related to enrollment and concluded “in the
future, new sources of revenue may need to be identified and initiatives must be re-evaluated to
maintain current projections.” The College has actively pursued that approach. In FY2015, 282
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students were awarded over $350,000 in scholarship support from the College or its Foundation,
exclusive of private scholarships that they may have receive from other sources.

Additionally, the College has increased its use of open source textbooks as an affordability
strategy. An open textbook is a one licensed under an open copyright license and made
available online to be freely used by students. In FY2015, some 145 students saved more than
$23,000 in textbook costs from the adoption of open source textbooks in just two courses.

Noncredit headcount topped out in FY2009 but declined in each year since except one. The
three year period FY2012 through FY2014 was temporarily buoyed as Chesapeake College
assumed administration of the General Education Development (GED) and English as a Second
Language (ESL) programs in Wicomico County that were previously overseen by Wor-Wic
Community College. However, Wor-Wic requested that the programs be returned to their
purview, which they were beginning in FY2015. A new more purposeful, planned, market-
driven approach is expected to capitalize on opportunities during the economic expansion to
boost Continuing Education enrollments.

Maryland Ready Goal 3: Diversity: “Maryland will ensure equitable opportunity for academic
success and cultural competency for Maryland’s population” Chesapeake College believes in the
philosophy of equality of opportunity, treatment, and benefits for all students and employees
regardless of race, color, religion, national origin, age, gender, disability, or sexual orientation.

The percentage of credit students from a racial or ethnic minority has exceeded comparable
service area population percent in eleven of the last twelve years. In fall 2014, minorities
comprised 23.9% of the Chesapeake student body, but only 19.8% of the regional population. In
FY2015, 31.7% of all continuing education students were from a minority group.

While the College closely monitors achievement of minority student populations, the service
region presents small cohorts for African-American, Hispanic and Asian student populations.
The latter two populations are so small that only data for African- American students are
reported in the accountability indicators. The successful-persister rate of first-time African-
American freshman 2010 cohort for analysis was 60% while their graduation-transfer rate was
41.0%. The comparable statistics for all fall 2010 freshmen were higher (67.8% and 48.9%,
respectively), so the casual observer would conclude that there is indeed a minority achievement
gap for students at Chesapeake College. However, a more in-depth analysis by College staff
identified the true gap. Each Degree Progress indicator is split into two separate parts — one
measuring achievement by college readiness at admission and the other measuring achievement
by race/ethnicity. However, it was very uncommon that the base data for these indicators were
combined to look at achievement by college readiness and by race/ethnicity. Chesapeake
College followed that approach to provide deeper insight into the patterns of student success
between African-American and White students. On the surface, African-American students have
statistically lower degree progress rates than White students. Yet, the comparison by college
readiness shows no statistical differences between the races. This analysis shows that the true
achievement gap is a function of the readiness that each race brings to the college and not
necessarily the relative performance while at the college. Thus, the underlying factor is the
different mix of college readiness among the races. White college readiness rates are 4-5 times
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that of African-Americans. Additionally, African-Americans’ rate of testing into both
developmental English and Math is twice as high as Whites. Not surprising, Whites complete
developmental coursework at nearly twice the rate of African-Americans. These are the true
minority achievement gaps at Chesapeake College.

The College offers several programs to increase student engagement and success among
culturally diverse students and strives each year to surpass future targets. Evidence shows that
the College’s formal intervention programs yield positive results. The SAIL program (Success
and Interactive Learning) that gets first-time freshmen actively involved in the college
experience early has several academic and service utilization requirements for participation.
Students who complete the program and finish the semester with a quality point average of at
least a 2.0 receive a scholarship discount on their spring semester tuition. The FOCUS Group
(First-Generation Opportunities for Career and Ultimate Success) is geared for first-generation
male students enrolled in a career program and provides them with intense exposure to academic
support and career exploration activities during the first year in college. The TRiO Student
Support Services Program, a federally funded program, helps eligible (first-generation, low-
income, or disabled) students stay in school, graduate, and transfer to a 4-year institution.
Students engaged in these programs outperform comparison groups of students who are not in
the program in terms of retention and academic performance.

Another goal of the College’s Diversity Plan is to, “Recruit, train and support a diverse
workforce.” The college has been successful in minority staffing. In fact, the Maryland Higher
Education Commission (MHEC) cited two performance indicators relating to this goal requiring
explanation on 2014 performance, Percent minorities of full-time faculty (Indicator 19) and
Percent minorities of full-time administrative and professional staff (Indicator 20). MHEC’s
review concluded: “The College is to be commended for its year-by-year increases for the
College on both indicators, having exceeded the benchmarks set. Please describe what factors
contribute to these successes and whether the College expects these trends to continue.”

Human Resources monitors all employment policies to ensure no barriers exist for employees
from diverse backgrounds. EXxit interview data is also closely monitored to assess whether there
are diversity issues or concerns that we need to address. Chesapeake College turnover continues
to be low — but out of 29 terminations in 2014, 24% were minorities. We are always concerned
when we lose our minority employees, but the data showed that five of these terminations were
due to the individuals leaving for better career opportunities; one was a retirement; one was a
grant funded position that was transferred to another; and one was an involuntary termination.
During the exit interview process, one minority employee expressed some concerns and provided
feedback in reference to how to make the college a more welcoming and inclusive environment
for our diversity employees. This feedback provided further information that was also shared
with the consultant who conducted diversity training in 2014.

It is also important to note that with a small number of employees so a few individuals may have
a large impact. There are, less than sixty full-time faculty, and turnover is relatively low. In
December of 2013, Chesapeake College offered a voluntary retirement incentive to employees
over sixty-five years old who had at least 15 years of service. This incentive resulted in a record
number of new faculty searches (nine). Seven positions were filled to start in fall 2014, one of
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whom is a minority (14%). In fall 2014, the minority percentage of full-time faculty was 5.8%
compared to the ultimate goal of 5% while the percentage of minorities in full-time
administrative and professional positions was 13.0%, surpassing the target of 10%.

We have increased our recruiting efforts at historically black colleges for both faculty and
professional positions. Advertising in diversity publications/websites continued last year and are
utilized as frequently as possible. Human Resources representatives also meet with each search
committee to explain our commitment to diversity and to encourage search committee members
to consider diversity during the selection process. Because we are such a small institution and
our overall percentages can be impacted greatly by just a few hires and/or terminations, it is
difficult to say whether this upward trend in our diversity percentages will continue. However,
we remain committed to making diversity a priority at Chesapeake College.

Maryland Ready Goal 4: Innovation: “Maryland will seek to be a national leader in the
exploration, development and implementation of creative and diverse education and training
opportunities that will align with state goals, increase student engagement and improve learning
outcomes and completion rates.”

Innovation happens every day at Chesapeake College. Through one of its strategic goals
“Transform the Student Learning Experience,” the College sets forth to ensure quality instruction
and curricula that shape students as independent learners who are intellectually competent and
have the knowledge, skills and abilities to succeed. The College strives to implement innovative
state-of-the-art techniques and programs that will advance the academic mission of the College
and support the advancement of education in our region, our state, and our nation.

In FY2015, the College launched a pilot program to provide a group of nursing and education
majors with iPads. Students embraced the tablet-based learning and the project is expanding this
year to students who take at least one class from a list of special General Education course
sections. These students will save money by using their loaner iPads to access digital versions of
the traditional textbooks. The College believes that this is not simply using a new device in a
class but a new way of teaching and learning. Each of these classes has been modified to feature
the iPad as an innovative learning tool, including new ways for students to conduct research and
engage in interactive, hands-on learning exercises. The InspirED project was lauded by the
Middle State accreditation site visit team: “The development of the Tablet Program will enhance
teaching and learning at Chesapeake College with innovative delivery of course content using
state-of-the-art technology and global connectivity. Future nursing graduates from Chesapeake
College will be trained using new innovative teaching technology and thus will be more
marketable for employment. In the new Health Professions and Athletics Center, nursing
instructors will be using technology involving simulation of health care cases.”

A number of Chesapeake College faculty are enthusiastic about using technology to enrich the
teaching and learning process. Two instructors used the popular podcast Serial as the primary
text for the capstone course of the General Education program and crafted an experience for
online students to keep them engaged, curious, and eager to learn. Students were given activities
that exposed and challenged their implicit biases, their active listening skills, their ethical
frameworks, and their attention to details. The initiative allowed the instructors to focus on the
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purpose of the course — to help students consider the nature of knowledge — instead of the
process of getting through a class.

In another example, faculty in Sociology and English have moved from a traditional “one full
session” model of library support for student research papers to shorter “lab” visits from
librarians. Each visit is tied to milestone assignments, which are built to help students complete
their semester-long research projects. A collaborative assessment of the process pointed to the
need for improved scholarly resources in sociology and related fields which led to the purchase
of the SocINDEX database to support students’ research needs.

The Faculty Development Center offers professional development sessions and individual
training that promote quality of instruction, academic rigor, and educational effectiveness in
face-to-face, hybrid, and full online course delivery modalities. Many instructors work with the
Center to improve their teaching and to solve instructional problems.

Chesapeake College is a leader in sustainability. In 2011 it erected the Eastern Shore's first
community-scale wind turbine, one of only two at higher educational facilities in Maryland. A
six-acre solar panel array, the second at a higher education site in the state will be installed in
2015. While the focus on renewable energy clearly will garner the College substantial energy
cost savings, it is also an integral component of the Center for Leadership in Environmental
Education which models emerging renewable energy technologies while providing education and
training opportunities for students, small businesses, and the utility industry.

One of the College’s Strategic Plan goals is dedicated to improving student goal attainment. In
spite of recent plunge in enrollment, efforts to help students complete their program are working;
total awards have increased over the period, surpassing the FY 2015 target of total Associate
degrees and credit certificates conferred in each of the last four years.

Maryland Ready Goal 5: Economic Growth and Vitality: “Maryland will stimulate economic
growth, innovation and vitality by supporting a knowledge-based economy, especially through
increasing education and training and promoting the advancement and commercialization of
research.” One of the College’s Strategic Plan goals is to strengthen the regional economy
through educating and training a skilled workforce, and assisting Mid-Shore counties recruit and
retain a skilled workforce. Chesapeake’s service region has substantial economic growth
challenges. The region comprises less than 3% of the state’s jobs. Small businesses
predominate and local wages are comparatively low — 68% of the statewide average in 2014.

As an institution of higher learning, an employer and a training provider for new and incumbent
workers, Chesapeake is one of the region’s most significant economic engines. While the
College is stepping up efforts, recruiting continuing education workforce training students
remains a challenge. One major factor restricting recruitment efforts is the sluggish mid-Shore
economy. The number of payroll jobs in the five-county service region in 2014 remained
virtually unchanged from 2005 and was still 2,100 below the peak in 2007. Job growth in 2014
was minimal — a mere 820 net new jobs were added, translating to a 1.4% gain.
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One of the Continuing Education and Work Force Training (CEWT) objectives is to emerge as a
leader for workforce training in the local region and become the engine for economic
development. The College continually monitors the environment to ensure responsive
programming and address critical workforce needs. CEWT staff has established a close
relationship with all five Economic Development offices, the county Chambers of Commerce,
the regional staff for the Department of Labor, Licensing and Regulation, and the two local
regional councils. The College will continue to gather feedback from these constituencies to
assess and identify regional needs for workforce development that can be satisfied through the
College’s efforts. Another ongoing focus will be engaging individual local companies and
organizations to determine the unique needs of their individual businesses.

CEWT regularly offers courses at four of the five local career and technology high schools. In
FY2015, the College began an HVAC technician training program at a local high school that was
deemed an immediate success. Going forward, the College just launched a new Nail Technician
training program; a new pre-apprenticeship program for Electricians is slated to kick off in Fall
2015; CEWT secured Veterans Administration approval for our commercial truck driving
training program; and successfully partnered with Talbot County Division of Rehabilitation
Services to deliver a 6 week summer Career Exploration program for developmentally disabled
older youth.

Another area of emphasis will be to develop increased visibility of workforce courses, programs
and services through marketing and advertising and to develop targeted marketing materials
focused on contract training. In response, the College recently launched its first television
advertising campaign covering all five counties in the service region. Therefore, in spite of the
well-documented environmental forces that restrict workforce development initiatives in the
service region, Chesapeake College strongly believes that its revitalized efforts to expand need-
based workforce training will prove to be a highly successful contribution to the local economy.

The Maryland Higher Education Commission (MHEC) cited a performance indicator relating to
STEM education requiring explanation on 2014 performance, STEM programs - enrollment
(Indicator 35a.). The review stated: “There have been declines in the College’s credit enrollment
in STEM programs over the past three cohort years. Please describe the strategies that the
College intends to follow to achieve the projected growth in enrollment for the Fall 2015
cohort.”

Between the peak in fall 2011 and fall 2014, total credit headcount declined by 19% while
STEM enrollment fell by 21%. However, during these three years of plunging enroliment, the
number of STEM awards conferred rose by 23% and the FY 2015 total (not shown in indicator
tables) of 145 exceeds the 134 benchmark Thus, while headcount is an important metric to
follow, completions are even more paramount. The College’s enrollment challenges are well
documented and early data show that both total and STEM enrollment for fall 2015 are down
from the previous year. As of the first day of classes STEM headcount totaled 887 students and
will not achieve the benchmark target of 1,081. However, the shortfall is not from lack of effort.
In FY2014, the College expanded the Career and Technology Education (CTE) Articulation
Program so more students could earn college credit for skills learned in high school. The
College currently is negotiating an agreement with Queen Anne’s County Public Schools that
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will allow us to offer Dual Enrollment courses that will be used as “capstones” in some CTE
programs with the intent to expand this program to the other four support counties. The
educational marketplace is regularly reviewed and new programs are added as demand warrants;
nine new STEM programs were added in FY2015.

Maryland Ready Goal 6: Data Use and Distribution: “Maryland will create and support an open
and collaborative environment of quality data use and distribution that promotes constructive
communication, effective policy analysis, informed decision-making and achievement of state
goals.”

Data and information are used extensively by employees of Chesapeake College to inform and
direct policies and needs, measure outcomes and performance, and communicate information
about the college internally and externally. The following citations from the Middle State
Accreditation team report best illustrate the breadth of the College’s data usage.

“Annual administrative evaluations that are tied to strategic and department goals provide direct
evidence of the effectiveness of the administration of the college.”

“The triennial campus climate survey provides the College with additional indirect evidence
regarding staff perceptions of the effectiveness of the administrative structure in addition to other
aspects of the campus. Clearly assessment is one of the College’s strengths.”

“With ongoing assessment, Chesapeake created initiatives to support student success. Programs
like FOCUS, and TRiO SSS support first-generation students, while Freshman Seminar, SAIL,
and Academic Advising provide support for all students. These programs enhance the quality of
students’ educational experience.”

“After pilot-testing high school initiatives related to developmental courses and determining that
student participation had a positive impact on retention, the institution plans to expand the
program.”

“There is evidence that a variety of outcomes measures are utilized for ongoing improvement
including results of certification exams, student evaluations, and enrollment trends.”

“The College assesses the impact of non-credit programs on institutional resources by way of
periodic revenue and enrollment goals.”

“The Team acknowledges the efforts of the current Director of Academic Assessment, the
Assessment Task Force, and others to develop a relevant and meaningful assessment process.”

“The Team commends members of various departments for the courage to try new strategies, use

the data from assessment, and incorporate meaningful change in support of student success and
persistence to goal attainment.”
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COMMUNITY OUTREACH AND IMPACT

The College’s outreach and impact can be seen through the following partnerships with business
and industry, local schools, other institutions of higher learning, community groups, and
government as well as student community involvement.

Collaboration with Business and Industry

Chesapeake College and Corsica River Mental Health Services expanded their partnership to
assist the college’s students who are experiencing mental health challenges. The new
Memorandum of Understanding provides students access to counseling, psychotherapy, crisis
intervention and medication management, as appropriate.

The Maryland Small Business Development Center network, a partnership between the U.S.
Small Business Administration and the University of Maryland, College Park, has a satellite
office at Chesapeake College. The partnership links private enterprise, government, higher
education and local economic development organizations to provide management training and
technical assistance to Maryland's small business.

The Division of Continuing Education and Workforce Training partners with medical providers
within the five-county service region to offer students externships and continued hands-on
learning experience after they successfully complete their face-to-face health career program.
Medical providers included in this extended learning experience are local pharmacies, private
medical practices, and Shore Health. The college connects on a regular basis with area
employers of Nursing Assistants via the Mid-Shore Nursing Assistant Advisory Council.

CEWT serves as a primary resource by establishing contract training classes for local businesses,
agencies and associates throughout the service region. Common job training programs include
language, health, or employability focused subject sessions.

Chesapeake College staff serve on Dorchester, Queen Anne’s, and Talbot County Economic
Development Councils, boards of Dorchester and Talbot County Chambers of Commerce, Mid-
Shore and Upper-Shore Regional Councils, and the local Workforce Investment Board. The
CEWT’s Director serves on the Bio-Medical Advisory Boards of five local public high school.

Collaboration with Local Schools

Chesapeake College hosted its 32nd Annual Regional College Night. Representatives from more
than 120 colleges, universities, and technical schools provided information and answered
questions for local high school students and Chesapeake College students planning to transfer.
The event is sponsored by Chesapeake College and the public school superintendents from
Caroline, Dorchester, Kent, Queen Anne's, and Talbot counties.

The Adult Education Program created and distributed brochures and information packets to High
School Guidance Offices in all five counties about the requirements for minors to earn their H.S.
Diplomas though the GED® test. We also serve as a resource to Counselors on as needed basis
to provide testing and information to students who are considering dropping out of school.
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The College teams with the Chesapeake Multicultural Center, the Talbot Judy Center
Partnership, and Talbot County Public Schools to hold evening ESL classes including free
education and books for the children, and free transportation to classes, counseling and
immigration services, parenting classes, child-parent reading events, child care, and class
retention support. We work closely with the ELL Coordinators in local public schools to provide
information to parents about the ESL program and registration dates under the premise that when
we educate parents, their children also benefit.

Collaboration with Other Institutions of Higher Learning

Chesapeake College staged its inaugural bi-annual Adult Student Information Night. More than
50 community members joined us for an evening of education and inspiration. The session
featured four breakout sessions and included additional representatives from the University of
Maryland, Eastern Shore; Stevenson University; and the Eastern Shore Higher Education Center.

The Chesapeake College Green team and students in General Biology and Environmental
Science classes regularly work together side-by side with students from Salisbury University and
Washington College to plant native grasses in areas where sea level rise is Killing the native trees
due to increased water salinity in Pickering Creek and Blackwater National Wildlife Refuge.

Community Connections

Chesapeake College highlighted the important role that scholarships play in funding education
on the Mid-Shore. Scholarship donors and recipients were brought together at Chesapeake’s
annual Scholarship Luncheon. Chesapeake’s donors include businesses, community service
organizations, charitable foundations, families and individuals.

Chesapeake faculty and staff, with the help of Barnes and Noble bookstore on campus, packed
up more than 50 cases of textbooks that are no longer useful for recycling. As a result, the
College saved money and kept trash out of the regional landfill. Old, but still useable texts were
sent to Better World Books for redistribution to people in need.

The College’s Multicultural Advisory Committee sponsored the annual Black History Month
Luncheon “Honoring Generations of Excellence.” The event featured a prominent high school
keynote speaker to benefit the J.C. Gibson Memorial Book Fund and honoring a local educator.

The League of Women Voters of Maryland and Chesapeake College’s Center for Leadership in
Environmental Education sponsored “The Future is Now Forum.” The session, entitled Dealing
with Rising Seas on Maryland's Shores featured a keynote speaker from the University of
Maryland’s Center for Environmental Science.

The Todd Performing Arts Center at Chesapeake College hosted a number of varied shows open
to the public. Also, the Peake Players, the campus student drama group under the direction of the
Theatre professor, present a major student production each semester as well as a summer dinner
theatre murder mystery.
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The Pride of the Peake Celebration is an annual event sponsored by the Chesapeake College
Alumni & Friends Association. The event was established as an opportunity to recognize alumni
and friends who have made significant contributions to Chesapeake College and our community.

The Adult Education Program offers classes in more than 40 locations throughout the region,
providing services to adults seeking basic skills, high school diplomas and English language and
literacy skills. More than 300 information sessions are held annually in the community, and
more than 60 classes are offered throughout the year in locations that range from classes held in
an incredibly wide variety of venues. We partner with over 50 community and government
agencies to bring these services to residents, serving more than 800 adult learners in FY2015.

The Child Care Resource Center manages an information and referral service for Chesapeake
College called “Chesapeake HELPS”. Counselors provide information about services in the five
upper shore counties as well as maintain a web based service where community members can
search for information.

Staff throughout the College are closely involved as part of their jobs as members or leaders in
dozens of professional organizations, service clubs and community organizations that are too
numerous to individually identify.

Collaboration with Government

Chesapeake College is funded through Maryland State Department of Education to provide
emergency preparedness training for child care providers through a grant titled “Project Security
Blanket” managed by the Chesapeake Child Care Resource Center. This is a statewide grant that
provides six hour training in partnership with other community colleges and resource centers
across the state. Between 2008 and December 2014, over 16,000 child care providers developed
an emergency preparedness plan for their programs as a part of this grant.

Chesapeake College representatives appear at the Talbot Free Library in Easton each month to
provide information about available programs and services. The College has also expanded its
partnership with Caroline County Library brining GED Ready Practice Tests to Caroline County.

Student Involvement

Two College employees accompanied eight students on a week-long working trip, the
Chesapeake College Alternative Spring Break, to Louisville, KY. In Louisville, the students
worked on two single-family homes alongside the families who will eventually live in them.

Chesapeake College communication students organized The Clothesline Project, a visual display
of personally decorated T-shirts that bear witness to the domestic violence suffered by survivors
and victims of abuse. The event included several speakers sharing stories of survival. Each shirt
was decorated to represent an individual’s unique and personal experience with domestic
violence, by the survivors themselves or by someone who cares about them. Pledge sheets were
hung to demonstrate the support of those that agree that their hands will never harm another.
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COST CONTAINMENT

Chesapeake College has engaged in a number of ongoing and one-time initiatives designed to
reduce costs. The impacts of some of these are very quantifiable; for others we expend funds on
the front end to save even more later on. The most significant cost containment actions for
FY2015 are reported below.

The College moved to self -insurance for medical benefits in FY2015 (it already transitioned to
self- insurance for dental plans in FY2013) and has been working with its broker to make other
reasonable changes in the benefits plans to continue to reduce expenditures in this benefit
category. The estimated budget savings in benefits for FY2015 was $300,000.

Energy conservation has been the most effective strategy for Chesapeake College to date, and we
will continue to rely upon energy-use reduction strategies going forward. Increases in efficiency
have helped us to reduce our electricity consumption 19% since FY2011. Many of our existing
projects have focused on low-investment, high-return projects like the ones below:

e Outdoor building lights were retrofitted with LED lighting, resulting in savings and
brighter light that enhances building security. In addition, hallway and classroom LED
retrofitting in various places around campus resulted in an overall decrease in both the
number of fixtures (some spaces were over-lit) and electricity consumed.

e In compliance with ACUPCC “Immediate Actions,” the College implemented an
ENERGY STAR purchasing policy for appliances on campus. This policy applies largely
to technology purchases, but can also be applied to science laboratory refrigerators and
freezers, laundry appliances in the health-professions classrooms and laboratories, and
refrigerators and small appliances in break rooms.

Chesapeake College’s total electricity bill fell by $30,000 in FY2015. This is above the $12,000
- $15,000 per year saved by the power generated by the on-campus wind turbine.

Cost savings have been realized in the area of technology as well. The adoption of a cloud based
printing solution saves the College as estimated $10,000 annually. Also, technology refresh
cycles (i.e., computer replacements) have been deferred once again, saving the College
approximately $100,000 in FY2015. The College is engaged in a multi-year process to move as
many of our mission critical systems to the cloud as possible. Some of these are already in the
cloud and others are in process. While some of these migrations actually cost the college more
than onsite hosting, the final result is a more robust, scalable, and secure infrastructure. It will
take less human resources to support and be less susceptible to single point of failure issues.
Some expensive life cycle replacements for the hardware on campus will also be eliminated.

The College has also enumerated some other cost savings measures implemented in FY2015:
Grant funding identified for scheduled storm water repairs ($40,000), Elimination of one
accounts payable position ($47,000 annual salary & benefits), and Elimination of one capital
projects coordinator position ($59,000 annual salary & benefits).
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The Middle State Accreditation team noted the following about Chesapeake College’s approach
to cost containment. “The College planning process has been actively engaged in identifying
cost cutting measures which can improve operating results with the intent of limiting adverse
effects on campus operations. Given the operating constraints of the last several fiscal years, the
College has deferred various components of their technology plan and deferred maintenance
schedules.”
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Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for

Fall 2011 Fall 2012 Fall 2013 Fall 2014
A. Percent of credit students enrolled part time 66.6% 65.4% 66.9% 67.9%
B. Students with developmental education needs 78.8% 77.2% 74.9% 72.3%
Spring 2008 Spring 2010 Spring 2012 Spring 2014
C. Percent of cr_ed|t students who are first-generation college 20.8% 32 3% 37.1% 34.8%
students (neither parent attended college)
FY 2011 FY 2012 FY 2013 FY 2014
D. Annual unduplicated headcount in English for Speakers of Other 702 865 850 1,031
Languages (ESOL) courses
FY 2011 FY 2012 FY 2013 FY 2014
E. Financial aid recipients
a. Percent of credit students receiving Pell grants 38.1% 39.9% 35.9% 36.6%
b. Percent of _credlt_ stu_dents receiving loans, scholarships and/or 38.1% 51.6% 49.9% 50.9%
need-based financial aid
Spring 2008 Spring 2010 Spring 2012 Spring 2014
F. Credit students employed more than 20 hours per week 64.0% 57.6% 54.4% Not Available
Fall 2011 Fall 2012 Fall 2013 Fall 2014
G. Student racial/ethnic distribution
a. Hispanic/Latino 3.2% 3.7% 4.2% 3.5%
b. Black/African American only 16.9% 14.6% 14.7% 15.5%
c. American Indian or Alaskan native only 0.4% 0.3% 0.6% 0.9%
d. Native Hawaiian or other Pacific Islander only 0.1% 0.2% 0.2% 0.1%
e. Asian only 1.3% 1.4% 1.4% 1.3%
f. White only 74.3% 76.2% 75.0% 73.7%
g. Multiple races 1.5% 1.0% 1.6% 1.9%
h. Foreign/Non-resident alien 0.5% 0.7% 0.8% 1.1%
i. Unknown/Unreported 2.0% 1.5% 1.5% 2.1%
H. Wage growth of occupational program graduates FY 2011 FY 2012 FY 2013 FY 2014
a. Median income one year prior to graduation $15,976 $16,166 $16,571 $11,699
b. Median income three years after graduation $41,240 $37,813 $34,525 $38,796
Goal 1: Quality and Effectiveness
Benchmark
Alumni
Alumni Alumni Alumni Alumni Survey
Survey 2002 Survey 2005 Survey 2008 Survey 2011 2014
1 Graduate satisfaction with educational goal achievement 97.3% 96.5% 98.6% 98.1% 98.0%
Benchmark
Spring 2007 Spring 2009 Spring 2011 Spring 2013 Spring 2015
Cohort Cohort Cohort Cohort Cohort
2 Non_—returnlng student satisfaction with educational goal 67.6% 68.0% 89.0% 77 1% 70.0%
achievement
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
3 Fall-to-fall retention
a. Developmental students 55.5% 50.6% 49.2% 49.9% 60.0%
b. College-ready students 56.7% 59.4% 56.7% 54.1% 65.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
4 Developmental completers after four years 57.3% 55.8% 48.8% 44.8% 45.0%
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Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
5 Successful-persister rate after four years
a. College-ready students 84.9% 89.7% 82.6% 85.0% 85.0%
b. Developmental completers 82.5% 81.3% 77.6% 76.5% 80.0%
c. Developmental non-completers 36.8% 36.4% 40.9% 39.9% N.OI
Applicable
d. All students in cohort 76.3% 75.0% 69.9% 67.8% 70.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
6 Graduation-transfer rate after four years
a. College-ready students 72.1% 77.3% 69.7% 67.3% 65.0%
b. Developmental completers 54.1% 55.3% 52.2% 50.9% 50.0%
c. Developmental non-completers 24.6% 26.0% 28.7% 31.2% N.OI
Applicable
d. All students in cohort 53.7% 55.0% 50.5% 48.9% 43.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
7 Licensure/certification examination pass rates
a. American Registry of Radiologic Tech 100% 100% 100% 100% 98%
Number of Candidates 10 9 7 7
b. National Registry Exam (EMT-P) 50% 75% 100% 100% 70%
Number of Candidates 8 8 14 10
c. NCLEX-RN 88% 94% 92% 86% 90%
Number of Candidates 33 53 37 44
e. Physical Therapist Assistant 100% 100% 83% 100% 85%
Number of Candidates 6 5 6 5
f. State Protocol (EMT-CRT) 82% 100% 100% 93% 95%
Number of Candidates 11 11 8 14
g. State Protocol (EMT-P) 100% 100% 100% 100% 95%
Number of Candidates 6 6 14 14
h. National Registry (EMT-I) 100% 85% 80% 80% 80%
Number of Candidates 11 13 10 10
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
8 Percent of expenditures
a. Instruction 47.5% 48.5% 46.9% 48.0% 48.0%
b. Academic Support 9.7% 9.7% 10.1% 9.4% 10.0%
c. Student Services 8.7% 9.2% 9.7% 9.5% 9.0%
d. Other 34.2% 32.5% 33.4% 33.1% 33.0%
Goal 2: Access and Affordability
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
9 Annual unduplicated headcount
a. Total 13,274 12,876 10,778 10,904 13,588
b. Credit students 3,956 3,923 3,486 3,381 4,188
c. Continuing education students 9,672 9,287 7,292 7,796 9,766
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fal 2014 Fall 2015
10 Market share of first-time, full-time freshmen 48.3% 47.5% 52.8% 48.2% 54.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fal 2014 Fall 2015
11 Market share of part-time undergraduates 74.7% 69.8% 70.2% 69.4% 73.0%
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Market share of recent, college-bound high school graduates

Annual enrollment in online courses
a. Credit
b. Continuing Education

High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland
public four-year institutions

Note: The goal of this indicator is for the college’s percentage to
be at or below the benchmark level.

Enrollment in continuing education community service and
lifelong learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy
courses

a. Unduplicated annual headcount

b. Annual course enroliments

Goal 3: Diversity

18

19

20

21

Minority student enrolliment compared to service area population

a. Percent nonwhite enrollment

b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional
staff

Successful-persister rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
59.7% 56.8% 55.6% 59.9% 57.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
3,262 3,203 2,879 2,741 3,541
681 658 604 507 357
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
191 178 245 272 200
Benchmark
FY 2012 FY 2013 FY 2013 FY 2014 FY 2016
47.6% 48.3% 48.9% 50.0% 50.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
3,460 3,147 2,614 2,638 3,224
7,487 6,909 6,170 5,257 7,665
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
1,611 1,946 1,707 1,786 1,733
2,208 2,829 2,557 2,978 2,363
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
23.9% 22.1% 23.2% 23.9% 20.0%
19.5% 19.5% 19.6% 19.8% Not
Applicable
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 214 Fall 2015
6.6% 7.3% 5.5% 5.8% 5.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
12.5% 14.0% 14.0% 13.0% 10.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
58.3% 50.6% 56.6% 60.0% 50.0%
Not
<50 <50 <50 <50 Applicable
Not
<50 <50 <50 <50 Applicable

102



22

CHESAPEAKE COLLEGE
2015 ACCOUNTABILITY REPORT

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

23

24

25

26

27

Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above

b. Mean GPA after first year

Graduate satisfaction with preparation for transfer
Note: Response categories changed starting in 2008.

Associate degrees and credit certificates awarded
a. Career degrees

b. Transfer degrees

c. Certificates

Fall-to-fall retention
a. Pell grant recipients
b. Non-recipients

Education transfer programs
a. Credit enrollment

b. Credit awards

Goal 5: Economic Growth and Vitality

28

Percent of full-time employed career program graduates working
in a related field

Benchmark
Fall 2007 Fall 2008 Fall 2009 Fa;ll 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
38.3% 37.3% 41.0% 44.0% 35.0%
Not
<50 <50 <50 <50 Applicable
Not
<50 <50 <50 <50 Applicable
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
85.0% 84.8% 79.8% Not Available 80.0%
2.80 2.81 2.67 Not Available 2.75
Benchmark
Alumni Alumni Alumni Alumni Alumni
Survey 2002 Survey 2005 Survey 2008 Survey 2011 Survey 2014
57.9% 86.8% 68.2% 87.5% 70.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
108 133 133 119 149
143 139 175 163 105
42 41 37 41 59
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
49.0% 46.8% 46.0% 46.5% 50.0%
57.2% 51.4% 49.5% 53.4% 54.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
160 144 126 133 200
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
20 21 19 12 12
Benchmark
Alumni Alumni Alumni Alumni Alumni

Survey 2002 Survey 2005 Survey 2008 Survey 2011

Survey 2014

77.0%

73.0%

89.0%

83.3%

70.0%
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Graduate satisfaction with job preparation
Note: Response categories changed starting in 2008.

Enroliment in continuing education workforce development
courses

a. Unduplicated annual headcount

b. Annual course enrollments

Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount

b. Annual course enrollments

Number of business organizations provided training and services
under contract

Enroliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

STEM programs

a. Credit enrollment

b. Credit awards

Benchmark
Alumni Alumni Alumni Alumni Alumni
Survey 2002 Survey 2005 Survey 2008 Survey 2011 Survey 2014
78.0% 87.0% 90.9% 91.7% 90.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
4,941 4,469 3,188 3,604 5,292
7,086 6,961 5,068 5,734 8,551
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
2,332 1,915 1,777 1,918 2,657
3,554 3,266 2,978 3,411 4,486
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
82 50 56 60 65
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
5,126 4,747 3,662 3,739 5,554
8,724 8,474 7,062 5,352 12,804
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
97.4% 95.6% 95.9% 94.3% 98.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
1,153 1,041 962 916 1,081
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
111 118 148 132 134
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COLLEGE OF SOUTHERN MARYLAND

MISSION

The College of Southern Maryland (CSM) is an open-admissions, comprehensive regional
community college that fosters academic excellence and enhances lives in Southern Maryland.
CSM meets the diverse needs of students and the community by providing accessible, accredited,
affordable, and quality learning opportunities for intellectual development, career enhancement,
and personal growth. The college embraces lifelong learning and service, providing a variety of
personal enrichment and cultural programs in a safe and welcoming environment.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1: Quality and Effectiveness

The Quality Improvement Process (QIP) is the framework the college uses to assess academic
excellence, quality, and institutional effectiveness. In 2008, CSM established the QIP in an
effort to support and strengthen the connections among the mission, institutional goals, strategic
planning, assessment tools and results, budgeting, and renewal processes. The QIP is directed by
the Quality Improvement Council (QIC), which consists of representatives from all major areas
and levels of the organization within the college. The college monitors the progress of its QIP,
strategic plan goals, and objectives through the college’s Key Performance Indicators.

In addition to the Key Performance Indicators, the college analyzes its performance on State Plan
Goal 1 with indicators 1 — 8. The indicators focus on student satisfaction, progress, and
achievement. The relationship between college experience and progress reinforces the belief that
student satisfaction with college experiences impacts performance. Student goal attainment
informs the college on individual aspiration and achievement. The majority of graduates, 96.6%,
indicated their educational goal was achieved (Indicator 1). Additionally, the college seeks to
improve the goal achievement of non-returning students (Indicator 2). The goal achievement
among non-returning students increased from 59.4% to 61.3% and is approaching the 2015
benchmark of 64.0%.

CSM is an open-admissions institution that provides access for individuals with a desire to learn
and strengthens the intellectual development of students. The college prepares students for
college level work. Indicator 4, developmental completers after four years, is one assessment of
the college’s academic success with this population. Students are evaluated for placement in
English, mathematics, and reading developmental courses. Although the percentage of students
meeting this benchmark remains constant at 43.2%, CSM has implemented strategies to increase
the rate and expects to achieve a rate of 54.0% for the fall 2011 cohort. The tactics include
mandatory web-based course placement testing for all credit students; academic alert system
identifies students who are having academic difficulty; all tutors are now certified; and a first-
year experience course which teach students skills they need to be successful in college. The
college has also redesigned developmental mathematics and reading courses with the goal of
accelerating learning and improving retention, persistence, and graduation rates.

105



In addition to the developmental course redesign, the college promotes the retention, successful-
persister, and graduation-transfer rates through its Strategic Plan (ISP) and Student Success and
Goal Completion Plan. In order to improve student retention, CSM identifies students who are
“at risk” and establishes proactive intervention methods through the “early alert” program.
Students experiencing academic difficulty are contacted at or before mid-term. CSM also
established a prescriptive academic pathway for entering freshmen students. Academic pathways
are tools that enable students to successfully, plan for, enter, progress through, and complete
their academic goals. Over the last four years the fall-to-fall retention rates of developmental
students and college ready students has increased to 49.6% and 59.2%, respectively (Indicator 3).

In an effort to increase successful-persister and graduation-transfer rates the college notifies
students who are eligible for certificates, developed reverse transfer programs with four
institutions, provides assistance for students who are having academic difficulty, and includes
experiential learning opportunities in all career programs. For the most recent cohort, college-
ready and developmental successful-persister rates were 78.8% and 78.4%, respectively
(Indicator 5). Graduation-transfer rates for college-ready and developmental completers are
59.2% and 46.7%, respectively. Developmental completers graduation-rates are lower as a result
of students taking remedial courses prior to college courses.

The licensure/certification examination success rates indicate that graduates are well prepared to
work in the nursing field. The college is approaching the benchmark of 90% at for RN
candidates and continues to exceed the benchmark for LPN candidates. The most recent NCLEX
exam pass rates for RN and LPN candidates are 86.8% and 100.0%, respectively (Indicator 7).
The college continues to implement numerous strategies which assist with exceeding the
benchmark pass rates: (1) a faculty member dedicated to the academic success of nursing
students, (2) active learning strategies were incorporated in all nursing courses, and (3) a clinical
simulation lab provided students an opportunity to learn and enhance their skills through clinical
case scenarios.

State Plan Goal 2: Access, Affordability, and Completion

The College of Southern Maryland holds access and affordability to be key criteria in the design
of its programs and allocation of its resources which are illustrated through indicators 9 — 17.
Estimates of market share and enrollments in different instructional delivery formats assist the
college in measuring the extent of connectivity between itself and the region. CSM serves three
counties in Southern Maryland and must be cognizant of the needs of the tri-county area and
beyond. Demographic measures of headcount, market share, and enrollments are relevant in that
regard.

Over the last ten years, the number of students served annually peaked in 2013 and declined
8.0% to 25,052 in 2014 (Indicator 9). Credit and continuing education students followed this
direction at 11,924 and 13,900, respectively. The majority of students in Southern Maryland
attend CSM. Trend data illustrate that the college consistently retains the majority of market-
share of first-time, full-time freshmen and recent, college bound high school graduates at 59.3%
and 69.9%, respectively (Indicators 10 & 12). CSM engages high school students and recent high
school graduates through multiple outreach programs in the tri-county area. Some of these efforts
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include presentations to high school seniors, administering placement testing in the tri-county
high schools, open houses at all four locations, and participation in college fairs. The college
also developed models for high school students to earn credit in mathematics, English, and non-
AP courses, implemented dual enroliments MOU’s with tri-county public schools, and utilized
distance learning classrooms to offer college credit classes at local high school for
upperclassmen. CSM continues to retain three-fourths of the market share of part-time
undergraduates and exceed the fall 2015 benchmark (Indicator 11). In an effort to maintain or
exceed the current market share levels, the Student Success and Goal Completion Committee
continue to implement initiatives and activities centered on market share levels.

Goal completion is an area of focus in the Student Success and Goal Completion Plan. CSM has
deployed a wide range of comprehensive and proactive student support services that have been
shown to promote goal completion, facilitate student retention through the second year, and
transfer. Some student support services include: development of an “intrusive” advising model;
establishing prescriptive degree pathways for entering freshmen; modularization of
developmental mathematics courses; developmental reading is incorporated into the first year
seminar course; articulation agreements; and reverse transfer programs with UMUC, and
Towson and Salisbury Universities.

Three indicators that illustrate the goal completion of students are the number of associate
degrees and certificates, and transfer program enroliments. Over the last four years, awards have
increased by 53.2%. In FY2014, CSM awarded 1,836 associate degrees and certificates
(Indicator 25). In the last three years, CSM has seen the number of students citing ‘transfer to a
four-year institution’, as a reason for attending college, increase to over 50%. CSM students are
prepared for the academic rigor at four-year colleges. Performance at transfer institutions, reveal
that both the cumulative GPA after the first year was 2.81 in FY2013 and has surpassed the
benchmark (Indicator 23). The last graduate follow-up survey illustrated that CSM graduates
place high importance on earning an associate degree or certificate and preparing to transfer to a
four-year institution. Most of CSM graduates, 75.4%, who transferred believed they were
academically prepared for their transfer institution (Indicator 24).

In addition to transfer opportunities, major growth in online learning allows CSM to remain
accessible and relevant to the adult commuting population and to those students who work and
have families. At least one in four students take an online course and several have graduated
from one of the 15 online degree programs at CSM. Both credit and continuing education online
enrollments have surpassed the benchmarks at 20,311 and 1,466, respectively (Indicator 13).

Besides online learning, CSM’s outreach efforts have involved coordination with local seniors.
By coordinating with local senior centers, CSM promotes lifelong learning for individuals
seeking educational, cultural, recreational, and social opportunities. The college continually
offers several new community service and lifelong courses each semester and continues to
develop new partnerships that allow for the delivery of classes to expand. Continuing education
unduplicated annual headcount and course enrollments have exceeded the FY2015 benchmarks
for the last four years at 5,345 and 10,418, respectively (Indicator 16).
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The decrease in enrollment presents CSM with the challenge of keeping tuition costs low.
College affordability is a national challenge and a top priority for CSM. Through sound fiscal
management, CSM has minimized tuition increases, remaining half the cost of that of a state four
year colleges. The cost of tuition and fees at CSM is half of what it would be at a Maryland
four-year public institution (Indicator 15). The percent of expenditures on instruction, academic
support, and student services has remained stable at 59.8% (Indicator 8). CSM is dedicated to
providing accessible, accredited, and affordable education.

State Plan Goal 3: Diversity

The college has a long history of equal opportunity and a strong commitment to diversity
illustrated through indicators D — F and 18 — 22. CSM strives to build the diversity of its student
body, faculty and staff, and to make sure the college is providing a welcoming and supportive
environment for individuals of all backgrounds. Diversity initiatives are integrated throughout
CSM’s policies, programs, and practices. The President’s Committee on Diversity and Inclusion
(PCDI) is charged with integrating college-wide diversity and inclusion efforts. The council
evaluates and recommends improvements to the college’s policies and practices, including
recruitment, retention, outreach, and marketing. One of the key recommendations from PCDI
was the implementation of a comprehensive mentoring program for African American males
focused on success, career exploration, community service, and leadership.

Along with the implementation of the mentoring program, the college conducts recruitment
activities in all tri-county public and private high schools to expand its reach. The college has
implemented specific recruitment strategies to increase the diversity of the student body. Some
recruitment strategies include engaging minority groups throughout all public offices, religious,
service, and social organizations; developing messaging and creative materials to appeal to
specific target audiences; and conducting presentations at a wide variety of community events
that attract a diverse group of potential students.

As reflected in the mission statement, CSM endeavors to meet the needs of the diverse citizenry
of Southern Maryland. The college continues to attract a student ethnic/racial breakdown more
diverse than the tri-county area due to the increase in African American and Hispanic segments.
The fall 2014 minority enrollment at CSM was 40.9% (Indicator 18a). The nonwhite population
of 18 or older in Southern Maryland, as reported from the U.S. Census, was 34.8% (Indicator
18b).

The college continues to strive to increase the percentage of minority employees so that the
workforce better reflects the demographics of the region. In an effort to recruit a diverse pool of
employee applicants, CSM advertises in many national publications and journals that are focused
at diverse populations. Additionally, relationships have been established with the Department of
Labor, Licensing, and Regulation, the Tri-County Council Workforce Investment Board,
Department of Rehabilitative Services, Department of Social Services, and the Adult Basic
Education department(s) at Calvert, Charles, and St. Mary’s counties to attract a diverse
population. Human Resources also provides diversity training for all employees and reiterates
the value that diversity brings to the college community. In an effort to increase the retention of
faculty and staff, the hiring process was modified to increase consistency, reduce time to hire,
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and increase the hiring of employees from underrepresented groups. Consequently, over the last
four years the percentage of full-time minority faculty (Indicator 19) and administrative and
professional staff (Indicator 20) has increased and continues to surpass the benchmarks at 22.2%
and 27.1%, respectively.

State Plan Goal 4: Innovation

CSM recognizes the multitude of social trends that range from economics to education to labor
and technology. CSM is involved in a variety of different efforts for the purpose of promoting
innovation both within and without to the larger community.

The College Innovation Team discusses and debates emerging trends that may impact the college
and brings them forward to the QIC. The team is briefed by staff specialists on various aspects of
the situation analysis, especially changes in market demands, competition, stakeholder
expectations, laws, economy, technology, and other trends. Activities include redrafting the
college’s mission statement, values, and vision statement, planning for the All-College
Convocation which centered on the theme of Innovation in 2014, and discussing ways of
promoting innovation throughout the institution. Recent innovations include cost savings ideas
and monographs.

The Distance Learning and Faculty Development Division (DLF) supports the faculty in
developing high quality, accessible and effective teaching and learning environments. To
facilitate these goals, the DLF staff provides service to faculty including planning, consulting,
training, and support. The DLF staff encourages, challenges, and assists faculty to incorporate
instructional technologies into their traditional or distance learning courses. The DLF staff plays
an important role in providing staff and faculty with support and tools to enhance student success
in distance learning courses. Recent initiatives include faculty mini-grants, adjunct keynote
projects, and online course developments.

Other innovations include the redesign of remedial mathematics, English, and reading courses
have been redesigned to achieve better learning outcomes. Math faculty have revised the
remedial arithmetic courses into a single fundamental math course that provides individualized
content delivery, thereby increasing the students’ ability to learn at their own pace and receive
more personalized assistance. English course redesign targets students whose placement test
scores are within ten points of placement into college level English. Students are provided
additional guidance, structure, and individual work to that of regular college level English
courses. The goal is to provide students with an alternative to developmental studies, along with
an opportunity to receive transferable college credit. Data indicate students are more engaged in
the course, feel confident that they have learned the material presented in class, and practice
outside of class well enough to proceed to the next level.

State Plan Goal 5: Economic Growth and Vitality, Workforce Development
The College of Southern Maryland is a key contributor to Southern Maryland’s economic growth

and sustainability. The college works closely with local businesses and workforce partners to
stimulate the local economy and workforce. The college offers programs in career fields where
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there is high demand and continually adjusts offerings to address employment trends and
industry needs. CSM is addressing current and future workforce needs in Southern Maryland
through its 120 degree programs; more than 25 formal articulation agreements with four-year
colleges; and its more than 35 Career Starter programs that address entry-level workforce
development, enhancement and certifications through noncredit courses and programs.

State Plan Goal 5, economic vitality, is monitored with Indicators 28 — 35. As a result of the
federal sequestration, many business organizations reduced training and developmental dollars.
The number of business organizations providing training and service and enrollments in
government certification/licensure has decreased to 56 and 7,395, respectively (Indicators 31 and
32). CSM’s contract training clients include two military bases, as well as federal government
and military workers and contractors. In spite of the decline in training and services, business
organizations remain very satisfied with quality of contract training provided (Indicator 34). The
college continues to surpass the FY2015 benchmark for annual course enrollments at 6,294
(Indicator 33). CSM continues to focus efforts on preparing students for the workforce in high
demand areas.

In fiscal year 2014, enrollment in continuing education workforce development courses was
12,877 (Indicator 30). The college provides continuing education offerings for areas that address
the need for truck drivers, heating/ventilation and air conditioning mechanics, carpenters,
welders, and other professions necessary to a growing populace. The college made several large
investments in workforce training solutions and marketing them as “Career Starters” targeting
people who are unemployed, underemployed or individuals who are interested in changing
careers.

Given the high number of energy firms in the Southern Maryland region, CSM, with its industry,
education, and economic development partners created a comprehensive solution to address
demands for energy workers with operations, maintenance, and/or construction skills in three
sectors: energy generation (oil, gas, coal, nuclear, solar, wind); energy transmission/distribution;
and energy facility/utility construction. In an effort to prepare the next generation of nuclear
energy technicians, CSM developed a Nuclear Engineering Technician degree program in
FY2010. In response to the demand for skilled trades, the college developed a variety of non-
credit career programs for training and advanced skill development in electrical, HVAC,
welding, plumbing and carpentry.

In addition to preparing the next generation of nuclear engineering and skilled trade technicians,
CSM also prepares students for careers in homeland security. Programs such as the Education
Partnership Agreement between CSM and Naval Air Warfare Center Aircraft Division
(NAWCAD) address the local workforce needs in homeland security. This agreement develops a
pipeline of students to advance from academic studies to employment in national security
industries in Southern Maryland. The partnership develops the framework for interaction
between CSM students and faculty; area elementary, middle and high school students, and
teachers; and NAWCAD scientists and mentors. It identifies students with an interest in science
while they are in elementary school, and will provide learning and internship opportunities for
them through college. Naval Air Systems Command (NAVAIR) Fellows will be working with
CSM faculty on projects and providing real world experiences for these students.
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Additional partnerships include the Southern Maryland County Chamber of Commerce, Tri-
County Economic Development Commissions as well as local area businesses. The college
works closely with all tri-county governments to provide comprehensive employee development
training for county employees. The college also works with the local hospitals and healthcare
employers to develop strategies to address workforce shortages in that industry and has
developed health care round tables in each county to address workforce shortages. These
partnerships in organizations and professional networking efforts are vital to the continued
economic growth and success of the region.

State Plan: Goal 6: Data Use and Distribution

The primary tools used for assessing performance and measuring results at the institutional level
are the Institutional Key Performance Indicators, Unit Assessment Plans, and the Student
Learning Outcomes Assessment Plan. These assessment tools align measures, benchmarks, and
results with the goals and objectives of the ISP and USPs.

Unit Assessment Plans (UAPs) outline the purpose of that unit, intended outcomes, measures,
sources of data, and results and recommendations. Each UAP is updated annually by the unit,
results and recommendations are reviewed by the division vice president, and sent to the College
Assessment Team (CAT) for review. The CAT sets individual meetings with vice presidents and
unit heads to review the results, to question and discuss the efficacy of the plan, and to review
recommendations, some of which flow into the renewal of the next planning and budgeting
development cycles that begin in September.

CSM makes concerted efforts to use assessment in a positive way, as a tool to recognize
achievement at all levels, to address areas in need of improvement, to innovate, and to plan for
renewal. In the area of student success, for example, a downward trend in student graduation
rates was identified. The college created a special ad hoc committee to analyze the data and to
research best practices for improving degree completion rates. Based on this research, the
Student Success and Goal Completion Plan is organized around four momentum points: (1)
Connection, (2) Entry, (3) Progress, and (4) Completion.

The College has made good progress in executing many aspects of the plan and has recently been
awarded its first Title 111 grant which will be used to fund and accelerate some of the objectives
of the plan. The focus of the Title 111 grant is to “Jump Start” our efforts in addressing the middle
two momentum points—Entry and Progress—which will help students realize their educational
and career goals. Several of these important initiatives to be implemented improve first-year
student outcomes through academic planning and implementation of a first-year seminar and e-
learning quality.

Analysis of learning outcomes is primarily conducted within the Division of Academic Affairs.
Assessment of student learning has been occurring in all courses and programs for decades,
which has served the college well. Improvement of these systems has continued, alongside rapid
growth, changes assessment requirements and changes in technology. As a result, learning
assessment is now conducted under the guidance of an enhanced comprehensive plan and
supported by the Quality Improvement Process. This plan considers ongoing assessment
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activities and gaps in assessment, as it provides a framework for ongoing and cyclical
assessment, reflection, and adaptation. Most importantly, the Student Learning Outcomes
Assessment activities clearly align with the overall strategy for assessing institutional
effectiveness.

The student learning outcomes assessment framework is organized around three main elements:
(1) Institution Level Outcomes Assessments; (2) Program Outcome Assessment, and (3) Other
Assessment Initiatives. In many cases, these main elements are assessed at the course level, but
many other assessment programs are in place to provide a comprehensive picture. Each of these
assessment cohorts has been designed with the overall assessment construct in mind, thereby
fitting all of the pieces together to ensure an effective assessment of student learning, one that
allows (a) time for analysis of data, (b) opportunities for faculty to propose changes, and (c)
procedures for transparent communication of assessment results to the college community.

Other methods of assessing performance and evaluating progress include annual and biannual
surveys, as well as studies and reports by which CSM compares itself to its peer institutions
throughout the state and nation. Assessment of performance is measured in several ways: in
trend data, which is available for all KPIs, MPAR, and IPEDS data; in comparative data with
other institutions, also provided in MPAR and IPEDS data; and in data supplied by the Maryland
Higher Education Commission (MHEC) and the Maryland Association of Community Colleges
(MACC). Data are also used from college surveys and focus groups on student satisfaction, non-
returning students, employee performance and satisfaction, graduate performance and
satisfaction, and community use and perceptions. IPEDS provides national comparative data.
When benchmarks are determined, they take into account “best-in-class” colleges and may be
adjusted to recognize the unique characteristics of the region and college. When these data are
not available, the college attempts to set benchmarks that are appropriate and competitive. The
college’s commitment to assessment and continuous quality improvement has been recognized
both regionally and nationally. These efforts were highlighted in the awarding of the Maryland
Quality Award, Silver, through the Maryland Performance Excellence program.

The college communicates its goals, outcomes, and effectiveness through many different formats
and modes. Official college information regarding status and performance outcomes is
communicated to employees through the following: the weekly employee newsletter, the Friday
Report; the college’s robust Intranet site, which is updated daily; the PIER QIC site; division,
President’s Council, and board retreats; College Convocation and pre-semester faculty meetings;
State of the College presentations; Administrative Council meetings; and monthly coffee
gatherings at each campus that are held separately by the president, the President’s Council, and
the VP of Academic Affairs. College progress and effectiveness are regularly communicated to
the tri-county community through weekly releases of CSM Headlines News, daily press releases,
the CSM Web site, CSM’s public access channel, advisory council meetings, and the president’s
radio talk show. Other external communications outlets include CSM’s Discover magazine;
direct mail; Annual State of the College Reports by the president to funders, partners, and
organizations; and postings by the CSM Community Relations office to social media outlets. The
President's Council and Board of Trustees members routinely plan communication with local
officials in accordance with an Advocacy Plan, first developed in 2012.

112



Issues Raised by MHEC Review of the College’s 2014 Report
Responses to selected Performance Indicators

STEM credit enrollments (Indicator 35a.)

Commission Assessment: There have been declines in the College’s credit enroliment in STEM
programs over the past three cohort years. Please describe the strategies that the College intends
to follow to achieve the projected benchmark of 37 percent growth in enrollment for the Fall
2015 cohort.

Campus Response:

The enrollments in STEM programs have trended down over the last few years; the college has
several initiatives to increase enrollments. The college has various events to enhance student
engagement, increase students’ motivation in learning STEM subjects, and interest in pursuing
STEM related careers and post-secondary education. Some events include Robotics
Competitions, Regional Conferences, A Night of Engineering, and Engineer Like a Girl. CSM
awards STEM scholarships which promote full-time enrollment and degree achievement to
financially needy and academically talented students. In addition to financial support, CSM is
forging local transfer and educational opportunities. The college and its many partnering
universities, companies, and organizations enable students to stay in Southern Maryland and
receive the top-quality education and training needed to work in STEM fields. The college also
works with education leaders, the military, and private and non-profit sectors to improve,
coordinate, promote, and develop STEM-related educational programs through the CSM’s
Institute for Science, Technology, Engineering, and Mathematics.

COMMUNITY OUTREACH AND IMPACT

The College of Southern Maryland communicates and serves the community in a variety of
ways. For example, CSM semiannually administers public opinion surveys, The Pulse of
Southern Maryland, on issues of high public interest, such as health care, economic
development, voter confidence, and satisfaction with public schools. As a way of measuring its
impact on the community, the surveys include a question about the respondent’s perception of
the college. In the last five polls, greater than 95% of respondents in the college’s tri-county area
reported that the college is a valuable resource for the community.

The College has expanded personal enrichment offerings and new partnerships that enable
delivery of a wide variety of special interest topics, such as culinary arts, performing arts, and
history courses for adult learners. In each of the three counties, driver education training was
adopted by CSM and is now being taught for the high schools. The Kids’ and Teen College 2015
summer program offered more than 200 summer courses at the three campus locations for
children ages 5-15, with more than 2,500 enrollments. CSM has continued to expand its
offerings of home school and year-round kids’ Saturday classes and conferences. Many of these
target gifted and talented children in the areas of math, science, engineering, and information
technology.
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CSM’s Institute for Science, Technology, Engineering and Math (ISTEM), works with education
leaders, the military, and private and non-profit sectors to improve, coordinate, promote, and
develop STEM-related educational programs. ISTEM sponsors a variety of community outreach
events and activities to enhance student engagement, increase students’ motivation in learning
STEM subjects, and interest in pursuing STEM related careers and post-secondary education.
Over 2,000 people participated in the events which included a Robotics Competition, Job Fair,
Career and College Readiness, and Women + Math and Student Success conferences.

The popular robotics team competition has gained national attention and attracts numerous
community partners. During the CSM Robotics Competition, each team gives a technical
presentation on their approach to the engineering challenge, their robot design and program, and
their approach to its functionality. Robots are programmed to complete tasks both with driver-
controlled play and a 20-second autonomous period. During the annual “Women + Math”
conference, female pre-teen through college students from Calvert, Charles and St. Mary’s
counties receive hands-on insight into math and science fields by women who have excelled in
their areas of expertise. Mentors include women who shared their formulas for success in such
fields as pharmacy, cryptography, architecture, chemical engineering, mechanical engineering,
and computer science.

CSM’s Better Education Together initiative (BET) to strengthen pre K-16 continuity was
launched in 2008 and has had a positive impact. BET is chaired by CSM’s President and the
three county school superintendents. Teams staffed with executives and student services
personnel from both the college and the public schools explore problems and create solutions
together that impact curricula and enhance post-secondary education.

CSM also hosts Tech Prep days at the La Plata campus for all three school districts to enable
secondary students in tech prep programs to better understand how high school courses
matriculate into associate degree programs. The college holds a Communication Day for teachers
and students in high school communications classes to participate in speech contests and learn
more about communication career opportunities. Additionally, CSM hosts a critique opportunity
for students in Advanced Placement studio art classes to have their work critiqued by art faculty
on campus.

The college has established a Diversity Institute to increase collaboration, bring diverse groups
together working to develop support systems of inclusion, and provide service and leadership
opportunities to help reduce conflict and build communities. The goal of the Institute is to
empower the community by providing opportunities to understand cultural and social differences
and to build open and honest communication. The Diversity Institute hosted the Unity in Our
Community forum, “Shaping a Stronger Charles County Together”, offered community members
a unique opportunity to help identify the challenges and opportunities facing our community
related to the rapidly changing demographics.

In addition to the Diversity Institute, the College created the Southern Maryland Nonprofit
Institute. The Institute seeks to enhance the effectiveness of nonprofits through the provision of
training, networking, and consultation services for nonprofit leaders, their staffs, board members,
and volunteers. The Institute held training sessions, conferences, networking breakfasts, and
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advocacy sessions throughout the region. The Institute also connects individuals seeking to
become involved in the community with volunteer opportunities. Through its VVolunteer Southern
Maryland (VSMD) online database, CSM links volunteer opportunities with individuals.
Currently VSMD has more than 60 agencies registered in its database.

CSM also serves as a cultural center for the area, through the Fine Arts Center, Tony Hungerford
Memorial Art Gallery, and Walter Grove Il Memorial Art Gallery at the La Plata Campus, the
Ward Virts Concert Series, through the Connections literary readings and magazines, and the
free summer performances on all three campuses including Chautauqua and Twilight
Performance series and fine arts offerings in multiple venues throughout the region. Over 30,000
people attended cultural and community arts events. The college’s efforts to bring arts to the
Southern Maryland region include the Literary Connections series and the Ward Virts concerts
as well as the annual Jazz Festival and a Latin Music Festival that provides workshops for high
school students and sessions with renowned musicians for community members. In 2005, CSM
received the donation of a concert grand piano in memory of a talented concert-trained pianist
who had grown up in Southern Maryland and had begun an annual series of concerts. The Ward
Virts concert series, sponsored by private donors, is held six times a year at the Prince Frederick
Campus and features nationally and internationally acclaimed performers.

Throughout the academic year the CSM Communication, Arts and Humanities Department
brings many performances to the community, with an attendance of more than 6,257 for the
season. Now in its sixth season, the Cause Theatre program travels to all three campuses and
produces challenging and timely theatre pieces that address social and health issues. This
program provides a unique forum in which audience members are encouraged to consider how
subtle and not-so-subtle attitudes and behaviors affect experiences and actions.

CSM created learning experiences and support services to meet the needs of distinct groups of
the community. For the seventh consecutive year, CSM has offered free community forums, a
Friday Night Lecture Series and a summer Twilight Concert Series, both free and open to the
public, supported by the CSM Foundation, private sponsorships and grants. In support of the
Maryland Humanities Council, CSM hosts Chautauqua each July, featuring visits with historic
figures during the summer at each of its campuses. Open houses are held at all four CSM
locations in the tri-county service area to familiarize the community with the programs offered
by the college.

The CSM Center for Civic Engagement and Service-Learning works to strengthen the
community through experiences centered on service-learning, volunteerism, and civic
engagement. The center offers ongoing support to faculty, students, and non-profit partners,
professional development opportunities (training and technical assistance), and specialized
leadership and service programming for students. This year more than 350 students participated
in service learning opportunities through their coursework.

Accountability Indicators- See data tables
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COST CONTAINMENT

Action Amount
Bidding landscaping services $100,000
Bidding tractor-trailer lease $2,088
Utilized local government contracts for propane purchases $6,000

Obtaining Energy Efficiency Rebates:
Purchase of 2 chillers

— $40,000
LED lighting upgrades $8.100
Implementing paperless processes
Copier usage $1250
Printing $10,335
Modified summer work schedules allowing earlier building shutdowns $21,300
Utilizing purchase cards eliminated issuing checks $3,780
Scaled back exhaust fans when science building unoccupied $4,000
Purchased motor oil in bulk containers $500
Implemented cellphone stipends for bring your own phones $5,568
Use of P-cards reduced the number of checks issued
$3 780

Total
$206,701
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COLLEGE OF SOUTHERN MARYLAND
2015 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

Fall 2011 Fall 2012 Fall 2013 Fall 2014
A. Percent of credit students enrolled part time 61.9% 63.0% 62.2% 63.3%
B. Students with developmental education needs 49.2% 47.9% 73.2% 65.2%

Spring 2008 Spring 2010 Spring 2012 Spring 2014
C. Per_cent of credit students who are first-generation college students 35.0% 34.9% 33.20% 27.6%
(neither parent attended college)

FY 2011 FY 2012 FY 2013 FY 2014
D. Annual unduplicated headcount in English for Speakers of Other
7 28 30 21
Languages (ESOL) courses
FY 2011 FY 2012 FY 2013 FY 2014
E. Financial aid recipients
a. Percent of credit students receiving Pell grants 18.9% 21.7% 21.2% 22.6%
b. Percent of credit students receiving loans, scholarships and/or 20.7% 32.7% 33.3% 38.9%

need-based financial aid

Spring 2008 Spring 2010 Spring 2012 Spring 2014

F. Credit students employed more than 20 hours per week 63.0% 56.2% 56.9% 55.9%
Fall 2011 Fall 2012 Fall 2013 Fall 2014
G. Student racial/ethnic distribution
a. Hispanic/Latino 5.1% 5.3% 5.7% 5.8%
b. Black/African American only 23.8% 25.3% 24.6% 25.6%
c. American Indian or Alaskan native only 0.6% 0.6% 0.6% 0.5%
d. Native Hawaiian or other Pacific Islander only 0.4% 0.5% 0.4% 0.3%
e. Asian only 2.4% 2.4% 2.5% 2.7%
f. White only 61.9% 60.0% 59.3% 57.8%
g. Multiple races 4.2% 4.3% 5.0% 5.0%
h. Foreign/Non-resident alien 0.3% 0.4% 0.4% 0.4%
i. Unknown/Unreported 1.4% 1.2% 1.6% 1.8%
FY 2011 FY 2012 FY 2013 FY 2014
H. Wage growth of occupational program graduates
a. Median income one year prior to graduation $17,794 $19,138 $21,521 $19,005
b. Median income three years after graduation $42,870 $48,212 $45,612 $45,632

Goal 1: Quality and Effectiveness

Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
1 Graduate satisfaction with educational goal achievement 92.0% 95.0% 95.7% 96.6% 95.0%
Benchmark
Spring 2007 Spring 2009 Spring 2011 Spring 2013 Spring 2015
Cohort Cohort Cohort Cohort Cohort
2 Noq—returning student satisfaction with educational goal 61.0% 62.9% 59.4% 61.3% 64.0%
achievement
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
3 Fall-to-fall retention
a. Developmental students 44.8% 44.1% 48.3% 49.6% 48.0%
b. College-ready students 57.0% 57.1% 58.0% 59.2% 63.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
4  Developmental completers after four years 48.9% 43.3% 43.4% 43.2% 54.0%
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Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
5 Successful-persister rate after four years
a. College-ready students 78.1% 79.7% 80.0% 78.8% 85.0%
b. Developmental completers 74.4% 81.4% 77.6% 78.4% 78.0%
c. Developmental non-completers 53.1% 43.6% 48.4% 45.3% Not Applicable
d. All students in cohort 74.5% 77.4% 76.5% 75.8% 79.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Cohort Cohort Cohort Cohort Cohort
6 Graduation-transfer rate after four years
a. College-ready students 59.1% 56.2% 59.8% 59.2% 67.0%
b. Developmental completers 44.9% 49.1% 48.7% 46.7% 54.0%
c. Developmental non-completers 29.2% 25.5% 35.8% 34.9% Not Applicable
d. All students in cohort 51.5% 51.8% 54.1% 53.2% 59.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
7  Licensure/certification examination pass rates
a. Nursing License Exam (NCLEX) - RN 81.9% 90.5% 94.6% 86.8% 90.0%
Number of Candidates 94 63 112 68
b.Nursing License Exam (NCLEX) - LPN n/a 100.0% 100.0% 100.0% 98.0%
Number of Candidates 0 7 2 9
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
8 Percent of expenditures
a. Instruction 44.3% 45.6% 44.0% 43.1% 47.0%
b. Academic Support 8.1% 8.3% 9.1% 8.3% 8.7%
c. Student Services 7.9% 7.9% 7.9% 8.4% 8.3%
d. Other 39.7% 38.2% 39.0% 40.2% 36.0%
Goal 2: Access and Affordability
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
9  Annual unduplicated headcount
a. Total 26,101 27,113 27,272 25,052 26,000
b. Credit students 12,468 12,722 12,901 11,924 13,000
c. Continuing education students 14,520 15,333 15,342 13,900 14,000
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
10 Market share of first-time, full-time freshmen 56.4% 61.0% 61.2% 59.3% 60.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
11 Market share of part-time undergraduates 74.4% 74.8% 75.6% 74.7% 73.0%
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
12 Market share of recent, college-bound high school graduates 62.3% 62.2% 66.7% 69.9% 67.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
13 Annual enrollment in online courses
a. Credit 16,812 18,959 20,748 20,311 15,000
b. Continuing Education 983 1,430 1,638 1,466 850
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
14 High school student enrollment 305 236 252 336 260
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Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enroliments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enrollment
b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

23

Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Benchmark
FY 2012 FY 2013 FY 2014 FY 2015 FY 2016
50.5% 50.7% 50.4% 49.8% 50.0%
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
4,768 5,205 5,112 5,345 4,200
9,752 10,862 10,845 10,418 7,900
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
123 151 75 56 40
139 175 84 63 40
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
37.1% 39.0% 39.5% 40.9% 35.0%
32.8% 33.3% 33.9% 34.8% Not Applicable
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
18.2% 18.9% 21.5% 22.2% 17.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
20.9% 23.5% 26.7% 27.1% 21.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
60.4% 65.1% 73.1% 65.1% 73.0%
n <50 92.5% n <50 n <50 *
n <50 n <50 n <50 74.1% *
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2009
Cohort Cohort Cohort Cohort Cohort
41.4% 46.2% 55.1% 45.3% 53.0%
n <50 66.0% n<50 n <50 *
n <50 n <50 n <50 61.1% *
Benchmark
AY 10-11 AY 11-12 AY 12-13 AY 13-14 AY 2014-15
79.3% 83.4% 83.3% n/a 80.0%
2.68 2.78 2.81 n/a 2.71
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Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
24 Graduate satisfaction with preparation for transfer 85.0% 80.8% 75.0% 75.4% 80.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
25 Associate degrees and credit certificates awarded
a. Career degrees 246 302 314 283 320
b. Transfer degrees 575 688 768 932 620
c. Certificates 377 482 614 621 570
Benchmark
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Cohort Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 43.0% 39.3% 39.5% 40.5% 48.0%
b. Non-recipients 56.1% 58.0% 58.9% 58.9% 63.0%
Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
27 Education transfer programs
a. Credit enroliment 422 414 369 337 450
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
b. Credit awards 41 48 44 45 55
Goal 5: Economic Growth and Vitality
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
28 Percent of_ full-time employed career program graduates working in 85.7% 86.5% 80.0% 87.5% 83.0%
a related field
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2002 2005 2008 2011 2014
29 Graduate satisfaction with job preparation 81.0% 78.0% 77.3% 96.4% 80.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
30 Enrollment in continuing education workforce development courses
a. Unduplicated annual headcount 9,849 10,278 10,464 8,806 10,000
b. Annual course enroliments 13,308 15,115 14,570 12,877 13,500
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
31 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount 6,179 6,320 6,165 5,935 6,490
b. Annual course enroliments 7,481 8,269 7,597 7,395 7,750
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
32 Number of business organizations provided training and services 157 66 84 56 88
under contract
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
33 Enroliment in contract training courses
a. Unduplicated annual headcount 4,065 4,331 5,047 3,951 4,060
b. Annual course enroliments 5,539 6,974 7,000 6,294 5,640
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
34 Employer satisfaction with contract training 95.0% 100.0% 100.0% 100.0% 100.0%
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Benchmark
Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
2,297 1,902 1,710 1,695 2,350
Benchmark
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015
212 258 339 313 260
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COMMUNITY COLLEGE OF BALTIMORE COUNTY

MISSION

The Community College of Baltimore County (CCBC) provides an accessible, affordable, and
high-quality education that prepares students for transfer and career success, strengthens the
regional workforce and enriches our community.

INSTITUTIONAL ASSESSMENT

The performance accountability report structure was developed when the 2009 State Plan for
Postsecondary Education was in place. Since that time the “Maryland Ready 2013-2017
Maryland State Plan for Postsecondary Education” has been adopted. Throughout this narrative,
CCBC will address its progress on the 35 indicators established under the 2009 Plan, but will pay
attention to new State goals identified in the 2013-2017 State Plan.

Student Characteristics

CCBC serves a diverse student population. Understanding the unique characteristics of the
student body assists in understanding the college mission, the context of our progress toward
benchmark goals and in successfully reaching benchmark goals.

The majority of CCBC’s student population attends part-time (Ind. A). There has been an
increase in the percent of part-time students in each of the last 3 fall terms; with the highest
percent of part-time students attending this past fall (68.4%). Approximately seventy-six percent
(75.8%) of first-time students required at least one developmental education course in Fall 2014
(Ind. B). This represents a 3.2 percentage point decrease from the previous year and a 4.4
percentage point decrease from Fall 2011. The number of students enrolled in English as a
Second Language (ESOL) courses has increased over the past two fiscal years (Ind. D). In fiscal
year 2014, 2,528 students enrolled in ESOL courses. This represents a 7% increase in enrollment
from fiscal year 2013. The number of students receiving Pell grants and other types of financial
aid slightly decreased in fiscal year 2014 (Ind. E). The racial and ethnic distribution of the
student population continues to become more diverse with the number of students of color
continuing to increase in Fall 2014 while the number of white students decreased. The number of
foreign students has remained similar to Fall 2013 (Ind. G).

CCBC students who persist and graduate, despite facing challenges such as financial hardships
and language barriers, experience the benefit of increased income. Occupational program
graduates increased their income more than 40% three years out from graduation when compared
to their income one year prior to graduation (Ind. H).

Summary Progress

CCBC has had continued success in reaching benchmark goals throughout this PAR cycle and
the past academic year. CCBC has met or exceeded the benchmarks set for the following
indicators (or parts of multi-faceted indicators): graduate satisfaction with educational goal
achievement (Ind. 1), graduation-transfer rate after four years for college-ready students (Ind.
6a), a number of licensure/certification examination first-time pass rates (Ind. 7), percent of
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expenditures (Ind. 8b,c), market-share of recent, college-bound high school graduates (Ind. 12),
annual enrollment in online courses (Ind. 13a,b), high school student enroliment (Ind. 14),
minority student enrollment (Ind. 18a), percent minority full-time faculty (Ind. 19), associate
degrees and credit certificates awarded (Ind. 25a,b,c), percent of full-ti