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ALLEGANY COLLEGE OF MARYLAND

MISSION
Summary of Institutional Mission Statement

Allegany College of Maryland is an institution dedicated to lifelong learning and
excellence in education while remaining responsive to the changing needs of the
communities we serve.

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland (ACM) experienced a slight decrease in credit enrollment
for fall 2010 to 4,071 students. The Continuing Education headcount remained above the
benchmark at 9,011 students for fiscal year 2010. The College anticipates being able to
maintain stable enrollment figures over the next fiscal year.

Credit students at ACM consist of mostly traditional, female (66%), Caucasian (90%)
students who enroll full-time in classes. Maryland residents compose slightly less than
half of total enroliment (48.8%). Trends over the last few years have indicated that
ACM’s enrollment of Maryland residents, specifically full time students, persist from
previous years. There has also been an upward trend of non-traditional student
enrollments. The Regional Economic Studies Institute’s economic forecast for Maryland
indicates projected job growth being second strongest in healthcare services for 2011,
placing ACM in very solid footing for its larger academic programs. This facilitates
continued marketing to students interested in acquiring the knowledge, skills, and
abilities which will assist them in finding gainful employment upon leaving the College.
Support for this is further strengthened by industry projections from the Maryland
Department of Labor, Licensing and Regulation which projects the most job openings
through 2018 being in Healthcare Practitioners and Technical Operations (+28,710), of
which 65% are expected to require at least an Associate’s Degree.

The College ended the 2010-2011 academic year under the guidance of new president Dr.
Cynthia Bambara. Key personnel changes will also be made in the coming year in the
vice president positions of finance and instructional affairs. The ACM community
eagerly looks forward to the new perspectives and outlooks provided by the filling of
these positions.

Geographically, the College sits within a short distance of both West Virginia and
Pennsylvania, allowing it to benefit from the tri-state economic region through close
relations with neighboring states and higher than average out of state enrollment rates.
The College continues to expand its marketing capabilities for recruiting regional
students, serving as an engine of economic growth and development for its service area.



Additionally, the College continues to be seen as an alternative location for higher
education by students from outside the market area.Each year, this is made easier by on-
campus housing which has had a waiting list for registration for several years.

In times of economic duress, the College faces increased budgetary pressures internally
and externally. Funding from Allegany County continues to remain at levels from
previous years as the county must make up for shortfalls in state budgetary allocations.
The original intention of funding sources at the founding of the community college
anticipated one-third funding from the county, one-third from the state, and one-third
from tuition and fees. Today’s budgetary state at ACM is closer to one-quarter from the
county, one-quarter from the state, and one-half from tuition and fees. ACM declined to
increase tuition and fees on students this fiscal year to make it easier for them to obtain
higher education, yet 90% will rely on financial aid, up 10% from the year before.

Allegany College of Maryland began implementation of a new Enterprise Resource
Planning (ERP) system beginning in the last fiscal year. This move is being undertaken in
partnership with Datatel, Inc. Upon completion, it is anticipated that the migration to the
new Colleague system will greatly improve inter-collegiate communication and resource
management. As of summer 2011, the areas of finance, payroll, human resources,
admissions/registration, financial aid, and student billing have been integrated into the
new system. The areas of advancement, prospective students, housing, continuing
education, and alumni will be integrated within the next year. At present, the College has
already begun reporting and looks forward to expanding its introspective capabilities.

Issues Raised by MHEC Review of the College’s 2010 Report

The Commission requested that the College respond to the declining successful-persister
rate (indicator #5) from the 2004 to 2005 fall entering cohort. The rate of success and
persistence for developmental completers was shown to increase for the fall 2006 cohort.
The successful-persister rates of college-ready and developmental non-completers
continued to decline. The president has established a Completion Agenda Task Force to
identify initiatives to comply with Maryland’s Completion Agenda and to provide and
best practices in higher education today. One of the tasks will be to investigate the
decline in persistence and retention.

Commission staff also requested a response from the College regarding the graduation
transfer rate for developmental non-completers (indicator #6c¢) which has declined for the
previous four years. The benchmark for this period was 47.1%, which was set with only
two years worth of data. This rate has not been above 30% since before the entering 2003
cohort, indicating that the benchmark was simply set aggressively and unexpectedly
higher than anticipated. Graduation-transfer rates will also be a focus of the Completion
Agenda Task Force.

Thirdly, the College was asked to respond to the decline in the percentage of
expenditures allocated to instruction (indicator #8a). For FY 2008 and 2009, the College
underwent salary freezes, keeping instructional expenditures at approximately the same
level in real dollars. During the same time period, the cost of other expenditures



continued to rise, causing the share of instructional expenditures to diminish relative to
the expenditures as a whole. For FY 2010, instructional expenditures increased by 1%,
demonstrating an effort by the College to reverse the downward trend. One of the
President’s Goals for the coming year is to “develop a plan to provide competitive
salaries for all employees...” making improved instructional expenditures a high priority
on the administration’s agenda.

Goal 1: Quality and Effectiveness

The 2009 Maryland State Plan for Postsecondary Education indicates the importance of
providing students with a quality education which will allow them to be competitive
candidates upon completion of their collegiate work while preparing them for societal
needs and expectations. The eight indicators encapsulated within Goal 1 demonstrate the
efforts made by the College to adequately prepare its students for their transition to the
workforce.

The first two indicators (1 & 2) deal with the satisfaction of graduates and non-returning
students. Neither indicator has seen an updating of its data since 2008 and 2009
respectively. Both are expected to have new surveys conducted within the next academic
year.

The third indicator in this category is new for this year, analyzing the fall-to-fall retention
of developmental students and college-ready students. For the first four years of this
indicator, ACM has seen incremental decreases in the fall-to-fall retention of college-
ready students but comparatively stable return rates of developmental students.

The rate of developmental completers after four years (indicator #4) has decreased
annually for the previous four academic years. The Completion Agenda Task Force is
investigating this indicator as well.

Indicators 5 & 6 demonstrate the ability of the College to cause students to achieve their
goals within four years, measuring their success, persistence, graduation, and transfer. In
this section, the student cohort is broken down into college-ready students,
developmental completers, and developmental non-completers. ACM has seen decreases
in the percentages for several of these indicators — the Issues Raised by MHEC section
has more contextual information on this subject.

Licensure and certification rates for examinations (indicator # 7) critical to the College’s
programs have seen several decreases in pass rates with increases in Respiratory Therapy
and Occupational Therapy Assistant. Decreases in Dental Hygiene and National MLT
Registry are attributable to a perfect record in the previous reporting period, while
Nursing decreases can be linked to the national boards for those exams increasing the
difficulty. Despite the decreases, the overall success rate of ACM students remains very
high and above benchmarks, indicating the strength of these programs for preparing
students for post-education careers.



Finally, indicator #8 breaks down the College’s expenditures into the sub-categories of
Instruction, Academic Support, Student Services, and Other. Trends for all categories
show relatively flat differences from year to year with the most fluctuations being in the
Instructional category (see the Issues Raised by MHEC section for more details). The
College expects to see increases in the share of the Instructional expenditures over the
next year.

Goal 2: Access and Affordability

Between the nine indicators of Access and Affordability, Goal 2 provides insight into the
capacity of the College to adequately provide meaningful service as an integral and
indispensible part of the community. These indicators demonstrate the ability of the
College to offer educational opportunities to the residents of Allegany County in a cost-
effective and visible way.

Annual unduplicated headcount enrollment (indicator #9) at ACM experienced a slight
decrease (about 1.7%) in FY 2010. This was more strongly noticeable in credit students
than in continuing education students. In spite of the decrease in enroliment from 2009 to
2010, enrollment levels are still well above benchmarked levels.

The next three indicators represent the percentage of Allegany County students in higher
education in Maryland who are attending Allegany College. Although the market share of
first-time full-time freshman (#10) decreased, the market share of part-time
undergraduates (#11) and of recent, college-bound high school graduates (#12) both
increased. This demonstrates the attractiveness of the College as a leading educational
opportunity for members of its service area. In economically difficult times, the cost-
effectiveness of the College becomes an even stronger draw for prospective students who
may need to remain closer to home while beginning their post-secondary education.
Rather than constraining their selections, this allows students to transition more smoothly
into the higher education process with lower risks.

Annual enrollment in online courses (indicator #13) took off tremendously in FY 2010,
demonstrating one of the strongest points of the College at present. The number of
students taking online courses in credit classes nearly doubled between 2009 and 2010.
As academic programs move to make curriculum required classes available online,
enrollment in online credit classes is expected to continue increasing. Continuing
Education experienced a decrease in online enrollment and ended slightly below the
benchmark. Although the number of continuing education online offerings has expanded,
the overall decline in third party payments for contracts and open enrollment continuing
education courses makes the decline in online enrollment consistent with this trend.

Allegany College of Maryland has had a successful working relationship with service
area high schools for several years. This continues to be true despite a slight decrease in
early college enrollment (indicator #14). New initiatives are being undertaken to increase
and improve Early College enrollment and participation for all branches of Allegany
College of Maryland.



Indicator #15 shows how the cost of attending ACM compares to attending a public four-
year Maryland institution ACM’s share of tuition and fees compared to the wider
population increased since the previous report. There has been no increase in either
tuition or fees for the 2011-2012 academic year, so this percentage will decrease for the
next reporting term.

The last two indicators for this section are Continuing Education offerings in the areas of
community service (#16) and basic skills and literacy (#17). The College does not offer
continuing education basic skills courses as these are provided by other agencies in the
area. This indicator is not benchmarked for the same reason. Enrollment in community
service and lifelong learning courses decreased in FY 2010 but remained well over the
benchmark, at nearly twice the objective level for annual enroliments.

Goal 3: Diversity

The 2009 Maryland State Plan for Postsecondary Education states that the goal of all
Maryland institutions should be to “Ensure equal opportunity for Maryland’s diverse
citizenry.” It is the aspiration of the College to provide minority students with a quality
education which allows them to achieve their post-secondary educational goals.

The first indicator in this category (#18) describes the percentage of nonwhite student
enrollment compared to the percentage of nonwhite population over 18 in the service area
(Allegany County). Although the percentage of non-white students declined from the
previous year, it is still above the benchmark for the time frame. The percent nonwhite
service area population changed by almost four points as a result of the most recent
Census providing more accurate figures than the intermediate surveys. It is worth noting
that Allegany County’s nonwhite population is buffered by the population of incarcerated
persons, which adds about 3% to the nonwhite population.

The percent of minorities of full-time faculty (#19) and of full-time administrative and
professional staff (#20) has remained unchanged. The College continues to endorse
cultural diversity among hires and hopes to increase its faculty and staff to the
benchmark.

With the exception of African Americans, indicators #21 and 22 are not reported because
the cohort is smaller than 50 students. The successful-persister rate after four years of
African American students decreased this year to 23%. The graduation-transfer rate after
four years returned to its 2004 level of 18%.

Goal 4: Student-Centered Learning
Allegany College of Maryland is committed to continual improvement of its educational

methods with the goal of ensuring all students are the focus of everything the College
does. Whether its classroom innovations, implementing technology, or being responsive



to student needs, the College plans to always put the student’s education at the forefront
of its activities.

The performance of ACM students after transferring (#23) experienced a slight decline
during the past year but remains comparably high and above the benchmark. The mean
GPA of students after their first year in their transfer institution is 2.90, indicating that
students from ACM are well-prepared for their transfer experience. The College intends
to maintain high levels of student success after moving on to other educational
opportunities and considers this a strong provision for the students.

Indicator #24 remains unchanged from last year as a new Alumni Survey has not been
conducted since 2008. A new survey is expected to be undertaken during the next fiscal
year.

The past four years have seen an increase (indicator #25) in the number of career degrees
(450 awarded in 2010) and certificates (216 awarded in 2010)awarded to students. FY
2010 continued this trend, increasing the number of each by nearly 10%. Transfer
degrees maintained their levels. Degree and certificate award levels are correlated with
enrollment levels but lagged by two-three years, indicating that these numbers may
decline in the coming years parallel with the decreases experienced in enroliment.

The next indicator (#26) is new and indicates retention of students broken down by
whether or not the student received a Pell grant. Both groups have seen moderate
fluctuations in their retention rates over the last four years but only deviated from the
mean very slightly.

The final indicator (#27) of Goal 4 deals with the rate of student enroliment in transfer
programs for Education majors. This is the first year for this indicator. ACM has seen
increases in the number of students enrolled in education transfers over the last four years
(120 enrollments in Fall 2007, 138 in Fall 2010). The number of awards has gone down
over the same period. It is again worth noting that awards are lagged by two to three
years from enrollment.

Goal 5: Economic Growth and Vitality

The final category of indicators is designed to measure the impact the College has on
regional economic growth and vitality. These measures are intended to develop a “highly
qualified workforce” which improves the economic standing of the community. The first
two indicators in this category (#28 and 29) pertain to the hiring rate for career program
graduates and graduate satisfaction with job satisfaction. Both of these derive their
figures from the Alumni Survey, which has not been conducted since 2008. A new survey
is anticipated within the next fiscal year.

Indicators #30, 31, and 33 represent the activities of continuing education over the
previous year. Unduplicated annual headcount increased in classes for workforce
development and courses leading to government or industry-required certification or



licensure. Unduplicated headcount in contract training courses remained at almost the
same level as the previous year. The annual course enrollments for all three areas
increased by up to 5%.

The number of business organizations which receive training and services from ACM
increased by nearly 15% from the previous two years. The College retained its previous
year level of 100% satisfaction (indicator #34) with contract training provided to its
clients. This exemplary performance is expected to continue into the future.

The final indicator (#35) is another new measure, representing the annual enrollment and
awards in STEM (Science, Technology, Engineering, and Math) programs. The College
has seen an increase in enrollments and awards over the three year period data are
available for. Awards given are expected to continue increasing as the newly enrolled
students advance through their programs.

COMMUNITY OUTREACH AND IMPACT

(1) Economic Development/Business Partnerships

New Grants — These awards represent new successful endeavors by the College to
improve the educational experience of and for students. This represents a sample of the
grants awarded to the College during the previous year.

e Enhancing and Expanding Dental Hygiene Education in our rural region,
State, and Nation by providing needed equipment to better prepare our
workforce (United States Department of Health and Human Services)
provided funding for equipment and supplies to support the training in digital
radiography to better prepare our dental hygiene workforce by training and
graduating competent dental hygienists that demonstrate proficient clinical
skills as well as to expand training to registered dental hygienists to remain
updated and competitive with changing technology, which is becoming more
common in dental practices.

e Course Redesign for Beginning Algebra(Lumina Foundation) provided
support for the development and implementation of the College’s course
redesign project for Beginning Algebra. This redesign will allow ACM to
standardize our Beginning Algebra course so that each class gets exactly the
same material, with the same testing opportunities, and each is graded in the
same manner. The project is designed to minimize the number of differences
in the Beginning Algebra course and focus upon hiring those who are
committed to implementing the best practices for developmental mathematics.

e Workforce Development Through Smart Classroom
Technology(Appalachian Regional Commission) will provide three smart
classrooms on campus to promote a student and user friendly



teaching/learning environment. These classrooms would be strategically
located to ensure that credit, continuing education, and workforce
development training coursework would fully utilize the resources.

e Pennsylvania Computer Upgrades(Appalachian Regional Commission)
provided approximately 120 new computers and supporting technology for
credit and continuing education training. This project has enabled the College
to replace outdated computers which could not be upgraded with current
operating systems, could not run newer version of Microsoft Office, and could
not run software available for instruction in Nursing, Computer Science and
Technology and other fields.

e Workforce Development Small Business Training
Equipment(Appalachian Regional Commission) provided funding to
purchase desktop computers, a lab server, and multimedia audio equipment to
equip six computer labs. The program areas supported through ARC funding
included forestry, medical assistant, computer science, continuing education,
medical technology, and communication arts/multimedia. These labs hosted
27 courses during the spring 2011 semester and were used by approximately
350 students on a weekly basis. Students were able to receive advanced skill
training to better prepare them to compete in a global society.

e Creating an Online LPN to RN Program(Maryland Health Services Cost
Review Commission) will provide a quality on line program for Licensed
Practical Nurses that will meet the needs of those who wish to further their
education, despite work schedules, family responsibilities, and rural and/or
urban localities. It will also increase the number of Registered Nurses, who
can enter the on-line program as a Licensed Practical Nurse and graduate in
two or three semesters as a Registered Nurse, to ensure that more qualified
nurses are prepared to enter the workforce.

e Pathways for Success(United States Department of Education) is a TRIO
Student Support Services project to increase retention, graduation and
transfer rates of eligible students, as well as improving student grade point
averages. The program provides a supportive environment on campus for
students with low-income or first-generation status and students with
disabilities. The program offers tutoring in math, science, and writing/English,
one-on-one academic advising, career advising, transfer advising, financial aid
advising, peer mentoring, support groups, and workshops on topics such as
financial literacy

Continuing Grants — Although these grants do not represent new sources of funding,
they indicate areas where the College has been able to display success in order to retain
funding for an additional term. Continuing grants are as important to the College as new
grants, as they provide for more stable funding, allowing pursuit of new sources of



revenue to be undertaken backed with some security. The list below represents a sample
of the successes achieved in the last year at renewing grants previously awarded.

e Scholarships for Disadvantaged Nursing Students(Department of Health
and Human Services) provides funding for full-time students enrolled in the
nursing curriculum that are economically or environmentally disadvantaged.

e Health Personnel Shortage Incentive Grant(Maryland Higher Education
Commission) provides funding to several allied health programs at Allegany
College of Maryland to expand and/or enhance student training. Funding has
been provided for Dental Hygiene, Medical Laboratory Technology, Nursing
LPN, Pharmacy Technician, Physical Therapy Assistant, Occupational
Therapy Assistant, Human Service Associate, and Medical Record
Transcriptionist.

e Study of Black Cohosh in Appalachia(Appalachian Regional Commission)
will pay stipends for students during the spring, summer, and fall 2011 to
identify, sample, and archive population of Black Cohosh in the Appalachian
Region of Western Maryland as well as to identify and statistically prepare all
sites.

e Computer Science Achievement Scholarship Grant(National Science
Foundation) provides scholarship assistance to 20 full-time students in the
computer science degree program who are academically talented, but are
potentially at high risk for non-completion due to financial challenges.

e Creating Qualified Bedside Nurses in Western Maryland(Maryland
Health Services Cost Review Commission) establishes an on-site Registered
Nurse (RN) nursing program in Garrett County to create an opportunity for an
additional twenty RN qualified nurses every two years. Also this opportunity
will increase the student retention rate in the nursing program by 3% every
year and provide professional tutoring and expanded clinical laboratory
instruction to all nursing students needing these services to increase retention
rates and National Council of State Boards of Nursing (NCSBN) pass rates.

e Enhancing Nursing Retention Through Tutoring: A Pilot Rural/Urban
PartnershipProject(Maryland Health Services Cost Review Commission) is a
partnership project with Anne Arundel Community College that will utilize
research verified online tutoring to 1) expand the statewide capacity through
shared resources and 2) increase student retention. As a result of project
funding, RN graduate nurses will be prepared to enter the Maryland
workforce.

e Creating a Smart Learning Environment to Retain Nursing
Students(Maryland Health Services Cost Review Commission) will establish
four additional smart classrooms to be utilized by the Nursing Program to



increase retention rates and NCLEX pass rates. As a result of project funding,
RN qualified nurses will be prepared to enter the Maryland workforce.

e Computer Science and Technology Enhancement(Oracle Corporation)
provides Oracle software, curriculum, training, and certification resources.

ACCOUNTABILITY INDICATORS

Please see attached tables for measure analysis.

COST CONTAINMENT

Allegany College of Maryland breaks down cost containment measures into two
categories: those which reduce waste and improve overall efficiency of operations, and
those which are used as emergency cost cutting measures in times of unexpected revenue
reductions. Emergency cost containment measures are listed in Appendix 1.

During fiscal year 2011, the College contracted with the Allegheny Power Watt Savers
program to reduce our energy usage by updating all the outside light fixtures on campus
to more energy efficient LED lighting which will save the college approximately $14,000
per year.

During fiscal year 2011, the Instructional area pursued the following cost containment
measures:

e The hiring of a Developmental Math Coordinator position was deferred.

e Two full-time faculty positions were not filled since the current course offerings
did not justify filling them.

The Publishing and Printer Services area pursued the following cost containment
measures:

e Additional publications were printed in-house at a cost savings of $16,650
annually.

e A task force, with representation from offices across campus, began a process of
vendor demonstrations to determine if a managed printer solution for the entire
campus should be recommended. The goal is to present a proposal to the
administration in the spring of 2012.



The amount spent on variable printing costs (costs-per-copy) amounted to only
80% of the budgeted funds for the fiscal year ($10,749 of $13,440). This was
accomplished by segmenting the scheduling of long runs over several quarters,
thereby not incurring large meter click charges in any given billing cycle.

A new large format banner/poster printer was installed in the Print Shop. This
allows for savings of half the cost of each in-house banner/poster that is printed.

The Information Technology area pursued the following cost containment measures:

Hardware Recycling Initiatives — To reduce waste, IT contracted with an outside
vendor to recycle 12,750 pounds of retired and surplus technology equipment.

Software maintenance reductions will save the college $19,900 annually. These
savings are due to terminating maintenance contracts on legacy software systems
and combining licensing of server and portal software costs.

Publication reductions will save the college $1,800. These savings are due to
delivering approximately 42,640 pages of training and consulting documentation
electronically instead of by hard copy.

The Financial Aid office opted to no longer print the results of students’ Free Application
for Federal Student Aid (FAFSA), which will be a huge cost savings in printing and
paper expenses. The number of copies that was printed in the previous year was
approximately 33,900.The Continuing Education area pursued the following cost
containment measures:

Developed partnerships that allowed for sharing of resources to offer certain
courses with an estimated savings of $7,700.

Minimum registration targets for all courses were established and courses with
low enrollment were cancelled which saved approximately $1,000.

Vendors used to purchase course materials and promotional items were reviewed
and new vendors were used that were less expensive at a savings of $650.



APPENDIX 1:

Emergency Cost Cutting Measures:

Emergency cost cutting measures are sometimes needed to address sudden and
unanticipated revenue shortfall. All of the measures listed here negatively affect the
mission of the College. These actions may for the short run reduce costs to the College,
but in the long run they could reduce the effectiveness of the institution.

Freeze budgets for equipment, supplies and travel

Close campus to public on weekends

Reduce or eliminate weekend programs

Close swimming pool

Reduce evening outside security lighting

Lower heating temperature, raise air conditioning temperature
Reduce temperature in hot water tanks

Defer purchase of library books, and instructional films

Defer campus improvement projects

Defer maintenance

Freeze hiring for additional positions and replacement positions
Increase class size

Eliminate funding for consultants and staff development

Cut post season athletic tournament participation

Cancel fall commencement

Eliminate sabbaticals

Reduce library hours of operation

Consolidate summer and weekend classes/activities into one or two buildings
Increase controls on postage and telephone

Extreme Options:

Furlough Employees

Reduce Salaries

Reduce employee benefits

Increase employee participation in benefit costs
Reduce tuition reimbursements

Reduce contract lengths

Eliminate programs with low enrollment
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Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the

performance indicators below.

A. Percent of credit students enrolled part time
B. Students with developmental education needs

C. Percent of credit students who are first-generation college students

(neither parent attended college)

D. Annual unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

E. Financial aid recipients
a. Percent of credit students receiving Pell grants
b. Percent of credit students receiving loans, scholarships and/or
need-based financial aid

F. Credit students employed more than 20 hours per week

G. Student racial/ethnic distribution
a. Hispanic/Latino
b. Black/African American only
¢. American Indian or Alaskan native only
d. Native Hawaiian or other Pacific Islander only
e. Asian only
f. White only
g. Multiple races
h. Foreign/Non-resident alien
i. Unknown/Unreported

H. Wage growth of occupational program graduates
a. Median income one year prior to graduation
b. Median income three years after graduation

Goal 1: Quality and Effectiveness

1 Graduate satisfaction with educational goal achievement

2 Non-returning student satisfaction with educational goal
achievement

3 Fall-to-fall retention
a. Developmental students
b. College-ready students

4 Developmental completers after four years

Fall 2007 Fall 2008 Fall 2009 Fall 2010
46.58 47.35 43.49 43.76%
67.79 74.97 80.42 59.1%

Spring 2004 Spring 2006 Spring 2008 Spring 2010
N/A 48.2% 48.7% 48.0%
FY 2007 FY 2008 FY 2009 FY 2010
8 11 5 3

FY 2007 FY 2008 FY 2009 FY 2010
28.3 27.2 35.9 43.5%
76.5 79.7 80.2 91.4%

Spring 2004 Spring 2006 Spring 2008 Spring 2010
53.90% NA 50.60% 34.8%
Fall 2007 Fall 2008 Fall 2009 Fall 2010

1.3%
7.7%
0.1%
0.1%
0.4%
87.4%
0.8%
0.9%
1.3%

FY 2007 FY 2008 FY 2009 FY 2010
$7,707 $7,890 $6,900 $7,531

$20,917 $22,158 $23,038 $27,215

Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
96 95 93 97 95.0%
Benchmark
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Spring 2015
Cohort Cohort Cohort Cohort Cohort
0,
65 65 67 54 63.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2014
Cohort Cohort Cohort Cohort Cohort
36.8% 47.0% 40.6% 40.4% 41.0%
43.0% 41.4% 37.0% 36.2% 38.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2011
Cohort Cohort Cohort Cohort Cohort
28.8 27.6 24.8% 21.7% 28.0%
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Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2011
Cohort Cohort Cohort Cohort Cohort
5 Successful-persister rate after four years
a. College-ready students 61.2 75.7 75.7 67.8% 75.0%
b. Developmental completers 61.7 74.2 65.6 68.2% 70.0%
c. Developmental non-completers 44.8 40 41.2 32.8% Not Applicable
d. All students in cohort 53.8 58.7 60.7 53.4% 58.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2011
Cohort Cohort Cohort Cohort Cohort
6 Graduation-transfer rate after four years
a. College-ready students 47.8 61.1 59.0 54.8% 60.0%
b. Developmental completers 36.2 48.3 45.6 49.5% 48.0%
c. Developmental non-completers 27.3 24.3 25.2 21.7% Not Applicable
d. All students in cohort 36 41.5 43.6 40.2% 42.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
7  Licensure/certification examination pass rates
a.Registered Nursing Licensure Exam 97 93 97 89.2% 93
Number of Candidates 87 95 94 102
b.Practical Nursing Licensure Exam 100 100 95 90.0% 95
Number of Candidates 30 25 22 10
c.Dental Hygiene National Board Exam 100 97 100 96.7% 95
Number of Candidates 34 37 33 30
d.National MLT Registry 100 80 100 85.7% 90
Number of Candidates 6 5 4 7
e.Radiologic Technology Cert. Exam 94 95 83 78.5 87
Number of Candidates 17 20 18 14
f.Respiratory Therapy Certification Exam 20 90 86 95.7% 20
Number of Candidates 17 19 14 23
g.Occupational Therapy Assistant Cert. Exam 92 82 20 91.7% 90
Number of Candidates 12 11 10 12
h.Physical Therapist Assistant Cert. Exam 78 85 87 75 87
Number of Candidates 18 20 15 12
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
8 Percent of expenditures
a. Instruction 42.3 41.8 41.3 42.3% 42.5%
b. Academic Support 15.7 16.1 16.2 16.2% 16.2%
c. Student Services 8.6% 8.6% 8.9% 8.6% 8.6%
d. Other 33.4% 33.6 33.6 33.0% 32.7%
Goal 2: Access and Affordability
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
9 Annual unduplicated headcount
a. Total 12,572 12,996 13,847 13,603 13,600
b. Credit students 4,710 4,713 5,082 4,805 4,850
c. Continuing education students 8,395 8,716 9,137 9,011 9,200
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
10 Market share of first-time, full-time freshmen 66.4% 61.6% 67.6% 63.2% 65.1%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
11 Market share of part-time undergraduates 77.7% 75.8% 74.9% 76.5% 76.5%
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10 AY 2014-15

12 Market share of recent, college-bound high school graduates 63.1% 63.7% 68.2% 70.7% 70.5%
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Annual enroliment in online courses
a. Credit
b. Continuing Education

High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enroliments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enroliment
b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
1,356 1,814 1,568 2,921 3,500
197 226 280 179 250
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
898 964 844 748 700
Benchmark
FY 2008 FY 2009 FY 2010 FY 2011 FY 2015
0,
43.8% 44.4% 43.4% 45.4% 45.1%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
1,586 1,519 1,445 1,125 1,490
2,957 2,486 2,712 2,263 2,600
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
0 0 0 0 0
0 0 0 0 0
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
9.66 10.24 10.13 9.5% 10.0%
8.8 9.1 8.5 12.2% Not Applicable
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
0 0 0 0% 1.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
0, 0,
0 0 0 0% 1.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2009
Cohort Cohort Cohort Cohort Cohort
31.4 30 28.3 22.0% 30.0%
<50 cohort <50 cohort <50 cohort <50 cohort NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2009
Cohort Cohort Cohort Cohort Cohort
171 12.2 19.8 18.0% 19.0%
<50 cohort <50 cohort <50 cohort <50 cohort NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
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Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10 AY 2014-15
23 Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above 79.1 78.7 86.9 85.7% 84.0%
b. Mean GPA after first year 2.65 2.74 2.90 2.90 2.93
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
24 Graduate satisfaction with preparation for transfer
Note: Response categories changed starting in 2008. 82 91 90 84 90
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
25 Associate degrees and credit certificates awarded
a. Career degrees 322 387 417 450 450
b. Transfer degrees 178 148 155 153 162
c. Certificates 141 181 199 216 220
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2014
Cohort Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 55.7% 46.6% 53.1% 51.0% 52.5%
b. Non-recipients 66.2% 61.8% 65.6% 66.8% 66.1%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
27 Education transfer programs
a. Credit enrollment 120 123 123 138 128
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
b. Credit awards 27 21 20 16 22
Goal 5: Economic Growth and Vitality
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
28 Percent of full-time employed career program graduates working in 86.0%
a related field 76 87 87 78 ’
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
29 Graduate satisfaction with job preparation
Note: Response categories changed starting in 2008. 77 76 82 96 92.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
30 Enroliment in continuing education workforce development courses
a. Unduplicated annual headcount 7,207* 7,375 7,896 8,039 8,039
b. Annual course enroliments 9,755* 10,772 12,402 12,481 13,000
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
31 Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount 3,996 4,926 5,110 5,519 5,500
b. Annual course enroliments 4,606 6,181 6,501 7,270 7,100
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
32 Number of business organizations provided training and services 20
under contract 95 68 69 81
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
33 Enrollment in contract training courses

a. Unduplicated annual headcount 5,093 4,865 5,465 5,426 5,670
b. Annual course enroliments 6,839 6,783 7,791 8,233 8,600
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Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
34 Employer satisfaction with contract training 100 98 100 100.0% 98.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 FY 2015
35 STEM programs
a. Credit enroliment NA 1,582 1,772 1,811 1,750
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015

b. Credit awards NA 444 526 530 510



ANNE ARUNDEL COMMUNITY COLLEGE

MISSION

With learning as its central mission, Anne Arundel Community College responds to the
needs of a diverse community by offering high quality, affordable, and accessible
learning opportunities and is accountable to its stakeholders.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1. Quality and Effectiveness: “Maintain and strengthen a preeminent
statewide array of postsecondary education institutions recognized nationally for
academic excellence and effectiveness in fulfilling the educational needs of students, the
State, and the nation.”

Anne Arundel Community College’s commitment to and support of MHEC’s Goal 1 is
evident through several key initiatives at the college, state and national level.

Anne Arundel Community College responded immediately to President Obama’s
challenge to the nation’s colleges to graduate more students by implementing Student
Success 2020. Student Success 2020 is a comprehensive and ambitious initiative to
double the number of degrees, certificates and workforce credentials the year 2020.
Annual targets were also set to assure that we are on the path to award 8,292 credentials
by 2020. To further underscore the college’s commitment, the Student Success 2020
initiative is the underpinning of the Strategic Plan for the college and will assure that the
college achieves its stated mission and vision.

AACC was pleased to have Second Lady Dr. Jill Biden and U.S. Undersecretary of
Education Dr. Martha Kanter visit AACC on September 15. Wife of Vice President Joe
Biden and college professor Dr. Jill Biden has been a long-time advocate for community
colleges and seemed at home talking with AACC students. The visit was part of Dr.
Biden’s ongoing work to showcase the Obama-Biden Administration’s commitment to
supporting America’s community colleges and their students; as such, she hosted the
first-ever White House Summit on Community Colleges on October 5, 2010.

In December 2010, AACC hosted the first annual Maryland Association of Community
Colleges’ Completion Summit. At the Summit, AACC joined other community colleges
in pledging to increase completion rates, as announced in a joint press conference.
Speakers at the conference included Stanley G. Jones, president of Complete College
America, and U.S. Department of Education Under Secretary Martha J. Kantor.


http://www.whitehouse.gov/communitycollege

At AACC, the two dignitaries first participated in a pastry-making session in an
intermediate bakery class where students are working toward certificates and degrees in
culinary arts. The next stop of their visit included a round-table discussion led by AACC
President Dr. Martha A. Smith. Fourteen students represented diverse ways the college is
helping more students become more successful, the key element of Student Success 2020.
The students shared personal stories of needing to make career changes, overcoming
language and financial barriers, and seeking out mentors on college to help them succeed.

In January, AACC held the first annual Student Success 2020 Summit. This important
day-long event, which included staff from all college locations, was attended by over 500
persons. The day focused around understanding the data on our student population. The
college collectively reviewed data on five key goals: 1. Success of developmental
students advancing to college level course work; 2. Course success of students in
developmental courses; 3. Course success of students in college level courses 4.
Persistence; and 5. College degree and credentials. Discussions of participants focused
on lessons learned from the data, key areas for the college to address and additional
questions that needed attention. Afternoon sessions were held in school-level and
program level discussions, providing opportunity for staff and faculty to integrate the
data findings into programmatic changes and enhancements. The League for Innovation
in the Community College honored AACC with an Innovation of the Year award for the
college’s Student Success 2020 Summit, which engaged the faculty and staff in charting
new initiatives to help more students succeed. This award has been presented to less than
10 percent of the nearly 800 member colleges of the League for Innovation.

Furthermore, the college has engaged in various national initiatives targeted toward the
community college completion agenda. Dr. Smith was invited by the Gates Foundation
to participate with presidents from seventeen other two- and four-year institutions across
the county on a project focused on development of common metrics to inform the
completion agenda efforts of the nation. The college provided data that will be used to
position the Gates Foundation in the policy discussions of strong outcome metrics for
higher education.

FY 2011 was the second year the college participated in Achieving the Dream:
Community Colleges Count (AtD). AtD is a national commitment to student success and
institutional improvement and is aimed at identifying new strategies to advance student
success, closing achievement gaps, and increasing retention, persistence and completion
rates. Through on-site consultation with two nationally know experts in college reform
and use of data, the college has enhanced access to data related to student characteristics
and outcomes and has strengthened the reporting on key measures that address success
of students with a developmental need, course success rates, persistence and completion.
An Operations Team was formed that merged membership of three existing college
committees: Data Team, Coordinating Council on Developmental Education, and the
Retention Committee. This group collaboratively decided to focus on initiatives to
improve outcomes for students with developmental needs in math or English. An
additional initiative will provide professional development to adjunct faculty teaching
developmental math and English. Through participation in Achieving the Dream, AACC



has strengthened its commitment to college wide community engagement and has created
a Student Success 2020 Engagement Plan that has resulted in identifying the key internal
and external stakeholders. This engagement plan will be used as a model for other
colleges participating in Achieving the Dream.

An important indicator of effectiveness and quality of the AACC experience is the
student achievement of our students at transfer institutions. The mean GPA after the first
year at transfer institutions in Maryland was 2.80. Further indication of the quality of
preparation of students who attended AACC is that 84.9% of AACC transfer students
earn a cumulative GPA of 2.0 or higher in their first year post transfer (Indicators 23a and
23Db, respectively).

AACC was given the first “Engaged Campus Award” by the Maryland Campus
Compact. The selection criteria included mission and purpose, administrative and
academic leadership, pedagogy, faculty development, faculty roles and rewards, resource
allocation, and community voice.

Anne Arundel Community College received a $100,000 grant from the Maryland
Workforce Corporation to compliment the MI-BEST program. The MI-BEST program
provides an accelerated approach to the instruction of skills training and workplace
preparation. AACC will focus the grant on Adult Basic Education and English-as-a-
Second Language students.

Key Indicators from the PAR Degree Progress are used by the college to evaluate and
demonstrate institutional effectiveness. This data is shared with the college and used to
set annual institutional targets in addition to the five-year benchmarks set in PAR.
Progress on the annual targets is reported in the Annual Institutional Assessment Progress
Report. One of these measures is the percentage of freshmen in an entering fall cohort
with at least one area of developmental education requirement who, after four years,
completed all required developmental courses (developmental completers — Indicator #4).
The rate for the 2006 freshman cohort (40.8%) indicates the consistent performance of
students in this category over the last 3 years. Another related measure looks at the
persistence rates after four years. Persistence is defined as graduating with a certificate or
a degree, transferring to another institution, earning 30 credits with a cumulative grade
point average of 2.0 or above, or still being enrolled four years after entry (Indicator #5).
Progress was noted in the fall 2006 cohort for college-ready students, developmental
completers and all students. The increase between the 2005 and 2006 cohorts brings our
success with developmental students more in line with prior success. Developmental
completers’ success rates out-pace those of the college-ready students. This is of note as
67% of all new first time freshman at AACC have at least one developmental
requirement. Not unexpectedly, students who did not complete their developmental
requirements remained at 44.6%, which is far below that of the college-ready and
developmental completers (Indicator 5a-d).

Success is also evident in financial management. Anne Arundel Community College is
committed to, and accountable for, the effective use of public funding. For FY2010,



AACC received an unqualified audit opinion with no management letter
recommendations for the tenth straight year. The college continues to target the majority
of its financial resources (53.3%) directly to the support of instruction (Indicator #8a).
Combining the percent of expenditures for instruction with expenditures for Academic
Support, AACC consistently commits 67% of all expenditures to instructions. This rate
is higher than both the Maryland system average and that of AACC’s peer institutions.
The online budget system has assured the linkage of budget requests to the Strategic Plan
and has improved the review process of ongoing and new college initiatives.

The college has a sound infrastructure to assure active participation of all employees in
the process of monitoring the college Student Success 2020 Strategic Plan. The
Institutional Assessment Team, a college-wide body made up of faculty, staff, and
administrators, prepares an annual scorecard used throughout the institution to identify
strengths and weaknesses. This group also took on the needed charge to propose new
benchmarks for the college through the year 2015. By interviewing area experts in each
area of the performance accountability report, sound benchmarks have been established
and detailed documentation has been recorded to justify the decisions. In the fall 2010
the Strategic Planning Council (SPC) held a retreat where members reviewed data and
reflected on the progress of the college. The retreat was extremely well received by the
members and will be held again in the fall 2011. The second major activity of the SPC
was to review and refine the current Strategic Plan. Having gathered input from the
college community in January, it was noted that faculty and staff wanted a reaffirmation
of the Student Success 2020 Strategic Plan. To this end, the SPC reviewed in detail the
existing Strategic Plan and used information from an audit of goals and activities of
administrative units to revise the Plan. The SPC developed a Strategic Plan document that
was distributed to the college at the August Faculty and staff Convocation. Strategic Issue
#2 focuses the college on optimizing students’ success and goal completion.

The Board of Trustees (BOT) remain active participants in the review of key indicators of
college efforts. The BOT has defined a set of dashboard indicators that are reviewed
quarterly and/or annually. The Board also receives updates on enrollment by term
through detailed presentations by the Dean of Student Services.

State Plan Goal 2. Access and Affordability: “Achieve a system of postsecondary
education that promotes accessibility and affordability for all Marylanders.”

Two of the three strategic issues in the Anne Arundel Community College Student
Success 2020 Strategic Plan address increasing college access for all student populations
and maximizing internal and external resources. A key measure of access and
affordability is the number of students enrolled at the college. Credit enrollment
established a new high for the eighth straight year in FY2010 as headcount reached
24,750 students (Indicator #9b). Continuing education headcount for FY 2010 was nearly
31,000. Enrollments in continuing education grew through FY2008 (Indicator #9c) but
declined in the past two years due primarily to a decline in workforce-related
enrollments, a typical by-product of the economic slowdown not only in the county but in
the state and nation. AACC’s tuition and fees remain the fourth lowest of all Maryland



community colleges (Indicator #15). The full time tuition of $3,010 for FY2011
translates to 40.0% of the average at Maryland’s four-year public institutions (Indicator
15).

AACC is the college of choice for a high proportion of recent college-bound high school
graduates: 70.6% of Anne Arundel County recent high school graduates (i.e., students
graduating between July 2008 — June 2009) enrolled in Maryland institutions of higher
education are attending AACC (Indicator #12). Also, the college continues to attract
almost 60% of all county residents enrolled as first-time, full-time freshmen in any
Maryland college or university (Indicator #10). Finally, AACC’s market share of part-
time students currently stands at 76.2% (Indicator #11). The college’s rates for these
three indicators have historically been and continue to be considerably higher than both
its peer institutions and the community college system’s average.

Virtual learning, WEEKENDYOU, and high school programs contribute greatly to the
growth in accessibility indicators. Through the Virtual College, AACC students can
choose from a comprehensive array of credit e-learning courses to complete a degree,
certificate, or letter of recognition; to update workplace skills online; or to enroll in a
variety of continuing education courses. Seven degrees and 29 certificate programs can
be completed fully online. Almost one-third (32.3%) of spring 2010 students took at least
one distance education class (up by 862 or 20.1% since 2009).

Since fall 2008 WEEKENDYOU has continued to provide learners (principally adults)
with opportunities to achieve their academic, professional and personal enrichment goals
through weekend, online, and hybrid classes. It is possible for AACC learners to earn a
number of degrees, certificates, or noncredit professional certifications on weekends. The
WEEKENDYOU offerings include a combination of credit on-campus, online and
hybrid formatted credit courses, as well as a robust offering of continuing education
courses. Learners also have access to services and support on weekends.

The Jump Start program encourages high school students to begin their pursuit of higher
education in a successful environment. Students ages 16 and older can enroll in Jump
Start with approval of their high school. All 12 public high schools and one private
school participated in the program. Nearly 1,100 Jump Start students attended AACC and
account for more than 4,300 credits. The majority took three (3) or fewer credits with
nearly 15% taking at least seven (7) credits throughout the year.

State Plan Goal 3. Diversity: “Ensure equal educational opportunity for Maryland’s
diverse citizenry.”

The Diversity Committee, a subcommittee of the Strategic Planning Council is active
with strong support from faculty, staff and administration. The Diversity Plan outlines
five key objectives: 1) to create and sustain a college culture and climate that welcome
and support diversity; 2) to develop and implement a comprehensive system of
responsibility and accountability for advancing the goals of the diversity plan; 3) to
recruit, retain, and support the success of a diverse student population, especially those
from underrepresented groups; 4) to infuse diversity into the curriculum; and 5) to recruit,



hire, retain, and promote a diverse workforce. In review of the final report of the
Diversity Committee, 97% of the identified actions were either completed or in progress.

AACC is committed to increasing the diversity of the workforce. A strategy was added
to the Strategic Plan that underscores this commitment. Strategy 4.4 under our Strategic
Issue to maximize internal and external resources, states “develop, support, recruite and
retain a competent and diverse workforce.” Critical in attracting a diverse applicant pool
for faculty and adjunct positions, the Division of Learning actively develops outreach
efforts by advertising in various national publications and journals for professional
associations that are aimed at diverse populations. The Human Resources office works
with all announcements for new positions to underscore the value that diversity brings to
the college. This is accomplished by training for interview panels to assure sensitivity of
members. The office continually updates the recruitment manual to ensure protocols that
will advance the college in meeting its diversity goals. AACC offers a year-long
Learning College Orientation to new faculty that assists them in acclimating to the
college and its processes and in connecting to the college culture.

Percent of minorities in full-time administrative and professional staff positions rose in
2010 to 21.1% from 18.5% in fall 2009 (Indicator 20). The percent minorities among full
time faculty declined slightly in 2010 to 16.6%. This decline occurred as a result of the
retirement and resignation among the minority ranks. In fall 2009, 17.2% of full-time
faculty were minorities.

In the past year, Anne Arundel Community College received awards and recognition for
accomplishments and new initiative that underscore the college’s commitment to meeting
the needs of a diverse student population and employees. In recognition of the efforts of
the college to make it easier for those in the military to advance their careers through
education, AACC was again selected as a Military Advanced Education Top Military-
Friendly College. This honor was noted in an article in December issue of Military
Advanced Education. AACC was selected as one of the 20 community colleges
recognized by The Chronicle of Higher Education’s 2010 Great College to Work For.
AACC was also named to the Honor Roll. Based on ratings of employees, AACC was
rated “great” in 10 of 11 categories. Only 12 community colleges were rated as “great.”
This recognition is expected to have a positive impact on the efforts of the college to
attract a diverse workforce.

In December 2010, the college received a $576,000 grant from the National Science
Foundation that will provide scholarships for educational costs of attendance for full-time
minority and first-generation students enrolled in specific science, technology,
engineering or math degree programs. A summer orientation program was held to
provide success skill experiences for all participants.

AACC’s minority student enrollment continues to show strong increases. In fall 2007,
24.9% of all credit students were in minority race/ethnicity categories; by fall 2010, that
rate had grown to 28.5% (Indicator #18a). The one-year increase was 2.4%. The one-
year increase in Hispanic students enrolled in credit classes was 38% over the fall 2009



rate. The college’s minority share has exceeded Anne Arundel County’s minority
percentage of the adult population every year since 2001. In 2009, the county’s minority
share was 23.8% (Indicator #14b) compared to 26.4% for the college.

Since 2002, the Student Achievement and Success Program (SASP) has coordinated the
use of college and local resources to provide high quality, individualized services to
maximize student success for low-income, first-generation, developmental-needs, or
disabled students who are seeking a degree and demonstrate motivation and commitment
to completing their educational goals. As measured by retention rates, GPAs and
graduation/transfer rates, SASP participants demonstrate greater achievement than a
control group of students with similar characteristics who did not participate in the
program. Each year, the majority of SASP participants have been minority students.

State Plan Goal 4. A Student-Centered Learning System: “Strengthen and expand
teacher preparation programs and support student-centered, preK-16 education to
promote student success at all levels.”

AACC’s motto of “Students First,” launched in 1994 and reinforced 15 years later (in
2009) by Student Success 2020, continues to rally the college community around the

importance of student learning and drives the college’s efforts to improve and develop
programs and partnerships that assure students achieve their goal for higher education.

AACC has committed human and financial resources to provide Allied Health,
Cybersecurity, Science, Technology, Engineering, and Mathematics (STEM), and teacher
preparation initiatives are cutting edge and reflect the critical skills needed in the market
place. Motivated by the national and state level goal to fill the need for trained
professionals to assume jobs in cybersecurity, AACC has developed and strengthened our
offerings in Cybersecurity to include Operational Cybersecurity and a Forensics Center.
This program is housed in the Center for Applied Learning & Technology (CALT). The
credit and noncredit cyber curricula have been ambitiously designed to educate both
incumbent and new workers. Students in this program are prepared for job entry and
transfer to four-year colleges and universities. Program participants are engaged in
scholarship opportunities through collaborations with business and industry.

AACC is the lead community college in the Pathways to Cybersecurity Careers
Consortium that received a $4.9 million federal Community-Based Job Training Grant to
create diverse and flexible training in cybersecurity. The goal is to train 1,000 workers in
the field of cybersecurity. Target segments for this grant include new and current worker,
as well as dislocated and unemployed workers. The kick-off event for this grant attracted
representatives from 70 of the region’s top information technology businesses and
organizations, educators, and government agencies.

From its creation in FY 2007, the Regional Science, Technology, Engineering and
Mathematics initiative has succeeded in increasing the enrollment in STEM programs.
Credit enrollments in fall 2010 were 5,722, an increase of 36% since fall 2007. From FY
2007 to FY 2010 the number of credit awards rose from 456 to 569 or 25% (Indicator



35). AACC was instrumental in the development of the STEM definition used for the
indicators in the Performance Accountability Report. This definition includes programs
defined as computer/information sciences, engineering/engineering technologies,
mathematics and natural sciences.

State Plan Goal 5. Economic Growth and Vitality, Workforce Development:
“Promote economic growth and vitality through the advancement of research and the
development of a highly qualified workforce.”

Located at sites across the county, AACC is a recognized resource and partner in assuring
the vitality of the county.

Anne Arundel Community College has extensive workforce development initiatives. The
college offers a wide variety of noncredit workforce development courses. The
continued economic downturn has impacted the level of enrollments in continuing
education workforce development courses and enrollment in continuing professional
education leading to state-mandated or industry-required certification or licensure. Yet,
the college has seen more than 15,000 individuals enrolled in continuing education
workforce development courses in FY 2010 (Indicator #30). The average number of
courses taken by individuals seeking state-mandated or industry certifications or licensure
increased to over two courses per person (Indicators #31a and, 31b). In fall 2010, 100%
of employers responding to a survey affirmed their satisfaction with the contract training
from AACC. Through building strong partnerships with employers, and tailoring
training to meet onsite demands, AACC has steadily improved employer satisfaction
since FY 2007 (Indicator #34). Directly in response to employers needs, the college is
currently offering 67 continuing education certificate programs and more are being
developed.

The Center for Workforce Solutions (CWS) is dedicated to creating a highly skilled
workforce. CWS responds to individual businesses’ organizational development needs.
CWS offers standardized and customized training programs to employers throughout the
county and at the times and locations employers need them. Additionally, CWS provides
consulting services, performance improvement plans, assessments, and numerous other
business services to business, government, and non-profit organizations. In addition,
AACC’s One-Stop Sales and Service Training Center (SSTC) at Arundel Mills provide
customer service and sales training. In partnership with Arundel Mills, Anne Arundel
Workforce Development Corporation, and the National Retail Federation Foundation,
AACC's SSTC prepares individuals for careers in sales and service, helps to advance the
careers of those already in the industry, and assists area businesses and community-based
organizations with their training needs. More than 5,600 people visited the Sales and
Service Training Center in FY 11. State and county groups and organizations rely on the
space and services of the Center. Use by Anne Arundel Workforce Development
Corporation, Maryland Department of Labor, Licensing and Regulations, the Governor’s
Workforce Investment Board, and several community organizations has continued to
strengthen the role of the Center in contributing to the county’s vitality.



The college’s Transportation, Logistics and Cargo Security program was named a
National Council for Continuing Education and Training (NCCET) 2010 Mid-Atlantic
Region Exemplary Program in the Workforce and Economic Development Category at
the organization’s national annual meeting. This same program also won the Maryland
Economic Development Association (MEDA) Economic Development Project of the
Year award for being a comprehensive training program meeting the needs of the
regional transportation industry. It also was named the Maryland Distance Learning
Association’s Program of the Year.

AACC Response to Commission Identified Questions from the College’s 2010
Report

The Maryland Higher Education Commission has requested that the college document
activities and initiatives to address performance in the identified areas. Anne Arundel
Community College was asked to respond to three areas from the 2010 Performance
Accountability Report.

Questionl: Market share of first-time, full-time freshman (Indicator #10, based on
2011 PAR)

Although the college has experienced a shift in its ratio of full-time and part-time
students in the economic downturn the college market share rate of first-time students
remains strong. The College has strong relationships with each county high school and
with the central office staff. The Jump Start program remains a coveted program in the
county and the numbers of students in this program have increased steadily since its
inception. The college’s Admissions and Registration offices have a strong presence in
the schools; this provides students with opportunities to speak with AACC staff and
complete the application and registration process within their high school. The college
Testing Center provides on-site opportunities to complete the Accuplacer test, a
requirement of the admission process. The Director of Business and Education
Partnerships for AACC has forged a strong relationship with the central office of Anne
Arundel County Public Schools. Through this partnership, AACPS is developing learner
profiles of students by linking their course-taking patterns in high school to performance
on the Accuplacer. A joint meeting of AACPS and AACC occurred in August to explore
and develop plans to strengthen the readiness of AACPS students for college and to
identify ways that AACC can build or refine existing programs with county students.

Action by the Board of Trustees of the College provides qualified home schooled
students in the county with in-county tuition rates while they are in high school but
attending some courses at AACC. This will expand the exposure of the college to this key
emerging student population.

Question 2: Successful-persister rate after four years (Indicator #5, based on 2011
PAR) and

Question 3: Successful-persister rate after four years, minority students (Indicator
#21, based on 2011 PAR)



Based on the 2010 PAR report, AACC noted declines in the successful persister rates for
college-ready, developmental completers and developmental non-completers. The 2011
PAR shows a reversal of the downward trends in each identified group for Indicators 5
and 21. Successful persister rates for college-ready students improved to 78.2% from
77.2%. Developmental completers showed the largest improvements from 76.3% to
82.2%. Rates for developmental non completers remained consistent at 44.6%. An
examination of the detail of the Degree Progress analysis reveals that these increases are
strong indications of the breadth of the improvement for all students. Improvements in
college-ready students focused on successful transition to higher education (77.2% in the
fall 2005 cohort and 78.1% in the fall 2006 cohort). Rates for developmental completers
increased from 75% in the fall 2005 cohort to 81.4% in the fall 2006 cohort.

The Performance Accountability Report for 2011 shows strong improvements in the
persister rate for African-American students from 54.4% to 61.5% for the fall 2006
cohort. Improvements for Hispanic students were also noted. For both groups this was a
reversal of the declines for the two previous cohorts. However, the successful persister
rates for Asian, Pacific Islander students continue to decline. The College is concerned
about this decline. Course success rates for Asian students outpace those for other racial
ethnic groups. This area will be addressed by the Operations Team, a data review team
that oversees the Achieving the Dream initiatives.

These improvements in successful persister rates for students with a developmental need
are the result of the work of the School of Humanities Arts and Sciences and the
Coordinating Council on Developmental Education. The College has increased the math
lab facilities and the support to students who use the labs. The College also began a first
year experience program that identifies students with developmental needs. First Year
Experience students are provided with required lab sessions that make available onsite
team support, and they are required to enroll in the ACA100, a first year college
experience credit course called Student Success. The Council on Developmental
Education has reviewed existing data on course success and on the characteristics of
students by level of developmental need. The academic advising team is developing lists
of courses that will support students learning needs when students are actively taking
developmental courses. The college is committed to strengthening and looking to
continue the improvements noted in this report. In the most current Implementation
Proposal to Achieving the Dream, the college identified several critical programs in
developmental math and English that will continue to assure student success.

The Mathematics Department has received a Changing the Equation Grant from NCAT
which has helped in restructuring labs and providing professional development. A
number of full-time faculty have already received training to teach in the redesign format.
Professional development occurred during the summer of 2011 for all part-time faculty
and full-time faculty teaching the redesigned courses. These sessions emphasized the
teaching and learning philosophy behind the redesign, as well as other details essential to
the program.



COMMUNITY OUTREACH AND IMPACT

Anne Arundel Community College is committed fully to being the “community’s
college” and continues to seek opportunities to meet the needs of both its students and its
community.

Enrollment in noncredit community service and lifelong learning courses
(Indicators #16a and #16b)

Over 12,500 individuals enrolled in continuing education, community service and
lifelong learning courses in FY 2010 (Indicator 16a), accounting for more than 40,000
course enrollments (Indicator 16b). The total number of course enrollments has
increased since FY 2007.

Service Work

For the fifth consecutive year, AACC was named to the President’s Higher Education
Community Service Honor Roll. This award, presented by the Corporation for National
and Community Service, recognizes the college’s commitment to and achievement in
community service. Service-learning strives to meet the needs of the community by
providing a controlled, supervised environment where students can complete course
credit while practicing what they are learning by serving in non-profit organizations and
volunteering in schools. This past year, over 870 students completed more than 13,176
hours of service.

Furthermore, 695 fieldwork students in the TEACH Institute were placed in 79 schools
and childcare facilities in the county to complete 15 hours of service work apiece.

AACC also strives to help the parents of local children. Funded by Anne Arundel

County, AACC helped offer a free 10-hour “Ladder to Success” seminar that spans the
full school year for parents of middle school children. This initiative reaches out to
underprivileged families in the area. AACC also partners with parents, child-care
providers, and the Youth Suicide Awareness Action Team to help create a stronger,
healthier community. Furthermore, in an effort to support students’ basic needs, the
Office of Student Life created and sustains a Food Pantry within the Student Union where
students can receive nonperishable food items.

AACC develops, supports, and facilitates a variety of training and outreach programs for
the community, including learning opportunities such as GED and ESL programs,
tutoring and continuing education courses. The Center for Workforce Solutions delivers
training programs to the business community and the public. Within the School of
Continuing and Professional Studies, the Occupational Skills Department organized
Accelerated Career Training information sessions for Foster Care Youth, Sarah’s House
residents, and the Anne Arundel County Public Schools. The Hospitality, Culinary Arts
and Tourism Institute conducted open houses, high school visits and participated in the
Summer Bridge Program. In partnership with the Maryland Departments of Education



and Public Safety, programs are offered in prisons to inmates for GED trade skills and
employment readiness, credit courses, and parenting and life skills preparation.

Involvement

Community engagement also focuses on the basic needs of the local community;
therefore, the AACC Professional and Support Staff Organization Community Service
Committee collected from faculty, staff, and students gift cards, Thanksgiving baskets,
and meals for the Lighthouse Shelter and donated household items to the Arden House, a
YWCA domestic violence shelter. The college community sold baked goods made by
Pastry Arts and Hospitality and Culinary Arts students and raffled off Valentine’s Day
baskets, raising enough money for five children to have complete facial reconstructive
surgeries through “Smile Train.” Not only does the college reach out to those in need, but
AACC also comes together when local funding is low. Plants and garden items were
donated by a local business, and the college community came together to beautify the
Glen Burnie Town Center, an AACC off-campus degree center.

AACC held three major Job Fairs throughout the 2010-2011 academic year. In the fall
and spring annual Job Fairs were held. In March the college hosted the annual Health
Professions and Nursing Job Fair. The Job Fairs represent collaborative efforts between
AACC divisions and offices, including Employment Services, the School of Health
Professions, Wellness and Physical Education, The Employment Guide, and Learning.
This year approximately 2,700 persons attended these events. Students at AACC
comprised 75% of all attendees. These events resulted in AACC working with more than
170 employers and organizations from government agencies, private sector, state and
local agencies.

Assistance

The annual AACC College Fair is jointly sponsored by Anne Arundel Community
College and the Anne Arundel County secondary schools. The event is free and open to
the public. The College Fair provides an opportunity for area high school students, their
parents, and anyone interested, to meet with representatives and gather information from
colleges and universities from all over the country. Representatives from 140 colleges
and universities attended the most recent fair held on March 9, 2011. AACC also had
representatives from 17 student services and instructional departments available to
answer questions. Invitations were mailed to 15,000 Anne Arundel County public high
school students and the fair was advertised in local papers, AACPS, AA County libraries
and various websites. Approximately 1200 students and parents attended the event.

Educational Impact

The leadership at both AACC and the Anne Arundel County Public Schools mutually
support a number of partnership activities, including curricular alignment through the
development of program pathways, early assessment to help decrease the need for
remediation at the postsecondary level, concurrent enrollment opportunities and a variety
of support services.



The Program Pathways Program allows students to earn AACC credits for programs of
study completed in high school. While the award has been in the form of articulated
credit, an initiative to move articulated programs into a proficiency credit format is
ongoing. Students admitted to AACC from some high school programs can be awarded
AACC course credit for course(s) for which they demonstrate competency through a
Proficiency Assessment developed by AACC faculty and evaluated according to AACC
department standards. A Proficiency Assessment grade of C or higher assigned by
AACC faculty is recorded on the students AACC transcript.

Currently, more than 736 high school students taking courses in marketing, computer
technology, culinary arts, and medical assisting and childhood development have
requested AACC articulated or proficiency credit. Of these students 362 have
successfully completed the program and earned a total of 2537 credits at AACC. Through
this partnership program, students see how seamlessly they might transition into the
collegiate environment. AACPS’s development of Magnet and Signature programs for
“Schools of Choice” (theme-based initiatives that include curricular alignment from high
school into AACC) has allowed college faculty and staff to work closely with the county
high schools to align their curricula and create program pathways that include concurrent
enrollment opportunities. AACC faculty are involved with the county’s STEM Magnet
programs in place at North County and South River High Schools. When the AACCPS
opened a STEM magnet school at North County High School, an AACC professor began
teaming with the teacher of a ninth grade STEM course, and instructors from the
college’s Homeland Security Department worked with the high schools.

AACC’s College Transition Advisors reach over 4,000 students annually through a
myriad of strategies, including formal classroom presentations and personalized one-on-
one student meetings. The “Lunch and Learn” sessions consist of a series of STEM high
school students meeting with a transition advisor to explore program pathways and
college expectations. One promising transitional practice includes a team of current
AACC college students visiting high schools to both share their college experiences and
respond to high school students’ questions. Reaching out to parents is a critical
component to successful college integration, and transition advisors participate in Parent
Information Sessions conducted on-site at the high schools as well as school-based Parent
Teacher Student Organization meetings.

A close relationship with the local public schools has been a key to the success of the
TEACH Institute. Through a contract between the college and the school district, high
school teachers may take science and math courses at the college at no cost to the teacher.
The arrangement is especially helpful to teachers in Advanced Placement courses. AACC
also works with K-12 teachers and departments on a one-on-one basis.

AACC’s University Consortium, located at the Regional Higher Education Center at the
Arundel Mills center, facilitates learners’ advancement from AACC associate degrees to
baccalaureate and graduate degree programs without leaving the county. In addition to
the current partner institutions — College of Notre Dame of Maryland, McDaniel College,



University of Maryland University College, and Stevenson University — Frostburg
University began offering a bachelor’s degree in Electrical Engineering in fall 2010.

Cultural and College-wide Events

AACC hosts numerous cultural events that are open to the public. In the past year more
than 60 events, including movies, theatrical and musical performances, comedians,
monologues, art and photography exhibits and celebrations of heritage months, took
place at the college this past year. Cultural offerings, recreational activities, library
services, wireless access and life-long learning courses all benefit members of the
community at large.

Advisory Board Involvement

AACC continues to promote involvement with the community in many ways. Academic
programs include business and community members on AACC advisory boards. The
Foundation has dedicated community members whose active roles benefit the college.
The Foundation is launching the 50™ year anniversary campaign and events that will
continue to strengthen to opportunities for community participation in college activities.

Anne Arundel Community College continues to develop and implement strategies for
success within the community. Through business engagement, outreach, college events
and partnership programs, AACC is totally committed to the community.

ACCOUNTABILITY INDICATORS

Data tables are included in the appendix.
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Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for

interpreting the performance indicators below.

Fall 2007 Fall 2008 Fall 2009 Fall 2010
A. Percent of credit students enrolled part time 64.9% 65.2% 64.4% 67.0%
B. Students with developmental education needs 73.5% 73.4% 73.7% 74.8%

C. Percent of credit students who are first-generation college

students (neither parent attended college) 24.9 206 221 211
FY 2007 FY 2008 FY 2009 FY 2010
D. Annual unduplicated headcount in English for Speakers of Other 1,472 1,506 1,454 1,369
Languages (ESOL) courses
FY 2007 FY 2008 FY 2009 FY 2010
E. Financial aid recipients
a. Percent of credit students receiving Pell grants 11.3% 11.0% 11.4% 12.9%
b. Percent of credit students receiving loans, scholarships and/or 23.8% 24,20 25 1% 26.7%

need-based financial aid

Spring 2004 Spring 2006 Spring 2008 Spring 2010

Spring 2004 Spring 2006 Spring 2008 Spring 2010

F. Credit students employed more than 20 hours per week 64.0% 63.2% 60.7% 53.8%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
G. Student racial/ethnic distribution
a. Hispanic/Latino 3.1% 3.3% 2.8% 3.7%
b. Black/African American only 14.3% 14.4% 15.0% 16.2%
¢. American Indian or Alaskan native only 0.5% 0.5% 0.5% 0.5%
d. Native Hawaiian or other Pacific Islander only N/A N/A N/A 0.2%
e. Asian only 3.5% 3.7% 3.6% 3.3%
f. White only 63.9% 62.9% 61.2% 61.3%
g. Multiple races N/A N/A N/A 1.0%
h. Foreign/non-resident alien 0.7% 0.9% 0.9% 1.0%
i. Unknown/Unreported 14.0% 14.2% 16.0% 12.9%
FY 2007 FY 2008 FY 2009 FY 2010
H. Wage growth of occupational program graduates
a. Median income one year prior to graduation $15,419 $14,341 $15,319 $18,019
b. Median income three years after graduation $35,053 $35,941 $33,820 $42,119
Goal 1: Quality and Effectiveness
Alumni Alumni Alumni Alumni Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2014
1 Graduate satisfaction with educational goal achievement 93.8% 95.7% 96.4% 98.8% 98.0%
Benchmark
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Spring 2015
Cohort Cohort Cohort Cohort Cohort
2 Non_-returmng student satisfaction with educational goal 64.5% 77 8% 70.5% 77 4% 70.0%
achievement
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Benchmark
Cohort Cohort Cohort Cohort 2014 Cohort
3 Fall-to-fall retention
a. Developmental students 55.6% 55.4% 59.2% 57.6% 62.0%
b. College-ready students 49.5% 52.1% 52.6% 53.8% 56.0%
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Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort 2011 Cohort

4 Developmental completers after four years 39.4% 40.5% 41.0% 40.8% 45.0%

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark

Cohort Cohort Cohort Cohort 2011 Cohort
5 Successful-persister rate after four years
a. College-ready students 82.8% 82.8% 77.2% 78.7% 85.0%
b. Developmental completers 81.1% 87.4% 76.3% 82.2% 85.0%
c. Developmental non-completers 42.7% 42.0% 44.6% 44.6% N.Ot
Applicable
d. All students in cohort 68.9% 71.1% 66.0% 69.0% 72.0%

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark

Cohort Cohort Cohort Cohort 2011 Cohort
6 Graduation-transfer rate after four years
a. College-ready students 67.4% 66.3% 66.2% 66.6% 68.0%
b. Developmental completers 58.8% 62.0% 56.7% 60.5% 63.0%
c. Developmental non-completers 27.6% 21.9% 31.5% 31.3% Npt
Applicable
d. All students in cohort 50.9% 49.8% 51.0% 52.7% 54.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
7 Licensure/certification examination pass rates
a. EMT-Basic 91.0% 85.0% 77.0% 90.0% 85.0%
Number of Candidates 20 19 41 30
b. EMT-Intermediate 44.4% 44.4% 69.0% 83.0% 85.0%
Number of Candidates 9 9 13 23
c. EMT-Paramedic 62.0% 41.7% 78.0% 71.0% 85.0%
Number of Candidates 53 12 36 24
d. Nursing-RN 90.0% 90.0% 99.0% 96.8% 90.0%
Number of Candidates 88 90 109 125
e. Physical Therapy Assistant 100.0% 81.3% 90.9% 70.8% 90.0%
Number of Candidates 20 17 22 24
f. Physician Assistant 100.0% 94.0% 97.0% 97.0% 95.0%
Number of Candidates 31 33 29 33
g. Radiological Technology 100.0% 100.0% 100.0% 96.4% 95.0%
Number of Candidates 27 23 26 28
h. Therapeutic Massage 91.3% 97.2% 96.0% 89.6% 95.0%
Number of Candidates 46 36 25 29
I. Medical Assisting - Certificate 100.0% 83.3% 81.0% 82.0% 95.0%
Number of Candidates 1 6 16 11
j. Medical Assisting - Degree 66.7% 100.0% 78.0% 86.0% 95.0%
Number of Candidates 3 5 8 7
k. Pharmacy Technician 100.0% 100.0% 100.0% 100.0% 95.0%
Number of Candidates 3 4 12 6
I. Medical Laboratory Technician N/A N/A 100.0% 100.0% 95.0%
Number of Candidates N/A N/A 6 3
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
8 Percent of expenditures
a. Instruction 51.9% 52.2% 53.0% 53.3% 53.0%
b. Academic Support 13.4% 13.5% 12.8% 13.7% 14.0%
c. Student Services 8.4% 8.3% 8.0% 7.9% 8.0%

d. Other 26.3% 26.0% 26.1% 25.1% 25.0%
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Goal 2: Access and Affordability

10

11

12

13

14

15

16

17

Annual unduplicated headcount
a. Total

b. Credit students

c¢. Continuing education students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Annual enroliment in online courses
a. Credit

b. Continuing Education

High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland
public four-year institutions

Note: The goal of this indicator is for the college’s percentage to

be at or below the benchmark level

Enrollment in continuing education community service and
lifelong learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enroliment in continuing education basic skills and literacy
courses

a. Unduplicated annual headcount

b. Annual course enroliments

Goal 3: Diversity

8 . . . .
Minority student enrollment compared to service area population

a. Percent nonwhite enroliment
b. Percent nonwhite service area population, 18 or older

Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
53,699 56,644 54,897 53,050 55,000
21,373 21,752 22,927 24,750 25,666
34,920 37,634 34,707 30,937 31,242
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
60.7% 60.3% 58.8% 57.9% 63.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
74.7% 75.7% 76.3% 76.2% 77.0%
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10  AY 2014-15
70.4% 73.6% 70.2% 70.6% 70.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
13,382 15,251 18,170 23,027 25,200
1,034 993 1,282 1,800 2,320
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
847 726 792 881 950
Benchmark
FY 2008 FY 2009 FY 2010 FY 2011 FY 2015
40.8% 40.1% 40.2% 40.0% 42.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
13,190 13,987 12,927 12,697 14,000
37,112 38,158 38,357 40,208 40,247
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
4,231 4,253 4,492 4,426 4,559
7,078 7,072 7,568 7,789 8,023
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
24.9% 25.6% 26.1% 28.5% 30.0%
22.7% 23.3% 23.8% 25.2% Not

Applicable
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19 Percent minorities of full-time faculty

20 Percent minorities of full-time administrative and professional
staff

21 Successful-persister rate after four years
a. African American
b. Asian, Pacific Islander
c. Hispanic
*cohort for analysis is under 50

22 Graduation-transfer rate after four years
a. African American
b. Asian, Pacific Islander
c. Hispanic
*cohort for analysis is under 50

Goal 4: Student-Centered Learning

23 Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above

b. Mean GPA after first year

24 Graduate satisfaction with preparation for transfer

25 Associate degrees and credit certificates awarded
a. Career degrees
b. Transfer degrees
c. Certificates

26 Fall-to-fall retention
a. Pell grant recipients
b. Non-recipients

27 Education transfer programs
a. Credit enroliment

b. Credit awards

Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
15.2% 17.1% 17.2% 16.6% 21.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
15.4% 15.8% 18.5% 21.1% 21.0%
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
70.2% 55.7% 54.4% 61.5% 72.0%
75.9% 79.3% 72.7% 67.1% 72.0%
86.4%* 73.0% 67.9% 71.7% 72.0%
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
49.2% 35.2% 42.2% 43.1% 54.0%
56.9% 53.7% 63.6% 57.3% 58.0%
65.9%* 42.9% 57.1% 48.3% 54.0%
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10  AY 2014-15
81.4% 83.3% 84.9% 84.9% 87.0%
2.68 2.74 2.82 2.80 2.85
Alumni Alumni Alumni Alumni Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2014
80.7% 89.0% 87.6% 77.8% 90.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
441 462 458 524 700
778 785 760 812 1,094
333 363 373 478 637
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Benchmark
Cohort Cohort Cohort Cohort 2014 Cohort
55.2% 56.9% 56.2% 55.3% 58.6%
53.6% 54.1% 57.7% 57.0% 60.3%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
501 482 578 629 665
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
43 33 42 39 59
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Goal 5: Economic Growth and Vitality

28

29

30

31

32

33

34

35

Percent of full-time employed career program graduates working
in a related field

Graduate satisfaction with job preparation

Enrolliment in continuing education workforce development
courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure

a. Unduplicated annual headcount
b. Annual course enroliments

Number of business organizations provided training and services
under contract

Enroliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

STEM programs

a. Credit enrollment

b. Credit awards

Alumni Alumni Alumni Alumni Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2014
83.7% 87.6% 91.1% 83.3% 87.0%
Alumni Alumni Alumni Alumni Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2014
84.7% 84.9% 89.3% 84.6% 90.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
18,826 21,255 19,041 15,133 15,890
40,045 46,993 44,050 34,733 36,470
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
5,352 5,486 5,142 4,307 4,894
9,291 10,679 10,117 9,009 9,459
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
127 122 111 110 105
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
17,589 20,564 18,700 14,733 15,470
39,747 47,043 44,917 35,235 36,997
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
93.9% 98.6% 98.4% 100.0% 98.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 FY 2015
4,218 4,506 5,247 5,722 8,584
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
456 468 509 569 768



BALTIMORE CITY COMMUNITY COLLEGE

MISSION

Baltimore City Community College (BCCC) provides outstanding educational, cultural,
and social experiences to the residents of Baltimore City, the state of Maryland, and
surrounding areas. The College’s accessible, affordable, comprehensive programs include
college transfer and career preparation, technical training, and life skills training. The
College provides a variety of student services that meet and support the learning needs of
an increasingly diverse student population. BCCC is a dynamic higher education
institution that is responsive to the changing needs of its stakeholders: individuals,
businesses, government, and educational institutions of the community at large.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1. Quality & Effectiveness: Maintain and strengthen a system of
postsecondary education institutions recognized nationally for academic excellence
and effectiveness in fulfilling the educational needs of students and the economic
and societal development needs of the state and the nation.

BCCC’s graduate satisfaction with educational goal achievement rose from 92 percent to
98.7 percent (Indicator 1). As for attrition, students often “stop-out” for financial, family,
and employment reasons and return in later years as circumstances allow. In a national
survey (CCSSE, 2010), the two most likely reasons why our students thought they might
withdraw from class or from BCCC were lack of finances or transferring to a four-year
college or university, findings that were generally in line with those reported by other
students elsewhere in other community colleges. Indeed, BCCC’s follow-up surveys of
our non-returning students show that personal reasons, financial issues, and employment
demands are most often cited for leaving BCCC and reflect the economic and personal
challenges faced by the majority of the service population. On the other hand, 74.1
percent of those ‘non-returning’ respondents were satisfied with their educational goal
achievement (Indicator 2).

Of non-returning students who were not satisfied with their goal achievement, 77 percent
indicated that they hope to return to BCCC in the future. In fact, typically 20 percent of
our fall headcount consists of returning BCCC students who had not attended the
previous spring. More importantly, of 418 students receiving their first degree or
certificate in 2010, 58 percent had “stopped-out” for at least one semester; on average,
they had stopped out for 6.4 semesters.

BCCC’s overall successful completion rate for all students rose from 48 percent to 52.2
percent (Indicator 5d). This increase was due to a 7 percent rise for developmental



completers and a 6 percent rise for developmental non-completers, which compensated
for a decline among the small number of college-ready students (Indicators 5a, 5b, and
5¢). As usual, developmental completers had by far the highest successful completion
rate at 82.7 percent, as well as the highest graduation-transfer rate at 37.7 percent
(Indicators 5b and 6b). Consequently, the key to raising completions and successful
persistence lies in improving the developmental completion rate, which declined slightly
to 19.0 percent for the 2006 cohort (Indicator 4). BCCC updated its trend data for this
rate to be consistent with our new methodology for calculating the rate.

The College has many initiatives underway to increase our students’ retention,
persistence, graduation, and transfer rates. The Promise Academy was developed to help
retain our least-prepared students. The pilot conducted in summer 2011 for students
placed into the lowest level of developmental mathematics included an intensive
schedule, supplemental instruction, and mandatory tutoring. It resulted in a 97 percent
passing rate that far exceeded the 58 percent earned by the comparison group in the
traditional course.

The College has also completely redesigned the Developmental Education program to
reduce students’ time to degree and increase successful completion; the model has been
designed and provides for a gradual transition to full implementation fall 2012. This
model reduces overall credits from 32 to 18, institutes a “diagnostic” tool that more
closely identifies students weak skill areas so they can be addressed, aligns
developmental level courses to prevent gaps in instruction, combines reading and writing
courses to increase content learning, and establishes a series of math modules that address
various competencies to prevent students from being locked into 16-week courses

BCCC students often come from challenging socio-economic backgrounds. The
federally funded Student Support Services program (TRIO/SSS-STAIRS) is designed to
increase the retention, graduation, and transfer rates of low-income, first-generation
college students and students with disabilities needing academic support. The program
enrolled 246 participants in the 2010-2011 academic year. Program participants receive
individualized, intensive support services. Of students served in fall 2010, 73 percent
returned in spring 2011 and 61 percent of those served in 2009-2010 had graduated,
transferred, or returned in fall 2010.

New Student Orientation is now required of all new students, both full- and part-time.
Online orientation has been developed and implemented to give all new students greater
access and flexibility in terms of completing the required orientation program. PRE 100
has been redesigned to include such topics as math anxiety, career exploration, and
financial literacy. The First Year Experience (FYE) program was implemented and is
focusing on students considered “high risk” for dropping out; these include first-time
college students, first-generation college students, and academically underprepared
students. The Performance Alert Intervention System (PAIS) was fully implemented and
is now required of faculty. This web-based referral system has faculty and advisors
partnering in identifying students’ obstacles and challenges. They work together to



recommend appropriate interventions and provide referrals to college resources or
community/social service agencies, as necessary.

BCCC graduates’ licensing examination passing rates remain very high with the
Registered Nursing exam at 90.9 percent and the Licensed Practical Nursing, Physical
Therapy, and Dental Hygiene all at 100.0 percent (Indicator 7).

BCCC remains committed to supporting student success by allocating as much of its
resources as possible to instruction, academic support and student services (Indicators 8a,
8b, 8c, and 8d). This is reflected in the proportion of expenditures spent in each area,
particularly instruction, which saw a nearly five percent increase.

State Plan Goal 2. Access and Affordability: Achieve a system of postsecondary
education that promotes accessibility and affordability for all Marylanders.

To supplement services at Liberty Campus, the Business and Continuing Education
Division (BCED) located downtown provides full registration services to both credit and
non-credit students. BCED provides the diverse downtown population with one stop for
admissions, testing, registration, payment, and counseling services. BCED also offers
testing and registration at the Reisterstown Plaza Center (RPC) and at multiple sites
throughout Baltimore City. BCED offers free pre-GED instruction and English as a
Second Language (ESL) courses at over 80 sites through the City with statewide
offerings in ESL and Citizenship Preparation.

BCED’s annual unduplicated non-credit headcount remained relatively stable from FY
2009 to FY 2010 and fell again in 2011 (Indicator 9¢). However, noncredit student full-
time equivalents rose in 2010 and 2011. Activities to ease the transition of English
Language Institute (ELI) students into credit courses continued through the ELI Science,
Technology, Engineering, and Mathematics (STEM) learning community and the College
Link Activities program for ELI student advisement. Mandatory Student Orientation
continued for all ESL students and Individual Learner Plans remain part of the process.
In the ABE program, new Individual Success Plans were implemented to help build basic
math and reading skills. Transition Specialists delivered classroom presentations to ease
the transition from ABE and ESL to credit courses and programs. ABE and GED
students are given accounts for SkillsTutor and online skill-building software in math,
reading, and life skills. New innovative strategies to facilitate access of ABE/GED and
ESL students into certificate and degree programs included the Integrated Basic
Education Skills Training (IBEST), a pilot program funded by the Department of Labor,
Licensing, and Regulation (DLLR) and the Annie E. Casey Foundation to test this
integrated basic skills-occupational skills training strategy for ABE and ESL students.
ESL and GED students were trained in Certified Nursing Assistant and Construction
Apprenticeship, employing the IBEST approach in which a basic skills instructor and a
professional from the career team-teach the students. BCCC is part of a consortium of
five community colleges in Maryland that were asked to pilot the approach. Throughout
the nine-week intensive training, participants had weekly presentations on education and
career development and a student coach to walk them through the processes of the



College, external agencies, and some next steps. Twelve of 16 participants completed
the intensive training program and received their certification at a celebration with
speakers from the Maryland Board of Nursing and DLLR.

BCCC’s enrollment in continuing education community service and lifelong learning
courses remained stable in terms of unduplicated headcount from FY 2009 to FY 2010;
however, the course enrollments increased by nearly 300 in FY 2010 (Indicators 16a and
16b). Enrollment in continuing education basic skills and literacy courses continued to
increase in FY 2010 in terms of both headcount and enrollments, with increases of 353
and 525 respectively (Indicators 17a and 17b). The strongest growth remained in the
refugee programs due to strong continuing and new partnerships. The refugee youth
program tripled in size with a three-year grand for $750,000 which funds the expansion
of the after school and summer program for ESL youth. From FY 2010 to FY 2011, the
student FTEs rose six percent in Pre-GED and GED and 12 percent in ESL.

BCCC’s annual; unduplicated credit headcount remained relatively stable from FY 2007
to FY 2010 (Indicator 9b); however, the credit student full-time equivalents have risen
steadily from 2008 through 2011. BCCC’s market share of first-time, full-time freshmen
increased slightly to 19.3 percent, while the market share of part-time undergraduates fell
to 32.8 percent (Indictors 10 and 11). BCCC’s market share of recent high school
graduates increased nearly four percent to 30.1% (Indicator 12). The number of high
school students concurrently enrolled remained relatively stable from fall 2009 to fall
2010, but these numbers are going to increase (Indicator 14). While the number enrolled
has not increased, the number of high school students applying for concurrent enrollment
has increased. Many of these applicants do not meet the qualifications based on their
placement test results. With funding from the Abell Foundation, more than 50 high
school students received developmental math help over the summer through our
partnership with the Baltimore Alliance for Careers in Healthcare (BACH). These high
school students received instruction in developmental math at Edmonson High School
and attended a week-long Orientation program at the Liberty Campus to prepare them for
concurrent enrollment at BCCC in fall 2011. Through the Promise Academy, additional
high school students were helped in developmental courses to prepare them for
concurrent enrollment this fall. Additionally, as part of the College’s coordinated
recruitment initiatives, additional recruitment activities will be directed at parents of
current high school students through churches, BCPSS, and various community
organizations. It is expected that through initiatives designed to better prepare high
schools students and increase awareness among their parents, there will be increases in
our concurrent high school enrollment.

Enrollment in online credit courses continues to experience tremendous growth. Since
FY 2007, enrollment has grown from 5,779 to 8,283 in FY 2010, a 43 percent increase
(Indicator 13a). Non-credit online enrollment fell from 817 to 533 in FY 2010; in FY
2011 enrollment increased to 712 (Indicator 13b). The fall 2011 online survey
(administered through our Blackboard portal — 738 respondents) showed that 31 percent
were enrolled only in online classes, a seven percent increase over two years, and 90
percent said they would take another online course at BCCC. Additionally, 83 percent



indicated that they read announcements about BCCC activities and events posted on the
Blackboard login page.

The low incomes, tremendous personal responsibilities, and demanding job schedules
characteristic of most BCCC students have always made affordability a key issue in
providing accessibility to our students. In a national survey (CCSSE, 2010), our students
were most likely to list grants and scholarships and their own income/savings as major
sources for paying their tuition; these two sources were listed as major sources by our
students more often than in either the Maryland or the national cohorts. Many BCCC
students receive Pell grants and other financial aid (Characteristic E). Students can now
complete their FAFSA online in the Financial Aid Office or through a link on the BCCC
website. BCCC strives to keep tuition and fees at a fraction of those for Maryland public
four-year institutions and it fell to 40.2 percent for FY 2011 (Indicator 15). BCCC
remains committed to providing accessible, affordable, and high quality education.

State Plan Goal 3. Diversity: Ensure equal opportunity for Maryland’s diverse
citizenry.

The percentage of minority student enroliment at BCCC has always exceeded the
corresponding percentage in the service area; 91 percent of BCCC’s fall 2010 enrollment
were minorities, compared to 68.7 percent of the city’s population (Indicators 18a and
18b). Minorities constituted 59.3% of full-time faculty and 75.8% of full-time
administrative/professional staff (Indicators 19 and 20). BCCC utilizes a variety of
venues to advertise vacant positions in order to recruit a diverse candidate pool.

African-Americans comprise the majority of BCCC’s credit students; therefore, their
Successful-Persistence Rates and Graduation-Transfer Rates are relatively close to
college-wide outcomes (Indicators 21 and 22). The information and initiatives discussed
elsewhere apply to successful persistence, graduation, and transfer outcomes for African-
Americans and other minorities.

State Plan Goal 4. Student-Centered Learning: Achieve a system of postsecondary
education that promotes student-centered learning to meet the needs of all
Marylanders.

BCCC’s transfer students’ performance increased slightly in terms of percent with a
cumulative GPA of 2.0 or above after their first year, from 74.9 percent to 76.8 percent
(Indicator 23a). The mean GPA after the first year remained the same at 2.51 (Indicator
23b). BCCC’s graduate satisfaction rate with transfer preparation increased to 80 percent
(Indicator 24). The Office of School and College has instituted program agreements with
12 senior institutions since 2006 and has more in process. The Transfer Planning
Committee was formed to enhance transfer initiatives including “Transfer and College
Days” on campus where representatives from public and private senior institutions are
available to meet with students. Transfer workshops are routinely held to help students
best utilize ARTSYS (an online source of statewide transfer information). These



initiatives are designed to improve transfer outcomes and maintain the high level of
graduate satisfaction with transfer preparation.

Through 2010, the number of students earning 60 credits or more was stable, but the
number of degrees formally awarded fell (Indicator 25). Several initiatives have been
developed to reverse this trend; in FY 2011, the number of degrees awarded increased by
14 percent. Furthermore, the Academic Advising Council has designed an “intrusive”
advising model has been created to provide a more structured, prescriptive, and success-
oriented approach to advising. The model includes built-in degree audits, increases
personal relationships with advisors for the students, and requires mandatory credit hour
checks at 15, 30, and 45 cumulative credits. Additionally, it provides standardized
training and recognition for advisors as well as appropriate caseloads. Furthermore,
BCCC initiated the Degrees of Excellence Completion Project. This project entails the
Registrar’s Office routinely examining and auditing students who attain 65 or more
credits towards a degree or 30 or more credits towards a certificate program. It identifies
students who have successfully completed the degree or certificate requirements and
notifies the students. Students are then certified as graduates and are invited to
participate in commencement. These initiatives are intended to significantly raise the
number of completions, as reflected in the overall 36 percent increase in the 2015
Benchmark.

The fall-to-fall retention rate for Pell grant recipients fell slightly with the fall 2009
cohort, but has remained consistently higher than that of the non-recipients (Indicator 26).
The Pell-recipient rate has also remained close to but slightly higher than that of our
developmental students (Indicator 3a). Given the limited financial resources of most of
our students, it is not surprising that those receiving Pell grants have a higher retention
rate; it is hoped that it eases one of their burdens and obstacles to focusing on their
coursework. In FY 2010, the percent of students receiving Pell grants is the highest it has
been since FY 2006 (Characteristic E). BCCC increased access to financial aid stations
to provide on-site assistance to completing the FAFSA and provided access to the
FAFSA from our website. These initiatives will continue to help more students receive
Pell grants and improve their retention. For students who are not eligible to receive Pell
grants, the College has instituted “One-Stop Scholarships” so that students only need to
visit the Financial Aid Office to learn about all scholarships available to them, whether
they are through the BCCC Foundation or through the College. More “targeted”
scholarships are available to provide students going into careers designated as “critical
shortage areas” with more direct scholarship opportunities.

BCCC’s credit enrollment and awards in Education transfer programs have declined
steadily (Indicator 27). BCCC has developed and implemented the AAT program in
Elementary Education/Generic Special Education-PreK-12. With the other degree
offerings in teacher education, BCCC has targeted a minimum of 150 students and 60
credit awards in 2015.



State Plan Goal 5. Economic Growth and Vitality: Promote economic growth and
vitality through the advancement of research and the development of a highly
qualified workforce.

BCCC’s graduates’ satisfaction with job preparation increased from 79 percent to 84.4
percent, while the percent full-time employed career program graduates employed in their
field fell as of the most recent survey administration (Indicators 28 and 29). The decline
in the latter measure reflects the poor job market due to the long-term recession. To
improve these outcomes, the Office of Career Development and Job Placement routinely
hosts workshops for students and graduates to learn techniques for winning resumes,
interviewing, and dressing for success. The Office of Student Life, the Office of Career
Development and Job Placement, and the BCCC Foundation have opened the Panther
Clothing Closet, which provides professional clothing for students who may otherwise
not be able to afford to purchase them to prepare for interviews in their chosen field.
BCED’s Adult Education program increased its presence in the One-Stop Career Centers
throughout the City and worked with key job-placement and career development
organizations such as Goodwill Industries of the Chesapeake to increase access and
awareness for adult job seekers.

Annual unduplicated headcount enrollment in continuing education workforce
development courses continued to decline in FY 2010 while course enrollments remained
stable (Indicators 31a and 31b). Similarly, the unduplicated headcount enrollment in
Continuing Professional Education leading to government or industry-required
certification or licensure fell while course enrollments remained stable (Indicators 33a
and 33b). The number of business organizations fell in FY 2010 (Indicator 32). While
the headcount enrollment in contract training courses fell substantially, the course
enrollments increased by 550 in FY 2010 (Indicators 33a and 33b). From FY 2010 to FY
2011, the student FTEs rose 33 percent for corporate clients, 104 percent for public
agencies and non-profits, and 39 percent for open enrollment workforce training.
Similarly, the number of contracts with corporations increased 33 percent and the number
with public agencies and non-profits rose 21 percent. Employer satisfaction with BCCC’s
contract training remained at 100 percent (Indicator 34). BCCC’s STEM credit program
enrollment as increased steadily since fall 2007 to 3,432 in fall 2010 (Indicator 35a). The
STEM programs awards increased from FY 2009 to FY 2010 (Indicator 35b).

Responses to Commission Questions

Market share of first-time, full-time freshmen, Market share of part-time undergraduates,
and Market share of recent, college-bound high school graduates .

Commission Assessment: All three of the College’s market share indicators declined in
Fall 2009. The College’s market share of first-time full-time freshmen declined to 18.9%,
its lowest level in six years. The College has mentioned messaging and marketing
strategies, as well as coordinated efforts to manage enrollment, retention, and
persistence, in the 2009 and 2010 PAR. Provide updates on the efficacy of these efforts
and other strategies designed to improve performance on these measures.




BCCC’s annual unduplicated credit headcount has remained relatively stable, ranging
from 10,300 to 10,600. While the market share of first-time full-time freshmen declined
in fall 2009, it increased slightly in fall 2010. Similarly, while the market share of recent
college-bound high school graduates declined in AY 2008-2009, it increased by nearly
four percent in AY 2009-2010 to 30.1 percent — the highest it has been in six years. In
fact, not only did the rate (share) increase, but the numbers have as well. In the last four
years, the number of recent, college-bound high school graduates (the denominator)
increased by 515 and our share of that bigger market increased, as well. While our
market share of part-time undergraduates fell, the initiatives discussed below should raise
this share to 36 % in 2015.

Advertising messaging, marketing strategies and other coordinated efforts implemented
in 2009 and 2010 designed to improve enrollment, retention, and persistence resulted in
market share increases of first-time, full-time freshmen and of recent, college-bound high
school graduates. Some of our strategies have changed for upcoming semesters, but
BCCC anticipates continued increases in credit full-time and part-time enrollment. This
will stem from the promotion of academic programs to prepare students for careers in
high-demand fields identified by the state as workforce areas for projected job growth;
zip code and constituency-targeted advertising; using social media to inform and engage
prospective students early via Facebook, twitter, blogs and other networking methods;
comprehensive public relations activities highlighting student and alumni success stories;
marketing BCCC’s affordable state-wide tuition; strengthened and strategic collaboration
among the Marketing and Enrollment divisions; noncredit-to-credit articulation
procedures to increase career pathways for students completing noncredit workforce
development programs; and, marketing support to advance the continued growth of
online courses and enrollment to add to our credit headcount. The “Jobs Are Coming
Back...Are You Qualified?”” and “Workforce Pipeline Solutions™ ad campaigns for 2011-
2012 will emphasize BCCCs bioscience and environmental science programs offered at
our Life Sciences Institute @ the University of Maryland BioPark, career preparation in
weatherization/energy at the Weatherization Hub, and apprenticeship training in
construction at the BCCC Maryland Center for Construction Technologies. Finally,
additional environmental scan information will be used to further align strategic planning
and marketing strategies based on BCCC’s market positioning.

Tuition and fees as a percent of tuition and fees at Maryland public four-year institutions.

Commission Assessment: This indicator increased sharply in FY 2010, from 38.0% to
43.0%, exceeding the upper limit established by the benchmark on this measure. Explain
the reason for the increase and describe steps to be taken to hold tuition and fees below
the benchmark level.

In FY 2011, our percent returned to 40.2%, far more in line with our benchmark.
BCCC’s Board of Trustees approved a $10 increase in tuition in February 2008 which
took effect in fall 2008 (FY 2009). The tuition remained at $78 for FY 2006, 2007 and
2008. Even with the increase, we remain among the lowest in Maryland for tuition
compared to the other community colleges.



The Board of Trustees has maintained the current tuition rate of $88 per hour for the past
three years in support of the College’s mission and keeping tuition affordable. In
comparison, community colleges around the State have increased their tuition rates
and/or fees. BCCC’s fall 2010 tuition and fees per credit hour for full-time students
ranks as fifth lowest among the sixteen Maryland community colleges.

Occupational program associate degrees and credit certificates awarded.

Commission Assessment: The total number of occupational program completions in the
six specified areas has dropped substantially in four of the last five years. The total
awarded in FY 2009 is 72.6% of the total in FY 2005 and 58.4% of the combined
benchmark. Explain the factors contributing to this decline, the place of occupational
programs in the College’s overall enrollment strategy, and any initiatives designed to
reverse or slow this decline.

As noted earlier, there has been no decline in the numbers of students achieving 60
credits; instead, it appears that students are either transferring without filing for their
credential, dropping out, or failing to complete selected program requirements. BCCC
has undertaken several steps to increase completions:

e Low-productivity program options have either been consolidated or closed to new
enrollees in order to better align program offerings while increasing student skills,
competence and marketability; more effectively utilize resources in order to
strengthen existing programs and to add new market driven programs; offer an array
of program options while at the same time providing students the flexibility to change
their minds; and reduce “excessive” credits that lead to a reduction in students
financial aid eligibility.

e The process for evaluation academic programs has been strengthened.

e The assessment of student learning outcomes has been targeted for significant
enhancement this fall.

e Increased awareness of BCCC'’s state-of-the-art Life Sciences Institute @ the
University of Maryland BioPark will enhance recruitment and completions for
selected programs.

e A new system for academic advising, with special attention to the achievement of
certain credit thresholds, will enhance retention, monitor progress toward a degree,
ensure that students select those courses needed for graduation, and ensure that
students who are eligible proceed to file for formal credentials, rather than simply
transfer without receiving the credential.

e Enhanced Non-Credit to Credit Articulations to create workforce development
pathways for students to earn credit towards building their career in a field of study.

e Revised Program Review process to add annual data and market info reviews.

e Revised New Program Approval process to add Advisory Committee oversight,
learning outcomes assessment and financial analysis.

In FY 2011, there was a 28 percent increase in AA degrees, 4 percent in AS degrees, 8
percent in AAS degrees, and 15 percent in certificates. By 2015, BCCC has targeted a 33



percent increase in career degrees and a 36 percent increase in certificates over the
number awarded in 2010.

It should also be noted that the Accreditation Council for Business Schools and Programs
commended BCCC for “doing a good job of tracking and documenting student learning
outcomes” based on the Associate Degree Board of Commissioners’ review of the
College’s quality assurance report. The Board adopted the report and commented that
““the standards have been fully deployed at Baltimore City Community College.”

COMMMUNITY OUTREACH AND IMPACT

BCCC’s Strategic Plan calls for strengthening community outreach and we remain
committed to reaching out to the service population in Baltimore City. Dedicated faculty
and staff provide their expertise to serve the city’s citizens, neighborhood and community
organizations, public schools, and employers. The entire BCCC community, including
students, is actively involved in serving the needs of Baltimore City.

Student Involvement

The Student Ambassador/Recruiter program was fully implemented during the 2010-
2011 academic year. These Ambassadors work closely with the Office of Admissions
and Recruitment to connect with potential students who attend community outreach
events or walk in to the Admissions Office.

BCCC’s Fashion Design students held the 32" Annual Fashion Show at the Joseph
Meyerhoff Symphony Hall. The show is open to the community and has grown larger
each year. The spring 2011 show sold out.

Students and staff both participate in a school-supply drive for the Baltimore City Public
Schools. Collection sites are set up on campus to collect all donations.

BCED Off-Campus Programs and Partnerships

BCED continues to offer free literacy, pre-GED, ESL, and GED preparation courses in
the community. This year they were offered at more than 80 sites through the City
including faith-based organizations, public schools, community centers, and Maryland
Office of Economic Development (MOED) One-Stop Career Centers. BCED’s ESL unit
partnered with Education Based Latino Organization (EBLO) on a successful grant
application to fund an Event Start program for immigrant families at two local
elementary schools with ESL instruction for children and adults.

Partnerships: BCPSS

BCED continued its partnership with BCPSS to provide adult literacy and computer
training for parents of school-aged children. BCED’s credit Recovery Program served



more than 500 under-credited youth using the online NOVEL software, soon to change to
APEX Learning for fall 2010.

BCCC continued its long-standing partnerships with BCPSS through providing outreach
services through the TRIO Talent Search program and Upward Bound program. Both
programs serve students who are among the least likely to pursue and complete
postsecondary education programs. Participants receive intensive support services
including academic and personal guidance and support. Both programs maintain
community partnerships with various senior institutions and government agencies.

Business Organizations

Maryland Daily Record reported on the on the BCCC Maryland Center for Construction
Technologies being awarded an Energy Star Award at the first Green Energy Business
Opportunity Conference sponsored by the Presidents’ Roundtable Inc.

The Business, Management, and Technology (BMT) Department seeks to build strong
relationships and partnerships with business community which will provide the College
with a source for advisory committee members, internship opportunities for students, and
possible financial support for students. In recent years, the BMT Department has
developed a strong relationship with the Maryland Minority Contractors Association
(MMCA). MMCA now holds its monthly meetings on our campus and has established a
scholarship for BCCC students in our construction programs. Many of our students are
recommended by MMCA to various contractors who hire our students and graduates.
Additionally, as an education partner, our students have been invited to attend their
monthly training sessions.

Community Programs and Events on Campus

A fun, family-oriented Community Flea Market was held by BCCC at the Liberty
Campus for the first time. BCCC students, staff, and community participated.

BCCC offered complementary space usage to non-profit and local government
organizations for meetings and conferences to help them meet their community goals.
Organizations utilizing our campus for such events include Parks and People, U.S.
Census Bureau, Camp Super Kids, Narcotics Anonymous, AARP, and Maryland
Contractors Association.

We have supported the efforts of our local government through providing space to the
Mayor’s Office of Employment Development, Maryland Transit Administration, and
Senator Catherine Pugh’s Office. Additionally, BCCC’s Liberty Campus serves as a
meeting site for elected officials to have a forum for discussing city-wide issues
community and City residents. Some of the elected officials which have held forums at
Liberty Campus this year include Delegate Barbara Robinson, City Councilwoman
Belinda Conaway, Comptroller Joan Pratt, City Council members, Senator Catherin
Pugh, Delegate Shawn Tarrant, Delegate Frank Conaway, Council President Bernard



“Jack” Young, and Delegate Nathaniel Oaks. The League of Women Voters sponsored a
number of Open Forums on-campus regarding City Elections. Judge-Elect Ramona
Moore Baker, Baltimore City’s Orphans Court, addressed BCCC Students in the fall
regarding the General Election and why it is important for students to vote. She
described the duties and responsibilities of the City’s Orphans Court.

BCCC’s athletics department hosted the first Annual BCCC High School Showcase in
the BCCC P.E. Center. The inaugural game featured the boys’ basketball teams from
Philadelphia Electrical Technology and Charter School and Patterson High School from
Baltimore City.

Community Fairs and Festivals

BCCC was represented and shared information at the 2010 9" Annual African American
Heritage Festival at the M&T Bank Stadium. With more than one million attendees, it
constitutes one of the largest African American festivals in the United States. BCCC also
participated in the National College Fair (by the National Association for College
Admission Counseling) at the Baltimore Convention Center. This fair hosted over
10,000 high schools students and gave them exposure to over 300 colleges and
universities. The event was free and gave high school students opportunities to meet one-
on-one with admissions counselors. Tailored to a different audience, the College
participated in The Raising the Bar 2010, Workforce Development Conference. More
than 800 business and industry representatives from the Mid-Atlantic region were in
attendance.

The Refugee Youth Program, in partnership with the Walters Art Museum, organized the
International Family Day event that attracted over 400 immigrant families to visit the
exhibitions and view the musical and dance performances staged by the refugee youth.

Information Dissemination

BCCC participated in the National College Fair, by the National Association for College
Admission Counseling in the fall at the Baltimore Convention Center. With attendance
of more than 10,000; it gave high school students in Baltimore region an excellent
opportunity to be exposed to more than 300 colleges and universities in one locale. The
Fair was free to high-school students, parents and anyone else interested in higher
education. Students met one-on-one with BCCC admissions counselors at their booth to
discuss entrance requirements, campus life, application deadlines and majors.
Representatives had brochures, catalogs and other literature to distribute.

BCCC hosted a forum entitled, “Getting the Facts: The Affordable Care Act and You!”
The forum was held in the P.E. Center at Liberty Campus and provided information for
the community regarding health care options and where to obtain care in addition to free
screenings for blood pressure, diabetes, and more. Additional workshops were held for
the BCCC community to share health care information and increase awareness on
numerous issues and resources available.



BCCC participated in the Raising the Bar 2010, Workforce Development Conference held
in the fall at the Turf Valley Resort & Conference Center. More than 800 business and
industry representatives from Maryland and surrounding states in the Mid-Atlantic region
were in attendance.

COST CONTAINMENT

Significant cost containment actions adopted by the institution in FY 2011 and the level
of resources saved. This must include detailed ways in which the institution has reduced
waste, improved the overall efficiency of their operations, and achieved cost savings.
Attach dollar amounts to each specific effort.

One time and temporary actions:

Facilities — Negotiated with vendor providing emergency services for LSB
flood resulting in cost savings $189,000

Permanent actions:

Lease renewal negation for academic space at a lower rate resulting
in cost savings $ 85,000

Source: BCCC Budget Office



BALTIMORE CITY COMMUNITY COLLEGE
2011 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the performance
indicators below.

Fall 2007 Fall 2008 Fall 2009 Fall 2010
A. Percent of credit students enrolled part time 60% 60% 60% 58.5%
B. Students with developmental education needs 81% 84% 84% 71.0%

Spring 2004 Spring 2006 Spring 2008 Spring 2010

Percent of credit students who are first-generation college students

0, 0,
C. (neither parent attended college) 4r.2% 44.5%
FY 2007 FY 2008 FY 2009 FY 2010
Annual unduplicated headcount in English for Speakers of Other
D. Languages (ESOL) courses 2,940 3,156 3,439 3,624
FY 2007 FY 2008 FY 2009 FY 2010
E. Financial aid recipients
a. Percent of credit students receiving Pell grants 46% 45% 45% 49.2%
b. Percent of credit students receiving loans, scholarships and/or
need-based financial aid 57% 54% 57% 56.1%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
F.  Credit students employed more than 20 hours per week na 61% 48% 53.0%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
G. Student racial/ethnic distribution
a. Hispanic/Latino 1.3% 1.3% 1.4% 0.9%
b. Black/African American only 81.7% 80.7% 79.8% 75.0%
c. American Indian or Alaskan native only 0.2% 0.2% 0.2% 0.2%
d. Native Hawaiian or other Pacific Islander only 0.1%
e. Asian only 1.5% 1.5% 1.8% 1.6%
f. White only 8.8% 8.1% 8.3% 7.7%
g. Multiple races 0.2%
h. Foreign/Non-resident alien 6.5% 8.2% 8.5% 12.0%
i. Unknown/Unreported 2.2%
FY 2007 FY 2008 FY 2009 FY 2010
H. Wage growth of occupational program graduates
a. Median income one year prior to graduation $ 21,302 $ 20,633 $ 20,661 $ 19,824
b. Median income three years after graduation $ 31990 $ 32,203 $ 31,067 $ 33,370
Goal 1: Quality and Effectiveness
Benchmark Alumni
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Survey
2000 2002 2005 2008 2014
1  Graduate satisfaction with educational goal achievement 90% 98% 92% 98.7% 99.0%
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort Spring 2015 Cohort
Non-returning student satisfaction with educational goal
2 achievement 62% 70% 74% 74.1% 80.0%
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Benchmark
Cohort Cohort Cohort Cohort Fall 2014 Cohort
3 Fall-to-fall retention
a. Developmental students 39.6% 43.2% 41.5% 41.8% 54.0%
b. College-ready students 19.7% 30.5% 30.9% 25.8% 38.0%
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2011 Cohort
4  Developmental completers after four years 22.6% 20.0% 19.2% 19.0% 30.0%
178/939
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2011 Cohort
5  Successful-persister rate after four years
a. College-ready students 60% 68% 64% 45.2% 65.0%
b. Developmental completers 67% 82% 75% 82.7% 88.0%
c. Developmental non-completers 34% 33% 36% 41.9% Not Applicable

d. All students in cohort 46% 49% 48% 52.2% 62.0%
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Fall 2003 Fall 2004 Fall 2005 Fall 2006
Cohort Cohort Cohort Cohort
6  Graduation-transfer rate after four years
a. College-ready students 51% 55% 57% 31.2%
b. Developmental completers 33% 43% 32% 37.7%
c. Developmental non-completers 22% 17% 21% 29.4%
d. All students in cohort 28% 27% 27% 31.6%
FY 2007 FY 2008 FY 2009 FY 2010
7  Licensure/certification examination pass rates
a. Nursing - National Council 100% 92% 100% 90.9%
Number of Candidates 29 26 38 44
b. Licensed Practical Nurse - National Council 100% 100% 100% 100.0%
Number of Candidates 11 19 1 19
c. Physical Therapy - Assessment Systems 92% 100% 100% 100.0%
Number of Candidates 12 9 14 18
d. Dental Hygiene - National (Written) Board 93% 100% 100% 100.0%
Number of Candidates 27 25 23 22
e. Respiratory Care - MD Entry Level Exam 89% 90% 82% 78.6%
Number of Candidates 9 10 11 14
FY 2007 FY 2008 FY 2009 FY 2010
8  Percent of expenditures
a. Instruction 42.9% 47.0% 47.4% 52.1%
b. Academic Support 10.3% 5.7% 6.6% 6.7%
c. Student Services 11.6% 11.8% 11.2% 10.8%
d. Other 35.2% 35.4% 34.9% 30.4%
Goal 2: Access and Affordability
FY 2007 FY 2008 FY 2009 FY 2010
9  Annual unduplicated headcount
a. Total 22,005 22,049 20,823 21,128
b. Credit students (preliminary FY 2011 = 11048) 10,393 10,299 10,599 10,390
c. Continuing education students (preliminary FY 2011 =10630) 12,473 12,297 10,948 10,932
Fall 2007 Fall 2008 Fall 2009 Fall 2010
10 Market share of first-time, full-time freshmen 19.2% 24.0% 18.9% 19.3%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
11 Market share of part-time undergraduates 37.6% 39.2% 37.1% 32.8%
AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Market share of recent, college-bound high school graduates 28.3% 28.9% 26.3% 30.1%
FY 2007 FY 2008 FY 2009 FY 2010

13 Annual enroliment in online courses
a. Credit 5,779 6,835 7,971 8,283
b. Continuing Education
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High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enrollments

Enroliment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enrollments

Fall 2007 Fall 2008 Fall 2009 Fall 2010
87 60 75 71

FY 2008 FY 2009 FY 2010 FY 2011
38.2% 38.0% 43.0% 40.2%

FY 2007 FY 2008 FY 2009 FY 2010
1,480 2,319 1,757 1,754
2,282 3,134 2,763 3,059

FY 2007 FY 2008 FY 2009 FY 2010
5,896 6,961 7,355 7,708
11,887 14,557 14,377 14,902

16,000
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Goal 3: Diversity

Fall 2007 Fall 2008 Fall 2009 Fall 2010
Minority student enrollment compared to service area population
18
a. Percent nonwhite enroliment 93.5% 91% 90.9% 91.0%
b. Percent nonwhite service area population, 18 or older 66% 68% 67% 68.7%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
19 Percent minorities of full-time faculty 55.7% 62.0% 60.9% 59.3%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
Percent minorities of full-time administrative and professional staff
20 70% 63% 2% 75.8%
Fall 2003 Fall 2004 Fall 2005 Fall 2006
Cohort Cohort Cohort Cohort
21 Successful-persister rate after four years
a. African American 43% 44% 44% 49.7%
b. Asian, Pacific Islander na (n=4) na (n=3) na (n=10) na
c. Hispanic na (n=1) na (n=7) na (n=9) na
Note: Not reported for groups with < 50 students in the cohort for
analysis.
Fall 2003 Fall 2004 Fall 2005 Fall 2006
Cohort Cohort Cohort Cohort
22 Graduation-transfer rate after four years
a. African American 25% 23% 23.4% 30.6%
b. Asian, Pacific Islander na (n=4) na (n=3) na (n=10) na
c. Hispanic na (n=1) na (n=7) na (n=9) na
Note: Not reported for groups with < 50 students in the cohort for
analysis.
Goal 4: Student-Centered Learning
AY 06-07 AY 07-08 AY 08-09 AY 09-10
23 Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above 70.5% 7% 74.9% 76.8%
b. Mean GPA after first year 2.39 2.57 2.51 2.51

Alumni Survey Alumni Survey Alumni Survey Alumni Survey

2000 2002 2005 2008
24 Graduate satisfaction with preparation for transfer 79% 76% 73% 80%
Note: Response categories changed starting in 2008.
FY 2007 FY 2008 FY 2009 FY 2010
25 Associate degrees and credit certificates awarded
a. Career degrees 277 275 263 240 320
b. Transfer degrees 168 144 181 171 240
c. Certificates 122 99 65 55 75

Totall 567 518 509 466 . e
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Fall 2006 Fall 2007 Fall 2008 Fall 2009
Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 44.4% 46.4% 46.2% 43.4%
b. Non-recipients 24.7% 33.5% 31.2% 32.1%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
27 Education transfer programs
a. Credit enrollment 130 119 109 92
FY 2007 FY 2008 FY 2009 FY 2010
b. Credit awards 5 10 4 3

Goal 5: Economic Growth and Vitality

Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008

Percent of full-time employed career program graduates working in
28 arelated field 83% 69% 63% 50%

Alumni Survey Alumni Survey Alumni Survey Alumni Survey

2000 2002 2005 2008
29 Graduate satisfaction with job preparation 81% 76% 79% 84.4%
Note: Response categories changed starting in 2008.
FY 2007 FY 2008 FY 2009 FY 2010
Enrollment in continuing education workforce development courses
30
a. Unduplicated annual headcount 4,165 3,334 1,569 900
b. Annual course enroliments 5,476 4,109 1,913 1,123
FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in Continuing Professional Education leading to
31 government or industry-required certification or licensure
a. Unduplicated annual headcount 931 967 889 797
b. Annual course enroliments 1,190 1,339 1,245 1,241
FY 2007 FY 2008 FY 2009 FY 2010
Number of business organizations provided training and services
32 under contract 42 39 43 34
FY 2007 FY 2008 FY 2009 FY 2010
33 Enrollment in contract training courses
a. Unduplicated annual headcount 4,182 3,053 991 568
b. Annual course enroliments 5,637 3,844 1,290 1,840
FY 2007 FY 2008 FY 2009 FY 2010
34 Employer satisfaction with contract training 100% 100% 100% 100%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
35 STEM programs 2,618 2,907 3,209 3,432
a. Credit enrollment
FY 2007 FY 2008 FY 2009 FY 2010

b. Credit awards 196 183 163 181




CARROLL COMMUNITY COLLEGE

MISSION

Carroll Community College is an innovative center of learning that focuses on the
intellectual and personal development needs of the learner; promotes effective teaching;
responds to and embraces an increasingly diverse and changing world; establishes a sense
of community for students and those who support the student; uses institutional resources
effectively; and values and promotes lifelong learning.

INSTITUTIONAL ASSESSMENT
Issue Raised by MHEC Review of the College’s 2010 Report

The Commission requested that the college respond to trends in one measure,
developmental completers after four years (Indicator 4). As noted by the Commission, the
four-year developmental completer rate had declined from 56.3% for the Fall 2004 cohort
to 51.3% for the Fall 2005 cohort, well below the college’s benchmark of 60.0%. The

rate for the most recent cohort, students entering in Fall 2006, increased to 57.7%. This
was the highest rate of developmental program completion since the 57.8% achieved by
the Fall 2001 cohort. No cohort has yet reached the college’s goal of 60%.

While falling short of its target of 60%, the college’s performance has always surpassed
statewide averages. For the five cohorts starting college in Fall 2000 through Fall 2004,
the college’s rate of developmental program completion ranged from 54.6 to 57.8
percent. The comparable rate for Maryland community college students statewide ranged
from 36.5 to 44.0 percent. It is clear that Carroll established a high benchmark relative to
statewide norms.

The college has monitored the rate of developmental program completion closely using
the statewide definition since the Maryland Model of Community College Student
Degree Progress was first developed in 2004-05. In addition to its inclusion in the state-
mandated Performance Accountability Report, the rate of developmental program
completion has been tracked as an Institutional Effectiveness Assessment Measure since
the college indicators were first approved by the Board of Trustees on July 21, 1999.
Beginning in January 2000, the Board of Trustees has received annual reports on the
Institutional Effectiveness Assessment Measures in which developmental program
completion has been presented. In December 2003, the Board identified a subset of
“Core Indicators” for in-depth review by the Board, including developmental program
completion. The Board has requested and received additional data on developmental
student progress, and has had extended discussions on this topic at its public meetings.
For a recent example, at the March 16, 2011 meeting of the Board of Trustees, the



college’s director of student outcomes assessment and the chair of the department of
Transitional Studies and Academic Services shared the findings from the 2010-11
Transitional Studies program review and discussed several academic strategies and
interventions that have been implemented or are planned to improve developmental
student success.

Beginning in 2009, the February meeting of the college’s Planning Advisory Council has
been devoted entirely to a review and discussion of the college’s Institutional
Effectiveness Assessment Measures, with focus on those measures falling below
institutional benchmarks. The Council appoints discussion leaders for each sub-par
indicator, and the Office of Institutional Research provides additional data to help the
Council interpret the indicators and suggest improvement strategies. Developmental
student progress, and its relationship to overall student persistence and completion at the
college, has been discussed at length in Council meetings. Discipline coordinators and
faculty in developmental studies have been invited participants in these meetings. For
example, the coordinator of Academic Services and a developmental English and reading
professor presented in 2010, as did the Mathematics Department chairman.

In conjunction with release of its April 2010 report on developmental student enroliment
and performance, the Office of Institutional Research held an “IR Datashare” on May 10,
2010 in which deans, department chairs, and English, math, and reading faculty
participated. The director of institutional research led the group in an in-depth look at
developmental student achievement data, generating much discussion and suggestions for
further analysis.

The college’s developmental education program received General Certification from the
National Association for Developmental Studies (NADE) as of July 1, 2010. The NADE
Certification required the college to demonstrate application of theory, use of quality
practices as defined by professional research and literature of the field, and analysis of
baseline and comparative data to demonstrate continuous and systematic assessment and
evaluation.

Developmental English and Reading

Each program at Carroll Community College undergoes a comprehensive review every
five years. Transitional Studies in English and Reading conducted a program review
during the 2010-11 academic year. In this section, selected findings, conclusions, and
strategies drawn from the program review report will be presented.

Why is it that so many students need developmental reading and English? Faculty
members have suggested that several factors may come into play:

e Students do not take the placement test seriously, have poor test-taking skills, or
do not understand the role the test plays in their placement.

e Students decide late in their high school careers to attend college and have not
followed an academic track in high school.



e Students, in their senior year of high school, do not take academic courses such as
English and math and therefore lose some of the skills they have acquired through
inactivity or lack of application.

e Students decide at the last minute to come to college because they have nowhere
else to go, and don’t necessarily have real educational goals or aspirations.

e Students are told they must come to college to remain on their parents’ insurance.

e Students dislike academic work but have been told they must come to college to
better themselves.

e Students want to come to college, but for one reason or another, lack the basic
skills they need to place directly into credit courses.

In addition, a majority of students are employed, many full-time; many students have
financial responsibilities for themselves and/or families; some students struggle with
difficult family or emotional situations that impede their ability to learn; more and more
students have some sort of learning or emotional disability such as ADD/ADHD and
depression; a fourth of the students who come to Carroll are first-generation college
students, which means they often do not have the best support at home; other students
have “helicopter parents” that tend to do everything for them which makes it difficult for
students to navigate the academic system on their own; many students, in spite of all our
society does to counter it, come to us with low self-esteem; and others come to us with
unrealistic views of their abilities and needs. In addition, evolving technologies impact
students’ lives and modes of communication. Although students still need to read, write
and do math, they approach these skills differently because of technology. Many students
who place into developmental courses do not realize that the expectations for college and
academic work are so high; and finally, first-semester students, especially, flounder
because of their new-found freedom. As one faculty member put it, “the student who sits
before us, at the start of each new semester, often has a personal history that would
confound us. How do we begin to meet his or her needs? We begin by recognizing that
we must teach the whole person.

The college is challenged to create interventions and programs that will address these
needs, which go beyond prior academic preparation, if a greater proportion of these
students is to succeed. The students attending open-admissions institutions present
challenges to academic progress not faced in similar degree by competitive-admissions
institutions.

Carroll Community College has implemented a number of changes in its Transitional
Studies program intended to improve developmental student success.

A major change has been in the format of the lab component of developmental English
and Reading courses. Initially, students registered for lab periods based on available time
slots which were not dedicated to specific classes or courses. Labs included both English
and Reading students and were conducted by lab instructors who oversaw the progress of
both English and Reading students simultaneously. Students worked on computer-
generated exercises and self-paced programs, primarily skill and drill practice exercises.
Beginning in Fall 2007, labs were directly linked to specific classes and no longer



included a mix of English and Reading students. Students registering for a class also
registered for the corresponding lab section. This change in format resulted in less
confusion for students and more focused assistance from lab instructors. In Fall 2008,
labs underwent yet another change in format, from lab instructors to faculty-led labs.
Another change was the addition of writing as a lab component. Beginning in Fall 2011,
upper level English and Reading classes will no longer have separate labs. The time
previously allocated to labs has now been added to class which will allow more class
time for practice and writing workshop activities under the direction of the class
instructor.

Another change is the introduction of English Language Learner (ELL) courses. The
college has encountered a growing number of students in need of English for Speakers of
Other Languages (ESOL) instruction. In the 2009-10 academic year, over 240 students
in the Carroll County Public Schools qualified for ESOL services. As more students
qualifed for ESOL instruction in the high schools, it became increasingly apparent that
the college should provide targeted instruction in our developmental courses. Previously,
ESOL students were streamlined into ENG 091, ENG 096, READ 091 and READ 101,
but they often struggled because of language barriers. In Fall 2010, the college
introduced ELL 095 that provides targeted instruction in academic writing skills to
English Language Learners. ELL 092, a lower level writing class comparable to ENG
091, will be offered in Fall 2011.

Students in READ 091 are at greatest risk of failing. Typically, at the start of the
semester, many of these students are reading between the 5™ and 8" grade levels.
Placement and reading levels are confirmed by the Nelson Denny Reading Test
administered at the start and end of the semester. Students at this level have to come up 4
— 7 levels to reach a 12" grade reading level which is required of students in credit-level
classes.

If students begin READ 091 at the 5" grade reading level, they are not likely to improve
four grade levels in one semester. This suggests that the entry level into READ 091 is
unrealistically low, which is a disservice to students if they have to repeat the course a
second and possibly a third time to raise their reading levels. The college will consider
raising the entry level into the course and encouraging those students who read below
level to pursue additional instruction in reading through the Adult Basic Education
program. Due to grant funding, it is less costly to the student and allows students to
progress at their own pace. Another option would be to add a third developmental reading
course, but this would add to the time a student would need to spend in developmental
courses before beginning credit course work, and data suggests that the longer it takes a
student to progress through the developmental sequence, the less likely it is that they will
persist in their education.

Another strategy to improve developmental student success was introduction of First-year
Interest Groups (FIGS) including developmental courses. FIGs are block-scheduled
courses where students study with the same group of students in three classes, and the
faculty coordinate assignments to guide successful learning. In fall 2009, the department
offered its first FIG, consisting of ENG 096, READ 101 and Sociology 101. In fall 2010,



the department introduced two additional FIGS, adding MAT 097 or MAT 099, plus
COL 100 (College Success) to the mix of offerings matched with ENG 096 and READ
101. Student evaluations for the FIGS have been mixed. Although students enjoyed the
social aspects of the FIGS, most students did not perform better than their counterparts in
non-FIG classes. However, student retention from one semester to the next has been
better for students who have participated in the FIGs. Students in the FIGS seem to form
bonds with their classmates and a greater connection to the college as a whole because of
their interactions with faculty. FIG students are also required to participate in a service
learning project (if only for a day) and are encouraged to participate in campus activities.

Institutional Research analyses have found that in four of seven cohorts studied, students
completing their developmental programs achieved graduation-transfer rates similar to
those of students entering Carroll college-ready. This has changed for more recent
cohorts, due to much improved graduation-transfer rates for college-ready students.

The program review had several recommendations. These included providing
opportunities for qualified students to fast-track through the developmental sequence;
collaborating with the Academic Center, other departments in the college, and the high
schools to create a program to prepare high school students for taking the placement tests;
earlier and more creative interventions for students in difficulty in their first
developmental course; interventions for students who fail a developmental course in their
first attempt; and making the College Success course a requirement for students who
place in two or more transitional courses and mandatory for any student who fails a
developmental English or reading class for the first time.

Developmental Mathematics

In the spring of 2007, the department of Developmental Mathematics, previously housed
in the Academic Services Division, was merged with the Department of Mathematics in
the Division of Business, Mathematics, and Sciences so that all mathematics instruction
could be overseen by one dean and one department chair. The change has allowed for
increased collaboration between faculty members and improved transitions between
MAT and MATH courses. With 80 percent of the college’s entering students placing into
developmental mathematics, and completion of a credit-awarding mathematics course a
requirement for the Associate degree, these transitions are critical for student success and
improved institutional completion rates.

For several years Institutional Research has published reports indicating that students
who place into developmental courses at Carroll are not as successful as those who test
into college-level mathematics courses. Many changes have been made to developmental
mathematics courses in an effort to provide extra practice with basic computation skills,
calculator proficiency, and critical thinking skills in order for students to become more
successful. The changes include:

MAT 091- Pre-algebra. An assessment of math facts with a required 70 percent exit
requirement has been implemented in the Math Lab to ensure that students have mastered
basic content.



MAT 097- Introductory Algebra. A Fast-Track program began in Spring 2006. By
attending classes four days per week, students can complete MAT 097 during the first
seven weeks of the semester, followed by MAT 099, Intermediate Algebra, during the
last seven weeks of the same semester. Enrollment in the fast-track program requires
approval from the MAT 091 instructor or a higher score on the Elementary Algebra
portion of the ACCUPLACER® placement test. Students earning an A grade in MAT
091 may also be considered. The intent is to offer capable students an accelerated
pathway to credit math classes.

MAT 099. Changes were made to MAT 099 with more emphasis placed on problem
solving, critical thinking, and graphing calculator skills. In Spring 2007, one of the
Developmental Math instructors taught MATH 128, College Algebra, to investigate the
adequacy of the MAT 099 curriculum. Several issues were identified, including a lack of
experience with the TI-graphing calculator; prerequisite skills missing from the MAT 099
curriculum, including functions, linear equations, factoring skills, long division of
polynomials, simplifying complex fractions, and operations with complex numbers; and
limited student experience in handling the course requirements, especially longer class
meeting times, reading the text outside of class, memorization, an emphasis on
applications, and completion of writing assignments.

For Fall 2007, the text for College Algebra was changed to include the use of MathXL
(an online tutorial used by students in the developmental math sequence) to provide
additional support. This, along with continued emphasis on problem-solving and
calculator skills in MAT 099, was tried for several semesters with little improvement to
success levels of transitioning students.

In Fall 2009, a committee of full-time instructors who had taught both Intermediate
Algebra and a college-level mathematics course was formed to recommend and
implement changes to MAT 099. The group agreed that additional class time would be
needed to address specific skill areas. Recommendations were included in a proposal
which was passed by the Academic Council in December 2009. Implementation began in
Fall 2010, and included several changes to MAT 099. Prerequisites were changed to
include completion, or concurrent enrollment, in READ 101, as opposed to ASE reading
levels. Students now meet for four hours per week in the classroom and complete
common lab assignments online using MathXL. Additional instruction is provided in
analysis of slope, writing equations of lines, factoring techniques, and functions; the
standard grading scale includes a writing assignment; and the standard list of assignments
includes critical thinking skills.

The college believes that the changes to course content, structure, scheduling, and
instruction in all three developmental areas of English, reading, and mathematics will
produce improved student performance and progress. It may take time for these
anticipated improvements to show up in the state-mandated cohort indicators measured
four years after entry. In addition to the mandated performance indicators, the
departments and the office of Institutional Research will analyze other, shorter-run



outcomes to monitor the impact of the curriculum changes in a continuing effort to
improve student success.

State Plan Goal 1: Maintain and strengthen a system of postsecondary education
institutions recognized nationally for academic excellence and effectiveness in
fulfilling the educational needs of students and the economic and societal
development needs of the state and the nation.

Carroll students have consistently achieved graduation and transfer rates above the
average for all Maryland community college students. Carroll graduates, when
responding to the Graduate Follow-up Survey, report at a high rate that their primary
educational goal was completely or partly achieved by graduation. In three of the last
four surveys, the proportion reporting complete or partial goal achievement was 99
percent, exceeding the institution’s benchmark of 95 percent. A concern is the decline in
the educational goal achievement of non-returning students. Two-thirds of respondents to
the most-recent Non-returning Student Survey reported that they either achieved or partly
achieved their goal while attending Carroll Community College. Of those that indicated
that they did not achieve their goal prior to leaving the institution, the primary reasons for
leaving were transfer to another institution, personal reasons, and financial reasons. When
asked if the college could have helped in any way to influence their return to campus,
over three-fourths said no. Of those indicating the college could have influenced them to
continue, the most frequent suggestion was for more financial aid. Findings from the last
administration of the Community College Survey of Student Engagement (CCSSE)
suggested that Carroll students desired greater financial support, reinforcing this finding.

State Plan Goal 2: Achieve a system of postsecondary education that promotes
accessibility and affordability for all Marylanders.

Carroll Community College is proud of its open-door admissions policy, providing access
to all who may benefit from the learning experiences it offers. Carroll Community
College serves a wide range of ages, with programs available to those of elementary
school age to those in their retirement years. Kids@Carroll brings over a thousand
children to campus for a variety of summer learning camps. The Adult Education
program serves over 700 students each year, providing GED preparation, adult basic
education, family literacy, English for Speakers of Other Languages (ESOL), and an
external diploma program. Transfer programs provide entry onto a pathway to the
baccalaureate degree. Credit and noncredit career programs provide training for career
entry and advancement in a variety of occupations. Over half of Carroll County residents
starting college full-time begin at Carroll Community College. Over 70 percent of
County residents attending a Maryland college as part-time undergraduates attend
Carroll.

The college has attempted to minimize tuition increases. The cost to attend is half that of
going to a University of Maryland campus.

State Plan Goal 3: Ensure equal opportunity for Maryland’s diverse citizenry.



During the spring and summer of 2009 the college developed a Diversity/World View
Strategic Improvement Plan, which was adopted by the Board of Trustees on October 21,
2009. Under the leadership of a Steering Committee, four working committees have
guided implementation of the plan in the areas of curriculum and student achievement,
the co-curricular learning environment, employee development, and marketing and
outreach. The college’s Cultural Diversity Plan Progress Report, submitted to the
Maryland Higher Education Commission in August 2011, specifies actions taken by the
college during the past year. These include identifying 80 courses as “diversity” courses;
the college’s Academic Council approved the list and a proposal requiring each student to
complete at least one “diversity-qualified” course as prerequisite to graduation.

The proportion of minority full-time administrative and professional staff in fall 2010
reached the college’s benchmark of 10 percent. The college has a goal for the percentage
of full-time faculty from minority racial-ethnic groups to reflect the county population
and student body.

State Plan Goal 4: Achieve a system of postsecondary education that promotes
student-centered learning to meet the needs of all Marylanders.

The college’s assessment and placement program allows the college to meet the
educational needs of students whose demonstrated academic skills are commensurate
with the level of programs offered. College-preparatory programs are provided for
students whose current academic skills are found to be inadequate for college-level work.

The adult education program offers the citizens of Carroll County the opportunity to earn
a high school diploma through the GED or the External Diploma Program. ESOL classes
provide an opportunity to improve English reading, writing and speaking skills.

In addition to the traditional credit programs leading to a certificate or associate’s degree,
Carroll Community College offers a full complement of non-credit courses to meet the
career and professional needs of the population of our service area. In the past year, a
number of Continuing Education Certificates have been introduced to provide preparation
for career entry, professional certification, and industry licensure in a broad array of high-
demand occupations.

Three of the five indicators under this State Plan goal are new. The college’s students
perform academically as expected at their transfer destinations, but have rated their
preparation for transfer lower than expected. The rate declined from 79 percent of 2005
graduates to 73 percent of 2008 graduates, below the benchmark of 85 percent. The
college conducted further analyses of survey data and related student characteristics to
further understand these responses. The college’s Planning Advisory Council engaged in
a discussion of this indicator and has charged appropriate staff to further study the issue
and recommend strategies for improvement.

State Plan Goal 5: Promote economic growth and vitality through the advancement
of research and the development of a highly qualified workforce.



Research is not part of the mission of a community college, but local and regional
workforce development is a primary contribution of Carroll Community College.

During fiscal year 2010, Continuing Education and Training served 74 business
organizations with training and services under contract, and 100% of those organizations
reported that they were either very satisfied or satisfied with the services provided. The
benchmarks for workforce development enrollments in contract training courses were not
reached, perhaps reflecting business decisions in the current economy. Enrollments and
awards in science, technology, engineering, and math-related (STEM) programs have
increased steadily the past four years.

COMMUNITY OUTREACH AND IMPACT

Carroll Community College is committed to serving its key constituencies by partnering
with the Carroll County Public Schools, supporting Carroll County’s economic and
workforce development through training and services, and being accessible to the
community through a variety learning and cultural enrichment opportunities.

Economic and Workforce Development

The Business Training Group (BTG) at Carroll Community College, a unit of Continuing
Education and Training, delivers customized training and consulting services designed
specifically for local businesses and employers. An important segment of the BTG is the
Miller Center for Small Business. This past year, through the Miller Center, the BTG
offered a daylong conference entitled Constructing Business. The keynote speaker, the
young entrepreneur Jason Duff, inspired over 200 college and Carroll County school
students to think entrepreneurially and explore career opportunities in construction. In
addition, the Miller Center for Small Business attracted the most enrollments since its
inception, at 1,067. The newly developed Entrepreneurship in the Arts program attracted
68 local artists seeking success. The future of such programs was made more secure
when the son of the original benefactor endowed the Miller Center for Small Business
with a gift of $100,000, the college’s first endowed program.

The Business and Employment Resource Center (BERC), a one-stop shop offering
workforce development tools for county businesses and job seekers, is a long-term
partner with the college. Through this partnership, the BTG developed and delivered
cohort training for dislocated workers including Certificate in Bookkeeping — offered
twice, enrolling 42 individuals; Certificate in Office Administration — offered twice,
enrolling 45 individuals; Project Management — offered twice, enrolling 21 individuals;
Certified Medical Biller Coder — offered once, enrolling 11 individuals; and Certified
Clinical Medical Assistant — offered twice, enrolling 21 individuals.

Additionally, through the BTG, Carroll partnered with Anne Arundel Community
College and Howard Community College and our respective workforce development
partners (BERC, Mid Maryland Workforce Development Office, and Anne Arundel
Workforce Development Corporation) to deliver training through a Department of Labor



grant, Pathways to CyberSecurity. Training was provided in IC3, A+, Net+, and
Security+ and generated119 enrollments for dislocated or underemployed workers.
Carroll Community College was the first of the three colleges to participate in phase two
of the grant, training incumbent workers. Five incumbent worker contract trainings (26
students) and three individual companies participated in training. Two cohort groups have
or will be entering into advanced tracks, and will complete within the first few months of
fiscal year 2012. In addition, we have placed two cyber students in IT internships at the
college and have connected four with the Carroll Tech Council.

The BTG also delivered the Green Enterprise Development Training Program for
Manufacturers. This was a series of seven classes leading to the Green Specialist 11
Certificate as developed by the Purdue University Technology Assistance Program.
Funding for this initiative was supplied by the Maryland Energy Sector Partnership
Grant.

The BTG contracted with the Department of Social Services to provide three programs to
assist DSS customers with gaining employment. A new program, Winning New Jobs, was
delivered to Temporary Cash Assistance customers; Good Resumes Education and
Training (GREAT) was provided for the Supplemental Nutrition Assistance Program
customers; and Welcome to Your Future was delivered to Foster Care Youth.

Partnership with Public Schools

Carroll Community College’s admissions office has maintained a continual flow of
communication with Carroll County Public Schools (CCPS) counselors and all have
benefitted from the positive relationship that has developed. The college’s admissions
staff hosts an annual school counselor training/appreciation day which is planned
collaboratively with the public schools supervisor of guidance. These training sessions
have included content about the programs and opportunities available to both current high
school students and graduating seniors, and presentations of college data regarding
student trends in persistence, retention, and success.

The admissions office monthly electronic newsletter for school counselors provides
important dates, deadlines, events, and other items relevant to their counseling practice.
In turn, this information is shared with parents of students who are in the college
decision-making process.

The outreach efforts of the admissions staff continually emphasizes to students in all high
school grades the importance of preparing for college-level course work. They educate
students about remedial placement and encourage them to take mathematics every year.
Recent presentations have included middle-school groups to inform them of college
options and to encourage them to begin preparation for college-level work before high
school.

To spark an early interest in studying mathematics, 30 Carroll Community College
students and six faculty members engaged over 200 middle students in a morning of fun
and interactive sessions through a program called Ready, Set, STEM. The middle school



students benefited from the expertise shared by the college students, while the college
students received hands-on experience with the teaching process. Five hands-on sessions
included probability, comparison of simple and compounded interest, and application of
mathematics in chemistry. The sixth session was a question-answer period where middle
school students asked the college students about their experiences as college students,
obstacles they may have faced and how they overcame them, and the relevance of
mathematics to their career choices.

The BTG expanded its reach to CCPS students through IT Career Pathways, an intensive
week where students experienced technology challenges in Carroll County businesses.
This program exposed students to various technologies through hands-on exercises and
reinforced their experience through visits to IT departments of area businesses to learn
how real world, cutting-edge technology is utilized. A second program, Design Studio, is
a rigorous one-week experience specifically for high school students interested in a
graphic or multimedia design career. The program exposed students to a real-world
design studio experience while exploring a diverse array of design industry areas such as
web design and layout, 3D modeling, video design, motion graphics, digital photography,
typography, publication design, and computer illustration.

Other college/CCPS partnerships have included enrollment of approximately 200 CCPS
students enroll each fall and spring term as concurrent students; the college co-sponsoring
with CCPS an annual county-wide college fair with approximately 150 colleges
attending; in collaboration with the Coordinator of Career Development, the college
providing group placement testing and advising to students who are enrolled in programs
with articulated credit; the staff of Continuing Education and Training presenting in
several local high schools focused on career training options available as an alternative to
pursuing a post-secondary degree; and the college’s financial aid staff makings
presentations at county high schools educating parents and students about affording
college and the financial aid process.

Community Outreach

The Adult Education Programs are located in the local One-Stop with the county’s
Business and Employment Resource Center (BERC), facilitating referrals between the
two programs and providing participants with easy access to resources. InFY2011, the
Adult Education Programs received 31 referrals from BERC. During that same period,
33% of Adult Education Program participants (206 individuals) self-identified as being
unemployed; they were referred to the job resources offered by BERC. Another referral
source is CCPS. The program regularly works with ESOL staff and interpreters to ensure
that families receive information about free classes; connections with guidance staff
ensure that each CCPS drop-out receives information about the alternate diploma options
offered by the Adult Education Program.

The Adult Education Programs partner with CCPS’s Judy Center and Human Services
Program’s (HSP) Family Center to provide family literacy programming. GED and
ESOL classes are offered on-site at HSP. While parents participate in these college-run
classes, their children are supervised by trained child educators; young children take part



in literacy activities that prepare them for kindergarten and older children get help with
homework assignments. In addition, daily family literacy activities reinforce the
importance of families interacting together around literacy and academics. In FY2011, 70
parents participated in these classes.

The college has fifty community partners in its service-learning program; students,
faculty, and staff together performed over 4,000 hours of service during 2010-11 with
organizations such as the Boys and Girls Club, Therapeutic Riding Center, Carroll
County Health Department, Human Services Program of Carroll County, Carroll
Lutheran Village, Catholic Charities Head Start, Meals on Wheels, and the Arc of Carroll
County. In addition, students participated in a service trip to Philadelphia to work on a
community mural initiative, and an alternative spring break trip to Burlington, NC to
work with Habitat for Humanity. The Westminster Spring Clean-up was a joint project
for students from McDaniel College and Carroll Community College. Over 200 students
partnered on indoor and outdoor projects for Westminster’s non-profit agencies.



COST CONTAINMENT

Cost Savings

One-time and temporary actions:
e Retirements as result of reducing post-retirement benefits
¢ Held vacant positions open
¢ Negotiated reduced hourly rate for Datatel Consulting Services based on 3-Year
Plan resulting from the Action Planning process
e Negotiated reduced cost for Q1 Labs 3100 SIEM (security information and
event management) appliance
Permanent actions:
e Use of MD Digital Library consortium for licensing library databases
e Use of MD CC Library Consortium for licensing library ebooks
o Negotiated reduced cost per transaction for credit card fees

Cost Avoidance

One-time and temporary actions:
o Cost deferral by the use of adjunct faculty to meet enroliment growth
e Return on Investment from technology upgrade/staff hours saved (Cost $20,000
one time, annual savings $30,000 in staff time)
e Cost avoidance by not renewing X25 contract and utilizing in-house IT staff
developing room utilization report in SQL
Permanent actions:
o Implemented UniMarket online purchasing system, creating more competitive
environment and staff time efficiencies (3 months savings)
e Cost avoidance by installing anti-virus software included in the MEEC Microsoft
agreement (ForeFront Protection Suite) and not renewing licenses with McAfee

e Participation in Carroll Library Partnership (annual savings)
e Cost avoidance by utilizing Microsoft’s BitLocker drive encryption included in
Windows 7 for all laptop devices

Revenue

Permanent actions:
e Use of Maryland State Collection Agency to collect receivables deemed
uncollectible by college
¢ Negotiated with bank for annual rebate on college’s debit card usage from
Negotiated Purchasing Card Annual Rebate

$300,000
$127,000

$15,200
$7,068
$6,811

$3,510
$3,000

$1,100,000
$10,000

$9,950

$30,000

$8,132

$8,000

$4,901

$ 11,300

$10,200



CARROLL COMMUNITY COLLEGE
2011 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Fall 2007 Fall 2008 Fall 2009 Fall 2010
Percent of credit students enrolled part time 52.9% 52.9% 55.8% 56.4%
Students with developmental education needs 84.7% 85.4% 82.9% 83.4%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
Per.cent of credit students who are first-generation college students 38.8% 34.3% 28.4% 26.6%
(neither parent attended college)
FY 2007 FY 2008 FY 2009 FY 2010
Annual unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses 192 218 222 175
FY 2007 FY 2008 FY 2009 FY 2010
Financial aid recipients
a. Percent of credit students receiving Pell grants 7.7% 7.9% 8.5% 11.8%
b. Percent of credit students receiving loans, scholarships and/or
need-based financial aid 15.0% 15.5% 16.9% 19.5%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
Credit students employed more than 20 hours per week 65.3% 67.3% 54.7% 52.9%
Fall 2007 Fall 2008 Fall 2009 Fall 2010
Student racial/ethnic distribution NA NA NA
a. Hispanic/Latino 2.4%
b. Black/African American only 3.6%
¢. American Indian or Alaskan native only 0.4%
d. Native Hawaiian or other Pacific Islander only 0.1%
e. Asian only 0.8%
f. White only 90.5%
g. Multiple races 0.4%
h. Foreign/Non-resident alien 0.3%
i. Unknown/Unreported 1.6%
FY 2007 FY 2008 FY 2009 FY 2010
Wage growth of occupational program graduates
a. Median income one year prior to graduation $17,004 $18,198 $20,025 $16,099
b. Median income three years after graduation $44,312 $45,699 $41,687 $50,320

Goal 1: Quality and Effectiveness

Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
Graduate satisfaction with educational goal achievement 99% 99% 93% 99% 95.0%
Benchmark
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Spring 2015
Cohort Cohort Cohort Cohort Cohort
Non-returning student satisfaction with educational goal
achievement 7% 71% 67% 64.5% 75.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2014
Cohort Cohort Cohort Cohort Cohort
Fall-to-fall retention
a. Developmental students 59.2% 57.8% 63.7% 61.3% 65.0%
b. College-ready students 48.9% 57.1% 55.0% 62.7% 65.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2011
Cohort Cohort Cohort Cohort Cohort
Developmental completers after four years 55.6% 56.3% 51.3% 57.7% 60.0%
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Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2011
Cohort Cohort Cohort Cohort Cohort
5 Successful-persister rate after four years
a. College-ready students 85.4% 84.1% 93.6% 92.5% 85.0%
b. Developmental completers 89.9% 87.7% 86.4% 83.6% 85.0%
c. Developmental non-completers 46.3% 35.9% 37.5% 40.7% Not Applicable
d. All students in cohort 80.0% 74.5% 75.3% 75.1% 75.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2011
Cohort Cohort Cohort Cohort Cohort
6 Graduation-transfer rate after four years
a. College-ready students 67.7% 81.7% 82.1% 81.7% 70.0%
b. Developmental completers 68.1% 64.3% 66.4% 64.9% 70.0%
c. Developmental non-completers 28.7% 18.8% 25.0% 23.0% Not Applicable
d. All students in cohort 59.9% 55.9% 58.6% 57.9% 60.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
7  Licensure/certification examination pass rates
a. Physical Therapist Assistant 75% 92% 91% 100.0% 90.0%
Number of Candidates 16 25 22 20
b. LPN 100% 100% 100% 100.0% 90.0%
Number of Candidates 26 24 14 20
c. RN 97% 92% 91% 90.2% 90.0%
Number of Candidates 34 52 57 46
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
8 Percent of expenditures
a. Instruction 43.1% 43.9% 43.8% 42.5% 44.0%
b. Academic Support 16.0% 16.4% 17.1% 17.1% 16.0%
c. Student Services 6.7% 6.6% 7.2% 8.7% 10.0%
d. Other 34.2% 33.1% 31.9% 31.7% 30.0%
Goal 2: Access and Affordability
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
9 Annual unduplicated headcount
a. Total 12,606 13,658 13,533 13,987 14,800
b. Credit students 4,662 4,825 4,908 5,442 5,500
c. Continuing education students 8,273 9,221 9,266 9,110 9,300
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
10 Market share of first-time, full-time freshmen 50.0% 50.8% 54.6% 51.1% 50.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
11 Market share of part-time undergraduates 69.5% 69.0% 71.6% 73.3% 70.0%
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10 AY 2014-15
12 Market share of recent, college-bound high school graduates 56.4% 54.7% 54.8% 58.4% 55.5%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
13 Annual enroliment in online courses
a. Credit 1,598 2,050 2,328 2,706 2,800
b. Continuing Education 315 325 293 207 250
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
14 High school student enroliment 214 169 203 168 180



15

16

17
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Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions

Note: The goal of this indicator is for the college’s percentage to be
at or below the benchmark level.

Enrollment in continuing education community service and lifelong
learning courses

a. Unduplicated annual headcount

b. Annual course enroliments

Enrollment in continuing education basic skills and literacy courses

a. Unduplicated annual headcount
b. Annual course enroliments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enroliment
b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

23 Performance at transfer institutions

a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Benchmark
FY 2008 FY 2009 FY 2010 FY 2011 FY 2015
48.6% 47.8% 49.0% 48.1% 50.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
3,258 3,379 3,063 3,216 3,400
5,359 5,728 5,424 5,671 5,700
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
231 587 594 589 550
336 905 1,012 997 1,000
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
6.3% 5.9% 6.6% 7.7% 8.0%
7.6% 7.9% 7.9% 7.7% Not Applicable
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
3% 3% 6% 5.6% 8.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
8% 7% 8% 10.3% 10.0%
Benchmark
Fall 2004 Fall 2005 Fall 2006 Fall 2009
99 Cohort Cohort Cohort Cohort
N<50 N<50 N<50 N<50 75.0%
N<50 N<50 N<50 N<50 75.0%
N<50 N<50 N<50 N<50 75.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2009
Cohort Cohort Cohort Cohort Cohort
N<50 N<50 N<50 N<50 60.0%
N<50 N<50 N<50 N<50 60.0%
N<50 N<50 N<50 N<50 60.0%
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10 AY 2014-15
79.0% 84.4% 87.7% 83.6% 85.0%
2.7 2.8 2.9 2.78 2.80
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Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
24 Graduate satisfaction with preparation for transfer 70% 79% 79% 73% 80.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
25 Associate degrees and credit certificates awarded
a. Career degrees 81 101 125 117 125
b. Transfer degrees 277 270 274 349 375
c. Certificates 41 27 17 29 30
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2014
Cohort Cohort Cohort Cohort Cohort
26 Fall-to-fall retention
a. Pell grant recipients 56.4% 54.9% 60.5% 55.8% 60.0%
b. Non-recipients NA 63.0% 82.3% 82.5% 80.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
27 Education transfer programs 285 286 297 260 280
a. Credit enrollment
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
b. Credit awards 18 21 20 34 40
Goal 5: Economic Growth and Vitality
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
28 Percent of full-time employed career program graduates working in
a related field 78% 83% 87% 90% 85.0%
Benchmark
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Alumni Survey
2000 2002 2005 2008 2014
29 Graduate satisfaction with job preparation 100% 80% 89% 93% 90.0%
Note: Response categories changed starting in 2008.
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
30 Enroliment in continuing education workforce development courses
a. Unduplicated annual headcount 4,965 5,427 5,756 5,461 5,800
b. Annual course enroliments 7,464 8,606 8,908 8,695 9,000
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
31 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure
a. Unduplicated annual headcount 3,523 4,036 3,786 3,554 4,200
b. Annual course enroliments 4,947 5,326 5,797 4,516 5,500
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
32 Number of business organizations provided training and services
under contract 79 89 80 74 80
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
33 Enrollment in contract training courses

a. Unduplicated annual headcount 2,739 3,003 3,397 2,991 3,500
b. Annual course enroliments 4,333 5,085 5,227 4,698 5,500
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Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
34 Employer satisfaction with contract training 95% 100% 100% 100.0% 95.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 FY 2015
35 STEM programs
a. Credit enroliment 856 885 1,093 1,179 1,300
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
b. Credit awards 117 129 138 154 175



CECIL COLLEGE

MISSION

Cecil College is an open-admission, learner-centered institution, which provides career,
transfer, and continuing education coursework and programs that anticipate and meet the
dynamic intellectual, cultural, and economic development challenges of Cecil County and
the surrounding region. Through support services and a technologically enriched
learning environment, the College strives to empower each learner with skills,
knowledge, and values needed for college preparation, transfer to four-year institutions,
workforce entry or advancement, and personal enrichment. Further, Cecil College
promotes an appreciation of cultural diversity, social responsibility, and academic
excellence.

INSTITUTIONAL ASSESSMENT

Cecil College’s Strategic Plan provides the foundation of the College’s planning
activities and serves as the primary guide for the development of funding priorities. The
2005-2010 Strategic Plan is bold, focused and measurable. It includes external data and
input from all constituencies to set the College on a path for continuing success.

Various subsidiary plans support the implementation of the Strategic Plan: Academic
Programs, Institutional Assessment, Campus Safety and Security, Cultural Diversity,
Enroliment Management, Human Resources, Information Technology and Marketing.
Each of these subsidiary plans identifies operational objectives to achieve the Strategic
Plan initiatives and promotes the efficient use of College resources. Specific objectives
include streamlined processes and procedures, improved internal collaboration and a
technology-enhanced learning environment. College units review and update plans
annually to insure that these planning documents are coordinated with the Strategic Plan
initiatives to further institutional effectiveness.

The College’s Strategic Plan focuses on student completion, offering advanced degrees in
Cecil County, meeting workforce demand related to Federal Government expansion
especially regarding Base Realignment and Closure (BRAC), and becoming a regional
leader in incorporating innovative technology for learning.

Closely tied to workforce needs are new programs and courses. During Academic Year
2010/2011, the College developed the following new programs:

e AA - Secondary Education — English

e AA - Arts & Sciences Transfer — Paralegal Studies Option

e AA - Arts & Sciences Transfer — Psychology Option

e AAS - Criminal Justice — Corrections



AAS — Criminal Justice — Law Enforcement

AAS - Horticultural Science

AAS - Human Resources

AAS - Marketing

AAS - Supply Chain Management

AAS Transportation & Logistics — Government Logistics
AAS - Visual Communications — Simulation Design and Gaming
AS — Computer Engineering Option

AS — Computer Science Option

AS — Exercise Sciences

AS — Government Contracting

AS — Pre-Med/Dental Option

Certificate — Art — Drawing and Painting

Certificate — Art — Ceramics

Certificate — Government Logistics

Certificate — Government Contracting

New courses developed in 2011/12 include:

ART 194 Wheel-Thrown Ceramics

BUS 244 Organizational Behavior

DAN 102 Introduction to Dance

EDU 180 Exploring Teaching as a Career

EQS 146 Introductory Equine Field Study

EQS 246 Advanced Equine Field Study

HCD 100 Health Care Professions Seminar

HCD 170 Ethical Issues in Healthcare

HCS 142 Soils and Fertilizers Lab

HEA 173 Human Sexuality

HEA 174 Women’s Health Issues

HST 141 Survey of Art History

HST 298 Western Military History

HST/MUC 135 History of Rock

LAE 102 Police Community Relations

LAE 105 Police Organization and Administration
LAE 106 Introduction to the Criminal Justice System
LAE 108 Police Supervision and Personnel Management
LAE 125 Topics in Corrections: Incarcerated Women
LAE 130 Introduction to Corrections

LAE 201 Criminal Investigation

LAE 205 Criminal Law

LAE 206 Correctional Counseling

LAE 211 Probation, Parole, and Community Corrections in the United States
LAE 214 Delinquency and Juvenile Justice



LAE 221 Criminology
LAE 235 Corrections Administration

MUC 105 Woodwinds |

MUC 106 Woodwinds Il

MUC 124 Voice Ensemble |
MUC 125 Voice Ensemble Il
MUC 205 Woodwinds 111

MUC 206 Woodwinds IV

MUC 224 Voice Ensemble 111
MUC 225 Voice Ensemble IV
MUC 262 Voice V

NUR 130 LPN to ADN Transition
NUR 131 LPN to ADN Clinical Lab

THE 261 Acting |1

TRL 107 Supply Chain Management

VCP 233 Fictional Photography

TRL 230 Product Lifecycle Management
TRL 240 Integrated Logistics Management
VCP 151 Introduction to Game Design

VCP 162 Introduction to Mobile Applications

LAE 299 Cooperative Education Experience/Internship

NUR 202 Cardiac Rhythms Interpretation & Treatment
PHE 285 Principles of Electric Circuits

TRL 104 Defense Acquisition Management Overview

To support the development of new courses and programs, the College
pursues external funding to support Academic Programs. In Fiscal Year
2010/2011, the follow grants were obtained:

Funding Source / Project

Funding

Programs and Services Developed

Maryland Higher Education Commission

“Engineering Technology Software Skills
Certifications for the BRAC Workforce”

$40,971

Cecil College’s Engineering
Technology Software Skills
Certifications for the BRAC
Workforce project will expand
course offerings and options for
technology skills certifications. The
project will provide timely software
skills training for the engineering
workforce at APG and its suppliers,
and the community college STEM
students preparing for technical and
engineering careers.

Maryland Higher Education Commission

$51,441

Cecil College’s Government
Contracting and Logistics degree
programs for the BRAC Workforce




Funding Source / Project

Funding

Programs and Services Developed

“Government Contracting and Logistics
degree programs for the BRAC Workforce™

project will develop three new
degree programs to train individuals
for positions at Aberdeen Proving
Ground (APG):Certificate —
Government Logistics; Associate of
Applied Science — Transportation
and Logistics — Government
Logistics; Associate of Applied
Science —Government Contracting

Maryland State Department of Education
Carl D. Perkins Reserve Fund

“Implementation of Associate of Science
Engineering Degrees and Certificate in
Engineering Technology Software Programs”

$19,996

This project addresses the Perkins
Reserve Fund Grant Priority 1-B:
Expanding Career and Technology
Education programs of study at the
postsecondary level. Specifically,
funding will be used to implement
new Engineering Programs.

National Center for Academic Transformation

“Changing the Equation “
(Developmental Math)

$40,000

The redesign of the developmental
Math sequence will enhance
instructional quality by placing
students at the appropriate point of
their individual learning needs based
on their current level of competency,
reducing the time required for
completing developmental
coursework, increasing student
motivation, and improving teacher
and tutor effectiveness.

Susquehanna Workforce Network, Inc.

“Back on Track Youth Education and Training
Program™

$77,266

Cecil College’s Back on Track
Youth Education and Training
Program will prepare young adults to
realize gains in their basic skills
levels while concurrently developing
occupational skills. This program
will be based on a nationally
recognized model for serving low-
skilled participants to succeed in
occupational, technical, and degree
programs, modeled after the Jobs for
the Future’s Breaking Through
program.

COMMUNITY OUTREACH AND IMPACT




Cecil College serves Cecil County through a wide variety of programming and outreach
activities. The Career and Community Education (CCE) division serves as the hub for
such activities through its business training and education services, family and youth
programming, and literacy and adult education initiatives. The CCE team has a single
mission of making the communities it serves the best place to live, learn, and work. In
FY 2010, CCE focused on “Think Possibilities” as its community outreach theme.

Business contract training continues to remain at a fairly constant rate with fewer clients
than five years ago but more extensive employee development packages being delivered.
Emphasis in our business community seems to be strongest in the area of management
and leadership development as our Business Training and Corporate Services team
delivered related programs to private, county government departments, and federal
agencies in FY 2010. Most CCE programs are continuing education; however, the
division also facilitates credit program enrollment most specifically in the contract
training area.

CCE strives to meet the region’s workforce and economic development needs through
noncredit career preparation courses for the emerging workforce as well as ongoing
continuing education and professional licensure/certification for incumbent employees.
Support for our students in career track programs continues to be multi-faceted. With the
introduction of the Skills2Compete Maryland initiative there has been a heightened
awareness of the importance of middle skill job training. In FY 2010, Cecil hosted a
Ready to Work Week program that included a presentation by Maryland Department of
Labor, Licensing, and Regulation’s Deputy Secretary Leonard J. Howie 11l providing an
overview of “Where the Jobs Are in Maryland” as a kick-off. The week also included an
employer panel of five local employers that were currently hiring new employees to
discuss how they evaluate the candidate pool that responds to their openings.

Strong relationships with our local Workforce Investment Board, Department of Social
Services, and regional businesses have resulted in new channels for serving the residents
of Cecil County and the region as a whole. Continued development of continuing
education workforce development certificates have resulted in a significant number of
students who have become more competitive when seeking to enter, re-enter, or change
careers. The Office Specialist program, originally developed in coordination with a
BRAC Higher Education grant, continued to have a strong completion rate in FY 2010.
Additionally, enrollment in computer technology classes was at a five-year high in FY
2010. In FY 2010, the Division coordinated another summer youth employment for 15
participants at 3 different employers. Prior to their employment, each participant
received approximately 30 hours of job-specific training to prepare them to contribute at
their worksite.

Enrollment in Adult Education courses continued to grow in FY 2010. During this fiscal
year, pilot programs have been initiated to begin implementation of the Jobs for the
Future “Breaking Through” model which combines academic coursework with
occupational training. In FY 2011, a cohort of students participating in our job placement
program that is coordinated through a grant from DSS started a 12 week program aimed
at preparation for the GED exam and a national certification exam in customer service.



Additional programming using this model will begin in FY 2012 using funds recently
awarded from the local WIB as part of a year-round summer youth program.

On the community education front, lifelong learning programs continue to adapt and
when appropriate expand in such areas as summer programs, homeschool classes, and
senior programming. Our summer science camps continued to grow in offerings and
participants. In FY 2010, the Cecil College Foundation awarded CCE’s Director of
Lifelong Learning an innovation grant to support her efforts in the development of
science challenge camps that support our STEM initiative. Additionally, our Senior Expo
was relocated to a new venue in order to accommodate more participants and vendors.

Accountability Indicators

Accessibility and Affordability

Credit enrollment at the College continues its steady pattern of growth since FY 2000.
The annual unduplicated headcount for credit students enrolled at the College grew from
2,727 in FY 2007 to 3,227 in FY 2010 (indicator #9b). This number is above FY 2010
benchmark and it represents a 16 percent increase in the number of unduplicated
headcount credit student enrollment. Between FY 2007 and FY 2010, the annual
unduplicated non-credit student enrollment declined from 5,265 to 4,679, a decrease of
11.1 percent (indicator #9c¢). The overall student population felt from 7,809 in FY 2007
to 7,719 in FY 2010 because of the declining noncredit student enrollment (indicator
#9a). During the years in question, the economic downturns in our county significantly
impacted the number of students in workforce training most dramatically. At our college,
financial assistance for non-credit courses has not been available to any level that could
offset the impact of the state of the economy. Within the workforce training decline, a
significant decline in the number of contract training courses offered, hence students
served, was the single biggest contributor. On the positive side, some of the contract
training non-credit programs were replaced with credit contract training classes which in
fact helped to fuel enrollment growth in credit. When employees are enrolled in credit
courses, companies were able to use tuition reimbursement funds that remained in

place; this strategy helped local businesses to continue building the competencies of their
workforce despite the loss of traditional training budgets. Since FY2007, a concentrated
strategy has been in place to redefine non-credit offerings in order to respond to this
changing environment. One major change has been the development of non-credit
certificates that incorporate a series of classes aimed at making students more competitive
when applying for positions; students working towards these certificates are more likely
to be able to secure financial assistance. Therefore, work with our local Workforce
Investment Board, successful bids for workforce training related grants, and input from
local businesses have resulted in new channels for growth that have yielded modest
growth even though our county has yet to experience any significant economic recovery.

Cecil College’s vision is to be a premier provider of higher education learning in Cecil
County and throughout the adjoining region. According to the student opinion survey
conducted in 2007, the first reason for attending Cecil College was because of its



closeness to home, followed by low cost of attendance. In fall 2009, the College’s
market share of first-time, full-time freshmen enrolled in Maryland colleges or
universities was 53.5 percent, a 14.2 percent decrease over fall 2008 (indicator #10). The
decline in first-time full-time students is directly associated with the decline in the size of
the Cecil County Public School (CCPS) graduating class. While there was a decline in
first-time full-time students during this period, overall full-time enrollment increased by
14%.

Cecil College has been asked to explain the decline in the market share of first-time, full
time freshmen from fall 2009 to fall 2010. The Office of Institutional Research has
worked with those responsible for uploading the data in the Cecil College’s databases and
has found that the number of first-time, full time freshmen was underreported last year
because people in charge with uploading this information were erroneously bypassing
first-time students who applied for the next semester. So, if a student was enrolled first-
time in the summer term and also registered for the upcoming fall term that student was
not counted as a first-time student. This mistake has been corrected and as of direct
result the number of first time, full time students has increased from 69 to 1609.
Consequently, the correct number for the market share of service area residents enrolled
as first-time, full-time freshmen at Cecil College in fall 2010 is 75.8% and not 27.4% (as
previously calculated based on inaccurately reported data).

The College has implemented strategies to work with CCPS to enroll a larger market
share of recent high school graduates. Included in these measures are the transition of
STEM students, the availability of more programs directly aligned with technical
programs in the high school (i.e., visual communications, criminal justice, etc.) and more
robust in-school recruitment initiatives.

Cecil College has strategized to promote access and affordability for students in high
school because historically, the baccalaureate rates of Cecil County citizens have fallen
well below the state average. The goal is to align students with specific degrees prior to
high school graduation. The College offers courses on-site in area high schools so they
can complete college coursework rather than complete high school electives. In part, this
is made possible through the College Bound Tuition Reduction Program. This program
provides a fifty percent tuition scholarship for all qualified Cecil County public high
schools, Elkton Christian School, and Tome School students to attend Cecil College
while still in high school. Most recently additional scholarship dollars were made
available to defray the tuition rates for science and engineering students by sixty-six
percent. Students can complete 6-12 college credits during their Junior and Senior years
at a discounted rate. This program has been a great success with 12%-15% of the senior
class participating annually. Most importantly, these students are able to start college,
after graduation, having completed 6-24 credits towards a degree. Although only
correlational at this point, it is also notable that over the previous five years the
baccalaureate completion rate of Cecil County residents has increased.

The College also works with the public schools to ensure that the high school curriculum
in: 1. Arts and Communications, 2. Business, Finance and Marketing, 3. Health and



Human Services, and 4. Science, Engineering and Technology are aligned with Cecil
College programs. Additionally, every effort is made to assure the coursework
completed through the On-Site and College Bound programs is applied to degree
requirements, so students can economize on the time and cost of a degree. In the areas of
math, science and engineering, the high school curriculum includes college coursework
in the senior year. These collaborative initiatives have consistently prioritized the need to
orient high school students to college during their secondary education and encouraged
early enrollment through financial incentives and convenience.

Significantly, the College enrolls more than eight out of ten (86.0 percent) part-time
undergraduate students from the service area (indicator #11). The College essentially
dominates the market for part-time students.

The College has experienced significant growth in student enrollment in online credit
courses. Student enrollment in online credit classes has increased from 761 in FY 2007
to 2,314 in FY 2010, an increase of 304 percent (indicator #13a). Enrollment in
noncredit online courses (indicator #13b) continues to be lower than in FY 2007. The
low enrollment in non-credit online courses has its explanation in the fact that for a
number of years, online courses were the focus of the non-credit leadership team as a
means to add new programming options in the area of workforce training. At that time,
the enrollment numbers were at the highest; however, our students were not achieving the
level of success with these courses that aligned with our goal of helping students to
improve their skills to either secure new employment or advance in their current
positions. Therefore, while the non-credit division has continued to offer online
courses; we have refocused workforce development program growth in more traditional
formats that seem better suited to our students. This strategy change did result in a
decline in online students on the career education side of our division; however, an
offsetting strategy of marketing online classes to youth and seniors has worked to drive
enrollment up on the community education side of this equation. In addition, leadership
is continuing to find ways to incorporate online learning when appropriate in to non-
credit certificates. Additionally, a new workforce oriented online provider was selected
to try to supplement traditional offerings in areas where enrollment numbers would not
be large enough to allow those courses to be offered. While the completion of these
courses falls more in line with our standards in terms of completion and successful
student outcomes, the cost of these courses are significantly above the norm for potential
students in our county. As a result, enrollment in these classes has been low. As we
move forward, leadership will continue to explore other avenues for providing online
courses that meet the needs of our students.

The successful persister rate after four years for all Cecil College students grew from 59
percent for fall 2004 cohort to 64 percent for fall 2005 cohort and remains at the 64
percent level for fall 2006 cohort. Successful persister rates (indicator #5) are described
as first-time fall cohort students who attempted 18 or more credit hours during their first
two years and either graduated, or transferred, or earned at least 30 credit hours with a
cumulative grade point average of 2.0 or above, or still enrolled at the College four years



after the initial entry. These rates showed notable decline between the fall 2003-2004
cohorts from 67 percent to 59 percent.

In large measure economic conditions are contributing to declining persistence rates for
Cecil College students. Many part-time students have needed to return to the workplace
full-time or pursue a 2nd job. This has had a negative impact on persistence and
retention. Historically, Cecil County has a smaller rate of college graduates than the state
average (20 percent versus 36 percent). This pattern has challenged the College to work
with students to pursue degrees in career-focused areas to address their focus on degrees
that lead to employment.

The College has worked with the Foundation to offer more scholarships and augment
their financial need. Additionally, the financial aid office has increased their efforts to
make aid available to more students as evidenced by an increase in financial aid awards
to 44 percent of the student population versus 36 percent when the 2004 cohort began.
These efforts are ongoing.

Since the decline occurred across all categories of students (college-ready, developmental
completers, and developmental non-completers), the college reviewed retention practices
to develop and/or expand strategies that would improve persistence rates. Based on this
review it was determined that stronger, in-person, interventions were required when
students were identified as having attendance problems within the 1% three weeks of the
semester. Efforts were made to strengthen retention strategies to assist students (i.e.
increase attendance at study skills workshops, require students with attendance problems
to meet with advisors, and increase faculty participation in the academic monitoring
system that identifies students with attendance problems). The College has established
new advising systems, whereby students are contacted at several points each semester to
determine their academic progress. Assistance is provided to students through tutoring,
academic workshops, and general assistance in resolving academic issues.

As a direct result of all these comprehensive efforts, the successful persister rate after
four years for Cecil College students is now 64 percent. Even more encouraging is the
fact that the successful persister rate for the college-ready students has increased to 83
percent for fall 2006 cohort from 68 percent for fall 2005 cohort (indicator 5a).
However, more efforts need to be made to increase the successful persister rate of the
developmental students, especially for Cecil College developmental non-completers
students (indicators 5b and 5c).

The academic performance of Cecil College students at institutions of transfer (measured
by GPA after first year) is quite impressive (indicator #23), with almost 82 percent of
Cecil transfers to four-year institutions maintained a cumulative GPA of 2.0 or above
after their first year. The mean GPA of Cecil transfers after first year at transfer
institutions is 2.81 in AY 2008-2009, an important increase over AY 2008-2009.

The 2005 alumni survey results indicated that 85 percent of respondents were satisfied with the quality of
their transfer preparation, an improvement over the 2002 results (indicator #24).



Diversity

The number of minority students at Cecil College continues to increase, a consistent
enrollment pattern for eight years. Additionally, the percentage of non-white enroliment
at Cecil College exceeds the proportion of minorities as a percent of the total Cecil
County population. The percentage decrease in the accountability measure (indicator
#18) reflects two circumstances. While the aggregate number of minority students is
increasing at Cecil College, the percentage growth is not keeping pace with overall
student population increases. The percentage of minority enrollment continues to
outpace the county population and public school non-white enrollment. In the aggregate,
the College is fundamentally committed to increasing minority students at Cecil College.
Actions related to this commitment are documented in the Cultural Diversity Plan.

As a result of the extra efforts made by the College over the last years (the College posts
full time faculty openings in the placement offices of predominantly African American
universities in efforts to target minority candidates, the College has joined the Mid-
Atlantic Higher Education Recruitment Consortium, an organization dedicated to the
recruitment and retention of minority faculty), the percentage of full-time minority
faculty employed at the College (indicator #19) has increased from 4.4 percent in fall
2009 to 7.5 percent in fall 2010. This is the highest level in seven years.

Successful persister and graduation-transfer rates of ethnic minority students after four
years (indicators #21 and #22) are broken down into three categories (African American,
Asian/Pacific Islander, and Hispanic). Because the number of students in the cohort for
analysis in each category is less than fifty in each of the four years under study, these
rates are not reported. The rationale for not reporting observations with small numbers
was to avoid revealing outcomes for a few students. Results for very few students also
are subject to erratic fluctuations which may have little or no reliability.

Economic Growth and Vitality: Workforce Development

Over the last two years Cecil College has boosted its efforts to better understand and use
the data it collects and reports. Part of this effort was revisiting the way Cecil College
collects information for and reports Performance Accountability indicators. In depth
research has been done together by the Office of Institutional Research and Career and
Community Education to understand workforce developmental courses. As a result,
courses that were never considered as part of workforce developmental education before
FY 2009 are now included in this category. Therefore, starting with FY 2009 enrollment
numbers in noncredit workforce developmental courses (indicator 30a and indicator 30b)
are much higher than in the previous year because they are more inclusive. These
numbers also show an important increase in the number of students enrolled in
continuing education workforce development courses. The headcount of number of
students has increased by 14 percent in the FY 2010 as compared to FY 2009.



Annual headcount enrollment in continuing professional education leading to government
or industry-required certification or licensure (indicator #31), flat over the FY 2008 and
FY 20009, has increased by 21 percent in the FY 2010 as compared to FY 2009.

The number of businesses provided with non-credit training (indicator #32) as well as the
unduplicated headcount and annual course enrollments in noncredit contract training
(indicator #33) continued a slight downward trend. There is a continued shift in market
demand for credit contract training as the need for a degree-holding workforce in
response to BRAC continues. However as discussed previously, for the most part, the
elimination or significant reduction in training funds was the dominating factor.
Employer satisfaction with non-credit contract training provided by the College has
always been excellent (indicator #34). In FY 2010, as it also was the case over the
previous four years, 100 percent of the surveyed clients expressed satisfaction with the
services provided.

Enrollment in noncredit community service and lifelong learning courses (indicator #16)
at the College has increased in FY 2010 by 41 percent as compared to FY 2009 to reach
its highest level ever (2,304 unduplicated annual headcount). After FY 2009 when the
downturn in the economy hit these programs the hardest, this important increase in
enrollment for these programs show the beginning of a rebound in this area, as it was
correctly predicted last year.

Noncredit headcount enrollments in basic skills and literacy (indicator #17) is an
indicator that can vary from year to year based on community demand. In FY 2010 the
student enrollment in these programs remains at the last fiscal year level.

Effective Use of Public Funding

In March 2010 Cecil College hosted its 10 year Middle States Commission on Higher
Education Accreditation team visit. Part of the accreditation process includes a review of
College planning, resource allocation, institutional renewal and institutional resources. As
part of the team’s comprehensive report, Cecil College received a commendation on its
budget development process. The final report stated “The consensus based College
Management Team with representation from all employee sectors involves constituents in
key decisions on budget and new initiatives.” In addition the accreditation team affirmed
that Cecil College has a strong planning and resource allocation processes based on its
mission and goals, involves a wide range of stakeholders in its planning processes and
effectively ties institutional priorities for funding to its Strategic Plan. The development
of a priority list for funding provides a clearly communicated roadmap to all
constituencies for an effective use of public funds.

In 2010 Cecil College continued to build on its enrollment and financial strength with
significant increases in both FTE and revenues. Total revenue increased from $19.7M in
2009 to $ 20.7M in 2010; an increase of 5.2%. The majority of this increase ($1,001,929)
came from student tuition and fee revenue which climbed over 15% in one year. In
contrast to the increases received from the State and County in 2009, State and County



appropriations in 2010 were essentially flat with minor increases of $41,916 and $23,824
respectively. Strong enrollment increases in both credit programs and non-credit
courses/programs enabled the College to end the fiscal year with modest revenues over
expenditures surplus of $260,151.

Total College expenditures increased to $ 20,449,590 in fiscal year 2010 compared to
$19,385,708 in 2009; an increase of $1,063,882. Once again compensation accounted for
the majority of the increase in expenditures. Compensation increased $639,581;
approximately 75% of these funds were allocated for new faculty positions (Allied
Health, Business, Engineering, and Performing Arts), faculty promotions and adjustments
to pay rates for adjunct faculty. Over the past three years the College has been improving
adjunct faculty pay rates which average $650 per credit hour to achieve a more
competitive position with other colleges in the region. No salary increases were provided
to faculty or staff in 2010. The average salary for Cecil full-time faculty declined slightly
from 2009 to $59,326 and is below the statewide community college average of $65,581.
However, Cecil’s average faculty salary is higher than a number of other small Maryland
colleges such as Allegany, Carroll, Hagerstown, Harford and Wor-Wic.

The College spent approximately 60% percent of its unrestricted operating expenditures
on instruction, academic support and student services in FY 2010 compared to the
statewide average of 66%. Cecil expenditures in Instruction and Academic Support are
lower than the statewide averages but higher in the areas of Student Services where Cecil
exceeds the statewide average by 3%. In FY 2010, the College’s expenses related to
Student Services were 13% compared to 10 % average Statewide. Institutional support
and plant operation/maintenance expenditures at Cecil were 41% compared to the
statewide average of 33%. However, Cecil is more in line with percentage of
expenditures when compared to the small community colleges, making size of an
institution appear to be a factor in calculating percentages of expenditures. Cecil is
conducting an comprehensive review of the classification of expenditures for the FY
2011 reporting period to insure that expenses are being classified properly especially in
the area of information technology and academic support where changes have occurred in
recent years.

Restricted revenues and expenditures increased dramatically (24%) in FY 2010 due
primarily to the increase in PELL awards and accounting of Direct Student Loans.
Restricted revenues from federal, state and local grant programs help to supplement the
services and educational options for Cecil students. These funds leverage the State and
County funding to provide much needed services in Cecil County, where Cecil College is
the only institution of higher education. In FY 2010, the College received $6,141,892 in
restricted funds compared to $4,965,806 in FY 2009. Excluding federal financial aid and
direct loans, a total of $2,241,136 (2010) and $2,404,226 (2009) were awarded the
College to support specific academic and continuing education programs.

The Cecil College Foundation is comprised of 25 directors committed to developing
financial and other resources for Cecil College in the form of scholarships and program
improvement funding.



Despite the economic situation, the Foundation exceeded its FY’09 annual fund goal of
$375,000, having raised $554,309. The Textbook Scholarship Fund continues to inspire
donors to provide funds to offset the cost of students’ textbooks. Textbook Fund
donations in the amount of $32,202* have been received since the initiative’s inception in
August 2007. Additionally, the Planned Giving Committee met success during FY’09,
recording five significant planned gifts in the total amount of $231,980. The foundation
hosted two Collegium de Vinum wine tasting dinners and a gala during FY’09 that raised
over $34,000* for scholarships.

As a result of its fundraising efforts, the Foundation awarded 157 students $175,740 in

scholarships for the 2008-2009 academic year.
*included in the annual fund donation total:

Effective Use of Public Funding

Fiscal Year Annual Fund Scholarship
Contributions Awards
FY ‘05 $83,165 $52,895
FY ‘06 $193,151 $53,362
FY ‘07 $266,438 $107,625
FY ‘08 $435,825 $149,097
FY ‘09 $554,309 $175,740

Cost Containment
FY 2011 Significant Cost Containment Actions

During the annual budget development process, the College Management Team identifies
cost savings and reallocates these funds within the budget request for initiatives that
support the Strategic Plan. In addition, throughout the year the entire College community
IS engaged in reviewing and implementing cost savings that reduce operating expenses
now and into the future. The flattening of State and County funding has created an
imperative that the College identifies more substantive ways to reduce costs and enhance
revenue. In FY 2011 Cecil College identified $ 279,938 in cost containment actions.
Savings Category

Academic Programs

Adjunct Faculty — Requirement that 10 administrators and president 22,000 S
teach one course without pay

Faculty Sabbaticals — postpone all sabbaticals for one year 32,000

S



A

Math Program Redesigned Curricula 12,000

College

Employee Assistance Program — cancelled contract for services 3,180 S

Financial Services

Improved collections — more students using payment plan option 10,000 Re

Negotiated lower rates for Workers Compensation Insurance 47,000 A

Information Technology

Verizon Wireless plan adjustment 12,000 S

Virtual Servers 7,500 S

Blackboard to Enterprise Version 13,000 A

Elimination of duplicate trunk lines provided by Cavalier 9,989 S

Internet Service — discontinue maintenance agreement with former 11,145 S
Provider

Telephone system lease expired 18,000 S

Campus wide Comcast connectivity - DSL service for FEC cancelled 1,200 S

Facilities

Electric — Savings from Phase 11l Lighting Retrofit 10,000 A

Energy — Eastern Shore of MD Educational Consortium 60,000 S

Refuse removal — negotiated joint contract with Cecil County Public 5,000 S
Schools

Mail Room Equipment (year 2 savings) 1,924 S

Propane - negotiated joint contract with Cecil County Public 4,000 S

Schools
TOTAL $279,938

A = Cost Avoidance S = Cost Savings R = Reallocation



CECIL COLLEGE
2011 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the

A.
B.

Fall 2007 Fall 2008 Fall 2009 Fall 2010
Percent of credit students enrolled part time 66.9% 64.4% 63.4% 60.9%
Students with developmental education needs 44.2% 44.1% 42.0% 63.7%

Spring 2004 Spring 2006 Spring 2008 Spring 2010

Percent of crled|t students who are first-generation college 52.0% 48.0% 50.0% 50.0%
students (neither parent attended college)

FY 2007 FY 2008 FY 2009 FY 2010
Annual unduplicated headcount in English for Speakers of Other 76 a8 78 89
Languages (ESOL) courses

FY 2007 FY 2008 FY 2009 FY 2010
Financial aid recipients
a. Percent of credit students receiving Pell grants 15.9% 17.9% 20.0% 23.8%
b. Percent ofAcredltA students receiving loans, scholarships and/or 45.1% 47.0% 45.1% 21.0%
need-based financial aid

Spring 2004 Spring 2006 Spring 2008 Spring 2010

Credit students employed more than 20 hours per week n/a 65.0% n/a 49.0%

Fall 2007 Fall 2008 Fall 2009 Fall 2010
Student racial/ethnic distribution
a. Hispanic/Latino 1.7% 1.8% 1.9% 2.7%
b. Black/African American only 6.8% 6.7% 6.8% 7.2%
c. American Indian or Alaskan native only 0.7% 0.4% 0.5% 0.5%
d. Native Hawaiian or other Pacific Islander only 0.0% 0.0% 0.0% 0.1%
e. Asian only 1.4% 1.4% 1.4% 0.9%
f. White only 87.3% 87.8% 87.8% 80.4%
g. Multiple races 0.0% 0.0% 0.0% 1.0%
h. Foreign/Non-resident alien 0.3% 0.5% 0.5% 0.2%
i. Unknown/Unreported 1.7% 1.4% 1.1% 6.0%

FY 2007 FY 2008 FY 2009 FY 2010
Wage growth of occupational program graduates
a. Median income one year prior to graduation n/a n/a n/a $16,148
b. Median income three years after graduation n/a n/a n/a $42,160

Goal 1: Quality and Effectiveness

Benchmark Alumni

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Survey
2000 2002 2005 2008 2014
Graduate satisfaction with educational goal achievement 94.0% 97.0% 100.0% 100.0% 95.0%
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort Spring 2015 Cohort
:3:;5:::2:? student satisfaction with educational goal 81.0% 73.0% 71.0% nla 75.0%
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Benchmark
Cohort Cohort Cohort Cohort Fall 2014 Cohort
Fall-to-fall retention
a. Developmental students 54.2% 47.2% 52.5% 46.7% 55.0%
b. College-ready students 33.1% 36.8% 40.1% 45.0% 55.0%
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2011 Cohort
Developmental completers after four years 39.0% 33.0% 36.3% 36.7% 39.0%
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2011 Cohort
Successful-persister rate after four years
a. College-ready students 82.0% 79.0% 68.0% 83.0% 85.0%
b. Developmental completers 85.0% 79.0% 86.0% 81.0% 85.0%
c. Developmental non-completers 44.0% 33.0% 50.0% 38.0% n/a
d. All students in cohort 67.0% 59.0% 64.0% 64.0% 75.0%
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Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Licensure/certification examination pass rates

‘mer (za. National Council of Nursing (NCLEX-RN

Number of Candidates
b. Licensed Practical Nurse

Number of Candidates
c. Commercial Truck Driver

Number of Candidates

Percent of expenditures
a. Instruction

b. Academic Support

c. Student Services

d. Other

Goal 2: Access and Affordability

10

11

12

13

14

15

16

17

Annual unduplicated headcount
a. Total

b. Credit students

c. Continuing education students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Annual enroliment in online courses
a. Credit
b. Continuing Education

High school student enroliment

Tuition and fees as a percent of tuition and fees at Maryland
public four-year institutions

Note: The goal of this indicator is for the college’s percentage to
be at or below the benchmark level.

Enrolliment in continuing education community service and
lifelong learning courses

a. Unduplicated annual headcount

b. Annual course enrollments

Enrollment in continuing education basic skills and literacy
courses

a. Unduplicated annual headcount

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2011 Cohort
63.0% 63.0% 53.0% 60.0% 70.0%
55.0% 54.0% 53.0% 57.0% 70.0%
31.0% 26.0% 28.0% 24.0% n/a
47.0% 45.0% 41.0% 44.0% 60.0%

Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
95.0% 82.0% 93.0% 90.0% 85.0%
39 55 57 62
100.0% 100.0% 100.0% 100.0% 85.0%
9 9 14 10
n/a n/a 94% n/a n/a
n/a n/a 36 n/a
Benchmark

FY 2007 FY 2008 FY 2009 FY 2010 FY 2015

40.5% 41.6% 40.8% 41.0% 45.0%

5.4% 5.4% 4.9% 5.1% 11.0%

14.5% 14.4% 14.0% 13.1% 10.0%

39.7% 38.6% 40.3% 40.8% 34.0%
Benchmark

FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
7,809 7,443 7,540 7,719 8,800
2,727 2,968 3,110 3,277 3,700
5,265 4,661 4,687 4,679 5,100

Benchmark

Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015

59.6% 67.7% 53.5% 27.4% 60.0%
Benchmark

Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015

85.7% 86.1% 87.2% 86.0% 90.0%
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10 AY 2014-15
63.8% 69.5% 74.3 73.4% 70.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
761 938 1,730 2,314 2,400
137 121 168 132 200
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
133 146 132 102 128
Benchmark

FY 2008 FY 2009 FY 2010 FY 2011 FY 2015

41.8% 42.1% 38.7% 39.0% 48.0%
Benchmark

FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
2,181 2,141 1,629 2,304 2,350
4,748 4,679 4,130 4,463 4,800

Benchmark

FY 2007 FY 2008 FY 2009 FY 2010 FY 2015

695 677 716 702 750



b. Annual course enrollments

Goal 3: Diversity

18

19

20

21

22

Minority student enrollment compared to service area population

a. Percent nonwhite enroliment
b. Percent nonwhite service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional
staff

Successful-persister rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Graduation-transfer rate after four years

a. African American

b. Asian, Pacific Islander

c. Hispanic

Note: Not reported for groups with < 50 students in the cohort for
analysis.

Goal 4: Student-Centered Learning

23

24

25

26

27

Performance at transfer institutions
a. Percent with cumulative GPA after first year of 2.0 or above

b. Mean GPA after first year

Graduate satisfaction with preparation for transfer
Note: Response categories changed starting in 2008.

Associate degrees and credit certificates awarded
a. Career degrees

b. Transfer degrees

c. Certificates

Fall-to-fall retention
a. Pell grant recipients
b. Non-recipients

Education transfer programs
a. Credit enrollment

b. Credit awards

Goal 5: Economic Growth and Vitality

1,115 1,093 1,239 1,189 1,100
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
10.8% 10.9% 10.8% 14.2% 15.0%
9.2% 8.6% 9.9% 10.8% n/a
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
6.9% 6.8% 4.4% 7.5% 10.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
13.8% 14.5% 14.8% 11.3% 12.0%
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2009 Cohort
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Benchmark
Cohort Cohort Cohort Cohort Fall 2009 Cohort
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
n<50 n<50 n<50 n<50 n/a
Benchmark
AY 06-07 AY 07-08 AY 08-09 AY 09-10 AY 2014-15
74.0% 83.0% 87.0% 81.8% 85.0%
2.48 2.69 2.70 2.81 2.75
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
2000 2002 2005 2008 Alumni Survey 2014
92.0% 78.0% 87.0% 85.0% 85.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
96 102 102 105 125
50 76 81 89 110
79 68 49 76 100
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Benchmark
Cohort Cohort Cohort Cohort Fall 2014 Cohort
47.0% 40.0% 48.0% 47.0% 55.0%
55.0% 45.0% 56.0% 53.0% 55.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2015
47 62 74 67 85
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
? 65 74 71 85
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark

2000

2002

2005

2008

Alumni Survey 2014




28

29

30

31

32

33

34

35

Percent of full-time employed career program graduates working

in a related field

Graduate satisfaction with job preparation
Note: Response categories changed starting in 2008.

Enrollment in continuing education workforce development
courses

a. Unduplicated annual headcount
b. Annual course enrollments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure

a. Unduplicated annual headcount
b. Annual course enrollments

Number of business organizations provided training and
services under contract

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

STEM programs

a. Credit enrollment

b. Credit awards

83.0% 77.0% 88.0% 75.0% 80.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
2000 2002 2005 2008 Alumni Survey 2014
82.0% 75.0% 91.0% 93.0% 90.0%
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
742 866 1,583 1,806 2,500
1,162 1,226 3,586 4,099 4,500
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
1,430 1,297 1,214 1,475 2,200
1,614 1,631 1,965 2,511 2,500
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
19 16 19 10 35
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
669 537 577 338 800
1,020 658 788 616 1,000
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
100.0% 100.0% 100.0% 100.0% 95.0%
Benchmark
Fall 2007 Fall 2008 Fall 2009 Fall 2010 FY 2015
90 138 153 165 200
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2015
n/a n/a WIES n/a 50



CHESAPEAKE COLLEGE

MISSION

Chesapeake College is a comprehensive public two-year regional community college
serving the educational needs of the residents of Caroline, Dorchester, Kent, Queen
Anne's and Talbot counties on Maryland's Eastern Shore. Chesapeake College’s mission
states that the college will offer affordable, quality educational experiences in a learner-
centered environment. Each student’s success is nurtured by comprehensive support
services, innovative instructional approaches and individual attention. The college is the
regional center for economic development, sustainability, recreation and the arts.

INSTITUTIONAL ASSESSMENT

Chesapeake College’s commitment to institutional effectiveness and evaluation of
student learning is demonstrated through progress made on several FY 2011 initiatives.
Faculty conducted an extensive review of the college’s academic program goals and
student learning outcomes to ensure appropriate alignment to the college mission;
engaged in an institutional evaluation of critical thinking; and reaffirmed General
Education Program goals and student learning outcomes. Administrative areas continued
in FY 2011 to evaluate institutional performance in the areas of fiscal responsibility,
access and affordability, diversity, community outreach, workforce development, and
critical needs of the service region. Following the State’s accountability cycle, the
executive leadership evaluated and established five-year institutional performance targets
with consideration given to strategic initiatives, resources, performance of State
community colleges and national data trends.

The college’s executive leadership monitors performance closely, with the President
ensuring the college’s governing board is updated monthly on the strategic plan’s
progress and institutional performance. Aligned with the State Plan goals, Chesapeake
College presents analysis of most recent institutional performance, community outreach
initiatives and cost containment measures.

Quality and Effectiveness

Goal 1 of the Maryland State Plan, Quality and Effectiveness, states to: “Maintain and
strengthen a system of postsecondary education institutions recognized nationally for
academic excellence and effectiveness in fulfilling the educational needs of students and
the economic and societal development needs of the state and the nation.”

Student perceptions of graduates and non-returning students are sought to evaluate how
effective the college is fulfilling the educational needs of students. Graduate satisfaction



(“completely achieved” and “partly achieved”) with educational goal achievement for the
2008 cohort (73 respondents) slightly increased to 98.6% from the previous cohort (86
respondents), surpassing the college’s benchmark. For the spring 2009 cohort, non-
returner student satisfaction with educational goal achievement slightly increased from
the spring 2007 cohort to 68%; yet remained below the college’s benchmark. The low
percentage could be attributed to the response rate of 11% (56 out of 490 surveys
returned). The college takes an active approach to encouraging students stay committed
toward their educational pursuits and sends a postcard to non-returners prior to the close
of registration. This postcard allows the non-returning student to respond that they are in
need of support and desire assistance.

Fall to fall retention of developmental versus college-ready students is also closely
monitored to ensure the college is addressing educational needs of both student
populations. While college ready students have a slightly higher retention than those
students needing remediation, the most recent year’s performance declined slightly for
both groups. The college is actively engaged in the redesign of developmental studies
and evaluation of quality programming to raise retention rates and overall instructional
quality.

Student success is at the core of Chesapeake College’s mission. The fall-entering 2005
cohort of all first-time full-time and part-time students consisted of 653 students, with
141 (22%) college-ready students and 512 students (78%) having at least one
developmental need in reading, writing and/or math. Of all students with at least one
developmental need, 43% completed their developmental requirements after four years.
387 first-time students completed over 18 credit hours within the first two years and were
used as the cohort for analysis. After four years, 41% (159 students) graduated and/or
transferred and 65% (253 students) graduated, transferred, earned 30 credits with a GPA
of 2.0 and/or still persisting at the college. While the successful-persister rate and the
graduation-transfer rate slightly declined from the previous cohort, the number of
successful students increased. To improve performance, the college is enhancing
processes to support students, closely monitoring at-risk students and redesigning
developmental studies curricula.

In FY 2010, licensure/certification first-time pass rates achieved four out of seven
benchmarks, with the a slight decline noted in the National Protocol Exam for the
Emergency Medical Technician — Paramedic and the National Council Licensure
Examination for Registered Nurses. The college continues to evaluate graduate/student
input on text books, equipment, educational pathways and curricula. These first-time
pass rates do not reflect the overall pass rate for these programs and do not account for
the time, additional instruction and assistance faculty give students to assist in retaking
and successfully passing licensure/certification exams.

In pursuit of the college’s strategic initiative “College of First Choice,” the college
closely monitors expenses and allocates resources to ensure challenging and quality
programs that promote individual excellence. A detailed assessment of performance is
explained provided under the sub-section of MHEC explanations for the 2010 report.



Faculty and staff continually seek innovative ways to engage students, local communities
and communities across the globe (China). Through academic and college committees,
the college continues to examine policies, scheduling options, student learning, current
educational pathways, the learning environment, technological infrastructure and current
institutional processes to promote learning, increase retention and improve success rates.

Access and Affordability

Goal 2 of the Maryland State Plan, Access and Affordability, states to: “Achieve a system
of postsecondary education that promotes accessibility and affordability for all
Marylanders.”” College and divisional initiatives strive to increase access and remove
barriers that may inhibit student success.

Within the most recent reporting period, Chesapeake College enrollment trends remain
strong for incoming freshmen, college-bound high school graduates and credit students.
The FY2010 unduplicated headcount of credit students increased by 320 students from
the previous year to 3,914 students. The fall 2010 market share of first-time, full-time
freshmen and the AY2009-2010 market share of recent college-bound high school
graduates also slightly increased from the previous year; while the part-time market share
remained fairly stable. However, the non-credit student headcount declined by 1,230
students. This decline in non-credit students impacted FY 2010 total unduplicated student
headcount, which also declined by 920 students. The college attributes this decline to the
current economic outlook, with businesses and organizations reducing the amount of
resources allocated toward workforce training.

High school students who are dual enrolled at the college demonstrated a 21% decline to
154 students in FY2010. The college continues outreach and communication efforts to
ensure service region high schools students are aware of the college’s educational
opportunities; although, many students still prefer to enroll in Advance Placement classes
rather than dual enrolling in higher education.

The college strives to enhance its web based learning platform as online programming
offers accessibility to a variety of student populations across the college’s five-county
service region. In FY 2010, enrollment in online credit and non-credit courses continued
to grow, increasing by 35% and 80%, respectively.

Enrollment in non-credit basic skills and literacy courses continued to grow after a
previous year of significant growth. Unduplicated headcount grew by 6% (90 students)
and annual course enrollments grew by 21% (640 registrations) from the previous year.
However, after a year of significant enroliment increases in non-credit community service
and lifelong learning, enrollment demonstrated a 19% decline from the previous year to
3,127 students and 4% decline to 8,551 registrations. The decline in enrollment in this
particular area of course offerings can be attributed to the state of the economy and the
lack of personal discretionary income.



Focusing on affordability, the college is continually working on outreach efforts to
financial aid recipients and as a result, in FY 2010, 32% of students received the Pell
grant and 47% of students received grants, awards, loans, work-study and scholarships.
The college’s ratio of tuition and fees for a full-time student to the average tuition and
fees for a full-time Maryland undergraduate at Maryland’s public four-year institution
increased to 49% for fiscal year 2010, remaining below the target of 50%. The college
raised fees in FY2010 from the previous fiscal year only after diligently evaluating its
tuition and fees against the median household income for the service region to ensure the
fee increase did not impact accessibility.

Diversity

Goal 3 of the Maryland State Plan, Diversity, states to: “Ensure equal educational
opportunity for Maryland’s diverse citizenry.” Embedded in the college’s mission and
strategic plan, the college nurtures a community of lifelong learning among its students,
faculty and staff, ensuring equal access to high-quality education and student success for
all citizens regardless of race, color or national origin. Parallel to this commitment, the
college promotes equal opportunity recruitment practices of faculty and staff to ensure a
diverse, high-quality workforce. Through the implementation of the college’s Cultural
Diversity Plan, the college has increased efforts to support equal opportunity for all.

In fall 2010, minority student enroliment compared to the service area population
increased by two percentage points from the previous fall to 23%. Diversity of student
enrollment at Chesapeake College consistently remains higher than the percentage of
non-white service area population ages 18 and above.

While the college pays close attention to the student achievement of minority student
populations, the college’s service region on the Eastern Shore presents small cohorts for
African American, Hispanic and Asian student populations and as a result, only African
Americans are discussed. For the first-time African American 2006 cohort (66 students),
the “successful persister” rate of African American students decreased 29 percentage
points from the 2005 cohort to 35% (23 students). The four-year graduation/transfer rate
of African Americans decreased 15 percentage points from the 2005 cohort to 24% (16
students). Due to the small cohort size, a decrease of ten to four students can lead to
large percentage fluctuations (i.e. 29 percentage points and 14 percentage points
respectively). The college continues to closely monitor minority student populations and
conducts several programs to increase student engagement and success: Success and
Interactive Learning Program (SAIL) to provide front-loaded programming and services
in a case-management approach to increase retention and academic success for first-year
students; First Generation Minority Male Student Success Program to increase full-time
minority male student success; and the Athletic Retention Outreach to discuss the
importance of completing retention programs and planning for academic success.

Goal 4.0 of the college’s Cultural Diversity Plan is to, “Recruit, train and support a
diverse workforce.” While the college has encouraged a commitment to diversity
through its recruitment processes and has consisten